	
Course Design Template Guide
About this Guide
This guide explains the intended contents of the Course Design Template [Word] document. The template incorporates the backward design (Understanding by Design - UbD) framework developed by Jay McTighe and Grant Wiggins. For more information on backward design, visit the EIU FDIC Backward Design Webpage. The template offers a complete list of topics to consider in the process of sound instructional design. It is recommended these topics are addressed the same order described in the backward design framework designed by McTighe and Wiggins – Stage 1: Identify Desired Results (document learning objectives), Stage 2: Determine Acceptable Level of Evidence (develop summative assessments), and Stage 3: Design the Learning Experience (build the course content).

The templates’ key benefits are that it:
· Organizes information according to the three stages of backward design
· Facilitates the development of an aligned course through the exercise of course mapping (tagging). For more information on course alignment, visit the EIU FDIC Alignment in Course Design Webpage.
· Provides a unique "helicopter view" of your entire course which can lead to new insights and inspired thoughts regarding course design.

Stage 1: Identify Desired Results
Stage one of the backward design framework (McTighe and Wiggins) is to identify the desired results. This stage starts with the end in mind, emphasizing first the development of overarching course learning objectives, followed by module learning objectives. The columns in this template that associate to stage 1 are: course name, required materials, course learning objectives (CLO), course modules, and module learning objectives (MLO). Each of these three areas and two columns are described next.

Course Design For
In the area above the table in the template, enter the name of the course.
Example:
Course Design For: ENG101

Required Course Materials
In the area above the table in the template, list all required course materials.
Example: 
Textbook: Miller, A. (2015). The best grammar workbook ever!: Grammar, punctuation, and word usage for ages 10 through to 110. Bigwords101.

Course Learning Objectives (CLO)
In the area above the table in the template, list (number) all course learning objectives. Course objectives can be obtained in the official course proposal document available in the electronic course library. For more information on developing learning objectives, visit the EIU FDIC Developing Learning Objectives Webpage.
Example:
Upon completion of the course, learners will be able to:
1. Apply standard English punctuation rules in their writing. 
2. Compose essays that demonstrate a clear thesis, logical organization, and appropriate use of evidence from credible sources.
3. Evaluate arguments, identifying main ideas, supporting evidence, and potential biases.
4. Continue listing the remainder of the course learning objectives.

Course Modules
Organize your course content into modules, weeks, chapters, units, etc. Create a separate row for each distinct section of your course. In this column, enter the name of each module, ensuring they are listed in the sequential order that learners will encounter them throughout the course.
Example:
Module 1: Foundations of Punctuation

Module Learning Objectives (MLO)
In this column, list (number) the learning objectives for the course module, identifying which course learning objective(s) it aligns with or maps to. For more information about course alignment or mapping, visit the EIU FDIC Alignment in Course Design Webpage.
Example:
1. Explain the function of five basic punctuation marks  - periods, commas, semicolons, colons, and apostrophes. (CLO1)
2. Insert the five basic punctuation marks into unpunctuated sentences. (CLO1)
3. Write an essay using the five basic punctuation marks correctly. (CLO1) 

Stage 2: Determine Acceptable Level of Evidence
Stage two of the backward design framework (McTighe and Wiggins) is to determine what summative assessments what determine acceptable level of evidence that the learning objectives have been met. The column in this template that associate to stage two is: evaluative/summative/educative assessments and rubrics and is described next.

Evaluative/Summative/Educative Assessment and Rubrics
In this column, enter the evaluative/summative/educative assessments(s) that will be used to evaluate the level to which the learner has achieved the intended learning objectives, identifying which module learning objective(s) it aligns with or maps to. For more information on what summative assessments are and a list of examples, visit the FDIC Developing Assessments Webpage or the NIU Center for Innovative Teaching and Learning Formative and Summative Assessment Webpage.
Example:
Punctuation Essay (MLO3)
Punctuation Essay Rubric

Stage 3: Design the Learning Experience (Build the Content)
Stage three of the backward design framework (McTighe and Wiggins) is to build course content. This stage is about the identification and/or design of course content (instructional materials and learning activities) that will support successful completion of the module learning objectives. The columns in this template that associate to stage three are: teaching/learning/principle/strategy, learner interaction and engagement activities diagnostic and/or formative assessments, instructional materials, tools, and digital accessibility compliance met. Each of these five columns are described next.

Teaching/Learning/Principle/Strategy
In this column, enter the teaching/learning/principle/strategy used in your process of teaching to help create engaging and effective learning experiences for your learners. For information about teaching/learning/principles/strategies visit the University of Michigan Teaching Strategies Website, Vanderbilt University Pedagogies and Strategies Webpage, the University of Texas at Austin Instructional Strategies Webpage, or the University of Central Florida Teaching Methods Overview Webpage.
Example:
Prediction
Guided Practice
Independent Practice

Learner Interaction and Engagement Activities, Diagnostic and/or Formative Assessments
In this column, enter the diagnostic and/or formative assessment(s) that will be used to provide feedback and information during the instructional process to help form learning. Identify which module learning objective(s) it aligns or maps to. For information on what diagnostic and formative assessments are and a list of examples, visit the EIU FDIC Developing Assessments Webpage or the NIU Center for Innovative Teaching and Learning Formative Webpage.
Example:
Diagnostic Assessment
· Punctuation correction exercise (used as a prediction strategy, no feedback) (MLO1,2,3)

Initial Reflection and Metacognition:
· Discussion
· Learners share their biggest punctuation challenges and any strategies they use to overcome them (MLO1,2,3)
· Discussion rubric
Activities:
· Online punctuation game (automated feedback) (MLO1,2,3)
· Punctuation correction exercise (instructor feedback) (MLO1,2,3)
· Collaborative punctuation correction exercise (peer feedback) (MLO1,2,3)

Formative Assessments:
· Quiz Identifying functions of punctuation marks (MLO1)
· Fill-in-the-blank exercise: Inserting correct punctuation in provided sentences (MLO2)
· Short writing assignment: Compose a 150-word paragraph using all five punctuation marks (MLO3)
· Short writing assignment rubric

Follow-up Reflection and Metacognition:
· Discussion
· Learners share how their punctuation knowledge has changed since the start of the module. What knowledge have they gained. What new resources did they find enlightening? (MLO 1,2,3)
· Discussion rubric

Instructional Materials
In this column, list the content or information (instructional materials) conveyed within each module and identify which module learning objective (MLO) each content item aligns with or maps to. Examples of instructional materials include: lectures, readings, multimedia components such as videos, podcasts, infographics, etc.
Example:
· Textbook Reading: Chapters 1, 2, 3 (MLO1,2,3)
· Video lecture: Introduction to the Five Basic Punctuation Marks (to compliment the textbook) (MLO1,2,3)
· Infographic: Quick Guide to Punctuation Rules (summarizing key points from the textbook chapters) (MLO1,2,3)
· Supplementary Materials:
· Selected excerpts from The Elements of Style by Strunk and White (for additional context and examples) (MLO1,2,3)
· Online resources: Purdue OWL Punctuation Section (for further practice and explanation) (MLO1,2,3)

Tools
In this column, if applicable, list any instructional technology tools the learners will use that is associated with any course content. Identifying technology learners will interact with helps ensure multimodal forms of content delivery and interaction to help learners stay engaged.
Example:
D2L dropbox with Turnitin enabled.

Digital Accessibility Compliance Met
Title II of the American with Disabilities Act (ADA) requires all state and local public institutions to ensure their web and mobile content follows the Web Content Accessibility Guidelines (WCAG) 2.1 AA. This includes all documents, videos, audio, and other learning materials posted within D2L Brightspace, regardless of course modality. In this column, indicate yes or no to whether all digital course content in the module meets the WCAG 2.11 AA guidelines. Ensuring course related digital media meets these criteria during the course design process can save time and effort. For more information, visit the FDIC Accessibility Resources for Digital Materials Webpage or the FDIC Digital Accessibility Compliance Website.
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