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This study examines elementary teachers in East Central 
Illinois implementation of culturally responsive teaching (CRT) 
practices in their classrooms.

Quantitative study utilizing surveys to 169, K-5th grade teachers.

Results: Teachers implement CRT practices in general in nature like 
self- perception, and less specific to meeting culturally linguistically 
diverse students’ needs or addressing diversity.

Abstract
Research Instrument: Survey
• 35 Total Questions
• Utilized Likert scale [Never, Rarely, Sometimes, Often, Always] 

Yes/No, and numerical entry questions.
• Inquired about teacher CRT practices and student/teacher demographics.
Sample Questions:
• I analyze my curriculum and instructional materials for misrepresentation or lack 

of representation of culturally diverse groups.
• I model and teach students ways they can actively work to bring about social 

justice and equal opportunity for everyone within their school and community.
• I develop standard-aligned rigorous learning activities for my students that 

include content in community, culture, language, and history.

Methods

RQ1: Which CRT practices are teachers doing the most and the least 
of?

RQ2: Is there a correlation between implementation and the 
student's demographics?

Research Questions

There is an achievement gap between minority students and their white peers 
(NCES, 2013).

Most U.S. schools’ curriculum and instruction revolve around the white middle-class 
culture, which may contradict the experiences and culture that CLD students have 
out of school (Deplit, 1988; Gay, 2013; Ladson-Billings, 1995; Plata, 2011; Vavrus, 
2008).

Several researchers have proposed that teachers are not prepared to teach CLD 
students or multicultural education (Ebersole et al., 2015; Meadows, 2002; Tran, 
2015; Villegas & Lucas, 2002).

Rationale

a) Transformative Multicultural Education (Banks, 1999)
Teachers possess knowledge and dispositions that are conducive to diverse students’ 
progression in society and academic success.

Paradigm that infuses multicultural education in every aspect of learning and the 
environment so that they are essentially transformed.

b) Culturally Responsive Teaching (Gay, 2000; 2002; 2010; 2013)
Culture, language, and students’ academic, social, and emotional development are 
all intertwined with learning in the classroom.

“Using the cultural knowledge, prior experiences, frames of reference, 
and performance styles of ethnically diverse students to make learning encounters 
more relevant to and effective for them.”

Theoretical Framework

• 169 public school Kindergarten through Fifth Grade teachers.

Sample

RQ1: Data was analyzed descriptively with SPSS software using mean 
and standard deviation.

RQ2: Data was analyzed using the Pearson Correlation Coefficient.

Data Analysis

RQ1: Which CRT practices are teachers doing the most and the least of?

RQ2: Is there a correlation between implementation and student's demographics?

There were a few significant correlations between student demographics and CRT 
implementation.
• Greet ELLs in their native language (r =.24**).
• Evaluate the appropriateness of assessments for CLD students (r = .24**).
• Analyze curriculum and instructional materials for misrepresentation or lack 

of representation of diverse students (r = .23**).
• Use supplemental materials to counteract the misrepresentations or lack of representations 

of diverse students in materials (r = .23**).

The student demographic that had the highest number of significant correlations with CRT 
practices was the number of ELL students a teacher had in their class.

• Weak correlations existed between student demographics of non-Hispanic, White, and CRT 
practices, (r =.04**)

• There was also no correlation between CRT practices and the grade level of the classroom. 
• Except for one CRT item, “Explicitly facilitate conversations about unpopular or taboo topics, 

(r = .17**)
• The only student demographics that seem to impact more of teachers’ implementation of 

CRT practices are if students are an ELL, Hispanic, two or more races, or are non-Christian.

Results

• Teachers are utilizing CRT practices that are more general in 
nature such as self- perception, and less specific to meeting 
culturally linguistically diverse students’ needs or addressing 
diversity.

• Two of the highest scores involved how teachers reflect on 
their teaching and how they provide a fair amount of attention to 
the ELLs.

• The two lowest scores were more concrete, pointing to 
observable practices specific to the ELLs students, such as greeting 
them and facilitating conversations about unpopular topics.

• There were a few significant correlations between the 
student demographics and the number of ELLs, including a 
correlation between the number of Hispanic students and CRT 
implementation.

• There were no significant correlations between teacher 
demographics (ethnicity, years of experience, or professional 
development) and implementation of CRT practices.

Findings
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