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BA English Language Arts-Teacher Licensure (accredited) report 

Reviewer: Christopher J. Mitchell, Ph.D., Associate Dean 

Last report submitted by department: Fall 2020 (Initial Assessment Plan).  

Documents submitted for this review: 

• SLO Table for Program
• CAEP/NCTE Accreditation document

Comments: 

Even though the program is accredited, the Department of English has chosen to employ the template in addition to 
providing accreditation information, because they feel the table provides useful tracking and data for SLO application, 
and we of course agree.  We noted that the SLOs were well-defined, measurable, and appropriate in the 2020 plan and 
overall was ready-to-go for data collection.   The SLOs are synched with NCTE standards.  There is ample evidence 
that the assessment data is informing curricular evolution, which of course is great to see— we certainly encourage 
this practice to continue.  It is also very encouraging to see that the assessment measures yield data that indicate the 
program is consistently meeting or exceeding NCTE benchmarks.  The Department notes that the ELA program is 
recognized/accredited through NCTE through 2/1/2024, and that the university's larger Education Preparation 
Program will go through its accreditation cycle in 2024-2025 (with a site visit in Fall 2024).  Based on the evidence 
presented in this report, we are confident that this cycle will yield renewal of the accreditation.  

Academic Affairs – Review & Feedback 

B.A. English Language Arts-Teacher Licensure (accredited) 
The B.A in English Language Arts-Teacher Licensure program has been very active 
in the realm of assessment, partly due to external requirements and partly due to 
internal determination. The work of the English Education Committee demonstrates 
a strong commitment to aligning learning goals to state standards and, in particular, 
student success. The thorough and substantial Program Report for NCTE indicates 
that the ELA program has enrolled between 62 and 64 students between academic 
years 2018 and 2020. The number of students who completed the program has 
been between 3 to 6 per year.  

Date 
VPAA Office    Dr. Suzie Park

2/28/23



 

English Language Arts Assessment Plan – Year Four 

Student Learning Outcomes (SLOs) for Academic Programs 

Please list all of the student learning outcomes for your program as articulated in the assessment 
plan. 

 
1. Demonstrate the ability to think and write critically about clinical experiences. 
2. Demonstrate the ability to use English language arts to help students become familiar 

with their own and others’ cultures, thereby promoting global citizenship. 
3. Demonstrate knowledge of writing processes. 
4. Demonstrate knowledge of and skills in use of the English Language, including effective 

speaking skills. 
5. Demonstrate knowledge of the range and influences of print and nonprint media and 

technology in contemporary cultures. 

 
Overview of Measures/Instruments 

 

SLO(s) 

Note: Measures 

might be used for 

more than 1 SLO 

ULG* Measures/Instruments 
Please include a clear description of the instrument 

including when and where it is administered 

How is the information Used? 
(include target score(s), results, and 

report if target(s) were met/not 

met/partially met for each instrument) 

1. Demonstrate the 
ability to think and 
write critically 
about clinical 
experiences. 

C, W, R Pedagogy Reflection (Clinical Experience) Essay 
Assessment given in ENG 3401, 3402, & 4801 assessed 
by the professor with the Pedagogy Reflection Rubric 
each time the course is offered. Results are shared with 
the English Education Committee, English Assessment 
Committee, and English Department as a whole, as well 
through the Annual ISBE Report (as needed) and CAEP 
Accreditation Report. 

  
Aligned with 
NCTE Standards 

Target 
Mean 
Score 

NCTE III.1 
 

2.25/3.0 

NCTE III.6  2.25/3.0 

NCTE 
V.2 

IV.4; V.1;   
2.25/3.0 

NCTE VI.1 
 

2.25/3.0 

NCTE VI.2 
 

2.25/3.0 

NCTE 
VII.2 

VII.1;   
2.25/3.0 

1. Demonstrate the 
ability to think and 
write critically 
about clinical 
experiences. 

C, W, R Student Teaching P-12 Assessment, assessed by 
Director of Education via D2L Rubric at completion of 
Student Teaching. Results are shared with the English 
Education Committee, English Assessment Committee, 
and English Department as a whole, as well through the 
Annual ISBE Report (as needed) and CAEP 
Accreditation Report. 

 Aligned with 
NCTE 
Standards 

Target 
Mean 
Score 

NCTE I.2; II.3 3.0/4.0 

 



 

 

SLO(s) 

Note: Measures 

might be used for 

more than 1 SLO 

ULG* Measures/Instruments 
Please include a clear description of the instrument 

including when and where it is administered 

How is the information Used? 
(include target score(s), results, and 

report if target(s) were met/not 

met/partially met for each instrument) 

    
NCTE II.1 3.0/4.0 

NCTE III.2 3.0/4.0 

NCTE III.4 3.0/4.0 

NCTE IV.2 3.0/4.0 

NCTE V.2 3.0/4.0 

NCTE V.3 3.0/4.0 

NCTE V.4 3.0/4.0 

NCTE VII.1 3.0/4.0 

NCTE VII.2 3.0/4.0 

2. Demonstrate the 
ability to use 
English language 
arts to help students 
become familiar 
with their own and 
others’ cultures, 
thereby promoting 
global citizenship. 

C, W, R Pedagogy Reflection Essay Assessment (see above) in 
these categories: “Candidate demonstrates a commitment 
to customizing instruction to draw upon students’ home 
and community languages, cultural backgrounds, 
individual differences, and literacy levels to create 
inclusive learning environments that contextualize 
curriculum and help students participate actively in their 
own learning in ELA” (NCTE IV.4, V.1, V.2); 
“Candidate articulates instructional plans that promote 
social justice and critical engagement with complex 
issues related to maintaining a diverse, inclusive, 
equitable society” (NCTE VI.1); “Candidate skillfully 
analyzes learning environments and draws upon a range 
of theories and research to consider instructional 
approaches that are responsive to students’ local, national 
and international histories, individual identities (e.g., 
race, ethnicity, gender expression, age, appearance, 
ability, spiritual belief, sexual orientation, socioeconomic 
status, and community environment), and 
languages/dialects” (NCTE VI.2). 

Results are shared with the English Education 
Committee, English Assessment Committee, and English 
Department as a whole, as well through the Annual 

 Aligned with 
NCTE 
Standards 

Target 
Mean 
Score 

NCTE IV.4; 
V.1; V.2 

 
2.25/3.0 

NCTE VI.1 2.25/3.0 

NCTE VI.2 2.25/3.0 

 



 

 

SLO(s) 

Note: Measures 

might be used for 

more than 1 SLO 

ULG* Measures/Instruments 
Please include a clear description of the instrument 

including when and where it is administered 

How is the information Used? 
(include target score(s), results, and 

report if target(s) were met/not 

met/partially met for each instrument) 

  ISBE Report (as needed) and CAEP Accreditation 
Report. 

 

  Student Teaching Approval Portfolio, assessed by the 
English Education Committee for final student teaching 
approval, in the rubric category: “Candidate is 
knowledgeable about texts (e.g. print and non-print texts, 
media texts, classic texts and contemporary texts, young 
adult) that represent a range of world literatures, 
historical traditions, genres, and the experiences of 
different identities (e.g. genders, ethnicities, social 
classes); he/she is able to use literary and pedagogical 
theories to interpret and critique a range of texts” (NCTE 
I.1). 

Results are shared with the English Education 
Committee, English Assessment Committee, and English 
Department as a whole, as well as through the Annual 
ISBE Report (as needed) and CAEP Accreditation 
Report. 

 
NCTE 
Standards 

Mean 
Score 

NCTE I.1 3.5/5.0 

 

  Unit Plan assessed by method instructors in ENG 3401, 
ENG 3402, and ENG 4801 each time the course is taught 
via D2L Rubric, pertinent rubric category: “Candidate 
plans and implements English language arts and literacy 
instruction that promotes social justice and critical 
engagement with complex issues related to maintaining a 
diverse, inclusive, equitable society” (NCTE VI.1). 

Results are shared with the English Education 
Committee, English Assessment Committee, and English 
Department as a whole, as well through the Annual 
ISBE Report (as needed) and CAEP Accreditation 
Report. 

  
Aligned with 
NCTE Standard 

Target 
Mean 
Score 

NCTE VI.1 3.5/4.0 

 

3. Demonstrate 
knowledge of 
writing processes. 

C, W Student Teaching Approval Portfolio (see above), 
assessed through these categories: 

“Candidate knows the conventions of English language 
as they relate to various rhetorical situations (grammar, 
usage, and mechanics); candidate’s teaching philosophy 
and instructional material attend to the concept of dialect, 

  
Aligned with 
NCTE Standard 

Target 
Mean 
Score 

NCTE II.2 3.5/5.0 

  



 

 

SLO(s) 

Note: Measures 

might be used for 

more than 1 SLO 

ULG* Measures/Instruments 
Please include a clear description of the instrument 

including when and where it is administered 

How is the information Used? 
(include target score(s), results, and 

report if target(s) were met/not 

met/partially met for each instrument) 

  the history of the English language, and/or relevant 
grammar systems, and indicate an understanding of the 
principles of language acquisition and the impact that 
language has on society” (NCTE II.2); “Candidate is 
knowledgeable about writing processes (i.e. how 
adolescents compose texts and make meaning through 
interaction with media environments)” (NCTE II.3). 

Results are shared with the English Education 
Committee, English Assessment Committee, and English 
Department as a whole, as well through the Annual 
ISBE Report (as needed) and CAEP Accreditation 
Report. 

 
NCTE II.3 3.5/5.0 

 

3. Demonstrate 
knowledge of 
writing processes. 

C, W, Q English Language Arts Content Exam & EdTPA 
Exam. These exams are administered externally by the 
state and local test administration proxy. All candidates 
are required to take these exams. A passing score on the 
content exam is required prior to student teaching and a 
passing score on the edTPA is required prior to licensure. 

Results shared by COE to English Education Director 
and then shared with English Education, English 
Department as a whole, Assessment Committees, and 
through Annual ISBE Report (as needed) and CAEP 
Accreditation Report. 

Target Mean Scores: 

80% or better pass rate on both tests 

4. Demonstrate 
knowledge of and 
skills in use of the 
English Language, 
including effective 
speaking skills. 

S, R Disposition Evaluations Completed by Methods 
Instructors & Student Teaching Coordinators, pertinent 
criterion: “Effective Communication” (NCTE VII.1). 

Results are shared with the English Education 
Committee, English Assessment Committee, and English 
Department as a whole, as well through the Annual 
ISBE Report (as needed) and CAEP Accreditation 
Report. 

80% of Teacher Candidates Receiving 
“Acceptable” or higher on this 
Evaluation during Methods Course 
Work; 100% of Candidates receiving 
“Acceptable” or higher during Student 
Teaching. 

4. Demonstrate 
knowledge of and 
skills in use of the 
English Language, 

S Faculty Evaluations sheets for Final Student 
Teaching Approval assessed in the category “Speaking 
Skills.” Faculty evaluations for our teacher certification 

100% of Teacher Candidates Receiving 
“Acceptable” or Higher on this 



 

 

SLO(s) 

Note: Measures 

might be used for 

more than 1 SLO 

ULG* Measures/Instruments 
Please include a clear description of the instrument 

including when and where it is administered 

How is the information Used? 
(include target score(s), results, and 

report if target(s) were met/not 

met/partially met for each instrument) 

including effective 
speaking skills. 

 candidates take place in every course that counts toward 
this major. 

Results are shared with the English Education 
Committee, English Assessment Committee, English 
Department as a whole, and through the Annual ISBE 
Report (as needed) and CAEP Accreditation Report. 

evaluation criterion prior to Student 
Teaching Placement. 

5. Demonstrate 
knowledge of the 
range and 
influences of print 
and nonprint media 
and technology in 
contemporary 
cultures. 

C, W, R Student Teaching Approval Portfolio (see above), 
Rubric Category: “Candidate is knowledgeable 
about texts (e.g. print and non-print texts, media 
texts, classic texts and contemporary texts, young 
adult) that represent a range of world literatures, 
historical traditions, genres, and the experiences of 
different identities (e.g. genders, ethnicities, social 
classes); he/she is able to use literary and 
pedagogical theories to interpret and critique a range 
of texts” (NCTE 1.1). 

Results are shared with the English Education 
Committee, English Assessment Committee, English 
Department as a whole, and through the Annual ISBE 
Report (as needed) and CAEP Accreditation Report. 

 
Aligned with 

Target 
Mean 

NCTE Standard Score 

 
NCTE I.1 3.5/5.0 

5. Demonstrate 
knowledge of the 
range and 
influences of print 
and nonprint media 
and technology in 
contemporary 
cultures. 

C, W Student Teaching Evaluation, rubric category 
“Candidate is knowledgeable about how adolescents read 
and compose texts and make meaning through interaction 
with media environments” (NCTE I.2, II.3). 

Results are shared with the English Education 
Committee, English Assessment Committee, English 
Department as a whole, and through the Annual ISBE 
Report (as needed) and CAEP Accreditation Report. 

 
Aligned with 
NCTE 
Standards 

Target 
Mean 
Score 

NCTE I.2, II.3 3.0/4.0 

 

*Please reference any University Learning Goal(s) (ULG) that this SLO, if any, may address or assess. C=Critical Thinking, 

W=Writing & Critical Reading; S=Speaking and Listening; Q=Quantitative reasoning; R=Responsible Citizenship; NA=Not 

Applicable 

 

 
NCTE Standards Referenced Above 

Content Knowledge 



 

 

I. Candidates demonstrate knowledge of English language arts subject matter content that specifically includes literature and multimedia texts as well as 
knowledge of the nature of adolescents as readers. 

 
Element 1: Candidates are knowledgeable about texts—print and non-print texts, media texts, classic texts and contemporary texts, including young adult—that represent 
a range of world literatures, historical traditions, genres, and the experiences of different genders, ethnicities, and social classes; they are able to use literary theories to 
interpret and critique a range of texts. 
Element 2: Candidates are knowledgeable about how adolescents read texts and make meaning through interaction with media environments. 
Content Knowledge 

 

II. Candidates demonstrate knowledge of English language arts subject matter content that specifically includes language and writing as well as knowledge of 
adolescents as language users. 

 

Element 1: Candidates can compose a range of formal and informal texts taking into consideration the interrelationships among form, audience, context, and purpose; 
candidates understand that writing is a recursive process; candidates can use contemporary technologies and/or digital media to compose multimodal discourse. 
Element 2: Candidates know the conventions of English language as they relate to various rhetorical situations (grammar, usage, and mechanics); they understand the 
concept of dialect and are familiar with relevant grammar systems (e.g., descriptive and prescriptive); they understand principles of language acquisition; they recognize 
the influence of English language history on ELA content; and they understand the impact of language on society. 
Element 3: Candidates are knowledgeable about how adolescents compose texts and make meaning through interaction with media environments. 
Content Pedagogy: Planning Literature and Reading Instruction in ELA 

 

III. Candidates plan instruction and design assessments for reading and the study of literature to promote learning for all students. 
 

Element 1: Candidates use their knowledge of theory, research, and practice in English Language Arts to plan standards-based, coherent and relevant learning experiences 
utilizing a range of different texts—across genres, periods, forms, authors, cultures, and various forms of media—and instructional strategies that are motivating and 
accessible to all students, including English language learners, students with special needs, students from diverse language and learning backgrounds, those designated as 
high achieving, and those at risk of failure. 
Element 2: Candidates design a range of authentic assessments (e.g., formal and informal, formative and summative) of reading and literature that demonstrate an 
understanding of how learners develop and that address interpretive, critical, and evaluative abilities in reading, writing, speaking, listening, viewing, and presenting. 
Element 3: Candidates plan standards-based, coherent and relevant learning experiences in reading that reflect knowledge of current theory and research about the 
teaching and learning of reading and that utilize individual and collaborative approaches and a variety of reading strategies. 
Element 4: Candidates design or knowledgeably select appropriate reading assessments that inform instruction by providing data about student interests, reading 
proficiencies, and reading processes. 
Element 5: Candidates plan instruction that incorporates knowledge of language—structure, history, and conventions—to facilitate students’ comprehension and 
interpretation of print and non-print texts. 
Element 6: Candidates plan instruction which, when appropriate, reflects curriculum integration and incorporates interdisciplinary teaching methods and materials. 
Content Pedagogy: Planning Composition Instruction in ELA 

 

IV. Candidates plan instruction and design assessments for composing texts (i.e., oral, written, and visual) to promote learning for all students. 
 

Element 1: Candidates use their knowledge of theory, research, and practice in English Language Arts to plan standards-based, coherent and relevant composing 
experiences that utilize individual and collaborative approaches and contemporary technologies and reflect an understanding of writing processes and strategies in 
different genres for a variety of purposes and audiences. 
Element 2: Candidates design a range of assessments for students that promote their development as writers, are appropriate to the writing task, and are consistent with 
current research and theory. Candidates are able to respond to student writing in process and to finished texts in ways that engage students’ ideas and encourage their 
growth as writers over time. 
Element 3: Candidates design instruction related to the strategic use of language conventions (grammar, usage, and mechanics) in the context of students’ writing for 
different audiences, purposes, and modalities. 
Element 4: Candidates design instruction that incorporates students’ home and community languages to enable skillful control over their rhetorical choices and language 
practices for a variety of audiences and purposes. 
Learners and Learning: Implementing English Language Arts Instruction 

 

V. Candidates plan, implement, assess, and reflect on research-based instruction that increases motivation and active student engagement, builds sustained 
learning of English language arts, and responds to diverse students’ context-based needs. 

 

Element 1: Candidates plan and implement instruction based on ELA curricular requirements and standards, school and community contexts, and knowledge about 
students’ linguistic and cultural backgrounds. 
Element 2: Candidates use data about their students’ individual differences, identities, and funds of knowledge for literacy learning to create inclusive learning 
environments that contextualize curriculum and instruction and help students participate actively in their own learning in ELA. 
Element 3: Candidates differentiate instruction based on students’ self-assessments and formal and informal assessments of learning in English language arts; candidates 
communicate with students about their performance in ways that actively involve them in their own learning. 
Element 4: Candidates select, create, and use a variety of instructional strategies and teaching resources, including contemporary technologies and digital media, 
consistent with what is currently known about student learning in English Language Arts. 
Professional Knowledge and Skills 

 

VI. Candidates demonstrate knowledge of how theories and research about social justice, diversity, equity, student identities, and schools as institutions can 
enhance students’ opportunities to learn in English 
Language Arts. 



 

 

Element 1: Candidates plan and implement English language arts and literacy instruction that promotes social justice and critical engagement with complex issues related 
to maintaining a diverse, inclusive, equitable society. 
Element 2: Candidates use knowledge of theories and research to plan instruction responsive to students’ local, national and international histories, individual identities 
(e.g., race, ethnicity, gender expression, age, appearance, ability, spiritual belief, sexual orientation, socioeconomic status, and community environment), and 
languages/dialects as they affect students’ opportunities to learn in ELA. 
Professional Knowledge and Skills 

 

VII. Candidates are prepared to interact knowledgeably with students, families, and colleagues based on social needs and institutional roles, engage in 
leadership and/or collaborative roles in English Language Arts professional learning communities, and actively develop as professional educators. 

 
Element 1: Candidates model literate and ethical practices in ELA teaching, and engage in/reflect on a variety of experiences related to ELA. 
Element 2: Candidates engage in and reflect on a variety of experiences related to ELA that demonstrate understanding of and readiness for leadership, collaboration, 
ongoing professional development, and community engagement. 



 

Improvements and Changes Based on Assessment 

1. Provide a short summary (1-2 paragraphs or bullets) of any curricular actions (revisions, 
additions, and so on) that were approved over the past four years as a result of reflecting on the 
student learning outcomes data. Are there any additional future changes, revisions, or 
interventions proposed or still pending? 

English Language Arts Specific Program Changes: 

• Revised Assessment Tools (for ENG 3401, ENG 3402, ENG 4801, Student Teaching 
Approval & Student Teaching Clinical Experience): One ongoing program change that should 
be noted relates to all of the assessments discussed throughout this report. During the 2020-2021 
academic year the Director of English Education served as the Chair of the Initial Assessment 
Subcommittee responsible for revising all of the rubrics utilized across all of our Education 
Preparation Programs (EPP) at EIU. These rubrics were reviewed by K-12 partners from our 
Education Consortium and faculty from the various EPP programs in Fall 2021 and Spring 2022. 
These revised rubrics were approved by the Council for Teacher Education in Spring 2022 and 
will be put into practice during this current 2022-2023. Two of the ELA methods instructors 
helped pilot these assessments during the 2021-2022 academic year. In addition to revisions to 
the rubrics, training materials and protocols are being revised and established to better ensure the 
reliability and validity of these assessment tools. The Director of English Education is currently 
chairing the Reliability, Validity, and Training Assessment Subcommittee for the university. The 
English Education Committee is currently reviewing its assessment plan and rubrics in response 
to feedback from the Fall 2021 Accreditation Report submitted to the National Council for 
Teachers of English (NCTE) and plan to implement changes to program-specific assessments and 
rubrics in Spring 2023. 

 
• Revised Program Procedures Relating to Departmental Disposition Evaluation (Approval 

for Student Teaching) Data: There were program procedures that changed during this review 
cycle that are focused on candidate dispositions and retention. Although all target goals were hit 
on a Dispositions Evaluation tool that we use for accreditation purposes, feedback provided on 
this tool (along with the departmental online form that all English instructors fill out for 
candidates – The Department Disposition Evaluation Form that grants them Approval to Student 
Teach) revealed the need for additional programmatic supports for candidates struggling in 
dispositional and academic areas. As a result, in 2020-2021 we revised our practices for 
candidate remediation and had our official policy passed by the English Department and Council 
on Teacher Education. The policy explains that the English Department wants to support all 
teacher certification as they work toward their goal of entering the field of education. As such, 
information on student progress is monitored in various ways throughout the program so that 
interventions can be made if a student is struggling to meet the criteria for advanced education 
courses and student teaching. The policy explains the various ways that advisors obtain 
information about students’ success in the program and the steps that take place if a student is not 
reaching the appropriate thresholds to continue on with the degree. The impact of these newly 
implemented procedures will be discussed in the next accreditation report. Besides for reflecting 
on student dispositions, the online form that faculty complete informally assess students’ 
academic skills in areas relating to all of our SLOs (see the example provided above about how 
our SLO 4, “Demonstrate knowledge of and skills in use of the English Language, including 
effective speaking skills,” is assessed through this tool). We revised this online form to assess 



 

more up-to-date dispositional categories that are important for student academic and career 
success such as “professionalism” and “time management.” 

 
• Textbook Review & Adoption for Methods Courses: In an earlier assessment cycle (2015- 

2016), English 3402 (Methods of Teaching Literature) was revised to place a greater emphasis on 
developing close reading skills, assessing reading comprehension, and planning interdisciplinary 
instructional activities and literacy instruction that promotes social justice. English 3401 
(Methods of Teaching Composition) was revised with increased attention to multimodal 
composition, contemporary approaches to teaching language and grammar skills, and best 
practices for teaching second language learners. English 4801 (Integrating the English Language 
Arts) was revised to include additional focus on genre study, digital reading and writing practices, 
as well as updated pedagogical approaches for studying media texts and implementing technology 
within the classroom. Although new textbooks were selected at that time, these particular 
pedagogical areas are ever-evolving and it is important to have up-to-date material to assist 
teacher candidates in training to meet the needs of 21st century learners. As such, in Spring 2021 
the English Education Committee completed a textbook review for English 3402 that resulted in 
adopting new texts. This process was repeated in Fall 2021 for English 3401 and in Spring 2022 
for English 4801. As of the 2022-2023 all of these textbooks will have been in use for at least 
one cycle and the English Education Committee will re-assess their utility and consider the best 
practices contained within them when revising the curriculum based on the two alignment needs 
discussed next. We hope to see increased performance related to SLO 2 “Demonstrate the ability 
to use English language arts to help students become familiar with their own and others’ cultures, 
thereby promoting global citizenship” and SLO 5 “Demonstrate knowledge of the range and 
influences of print and nonprint media and technology in contemporary cultures” as a result of 
these changes. 

 
• Curricular Alignment with the Illinois Culturally Responsive Teaching Standards: While all 

target goals were hit in relation to student learning across all of the data collected from all 
program assessments, candidates did often receive slightly lower scores on performance 
indicators tied to SLO 2 “Demonstrate the ability to use English language arts to help students 
become familiar with their own and others’ cultures, thereby promoting global citizenship,” in 
particular as it aligns with the following national standard concerning using “data about their 
students individual differences, identities, and funds of knowledge for literacy learning to create 
inclusive learning environments that contextualize curriculum and instruction and help students 
participate actively in their own learning” (NCTE 5.2). The English Education Committee plans 
to locate opportunities for increased attention to this area throughout our three methods courses. 
The forthcoming changes to the professional education courses (prompted by the new mandated 
Illinois Culturally Responsive Teaching Standards) may produce increased performance in these 
skill areas in the coming assessment cycle as well. Further, in accordance with state law, all 
education preparation programs must be in alignment with these standards by Fall 2025. 
Therefore, the English Education Committee is currently analyzing the entire program (including 
every required English course for this major) to complete a matrix that will reveal areas of 
alignment (or lack thereof) to these external state standards. This review will be completed in 
Spring 2022 with related curricular revision expected in the 2022-2023 academic year. One 
related curriculum change that has already taken place during this assessment cycle related to this 
SLO includes the creation of a new general education course that ELA students can count toward 
their multicultural literatures requirement and/or electives: English 2706G: Latinx Literatures. 



 

Further, during the Textbook Review completed by English Education (mentioned above), 
textbooks were adopted that will help our methods courses better address culturally responsive 
and social justice pedagogy within all our methods courses. (The Director of English Education 
is also currently reviewing supplemental pedagogy research on trauma-informed pedagogy that 
might be integrated into these classes and help support these goals). 

 
• Curricular Alignment with the Revised Illinois Professional Teaching Standards: the state of 

Illinois will release its updated Professional Teaching Standards in Fall 2022. All education 
preparation programs in the state must demonstrate alignment to these standards. Therefore, the 
English Education Committee will analyze the entire program (including every required English 
course for this major) to complete a matrix that will reveal areas of alignment (or lack thereof) to 
these external state standards. This review will be completed in Spring 2023 (at the same time as 
the above-mentioned review relating to the Illinois CRT Standards) with related curricular 
revision expected in the 2023-2024 academic year. 

 

Curricular Changes that Apply to English Language Arts Program & the Aligned Regular English Major: 
 
 

• Recent Curricular Review & Considerations of Time Toward Degree Completion: during the 
2021-2022 academic year the department had an ongoing conversation about the size of our major 
and we decided to make changes that could help students decrease their time toward completion. 
These decisions were informed by student feedback collected on Departmental Exit Surveys. At 
this time the English Language Arts major eliminated one elective and reduced the overall major 
size by three credits. However, other curricular changes, including three new/revised courses for 
our general education offerings ENG 2705G & 2706G (Introduction to African American 
Literatures & Introduction to Latinx Literatures, both of which can fulfill ELA multicultural 
literatures requirements) and ENG 2504G (Film & Literature, which can fulfill the ELA genre 
studies requirement), may also play a role in decreasing student time to degree completion (in these 
cases by allowing courses that fulfill both general education Humanities requirements and major 
requirements to double count). 

 
• Ongoing Curricular Review & Consideration of Required Core English Courses: In Fall 2022, 

the English Undergraduate Studies Committee (UGS) decided that a curricular review was in order. 
Although this departmental governing body will only make recommendations specific to the four 
concentrations relating to our non-teacher licensure English major, because the English Language 
Arts Major has historically been aligned with the other English majors, these procedures are 
relevant and will likely result in revision to the ELA major as well. Because the department has not 
undertaken a major curricular review since the curriculum was revised and implemented in 2015, 
UGS is currently conducted a focus group in September 2022 to assess student experiences in the 
major with specific attention given to the required core classes (shared by both the English and 
ELA majors), as well as their emphasis or major, and high-impact experiences in the major. 
Questions were created to gauge what students see as high impact learning experiences as they 
relate to departmental SLOs. Students were interviewed by graduate students trained to facilitate 
the group with a list of questions provided by UGS. After student comments and their implications 
are discussed internally by UGS and the English Education Committees, the results will be reported 
to the department with recommendations. 



 

 
 

2. Please provide a brief description or bulleted list of any improvements observed/measured in 
student learning over the past four years. Be sure to mention any intervention made that has not 
yet resulted in student improvement (if applicable). 

Select Examples (for further examples please see Appendixes): 

• SLO 1 “Demonstrate the ability to think and write critically about clinical experiences”: 
Candidates are required to complete five clinical experience hours in each of the three required 
content methods courses (ENG 3401: Methods of Teaching Composition, ENG 3402: Methods of 
Teaching Literature, ENG 4801: Integrating the English Language Arts). While these hours are 
documented on a Clinical Experience Log, and record of completed field work is kept on file in 
the department and in the College of Education, this assessment serves as additional evidence of 
completion of this program requirement. The Pedagogy Reflection (Clinical Experience) Essay 
finds candidates reflecting not only on their observations within secondary English Language 
Arts classrooms, but also on their own educational experiences and related pedagogy 
theory/research. In this assessment candidates showcase their ability to make connections 
between their coursework and training and their applied experiences and field work. 
Collectively, the assessment data gathered during this period (and prior) indicates that this student 
learning outcome is being met. With the exception of Fall 2020 (which was not only a 
challenging semester due to the global health pandemic, but also included an abnormally high 
number of ELA candidates who struggled academically), mean scores for candidate data for all 
performance indicators exceeded 2.0 out of a 3.0 scale (with 2.0 aligned with the “Meets 
Standard” score on the assessment rubric). Looking at individual criterion suggests 
programmatic strengths in terms of training candidates to engage in professional reflection as in 
five out of the six semesters candidate mean scores were at a perfect 3.0. In terms of areas for 
potential growth, the third performance indicator (“candidate demonstrates a commitment to 
customizing instruction to draw upon students’ home and community language, cultural 
backgrounds, individual differences, and literacy levels to create inclusive learning environments 
that contextualize curriculum and help students participate actively in their own learning in ELA” 
suggests opportunities for potential monitoring or growth. While mean scores were typically 
close to 2.5, compared to other performance indicators this one was often slightly lower than the 
others included in the assessment. A review of the data also reveals higher scores in the upper- 
division capstone methods course (ENG 4801) than in the lower-division ones (ENG 3401, ENG 
3402). Mean scores from the three datasets collected from ENG 4801 typically scored 2.7 or 
higher. This finding suggests growth across our program being that students tend to take the 
lower-division methods courses earlier in their studies and the capstone methods course toward 
the end of the program (usually the semester prior to student teaching). 

 
• SLO 2 “Demonstrate the ability to use English language arts to help students become 

familiar with their own and others’ cultures, thereby promoting global citizenship”: The 
Unit Plan (along with the Student Teaching Approval Portfolio) is among the most in depth and 
comprehensive of our program assessments. The Unit Plan’s rationale draws upon pedagogy 
research/theory and justifies the candidate’s instructional design. For example, this front matter 
(and the course schedule itself) highlights the candidate’s ability to select and integrate age/skill- 



 

appropriate, diverse texts and resources into their instructional plans. Each unit plan requires a 
section within the rationale discussing reading strategies and the writing process, but the varying 
areas of emphasis among the three unit plans allows for candidates to show additional mastery of 
key standards through writing. For example, ENG 3401 highlights candidates’ knowledge of 
contemporary writing practices, including those relating to multimodal composition and digital 
communication. The Unit Plan completed in ENG 3401 also provides candidates with an 
opportunity to showcase their instructional skills relating to teaching language and grammar and 
integrating learning technologies into the classroom. While all three Unit Plans assess candidate’s 
understanding and application of reading strategies, ENG 3402 does so with a particular focus on 
studying literary texts. ENG 4801, which has a strong focus on media literacy and social justice 
pedagogy, finds candidates crafting a Unit Plan that highlights their understanding of how 
adolescents read and compose within digital spaces and how to design instruction that develops 
critical thinking skills and reflects on important societal issues. Regardless of the Unit Plan’s 
focus, this assessment demonstrates candidates’ master of a key pedagogy writing genre and their 
ability to scaffold skill instruction and craft informal, formal, and authentic assessments across all 
areas of ELA. Further, this assessment asks candidates to consider ways to cultivate safe learning 
environments, differentiate to meet the needs of all learners, and draw upon instructional 
materials that both reflect students’ own identities and cultures, but also expose them to 
experiences and perspectives beyond their own communities. The data from the Unit Plan 
Assessments indicates mastery of this student learning outcome. Both the Unit Plan Assessment 
Scoring Rubric and the ELA-Specific Unit Plan Addendum Rubric are designed as a five-point 
scale with three indicating that the relevant standards have been met. The combined average of 
mean scores from all individual performance levels reveal scores that all exceed the 3.0 (“Meets”) 
target goal. Further, a look at mean scores for individual performance indicators within particular 
assessment datasets shows few instances where a 3.0 failed to be reached. Out of the 198 mean 
scores (11 indicator mean scores for each of 18 datasets), 188 of the 198 (95%) had a mean score 
of 3.0 or higher. This suggests students have a strong understanding of key ELA pedagogy. 

 
• Impact of Revised Remediation/Intervention Processes on ELA Candidates’ Success: One 

intervention that took place during this time period, the creation of our Remediation/Student 
Success Plan Procedures, does not have conclusive data. This process is still relatively new, but a 
cursory review indicates that the majority of students placed on Remediation/Student Success 
plans successfully complete them and finish the program. In the next assessment cycle we will 
report more detailed findings of not only this process, but also our review of candidate program 
completion rates and teacher licensure major changes (which, along with the College of 
Education, we are analyzing with attention to student demographic information). 

 
3. Using the form below, please document annual faculty and committee engagement with the 

assessment process (such as the review of outcomes data, revisions/updates to assessment plan, 
and reaffirmation of SLOs). 

 

History of Annual Review 
Date of Annual 
Review 

Individuals/Groups who 
Reviewed Plan 

Results of the Review (i.e., reference proposed 
changes from #1 above, revised SLOs, etc..) 

Fall 2020 English Education Committee Revision to Department Dispositions Online Evaluation 
Form (Student Teaching Approval Feedback from 
English Faculty Members). 



 

 

Fall 2020- 
Spring 2021 

English Education Committee, 
English Department Faculty 

Creation and Implementation of Remediation/Student 
Success Plan Procedures. 

Spring 2021 English Education Committee Textbook Review for English 3402. 
Spring 2021- 
Fall 2021 

Director of English Education, 
Initial Assessment EPP 
Committee, K-12 Partners 

Revision of Field Experience, Unit Plan, Student 
Teaching & P-12 Rubrics. 

Spring 2021- 
Fall 2021 

English Education Committee Review of 2020-2021 Program Assessment Data. 

Fall 2021 Director of English Education Submission of NCTE Program Accreditation Report. 
Fall 2021 English Education Committee Textbook Review for English 3401. 
Fall 2021- 
Spring 2022 

English Education Methods 
Instructor 

Early Planning for EPP Curricular Review Related to 
Illinois Culturally Responsive Standards 

Spring 2022 Director of English Education, 
English Education Methods 
Instructor, COE Professional 
Dispositions Ad Hoc Committee, 
Initial Assessment EPP 
Committee, K-12 Partners 

Revision of Dispositions Evaluation Rubric. 

Spring 2022 English Education Committee Textbook Review for English 4801. 
Spring 2020- 
Spring 2022 

Undergraduate Studies 
Committee; English Department 
faculty 

Discussed, developed, and passed the revision of 
general education course offerings, including ENG 
2504G (revised course), ENG 2705G (revised course), 
and ENG 2706G (new course). Particular attention was 
paid to the way these courses would also benefit 
students in the majors. For example, one of these 
courses (ENG 2706G) widens the selections for 
multicultural literature required for ELA students, while 
another allows for a course that fulfills the genre 
requirement for ELA (ENG 2504G) to potentially 
double count and fulfill general education requirements 
in the Humanities (decreasing time toward degree 
completion). 

Spring 2022 English Education Committee, 
English Department faculty 

In April 2022, the Director of English Education 
presented ELA Assessment Data to the department in a 
formal presentation. 

Spring 2022 English Education Committee, 
Undergraduate Studies 
Committee, English Department 
faculty 

Discussed revision of the various majors to reduce the 
number of electives to allow for a quicker time to 
degree completion (in the case of ELA). Reduction of 
electives was passed at a department meeting in April 
2022. 

Spring 2022- 
Fall 2022 

English Education Director, EPP 
Reliability, Validity, and Training 
Subcommittee 

Data Collection & Analysis to determine reliability & 
validity of revised assessment rubrics. Development of 
training materials for revised assessment rubrics. 

Fall 2022 Undergraduate Studies Committee Trained graduate students facilitated focus group with a 
group of 13 undergraduate students using a set of 
questions developed by UGS relating to students’ 
thoughts on required core classes. UGS then reviewed 
this data, which was collected in a way to protect 
student anonymity. 

Fall 2022 English Education Committee Review of 2021-2022 Program Assessment Data. Early 
Planning for Program Assessment Revision based on 
Fall 2021 NCTE Accreditation Report Response. 

Fall 2022 Director of English Education, 
EPP Accreditation/CAEP Steering 
Committee 

EIU’s EPP Accreditation/CAEP Steering Committee 
was formed and includes the Director of English 
Education. 



 

 
 

See Also Appendixes: Evidence of Ongoing Accreditation/Recent (NCTE) Program Accreditation Report & Assessment Data 
(Data, Summary, SLO Alignment) 

 
 

Dean Review & Feedback 
 
 
 
 
 
 
 

Dean or designee Date 
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SECTION I— CONTEXT  
 

1. Description of any state or institutional policies that may 
influence the application of NCTE Standards (Response 
limited to 4,000 characters) 

 
Eastern Illinois University (EIU) has a tradition of providing an educational environment that is 
conducive to interaction, inquiry, and service. The goal of the College is to prepare professionals 
who will advance the intellectual, physical, psychological and social well-being of a pluralistic 
democracy and global society. Eastern Illinois University seeks to foster cultural understanding 
to assist its students in becoming responsible citizens in a diverse world. The English Language 
Arts/English Education major is designed to meet state, university, college, department, and 
NCTE goals and objectives. The EPP Conceptual Framework provides the context for 
developing and assessing candidates’ proficiencies based on the Illinois Professional Teaching 
Standards at the initial level. All teacher candidates in the State of Illinois must meet the Illinois 
Professional Teaching standards and their content area standards. Since the last accreditation 
cycle, the English Language Arts program and relating assessments have been revised to align 
more fully with the 2012 NCTE standards. The State of Illinois has undergone changes to its 
established teacher licensure testing program. Previously, all candidates had to pass a series of 
state tests documenting they possess the knowledge and skills needed to be effective teachers. 
The Illinois Test of Academic Proficiency (formerly the Basic Skills Test) was taken prior to 
admission to the Teacher Education Program, a state content test was required prior to Student 
Teaching, and Assessment of Professional Teaching Test had to be passed in order to be granted 
licensure. The state has since eliminated the requirement for the Academic Proficiency Test and 
has replaced the Assessment of Professional Teaching Test with the edTPA Exam (which 
candidates must pass in order to be granted licensure). One program assessment report (e.g. the 
Impact on P-12 Assessment) has been revised to align with the edTPA Exam. In Spring 2021, the 
state of Illinois also passed the Illinois Culturally Responsive Teaching Standards. Since these 
were passed during end of this assessment cycle no related revisions are reflected in the 
assessments contained within this report. However, these recently passed standards align well 
with NCTE Standards (particularly standards 6.1, 6.2, 7.1, 7.2) and revisions will be forthcoming 
and reflected in the following accreditation report. 

 
2. Description of the field and clinical experience hours 

required for the program, including the number of hours for 
field experiences and the number of hours/weeks for 
student teaching internships. (Response limited to 8,000 
characters) 
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English Language Arts candidates are required to complete 120 hours of pre-student teaching 
field and clinical experiences. All field and clinical experiences take place in public schools 
at the junior and senior high level (due to changes in state licensure during this review 
period, all field experiences beyond early field experience observations take place in high 
schools). Candidates complete a series of clinical experience hours that immerse them more 
and more fully in the teaching process. They take Secondary Education (SED) 2000 (Inquiry 
into Teaching) first in which they primarily observe other teachers for at least 30 hours. Then 
they complete 60 hours of field experiences in SED 3330 (Instructional Tasks in the 
Secondary Schools), an intense six-week practicum experience in which they gradually gain 
access to independent teaching, as well as 15 semester hours of field experience in the paired 
course, SED 4330 (Literacy, Assessment, and Differentiation in Secondary Schools). In 
addition, all English with Teacher Licensure majors complete 15 hours of clinical experience 
attached to their three content area methods courses: ENG 3401 (Methods of Teaching 
Composition), ENG 3402 (Methods of Teaching Literature), and ENG 4801 (Integrating the 
English Language Arts). In these three methods courses, candidates complete Pedagogy 
Reflection (clinical experience) essays in conjunction with their field experiences. 
Candidates will then complete a full semester (15 weeks) of full-time student teaching (STG 
4001) and an additional 25 hours of multicultural field experiences in STG4000. 

 
3. Description of the criteria for admission to the program, 

including required overall GPAs and minimum grade 
requirements for English content courses accepted by the 
program. Also describe any other requirements such as 
standardized testing results, recommendations, and/or 
entrance portfolios. (Response limited to 4,000 characters) 

 
In order to be approved to student teach, candidates must formally apply and have completed all 
coursework with a cumulative EIU GPA of 2.75/4.00 and a major GPA of 2.75/4.00 (calculated 
only for courses taken at Eastern Illinois University). Additionally, in alignment with state 
requirements, all coursework used towards completion of their teacher licensure degree (general 
education, major, professional education, and elective coursework) must have been completed 
with a grade of ‘C’ or better; document that they have attended at the equivalent of at least two 
professional conferences (or six professional development hours); present at the English Studies 
Student Conference; document membership in a professional organization such as NCTE or 
IATE; earn positive evaluations from faculty for each English course taken that counts toward 
the major on Department Disposition Evaluation forms; complete the second criminal 
background investigation; and pass the Illinois Content Area Exam in English Language Arts. 
Candidates who receive two negative faculty evaluations on the Departmental Disposition 
Evaluation forms must successfully complete a Remediation Plan in order to be approved to 
student teach. In addition, all candidates must complete a comprehensive, professional portfolio, 
submitted to the English Education Committee prior to student teaching approval, which 
contains the following artifacts: 
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* Table of Contents 
* Résumé 
* Completed “Checklist for English Majors” 
* Comprehensive Teaching Philosophy 
* Literacy Narrative 
* 3 writing samples - 1 from a multicultural literature course and 2 from other English courses 
* Unit Plans from ENG 3401, ENG 3402, and ENG 4801 
* Evidence of Professional Organization Membership 
* Evidence of presentation at English Studies Student Conference (i.e. program) 
* Pedagogy Reflection (Clinical Experience) Essays from ENG 3401, ENG 3402, and ENG 4801 
* Portfolio Reflection 

 
In order to complete the program the student must complete student teaching with a satisfactory 
evaluation from the cooperating teacher. While not required for graduation or exit from the 
program, but required for licensure in Illinois, in accordance with state law, all candidates must 
pass the edTPA Exam. The certifying dean documents that all the criteria have been met for 
graduation and the Associate Dean of the College of Education & Professional Studies (Teacher 
Licensure Officer for the Institution) recommends candidates for their Professional Educator 
License from the state of Illinois. 

 
This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate 
the content of the file. Word documents, PDF files, and other commonly used file formats 
are acceptable. 

 
A LINK to upload or manage your uploaded file(s) 

N/A 
 

Please attach files to describe a program of study that outlines the courses and 
experiences required for candidates to complete the program. The program of study must 
include course titles. (This information may be provided as an attachment from the 
college catalog or as a student advisement sheet.) 

 
A LINK to upload or manage your uploaded file(s): 
File Name: English Language Arts Catalog Checklist 

 
Candidate Information Directions: Provide three years of data on candidates enrolled in 
the program and completing the program, beginning with the most recent academic year 
for which numbers have been tabulated. Report the data separately for the levels/tracks 
(e.g., baccalaureate, post-baccalaureate, alternate routes, master's) being addressed in 
this report. Data must also be reported separately for programs offered at multiple sites. 
Update academic years (column 1) as appropriate for your data span. Create additional 
tables as necessary. 
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Program: English Language Arts - Secondary Licensure 
   

Academic 
Year 

# of 
Candidates 
Enrolled in 
the 
Program 

# of Program 
Completers(2) 

2018-2019 62 3 

2019-2020 57 8 

2020-2021 64 6 
 

(2) CAEP uses the Title II definition for program completers. Program completers are 
persons who have met all the requirements of a state-approved teacher preparation 
program. Program completers include all those who are documented as having met such 
requirements. Documentation may take the form of a degree, institutional certificate, 
program credential, transcript, or other written proof of having met the program's 
requirements. 

 
Faculty Information Directions: Complete the following information for each faculty 
member responsible for key content and professional coursework, clinical supervision, or 
administration in this program. (Please refer to the footnotes for clarification) 

 
 

Information from English Department Methods Faculty Below 
 

Faculty 
Member Name 

Melissa Ames 

Highest 
Degree, Field & 
University (3) 

Ph.D., English (Literary & Cultural Studies), 
Wayne State University 

Assignment: 
Indicate the 
role of the 
faculty 
member (4) 

Director of English Education & Methods 
Instructor 

Faculty Rank 
(5) 

Full Professor 

Tenure Track YES 
Scholarship 
(6), Leadership 
in Professional 
Associations, 
and Service 
(7): List up to 3 

1) Multiple publications and academic 
presentations (e.g. Small Screen, Big Feels: 

Television & Cultural Anxiety in 21st Century 

Programming, U. Kentucky Press, 2020, 
“Affective Resistance: Examining the 
Hashtag Feminism of the Women’s March.” 
First Monday, 2021); 2) various service & 
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major 
contributions 
in the past 3 
years (8) 

leadership roles (e.g. Chair of Council on 
Teacher Education, Chair of English 
Education Committee, Director of English 
Education, Director of English Studies Camp 
for High School Students, Director of English 
Graduate Studies, Director of Film Studies, 
College of Liberal Arts & Science 
Curriculum Committee Member); 3) 
completed various professional training 
(e.g. Advanced Placement Composition 
Exam Reader; Assessment Institute 
Participant) 

Teaching or 
other 
professional 
experiences in 
P-12 schools 

Six years teaching high school in Michigan; 
five years as literacy volunteer at the 
elementary school level in Illinois; PTA 
board officer; professional development 
workshop leader for multiple Illinois 
secondary schools 

 

 
Faculty 
Member Name 

Donna Bins 

Highest 
Degree, Field & 
University (3) 

Ph.D. in English/Composition Studies 
University of Kansas 

Assignment: 
Indicate the 
role of the 
faculty 
member (4) 

 

Faculty Rank 
(5) 

 

Tenure Track YES 
Scholarship 
(6), Leadership 
in Professional 
Associations, 
and Service 
(7): List up to 3 
major 
contributions 
in the past 3 
years (8) 

Director of Illinois Association of 
Teachers of English, Eastern Region; 
Member of English Department English 
Education Committee; YouTube Video 
on Eastern Illinois University graduate, 
Screenwriter and Executive Producer 

Teaching or 
other 

One year as a substitute teacher, Lawrence 
Kansas Public Schools; three years as an 
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professional 
experiences in 
P-12 schools 

English Teacher (Lawrence High School, 
Lawrence Kansas & Tonganoxie High 
School in Tonganoxie, Kansas) 

 

 
 
 

Faculty 
Member Name 

 

Highest 
Degree, Field & 
University (3) 

 

Assignment: 
Indicate the 
role of the 
faculty 
member (4) 

 

Faculty Rank 
(5) 

Elizabeth Tacke 

Tenure Track YES 

Scholarship 
(6), Leadership 
in Professional 
Associations, 
and Service 
(7): List up to 3 
major 
contributions 
in the past 3 
years (8) 

1) published multiple educator and curriculum guides 
(e.g. “An Educator’s Guide to Letters from Cuba.” 
Penguin Classroom, 2020; “Writing Rhetorically: Crafting 
the Rhetorical Analysis Essay.” Wolverine Pathways 10th 

Grade Curriculum, University of Michigan, 2018; 
“Writing Ourselves: Exploring Identity through Rhetorical 
Analysis and Critical Literacy.” Wolverine Pathways 10th 

Grade Curriculum, University of Michigan, 2018), as well 
as a joint research policy brief for NCTE (e.g. “How 
Standardized Tests Shape—and Limit—Student Learning,” 
2014); 2) various leadership and professional service 
roles (e.g. English Education Committee, Visiting Scholars 
& Lectures [chair], Disposition/Professionalism 
Committee, Theory Group Member, Training Co- 
Facilitator for Prison Creative Arts Project Theatre 
Workshop, Steering Committee Co-Coordinator and 
Founding Member for Carceral Studies Rackham 
Interdisciplinary Group, University of Michigan); 3) 
workshop facilitator/trainer relating to higher 
education (e.g. Admissions Workshop Co-Facilitator, 

Yearly Application and Essay Writing Workshops, 
Sweetland Center for Writing at the U-M Detroit Center; 
“SMART” Goals and Organizational Support Workshops 
for Students at Eastern Illinois University, Instructional 

Consultant, Center for Research on Learning and 
Teaching, University of Michigan) 
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Teaching or 
other 
professional 
experiences in 
P-12 schools 

Holds an active California Clear Credential Secondary 
ELA; worked as a middle school English teacher in 
Oakland, CA from 2010-2014; worked on 
Leadership/Teacher Councils; worked as a clinical field 
instructor for University of Michigan graduate students, in 
Ann Arbor/Detroit school; conducted various in-service 
trainings. 

 

 

(3) For example, PhD in Curriculum & Instruction, University of Nebraska. (4) For example, 
faculty, clinical supervisor, department chair, administrator (5) For example, professor, 
associate professor, assistant professor, adjunct professor, instructor (6) Scholarship is 
defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and 
the education of teachers and other school personnel. Scholarship includes traditional 
research and publication as well as the rigorous and systematic study of pedagogy, and 
the application of current research findings in new settings. Scholarship further 
presupposes submission of one's work for professional review and evaluation. (7) Service 
includes faculty contributions to college or university activities, schools, communities, and 
professional associations in ways that are consistent with the institution and unit's 
mission. (8) For example, officer of a state or national association, article published in a 
specific journal, and an evaluation of a local school program. (9) Briefly describe the 
nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, 
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List 
current P-12 licensure or certification(s) held, if any. 



 

SECTION II— LIST OF ASSESSMENTS  
 
In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCTE standards. All programs must 
provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute 
an assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or 
form of the assessment and when it is administered in the program. 

 
1.  Please provide the following assessment information (Response limited to 250 characters in each field) 

 
Type and Number of 

Assessment 
Name of 

Assessment 
Type or 
Form of 

Assessment 

When the 
Assessment 

Is 

Administered 

1 Assessment #1: 

Licensure 
assessment, or 

other content- 
based assessment 
(required) 

ELA Content 

Exam 

Content 

Certification 
Exam 

Before Student 

Teaching* 

  File Name: Assessment   

  #1-ELA Content Exam  *Due to COVID-19, the 
State of Illinois allowed 
candidates to student 
teach prior to taking 
the content exam 
during the Spring 2020, 
Fall 2020, & Spring 
2021 Semesters 

2 Assessment #2: 
Content knowledge 
in English 

(required) 

Student 
Teaching 
Approval 

Portfolio 

Comprehensive 
Portfolio 

Before Student 
Teaching 

  
File Name: Assessment 

  
  #2-Student Teaching   

  Approval Portfolio   

3 Assessment #3: 
Candidate ability to 
plan instruction 
(required) 

Unit Plan Unit Plans 
submitted 
through Live 
Text 

In three 
content 
methods 
courses: 
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Type and Number of 
Assessment 

Name of 
Assessment 

Type or 
Form of 

Assessment 

When the 
Assessment 

Is 

Administered 

  File Name: Assessment 

#3 Unit Plan 

 English 3401 
(Composition 
Methods), 

English 3402 
(Literature 
Methods), 

English 4801 
(Integrating the 

English 
Language Arts) 

4 Assessment #4: 
Student Teaching 

or Internship 
(required) 

Student 
Teaching 

Evaluation 
 

File Name: Assessment 

#4 - Student Teaching 

Evaluation 

Student 
Teaching 

Evaluations 
through Live 
Text 

After Student 
Teaching 

5 Assessment #5: 
Candidate effect on 
student learning 

(required) 

Impact on P-12 
Assessment 

 
File Name: Assessment 

#5 – Impact on P-12 

Assessment 

Impact On P-12 
Student 
Learning 

Assessment 
through Live 

Text 

During Student 
Teaching 

6 Assessment #6: 
Additional 

assessment that 
addresses NCTE 

Standards 
(required) 

Pedagogy 
Reflection 

(Clinical 
Experience) 

Essay 

Clinical 
Experience 

Essays 

In three 
content 

methods 
courses: 

English 3401 
(Composition 

Methods), 
English 3402 
(Literature 
Methods), and 
4801 

  
File Name: Assessment 

 

  #6 – Pedagogy  
  Reflection Clinical  

  Experience Essay  
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Type and Number of 
Assessment 

Name of 
Assessment 

Type or 
Form of 

Assessment 

When the 
Assessment 

Is 

Administered 

    (Integrating the 
English 
Language Arts) 

7 Assessment #7: 
Additional 

assessment that 
addresses NCTE 
Standards 

(optional) 

edTPA Exam 

 
 

File Name: Assessment 

#7 – edTPA Exam 

Pedagogy 
Licensure Exam 

During Student 
Teaching 

8 Assessment #8: 
Additional 

assessment that 
addresses NCTE 

standards 
(optional) 

Dispositions 
Evaluation 

 
File Name: Assessment 

#8 – Dispositions 

Evaluation 

Dispositions 
Assessment 

In three 
content 

methods 
courses 

(English 3401, 
English 3402, 

English 4801) 
and During 
Student 

Teaching 
 

(10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate 
assessment to include. 

(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, 
portfolio). 

(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to 

student teaching/internship, required courses [specify course title and numbers], or completion of the program). 

 

SECTION III—RELATIONSHIP OF ASSESSMENT TO STANDARDS  
 

1. For each NCTE standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple NCTE standards. 
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NCTE STANDARDS 

APPLICABLE 
ASSESSMENTS FROM 

SECTION II 
1. CONTENT KNOWLEDGE 
Candidates demonstrate knowledge of English language arts subject matter content that specifically includes literature and multimedia texts as well 
as knowledge of the nature of adolescents as readers. 
Element 1: Candidates are knowledgeable about texts—print and non-print texts, media     
texts, classic texts and contemporary texts, including young adult—that represent a range     

of world literatures, historical traditions, genres, and the experiences of different genders, 
ethnicities, and social classes; they are able to use literary theories to interpret and critique 
a range of texts. 

X#1 

X#5 

X#2 

□ #6 

X#3 

□#7 

□#4 

□#8 

Element 2: Candidates are knowledgeable about how adolescents read texts and make     

meaning through interaction with media environments.     

2. CONTENT KNOWLEDGE 
Candidates demonstrate knowledge of English language arts subject matter content that specifically includes language and writing as well as 
knowledge of adolescents as language users 
Element 1: Candidates can compose a range of formal and informal texts taking into     
consideration the interrelationships among form, audience, context, and purpose;     
candidates understand that writing is a recursive process; candidates can use     
contemporary technologies and/or digital media to compose multimodal discourse. 

X#1 X#2 X#3 X#4 Element 2: Candidates know the conventions of English language as they relate to various 
rhetorical situations (grammar, usage, and mechanics); they understand the concept of 
dialect and are familiar with relevant grammar systems (e.g., descriptive and 

X#5 □#6 □#7 □#8 

prescriptive); they understand principles of language acquisition; they recognize the     
influence of English language history on English Language Arts content; and they     
understand the impact of language on society.     
Element 3: Candidates are knowledgeable about how adolescents compose texts and     
make meaning through interaction with media environments.     

3. CONTENT PEDAGOGY 
Planning Literature and Reading Instruction in English Language Arts Candidates plan instruction and design assessments for reading and the study 
of literature to promote learning for all students. 
Element 1: Candidates use their knowledge of theory, research, and practice in English 
Language Arts to plan standards-based, coherent and relevant learning experiences 
utilizing a range of different texts—across genres, periods, forms, authors, cultures, and 
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NCTE STANDARDS 

APPLICABLE 
ASSESSMENTS FROM 

SECTION II 
various forms of media—and instructional strategies that are motivating and accessible to    
all students, including English language learners, students with special needs, students    
from diverse language and learning backgrounds, those designated as high achieving, and    
those at risk of failure.    
Element 2: Candidates design a range of authentic assessments (e.g., formal and informal,    
formative and summative) of reading and literature that demonstrate an understanding of    
how learners develop and that address interpretive, critical, and evaluative abilities in    
reading, writing, speaking, listening, viewing, and presenting.    

Element 3: Candidates plan standards-based, coherent and relevant learning experiences 
in reading that reflect knowledge of current theory and research about the teaching and X#1 X#2 X#3 X#4 
learning of reading and that utilize individual and collaborative approaches and a variety 
of reading strategies. 

X#5 X #6 □#7 X#8 

Element 4: Candidates design or knowledgeably select appropriate reading assessments    
that inform instruction by providing data about student interests, reading proficiencies,    
and reading processes.    

Element 5: Candidates plan instruction that incorporates knowledge of language—    
structure, history, and conventions—to facilitate students’ comprehension and    
interpretation of print and non-print texts.    

Element 6: Candidates plan instruction which, when appropriate, reflects curriculum    

integration and incorporates interdisciplinary teaching methods and materials.    

4. CONTENT PEDAGOGY 
Planning Composition Instruction in English Language Arts Candidates plan instruction and design assessments for composing texts (i.e., oral, 
written, and visual) to promote learning for all students. 
Element 1: Candidates use their knowledge of theory, research, and practice in English    
Language Arts to plan standards-based, coherent and relevant composing experiences that    
utilize individual and collaborative approaches and contemporary technologies and reflect    
an understanding of writing processes and strategies in different genres for a variety of    
purposes and audiences.    
Element 2: Candidates design a range of assessments for students that promote their    

development as writers, are appropriate to the writing task, and are consistent with current 
research and theory. Candidates are able to respond to student writing in process and to X#1 

X#5 
X#2 
X#6 

X#3 X#4 
X#7 □#8 



Submitted Fall 2021 by ELA Program 
 

 

 
NCTE STANDARDS 

APPLICABLE 
ASSESSMENTS FROM 

SECTION II 
finished texts in ways that engage students’ ideas and encourage their growth as writers 
over time. 

 

Element 3: Candidates design instruction related to the strategic use of language 
conventions (grammar, usage, and mechanics) in the context of students’ writing for 
different audiences, purposes, and modalities 

Element 4: Candidates design instruction that incorporates students’ home and 
community languages to enable skillful control over their rhetorical choices and language 
practices for a variety of audiences and purposes. 

5. LEARNERS & LEARNING 
Implementing English Language Arts Instruction Candidates plan, implement, assess, and reflect on research-based instruction that increases 
motivation and active student engagement, builds sustained learning of English language arts, and responds to diverse students’ context-based 
needs. 
Element 1: Candidates plan and implement instruction based on English Language Arts     
curricular requirements and standards, school and community contexts, and knowledge     
about students’ linguistic and cultural backgrounds.     

Element 2: Candidates use data about their students’ individual differences, identities, and 
funds of knowledge for literacy learning to create inclusive learning environments that 
contextualize curriculum and instruction and help students participate actively in their 
own learning in English Language Arts. 

□#1 

X#5 

□#2 

X#6 

X#3 

□#7 

X#4 

X#8 

Element 3: Candidates differentiate instruction based on students’ self-assessments and     
formal and informal assessments of learning in English language arts; candidates     
communicate with students about their performance in ways that actively involve them in     
their own learning.     

Element 4: Candidates select, create, and use a variety of instructional strategies and     
teaching resources, including contemporary technologies and digital media, consistent     

with what is currently known about student learning in English Language Arts.     

6. PROFESSIONAL KNOWLEDGE AND SKILLS 
Candidates demonstrate knowledge of how theories and research about social justice, diversity, equity, student identities, and schools as institutions 
can enhance students’ opportunities to learn in English Language Arts. 
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NCTE STANDARDS 

APPLICABLE 
ASSESSMENTS FROM 

SECTION II 
Element 1: Candidates plan and implement English language arts and literacy instruction     
that promotes social justice and critical engagement with complex issues related to     
maintaining a diverse, inclusive, equitable society 

□#1 □#2 X#3 X#4 
 

□#5 X#6 □#7 □#8 Element 2: Candidates use knowledge of theories and research to plan instruction 
responsive to students’ local, national and international histories, individual identities     
(e.g., race, ethnicity, gender expression, age, appearance, ability, spiritual belief, sexual     
orientation, socioeconomic status, and community environment), and languages/dialects     
as they affect students’ opportunities to learn in English Language Arts.     

7. PROFESSIONAL KNOWLEDGE AND SKILLS 
Candidates are prepared to interact knowledgeably with students, families, and colleagues based on social needs and institutional roles, engage in 
leadership and/or collaborative roles in English Language Arts professional learning communities, and actively develop as professional educators. 

Element 1: Candidates model literate and ethical practices in English Language Arts     
teaching, and engage in/reflect on a variety of experiences related to English Language     

Arts. 
□#1 X#2 □ #3 X#4 

 

X#5 X#6 □#7 X#8 Element 2: Candidates engage in and reflect on a variety of experiences related to English 
Language Arts that demonstrate understanding of and readiness for leadership,     
collaboration, ongoing professional development, and community engagement.     



 

 SECTION IV—EVIDENCE FOR MEETING STANDARDS  
DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and 
discussed in Section IV. Taken as a whole, the assessments must demonstrate candidate 
mastery of the SPA standards. The key assessments and data reported should be required 
of all candidates. Assessments, scoring guides/rubrics and data charts should be aligned 
with the SPA standards. This means that the concepts in the SPA standards should be 
apparent in the assessments and in the scoring guides to the same depth, breadth, and 
specificity as in the SPA standards. Data tables should also be aligned with the SPA 
standards. The data should be presented, in general, at the same level it is collected. For 
example, if a rubric collects data on 10 elements [each relating to specific SPA standard(s)], 
then the data chart should report the data on each of the elements rather that reporting a 
cumulative score. 

 
In the description of each assessment below, the SPA has identified potential assessments 
that would be appropriate. Assessments have been organized into the following three areas 
to be aligned with the elements in CAEP's Standard 1: 

 
• Content knowledge (Assessments 1 and 2) 
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4) 
• Focus on student learning (Assessment 5) 

 
Note that in some disciplines, content knowledge may include or be inextricable from 
professional knowledge. If this is the case, assessments that combine content and 
professional knowledge may be considered "content knowledge" assessments for the 
purpose of this report. 

 
For each assessment, the compiler should prepare one document that includes the 
following items: 

 
The responses for e, f, and g (above) should be limited to the equivalent of five text pages 
each, however in some cases assessment instruments or scoring guides/rubrics may go 
beyond five pages. 

 
Note: As much as possible, combine all of the files for one assessment into a single file. That 
is, create one file for Assessment 4 that includes the two-page narrative (items a – d above), 
the assessment itself (item e above), the scoring guide (item f above), and the data chart 
(item g above). Each attachment should be no larger than 2 mb. Do not include candidate 
work or syllabi. There is a limit of 20 attachments for the entire report so it is crucial that 
you combine files as much as possible. 

 
Please name files as directed in the Guidelines for Preparing an NCATE Program Report 
found on the NCATE web site at the following URL: http://caepnet.org/accreditation/caep- 
accreditation/spa-program-review-policies-and-procedur 

http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur
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1. Data licensure tests for content knowledge in English language arts. (Assessment 
Required) Provide assessment information as outlined in the directions for Section 
IV 

A LINK to upload or manage your uploaded file(s) 
File Name: Assessment #1-ELA Content Exam 

 
2. Assessment of content knowledge in English language arts.(13) (Assessment 

Required) Provide assessment information as outlined in the directions for Section 
IV 

 
A LINK to upload or manage your uploaded file(s): 
File Name: Assessment #2-Student Teaching Approval Portfolio 

 
 

(13) For program review purposes, there are two ways to list a portfolio as an assessment. 
In some programs a portfolio is considered a single assessment and scoring criteria (usually 
rubrics) have been developed for the contents of the portfolio as a whole. In this instance, 
the portfolio would be considered a single assessment. However, in many programs a 
portfolio is a collection of candidate work—and the artifacts included 

 
3. Assessment that demonstrates candidates can effectively plan classroom-based 

instruction. (Assessment Required) Provide assessment information as outlined in 
the directions for Section IV 

 
A LINK to upload or manage your uploaded file(s) 

File Name: Assessment #3 Unit Plan 

 

 
4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are 

applied effectively in practice. (Assessment Required) Provide assessment 
information as outlined in the directions for Section IV 

 
A LINK to upload or manage your uploaded file(s) 

File Name: Assessment #4 Student Teaching Evaluation 

 

 
5. Assessment that demonstrates candidate effects on student learning. (Assessment 

Required) Provide assessment information as outlined in the directions for Section 
IV 

 
A LINK to upload or manage your uploaded file(s) 

File Name: Assessment #5 – Impact on P-12 Assessment 

 

 
6. Additional assessment that addresses NCTE Standards (Assessment Required) 

Provide assessment information as outlined in the directions for Section IV 
 

A LINK to upload or manage your uploaded file(s) 
File Name: Assessment #6 – Pedagogy Reflection Clinical Experience Essay 
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7. Additional assessment that addresses NCTE standards. (Optional) Provide 
assessment information as outlined in the directions for Section IV 

 
A LINK to upload or manage your uploaded file(s) 

File Name: Assessment #7 – edTPA Exam 

 
8. Additional assessment that addresses NCTE standards. (Optional) Provide 

assessment information as outlined in the directions for Section IV 
 

A LINK to upload or manage your uploaded file(s) 
File Name: Assessment #8 – Dispositions Evaluation 

 
 

SECTION V—USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM  

 
Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. 
This description should not link improvements to individual assessments but, rather, it 
should summarize principal findings from the evidence, the faculty's interpretation of those 
findings, and changes made in (or planned for) the program as a result. Describe the steps 
program faculty has taken to use information from assessments for improvement of both 
candidate performance and the program. This information should be organized around (1) 
content knowledge, (2) professional and pedagogical knowledge, skill, and dispositions, and 
(3) student learning. 

 
(Response limited to 12,000 characters) 

 
This assessment data from the current and previous review cycles have contributed to 
program changes at the university and department level. Although our candidates 
have met or exceeded all standards throughout both time periods, attention to our 
lowest mean scores across the eight assessments have prompted changes relating to 
Content Knowledge; Professional and Pedagogical Knowledge, Skill, and 
Dispositions; and Student Learning goals. 

 
1. Content Knowledge 

 
Assessment data from the previous review cycle influenced changes to our major. In 
Fall 2015 our English Language Arts major went through a substantial revision. The 
Portfolio Assessment data indicated areas for improvement concerning candidates’ 
“knowledge of, and uses for, an extensive range of literature” (previously NCTE 
Standard 3.5). The updated 2012 NCTE Standards further stressed the importance 
of candidates’ breadth of knowledge (e.g. NCTE 1.2). To address this, we added 
four new courses. To expand candidates’ knowledge of literary history/movements 
and the impact of language on society (NCTE 1.2, 2.1) we created ENG 2950: 
Transatlantic Literary History I and ENG 2960: Transatlantic Literary History II. 
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These required courses focus on an expansive range of pre- and post-1800 texts and 
serve as a foundation for the upper-division literature course work candidates take. 
We also added ENG 3008: Multimodal Digital Texts & Multimodal Writing which 
finds candidates studying digital and media texts (NCTE 1.1), the impact of 
contemporary technologies on communication (NCTE 2.1), and the way adolescents 
engage with media environments (NCTE 1.2, 2.3). In addition to these, we added 
ENG 4742: Studies in Genre, part of a new Genre Studies requirement (NCTE 1.1). 
We also revised the Literacy Narrative (a required item in our Portfolio Assessment) 
which finds candidates analyzing their coursework, focusing on their exposure to 
different literary genres, periods, authors, and cultures and how this foundation will 
impact them as future educators. The impact of these changes was evident not only 
in increased scores on the Portfolio Assessment but also within the Unit Plan 
Assessment as one of the performance indicators with the highest mean scores dealt 
with the candidate’s ability to use a wide range of texts and diverse materials in 
course instruction (NCTE 1.1). 

In 2015 we completed revisions to all three methods courses so that they would 
better align with the Common Core Standards (as well as the revised Illinois 
Professional Teaching Standards and NCTE Standards). Grants obtained from the 
Illinois State Board of Education and the Illinois Board of Higher Education 
provided funds to community partners (secondary ELA teachers and community 
college instructors) to review our program data, syllabi, and assessments, and to 
consult with us as we made program revisions, selected new textbooks, etc. English 
3402 (Methods of Teaching Literature) was revised during the end of the previous 
assessment cycle to place a greater emphasis on developing close reading skills, 
assessing reading comprehension, and planning interdisciplinary instructional 
activities and literacy instruction that promotes social justice. English 3401 
(Methods of Teaching Composition) was revised with increased attention to 
multimodal composition, contemporary approaches to teaching language and 
grammar skills, and best practices for teaching second language learners. English 
4801 (Integrating the English Language Arts) was revised to include additional focus 
on genre study, digital reading and writing practices, as well as updated pedagogical 
approaches for studying media texts and implementing technology within the 
classroom. 

 
2. Professional and Pedagogical Knowledge, Skill, and Dispositions 

 
The abovementioned changes to the curriculum also enhance our candidates’ 
professional and pedagogical knowledge. Mini-lessons specific to each methods 
course were revised and/or made into program requirements: grammar & language 
mini-lessons in ENG 3401, a close reading mini-lesson in ENG 3402, and a 
speaking/listening/presenting mini-lesson in ENG 4801. Despite students having 
success on these individual tasks in classes, the scores on related performance 
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indicators areas on key program assessments did not always reflect these strengths. 
For example, while still hitting the target level, criterion #4 on the Portfolio 
Assessment (“candidate’s teaching philosophy and instructional material attend 
to the concept of dialect, the history of the English language, and/or relevant 
grammar systems, and indicate an understanding of the principles of language 
acquisition and the impact that language has on society,” NCTE 2.2) yielded 
lower scores comparatively. The English Education Committee needs to 
consider whether there is a better way to feature these lesson plans and related 
pedagogical skills in the Portfolio and Unit Plan Assessments or whether these 
mini-lessons need to be assessed separately. 

While hitting all target goals on each assessment, the data from across our eight 
program assessments do suggest potential areas for program growth or attention. For 
example, data from the Portfolio, Unit Plan, and Impact on P-12 Assessment, while 
typically at or above the “meets” level, was slightly lower than normal for 
performance indicators that assessed candidate’s ability to draw upon student data 
concerning student interests and reading levels (NCTE 3.4). Additional focus on 
these skills will be addressed in ENG 3402: Methods of Teaching Reading. 

 
Some program assessment revealed inconclusive or contradictory findings about our 
program strengths. For example, data from the Portfolio Assessment produced high 
scores relating to candidates’ ability to plan instruction and design assessments for 
reading that promote learning for all students (NCTE 3.1-6). However, other 
assessments (e.g. The Pedagogy Reflection/Clinical Experience Essay and 
Dispositions Evaluation) – again while hitting target goals in these areas – indicate 
that differentiating instruction, gathering data about and considering students’ diverse 
characteristics and backgrounds to inform instruction and guide assessment 
decisions, could be potential areas for improvement (NCTE 3.1, 4.1. 4.2, 4.4., 5.1, 
5.2, 6.1, 6.2). These will be monitored accordingly in the next two semesters of 
assessment. These areas may be impacted by changes made to the Disposition 
Evaluation Assessment used across the Education Preparation Program. 
The English Education Director and another content area methods instructor are 
currently serving on a College of Education Committee on Dispositions and Teacher 
Education. This committee is not only tasked with revising the Disposition 
Evaluation, but also the clinical experience professional guidelines (many of which 
have outdated language concerning things such as professional appearance). This 
committee will also work with other committees tasked with revising our teacher 
licensure programs to align with the newly passed Illinois Culturally Responsive 
Teaching Standards and with meeting state goals for increasing diversity within 
Education Preparation Programs and the field at large. The next accreditation cycle 
will see revisions to professional education courses and assessments that should have 
a positive impact candidate mastery of the abovementioned standards. 

 
There were program procedures that changed during this review cycle that are 
focused on candidate dispositions and retention. Although all target goals were hit 
for the Dispositions Evaluation, feedback provided on this tool (along with the 
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departmental online form that all English instructors fill out for candidates) revealed 
the need for additional programmatic supports for candidates struggling in 
dispositional and academic areas. As a result, in 2020-2021 we revised our practices 
for candidate remediation and had our official policy passed by the English 
Department and Council on Teacher Education. The policy explains that the English 
Department wants to support all teacher certification as they work toward their goal of 
entering the field of education. As such, information on student progress is monitored in 
various ways throughout the program so that interventions can be made if a student is 
struggling to meet the criteria for advanced education courses and student teaching. The 
policy explains the various ways that advisors obtain information about students’ success in 
the program and the steps that take place if a student is not reaching the appropriate 
thresholds to continue on with the degree. The impact of these newly implemented 
procedures will be discussed in the next accreditation report. 

 
The assessment data from the past three academic years also indicates programmatic strength 
related to professional dispositions and practices, particularly in the area of critical reflection 
(NCTE 7.1, 7.2). Across multiple assessments (e.g. Portfolio, Impact on P-12 Assessment, 
Pedagogy Reflection Essay) candidates consistently scored high in these areas. This indicates 
that the program’s emphasis on pedagogical reflection and professional development need to 
remain central to our program. 

 
3. Student Learning 

 
A task piloted during the last accreditation cycle became a standing program 
requirement during this one. In order to increase skills relating to evaluating student 
writing (formerly NCTE 4.10, currently NCTE 4.1, 4.2), candidates complete an 
Evaluating Writing Simulation in ENG 3401 (Methods of Composition). This task 
has candidates assessing a sample class set of student essays, allowing for reflection 
on best assessment practices for evaluating writing. Besides practicing skills that 
benefit student learning, this activity is modeled off of Task 3 of the edTPA licensure 
exam, providing candidates with useful practice in terms of analyzing assessment 
data. 

 
While all target goals were hit in relation to student learning across all of the data 
collected from all program assessments, candidates did often receive slightly lower 
scores on performance indicators tied to using “data about their students individual 
differences, identities, and funds of knowledge for literacy learning to create 
inclusive learning environments that contextualize curriculum and instruction and 
help students participate actively in their own learning” (NCTE 5.2), and 
“differentiating instruction based on students’ self-assessments,” and communicating 
“with students about their performance in ways that actively involve them in their 
own learning” (NCTE 5.3). The English Education Committee plans to locate 
opportunities for increased attention to these areas throughout our three methods 
courses. The forthcoming changes to the professional education courses (prompted 
by the Illinois Culturally Responsive Teaching Standards) may produce increased 
performance in these skill areas in the coming assessment cycle as well. 
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One additional forthcoming program change that should be noted relates to all of the 
assessments discussed throughout this report. During the 2020-2021 academic year 
the Director of English Education served as the Chair of the Initial Assessment 
Subcommittee responsible for revising all of the rubrics utilized across our Education 
Preparation Program. These rubrics were reviewed by K-12 partners from our 
Education Consortium last year. Feedback will be sought during the 2021-2022 
academic year from methods instructors across the Education Preparation Programs 
and these should be approved by the Council for Teacher Education and put into 
practice by 2022-2023. In addition to revisions to the rubrics, training materials and 
protocols are being revised and established to better ensure the reliability and validity 
of these assessment tools. The need for this was evident in the ELA program 
assessment data discussed earlier in this report (see Assessment #4 – Student 
Teaching Evaluation). 



 

Assessment #1-ELA Content Exam 
SLO 3: Demonstrate knowledge of writing processes 

 
 
 

Part I. Narrative 
 

A. Description 
 

Per the ILTS website, “the content tests are designed to assess a candidate’s knowledge of content in the specific teaching, school service 
personnel, or administrative field in which licensure is sought. The tests are based on current and relevant expectations for teacher preparation and 
for teachers in Illinois as defined by the Illinois Content Area Standards for Educators.” 

 
The English Language Arts (ELA) Content Exam (Test #207) is computer-based test containing 100 multiple choice questions. The test is divided 
into four subareas: 1) Reading Comprehension (comprising 28% of the exam), 2) Reading Literary & Informational Texts (comprising 22% of the 
exam), 3) Writing & Research (comprising 39% of the exam), and Speaking, Listening, & Viewing (comprising 11% of the exam). A passing score 
for the exam is 240. 

 
The ELA Content Exam is taken by candidates toward the end of their studies. Candidates must receive a passing score on the content exam prior 
to student teaching. 

 
B. Alignment with Standards 

 
The four subareas of the ELA Content Exam are aligned with 18 specific objectives that align with the following NCTE Standards: NCTE 1.1, 1.2, 
2.1,2.2, 2.3, 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, 4.1, 4.2, 4.3, 4.4. The below chart groups the standards according to the section of the exam wherein they 
appear. To further showcase the alignment, the objectives for each subarea are listed as well. The following four examples, one from each 
subarea, serve to show the alignment between individual ELA Content Exam objectives and the relevant NCTE Standards: 

 
Example from Subarea 1: NCTE Standard 3.4 “Candidates design or knowledgeably select appropriate reading assessments that inform 
instruction by providing data about student interests, reading proficiencies, and reading processes” aligns with the ELA Content Exam Objective 
0005: “Apply knowledge of principles, skills, and approaches for assessing students' reading comprehension.” 

 
Example from Subarea 2: NCTE Standard 1.1: “Candidates are knowledgeable about texts—print and non-print texts, media texts, classic texts 
and contemporary texts, including young adult—that represent a range of world literatures, historical traditions, genres, and the experiences of 
different genders, ethnicities, and social classes; they are able to use literary theories to interpret and critique a range of texts” aligns with ELA 
Content Exam Objective 006 “Apply knowledge of literature from a variety of eras, cultures, traditions, genres, and media.” 

 
Example from Subarea 3: NCTE Standard 2.1 “Candidates can compose a range of formal and informal texts taking into consideration the 
interrelationships among form, audience, context, and purpose; candidates understand that writing is a recursive process; candidates can use 
contemporary technologies and/or digital media to compose multimodal discourse” aligns with the ELA Content Exam Objective 0010 “Apply 
knowledge of writing processes and of principles, skills, and approaches for successfully engaging students in writing processes.” 



 

Example from Subarea 4: NCTE Standard 3.2 “Candidates design a range of authentic assessments (e.g., formal and informal, formative and 
summative) of reading and literature that demonstrate an understanding of how learners develop and that address interpretive, critical, and 
evaluative abilities in reading, writing, speaking, listening, viewing, and presenting” aligns with the ELA Content Exam Objective 0018 “Apply 
knowledge of principles and approaches for developing listening and viewing skills.” 

 
 
 
 

 
Subarea 
1 

 
Subarea 
2 

 
Subarea 
3 

 
Subarea 
4 

 
NCTE 1.1, 1.2, 3.2, 3.3, 3.4 

 
NCTE 1.1, 3.1, 3.3, 3.5, 3.6 

 
NCTE 2.1, 2.2, 2.3, 4.1, 4.2, 4.3, 4.4 

 
NCTE 3.1, 3.2 

ELA Content Exam Objectives by Subarea (as listed in ISBE’s Testing Framework) 
0001 Apply knowledge of the nature, 
development, and relevancy of reading in all 
content areas. 

0006 Apply knowledge of literature from a 
variety of eras, cultures, traditions, genres, and 
media. 

0010 Apply knowledge of writing 
processes and of principles, skills, and 
approaches for successfully engaging 
students in writing processes. 

0017 Apply knowledge of principles and 
approaches for developing skills for 
speaking, presenting, and participating 
in academic discussions. 

0002 Apply knowledge of the selection and use 
of various materials to plan reading instruction 
appropriate to students' knowledge and abilities. 

0007 Apply knowledge of literary nonfiction 
and other informational texts from a variety of 
eras, cultures, traditions, genres, and media. 

0011 Apply knowledge of elements of 
effective composition and of principles, 
skills, and approaches for teaching students 
to use elements of composition effectively. 

0018 Apply knowledge of principles and 
approaches for developing listening and 
viewing skills. 

0003 Apply knowledge of principles, skills, and 
approaches for teaching and assessing word 
identification skills and vocabulary development, 
including academic-language development. 

0008 Apply knowledge of principles, skills, and 
approaches for developing comprehension and 
analysis of literary texts. 

0012 Apply knowledge of strategies for 
writing arguments. 

 

0004 Apply knowledge of reading fluency and 
appropriate strategies for using oral language to 
help students develop reading skills. 

0009 Apply knowledge of principles, skills, and 
approaches for developing comprehension and 
analysis of informational texts. 

0013 Apply knowledge of strategies for 
writing informative and explanatory texts. 

 

0005 Apply knowledge of principles, skills, and 
approaches for assessing students' reading 
comprehension. 

 0014 Apply knowledge of strategies for 
locating, analyzing, evaluating, and 
organizing information from multiple 
sources that represent multiple 
perspectives. 

 

  0015 Apply knowledge of principles, 
skills, and approaches for writing 
narratives. 

 

  0016 Apply knowledge of principles, 
skills, and approaches for revising, editing, 
proofreading, and publishing documents 
and for guiding students through these 
stages of writing processes. 

 

 

C-D. Analysis of Data & Evidence for Meeting Standards 
 

Data Breakdown by Test Taker Status: 

Status of Test Taker 
Total # of Candidates: 22 



 

Total # of Test Attempts: 27 
Total # of Test Takers Representing Program Completers (i.e. candidate who graduated with ELA major and was granted licensure): 17 
Total # of Test Takers Representing Program Non-Completers (e.g. candidate who changed majors): 2 
Total # of Test Takers Representing In-Progress Program Completers (e.g. candidate not yet eligible for licensure): 3 

 
Passage Rates & Attempts 
Percentage of Candidates Passing Content Exam on First Attempt: 77% 
Percentage of Candidates Passing Content Exam after Additional Attempt(s): 100% 
Percentage of Program Completers Passing Content Exam: 100% 

 
Test Averages (Overall & Sub-Scores for all test attempts) 
Mean Overall Test Score: 247.8 
Mean Sub-Score 1 (Reading Comprehension): 232.8 
Mean Sub-Score 2 (Reading Literary & Informational Texts): 253.4 
Mean Sub-Score 3 (Writing & Research): 250.3 
Mean Sub-Score 4 (Speaking, Listening, & Viewing): 266.6 

 
Test Averages (Overall & Sub-Scores for program completers) 
Mean Overall Test Score: 255.2 
Mean Sub-Score 1 (Reading Comprehension): 247.6 
Mean Sub-Score 2 (Reading Literary & Informational Texts): 260.8 
Mean Sub-Score 3 (Writing & Research): 256.4 
Mean Sub-Score 4 (Speaking, Listening, & Viewing): 277 

 
Evidence of Meeting Standards: 

Data available from the ELA Content Exam during the past three academic years (2018-2019; 2019-2020; 2020-2021) indicate that candidates are 
meeting the aligned NCTE Standards. 100% of program completers earned a passing score of 240 or higher and 77% of all candidates taking the exam 
did so on their first attempt. Notably, all candidates who required an additional attempt at passing the content exam were successful. High candidate 
scores were reported in all four exam subareas: 282 (sub-score 1), 289 (sub-score 2), 287 (sub-score 3), 300 (sub-score 4). The overall mean score for 
program completers, as well as the individual sub-score averages, were above the 240 threshold: 255.2 (overall mean), 247.6 (sub-score 1), 260.8 (sub- 
score 3), and 277 (sub-score 4). Additional review of data highlights program strengths and suggests opportunities for additional emphasis (see Section 
V for an expanded discussion). The average for Sub-Score 4 was 277 and multiple candidates earned a perfect 300 in this subarea suggesting program 
strengths in terms of developing skills for teaching Speaking, Listening, & Viewing and, therefore, demonstrates mastery of the related standards 
(NCTE 3.1, 3.2). However, the average for Sub-Score 1 was 247.6, just above the ideal 240 score. This suggests additional program emphasis on 
Reading Comprehension could better help candidates meet the related NCTE Standards (NCTE 1.1, 1.2, 3.2, 3.3, 3.4). 



 

Part 2: Assessment Documentation 
 
 
 

E. Assessment Tool 

As an official licensure exam, a copy of the assessment tool (the actual exams taken by candidates) is unavailable. Information concerning the exam structure, 
content, and objectives can be found in the Illinois Licensure Testing System Field 207: English Language Arts Test Framework (Illinois State Board of Education, 
2017). 

 
 

F. Scoring Rubric 

As a computer-based test this assessment does not contain a scoring rubric. But, as noted above, an overall score of 240 out of 300 is needed to earn a passing score 
on the ELA Content Exam. 

 
 

G. Candidate Data  
 

English Language Arts Content Exam Assessment Data (Fall 2018-Spring 2022) 
Pre-Student Teaching (STG 4000) Entrance Assessment* 

 
Last 
Name 

First 
Name 

Middle 
Initial 

Gender 
Reported 

Test 
Year 

Test 
Code 

Test 
Result 

Test 
Score 

# of 
Subtests 

Subscore 
1 

Subscore 
2 

Subscore 
3 

Subscore 
4 

         NCTE 1.1, 1.2, 
1.4, 1.5, 3.3, 
3.4, 4.4 

NCTE 1.1, 
3.1, 3.3, 3.5, 
3.6 

 
NCTE 2.1, 2.2, 
2.3, 4.1, 4.2 

 
NCTE 3.1, 
3.2 

A J M 2 2021 207 F 233 4 250 207 244 207 
B R E 2 2021 207 P 279 4 272 277 287 277 
B M M 2 2022 207 P 256 4 262 277 239 254 
B H M 2 2020 207 P 267 4 250 288 258 300 
C A L 2 2019 207 F 238 4 236 256 229 233 
C A L 2 2019 207 P 255 4 255 267 242 278 
C N W 1 2021 207 P 266 4 253 265 266 300 
H E P 2 2021 207 F 218 4 179 264 206 276 
H E P 2 2021 207 F 235 4 198 265 233 277 
H E P 2 2022 207 P 240 4 214 276 231 276 
K O R 2 2019 207 P 243 4 218 256 242 278 
K A G 2 2021 207 F 235 4 240 239 231 229 
L K L 2 2020 207 P 254 4 232 264 272 229 



 

M K E 2 2019 207 P 258 4 264 278 229 300 
N M M 2 2021 207 P 267 4 270 264 272 252 
P J R 2 2019 207 P 253 4 255 244 248 278 
P T P 2 2021 207 F 223 4 197 239 225 252 
P B L 2 2019 207 P 248 4 255 200 255 300 
S B E 2 2021 207 F 223 4 180 231 253 209 
S B E 2 2021 207 F 230 4 197 218 265 229 
S B E 2 2021 207 P 245 4 198 277 266 231 
S A J 0 2021 207 P 277 4 281 277 273 277 
S R A 1 2019 207 P 253 4 236 256 255 278 
S J U 2 2020 207 P 243 4 223 229 251 300 
V C O 2 2019 207 P 243 4 236 233 242 278 
V A D 2 2021 207 F 226 4 153 229 258 300 
W P K 2 2019 207 P 283 4 282 267 287 300 

*Due to the COVID-19 Health Pandemic Candidates (Spring 2020-Spring 2021) Were Able to Student Teach Prior to Passing the Content Exam but Required a Passing Score to Complete the Program & Earn Certification 

White=Program Completer Gray=Non-Program Completer Blue= In-Progress toward Program Completion 



 

Assessment #2-Student Teaching Approval Portfolio 
SLO 2 - Demonstrate the ability to use English language arts to help students become familiar with their own and others’ cultures, thereby promoting global citizenship. 

SLO 3 - Demonstrate knowledge of writing processes. 
SLO 5- Demonstrate knowledge of the range and influences of print and nonprint media and technology in contemporary cultures. 

 
 

Part I. Narrative 
 

A. Description 
 

The Student Teaching Approval Portfolio is a key assessment that relates to content and pedagogical knowledge, including teaching reading, writing, 
speaking, listening, and viewing skills. The successful completion of this comprehensive portfolio, along other program requirements (see E. 
Assessment Tool: Checklist for English Education Majors), is required in order for candidates to receive departmental approval to student teach. 
The items housed within the Student Teaching Approval Portfolio (see E. Assessment Tool: Checklist for English Education, #6 Professional 
Portfolio) include sample course work that showcase their English Studies skills (e.g. Writing Samples, Presentation at English Studies Student 

Conference), their breadth of their knowledge (e.g. Literacy Narrative, English Course List), instructional planning skills (e.g. Unit Plans), reflective 
practices (e.g. Pedagogy Reflection Clinical Experience Essay, Portfolio Reflection, Teaching Philosophy), and professionalization (e.g. documented 

Professional Development Activities, Resume). 
 

B. Alignment with Standards 
 

The Student Teaching Approval Portfolio aims to demonstrate candidates’ competency in various areas aligned with the NCTE 
Standards. For example, candidates are able to highlight their knowledge of a wide-range of texts (NCTE 1.1) through artifacts such as 
the Literacy Narrative (which includes a list of all English courses taken, a log of key literary works studied, and a reflective essay that 
details current areas of expertise and gaps in knowledge relating to various literary genres, eras, regions, etc.) and Writing Samples 

(which includes one essay from a multicultural literature course). 
 

The portfolio assessment requires Unit Plans from each of the three content methods course, which thereby highlights instructional 
planning skills tied to teaching composition (ENG 3401), teaching literature and close reading skills (ENG 3402), and developing 
speaking, listening, and media analysis skills (ENG 4801). These unit plans include research/theory-based rationales (NCTE 3.1, 4.1) 
supporting instructional choices, such as text selection and choice of instructional resources (NCTE 3.4, 3.6), and supplemental teaching 
materials. Therefore, they easily assess various NCTE competencies. For example, all three unit plans require sections on the writing 
process (NCTE 2.1, 2.3), differentiated instruction (NCTE 3.1), and assessment as it relates to the ELA focus for that particular 
course/unit (NCTE 3.2, NCTE 4.2). In addition, each unit plan includes required mini-lessons designed to teach key areas of ELA 
instruction: the grammar/language mini-lesson (NCTE 2.2, 3.5, 4.3), the close reading strategies mini-lesson (NCTE 1.2, 3.3); and the 
speaking/listening mini-lesson (NCTE 3.2, 4.3, NCTE 4.4). 

 
The various artifacts housed in the portfolio assessment consist of various genres intended for different audiences (e.g. career placement 
items such as the Resume and Teaching Philosophy). Therefore, this assessment documents the candidates’ abilities to write within, to, 



 

and through different forms, audiences, contexts, and technologies (NCTE 2.1). Reflective components are threaded throughout the 
required components as well. The Pedagogy Reflection (Clinical Experience) Essay finds candidates reflecting on field experience, 
course materials, and personal experience as they relate to their professional goals and development (NCTE 7.1). Similarly, the Portfolio 

Reflection and Teaching Philosophy likewise reflect on professional values and aims (NCTE 7.1). Artifacts such as the Literacy 

Narrative demonstrate critical thinking as candidates analyze their breadth of content knowledge and address areas for growth (NCTE 
7.2) and the checklist documenting Professional Development Activities reveals candidates’ engagement with professional learning 
communities (NCTE 7.2). 

 
C-D. Analysis of Data & Evidence for Meeting Standards 

 
Data collected from the Student Teaching Portfolio Assessment during the past three academic years (2018-2019; 2019-2020; 2020- 
2021) indicate that candidates are meeting the aligned NCTE Standards (NCTE 1.1, 1.2, 2.1, 2.2, 2.3, 3.1, 3.2, 3.3. 3.4, 3.5, 3.6, 4.1, 4.2, 
4.3, 4.4). In each of the six semesters during which data was obtained, mean scores for all eight criteria assessed on the scoring rubric 
were 3.0 or higher. In the rubric’s five-point scale (see F. Scoring Rubric), a score of one indicates “Does Not Meet the Standards,” a 
score of two indicates “Occasionally Meets the Standards,” a score of three indicates “Meets the Standards,” a score of four indicates 
“Occasionally Exceeds the Standard,” and a score of five indicates “Exceeds the Standards.” Therefore, the target level (“Meets the 
Standard”) was consistently met for all criteria. Further, there were only two single incidents of a score for any criterion earning less than 
a 3.0. (Two candidates scored a 2.0 on criterion #2 concerning assessing knowledge of reading strategies, NCTE 1.2). Again, the 
prevalence of scores in the 3.0 to 5.0 range indicate that candidates nearing the completion of the program (i.e. preparing to student teach 
the following semester) have obtained mastery of the NCTE Standards assessed through this comprehensive portfolio. Notably, two data 
sets for assessment (e.g. Spring 2020 and Fall 2020) showcase very high averages across the performance indicators. Candidate data 
from Spring 2020 averaged 4.25-5.00 across all indicators and data from Fall 2020 averaged 4.33-5.00 across all indicators. 

 
The data also reveals potential areas for growth and opportunities to build further upon program strengths (both will be discussed in 
greater length in Section V). While still hitting the target level, criterion #4 (“Candidate knows the conventions of English language 
as they relate to various rhetorical situations (grammar, usage, and mechanics); candidate’s teaching philosophy and 
instructional material attend to the concept of dialect, the history of the English language, and/or relevant grammar systems , 
and indicate an understanding of the principles of language acquisition and the impact that language has on society,” NCTE 
2.2) yielded the lowest scores within the assessment data with the following averages: 3.667, 3.6, 3.0, 4.25, 4.33, 3.2. These 
scores suggest reviewing how these standards are addressed and assessed in our program. Assessment data for criterion #6 
(“Candidate plans instruction and designs assessments for reading and the study of literature to promote learning for all 
students,” NCTE 3.1-6) was the highest in terms of consistent averages (ranging from 4.5 -5.0) suggesting that a strength within 
our program is our attention to differentiating instruction and materials for student engagement. 



 

Part 2: Assessment Documentation 
 

E. Assessment Tool (see #6 below specifically) 
 

 
 

Name   

Checklist for English Education Majors 
 

E #   
 

1. Complete course requirements with a C or better in every required course. 
2. Earn at least a 2.75 GPA in English and a cumulative GPA of 2.75 overall. 
3. Be a member of a professional organization before student teaching. 
4. Six hours of professional development or attendance at 2 professional conferences. (Professional 

development hours can include attending lectures, workshops, trainings, readings, etc. related to 
English and/or Education). 

 
Professional Development Activity 

 
1. 
2. 
3. 
4. 
5. 
6. 

Verifying Signature from Faculty Member or Other 
Evidence Documenting Completion 

 
5. Present at the SPRING English Studies Student Conference at least once. 
6. Prepare a professional portfolio. Portfolios should be submitted electronically to the English Education Director by Monday of Week 14 the semester prior to 

student teaching. The final product should be logically organized with a purposeful, professional, appealing design. This should include your best work (e.g. revised 
copies of assignments free of feedback). The portfolio should contain at least the following artifacts: 

Table of Contents 
Résumé 
Completed “Checklist for English Majors” 
Comprehensive Teaching Philosophy (from ENG 4801) 

  Literacy Narrative (from ENG 3402 with updated list of English Courses Taken) 
3 writing samples -- one from a Multicultural course (i.e. ENG 3705) and two from other 
English courses 
Unit plans from ENG 3401, ENG 3402, and ENG 4801(include required mini-lessons: grammar/language, close reading strategies, speaking/listening) 
Evidence of professional organization membership 
Evidence of presentation at English Studies (or other approved) Conference (i.e. program) 

Pedagogy Reflection/Clinical Experience Essays from ENG 3401, ENG 3402, and ENG 4801 
Portfolio Reflection (1-2pg single-spaced essay reflecting on portfolio contents, highlighting at 
least three artifacts within that showcase your teaching philosophy/strengths)* 

  7. Complete Post-Graduation Contact Form (provided at midterm approval) 
  8. Earn positive evaluations from English faculty on digitally submitted Department Disposition 

Evaluation Forms (formerly the print “Yellow Sheets”). 



 

F. Scoring Rubric 

Candidate Name:   

 
 

 
Student Teaching Approval Portfolio Rubric 

 
 

Reviewer Number:   

 

Performance Assessment Does Not 
Meet (1pt) 

Occasionally 
Meets (2pts) 

Meets 
(3pts) 

Occasionally 
Exceeds (4pts) 

Exceeds 
(5pts) 

Score 

1. Candidate is knowledgeable about texts (e.g. print and non-print texts, 
media texts, classic texts and contemporary texts, young adult) that 
represent a range of world literatures, historical traditions, genres, and the 
experiences of different identities (e.g. genders, ethnicities, social classes); 
he/she is able to use literary and pedagogical theories to interpret and 
critique a range of texts. NCTE 1.1 

      

2. Candidate is knowledgeable about reading strategies (i.e. how 
adolescents read texts and make meaning through interaction with media 
environments). NCTE 1.2 

      

3. Candidate can compose a range of formal and informal texts taking into 
consideration the interrelationships among form, audience, context, and 
purpose; candidate’s teaching philosophy and instructional material 
demonstrates that writing is a recursive process and highlights the ways in 
which contemporary technologies and/or digital media can be used to 
compose multimodal discourse. NCTE 2.1 

      

4. Candidate knows the conventions of English language as they relate to 
various rhetorical situations (grammar, usage, and mechanics); candidate’s 
teaching philosophy and instructional material attend to the concept of 
dialect, the history of the English language, and/or relevant grammar 
systems, and indicate an understanding of the principles of language 
acquisition and the impact that language has on society. NCTE 2.2 

      

5. Candidate is knowledgeable about writing processes (i.e. how 
adolescents compose texts and make meaning through interaction with 
media environments). NCTE 2.3 

      

6. Candidate plans instruction and designs assessments for reading and the 
study of literature to promote learning for all students. NCTE 3.1 -6 

      

7. Candidate plans instruction and designs assessments for composing 
texts (i.e., oral, written, and visual) to promote learning for all students. 
NCTE 4.1-4 

      

8. Candidate critically reflects on a variety of experiences related to ELA 
and demonstrates a commitment to ethical practices, professional 
development, as well as a readiness for leadership, collaboration, and 
community engagement. NCTE 7.1-2 

      

 
Total Score (out of 40 points) 

      



 

G. Candidate Data  

Student Teaching Approval Portfolio Assessment Data (Fall 2018 – Spring 2022) 
Pre-Student Teaching (STG 4000) ELA Entrance Assessment 

Student Teaching Approval Portfolio - Fall 2018 
 

Does Not 
Meet 

(1 pts) 

Occasionally 
Meets 
(2 pts) 

 
Meets 
(3 pts) 

Occasionally 
Exceeds 
(4 pts) 

 
Exceeds 
(5 pts) 

 
Mean 

 
Mode 

 
Stdev 

1. Candidate is knowledgeable about texts (e.g. print and non-print texts, media 
texts, classic texts and contemporary texts, young adult) that represent a range of 
world literatures, historical traditions, genres, and the experiences of different 
identities (e.g. genders, ethnicities, social classes); he/she is able to use literary and 
pedagogical theories to interpret and critique a range of texts. NCTE 1.1 

0 0 0 2 1 4.333 4.000 0.471 

2. Candidate is knowledgeable about reading strategies (i.e. how adolescents read 
texts and make meaning through interaction with media environments). NCTE 1.2 

0 0 1 2 0 3.667 4.000 0.471 

3. Candidate can compose a range of formal and informal texts taking into 
consideration the interrelationships among form, audience, context, and purpose; 
candidate’s teaching philosophy and instructional material demonstrates that 
writing is a recursive process and highlights the ways in which contemporary 
technologies and/or digital media can be used to compose multimodal discourse. 
NCTE 2.1 

0 0 0 2 1 4.333 4.000 0.471 

4. Candidate knows the conventions of English language as they relate to various 
rhetorical situations (grammar, usage, and mechanics); candidate’s teaching 
philosophy and instructional material attend to the concept of dialect, the history of 
the English language, and/or relevant grammar systems, and indicate an 
understanding of the principles of language acquisition and the impact that 
language has on society. NCTE 2.2 

0 0 1 2 0 3.667 4.000 0.471 

5. Candidate is knowledgeable about writing processes (i.e. how adolescents 
compose texts and make meaning through interaction with media environments). 
NCTE 2.3 

0 0 0 1 2 4.667 5.000 0.471 

6. Candidate plans instruction and designs assessments for reading and the study 
of literature to promote learning for all students. NCTE 3.1-6 

0 0 0 0 3 5.000 5.000 0.000 

7. Candidate plans instruction and designs assessments for composing texts (i.e., 
oral, written, and visual) to promote learning for all students. NCTE 4.1-4 

0 0 0 1 2 4.667 5.000 0.471 

8. Candidate critically reflects on a variety of experiences related to ELA and 
demonstrates a commitment to ethical practices, professional development, as well 
as a readiness for leadership, collaboration, and community engagement. NCTE 
7.1-2 

0 0 0 0 3 5.000 5.000 0.000 



Student Teaching Approval Portfolio - Spring 2019 
 

 

Does Not 
Meet 

(1 pts) 

Occasionally 
Meets 
(2 pts) 

 
Meets 
(3 pts) 

Occasionally 
Exceeds 
(4 pts) 

 
Exceeds 
(5 pts) 

 
Mean 

 
Mode 

 
Stdev 

1. Candidate is knowledgeable about texts (e.g. print and non-print texts, media 
texts, classic texts and contemporary texts, young adult) that represent a range of 
world literatures, historical traditions, genres, and the experiences of different 
identities (e.g. genders, ethnicities, social classes); he/she is able to use literary and 
pedagogical theories to interpret and critique a range of texts. NCTE 1.1 

0 0 1 0 4 4.600 5.000 0.800 

2. Candidate is knowledgeable about reading strategies (i.e. how adolescents read 
texts and make meaning through interaction with media environments). NCTE 1.2 

0 2 0 1 2 3.600 2.000 1.356 

3. Candidate can compose a range of formal and informal texts taking into 
consideration the interrelationships among form, audience, context, and purpose; 
candidate’s teaching philosophy and instructional material demonstrates that 
writing is a recursive process and highlights the ways in which contemporary 
technologies and/or digital media can be used to compose multimodal discourse. 
NCTE 2.1 

0 0 0 3 2 4.400 4.000 0.490 

4. Candidate knows the conventions of English language as they relate to various 
rhetorical situations (grammar, usage, and mechanics); candidate’s teaching 
philosophy and instructional material attend to the concept of dialect, the history of 
the English language, and/or relevant grammar systems, and indicate an 
understanding of the principles of language acquisition and the impact that 
language has on society. NCTE 2.2 

0 0 2 3 0 3.600 4.000 0.490 

5. Candidate is knowledgeable about writing processes (i.e. how adolescents 
compose texts and make meaning through interaction with media environments). 
NCTE 2.3 

0 0 1 3 1 4.000 4.000 0.632 

6. Candidate plans instruction and designs assessments for reading and the study 
of literature to promote learning for all students. NCTE 3.1-6 

0 0 0 0 5 5.000 5.000 0.000 

7. Candidate plans instruction and designs assessments for composing texts (i.e., 
oral, written, and visual) to promote learning for all students. NCTE 4.1-4 

0 0 0 2 3 4.600 5.000 0.490 

8. Candidate critically reflects on a variety of experiences related to ELA and 
demonstrates a commitment to ethical practices, professional development, as well 
as a readiness for leadership, collaboration, and community engagement. NCTE 7.1- 
2 

0 0 0 0 5 5.000 5.000 0.000 



Student Teaching Approval Portfolio Rubric - Fall 2019 
 

 

Does Not 
Meet 

(1 pts) 

Occasionally 
Meets 
(2 pts) 

 
Meets 
(3 pts) 

Occasionally 
Exceeds 
(4 pts) 

 
Exceeds 
(5 pts) 

 
Mean 

 
Mode 

 
Stdev 

1. Candidate is knowledgeable about texts (e.g. print and non-print texts, media 
texts, classic texts and contemporary texts, young adult) that represent a range of 
world literatures, historical traditions, genres, and the experiences of different 
identities (e.g. genders, ethnicities, social classes); he/she is able to use literary and 
pedagogical theories to interpret and critique a range of texts. NCTE 1.1 

0 0 0 1 0 4.000 4.000 0.000 

2. Candidate is knowledgeable about reading strategies (i.e. how adolescents read 
texts and make meaning through interaction with media environments). NCTE 1.2 

0 0 0 1 0 4.000 4.000 0.000 

3. Candidate can compose a range of formal and informal texts taking into 
consideration the interrelationships among form, audience, context, and purpose; 
candidate’s teaching philosophy and instructional material demonstrates that 
writing is a recursive process and highlights the ways in which contemporary 
technologies and/or digital media can be used to compose multimodal discourse. 
NCTE 2.1 

0 0 1 0 0 3.000 3.000 0.000 

4. Candidate knows the conventions of English language as they relate to various 
rhetorical situations (grammar, usage, and mechanics); candidate’s teaching 
philosophy and instructional material attend to the concept of dialect, the history of 
the English language, and/or relevant grammar systems, and indicate an 
understanding of the principles of language acquisition and the impact that 
language has on society. NCTE 2.2 

0 0 1 0 0 3.000 3.000 0.000 

5. Candidate is knowledgeable about writing processes (i.e. how adolescents 
compose texts and make meaning through interaction with media environments). 
NCTE 2.3 

0 0 1 0 0 3.000 3.000 0.000 

6. Candidate plans instruction and designs assessments for reading and the study 
of literature to promote learning for all students. NCTE 3.1-6 

0 0 0 0 1 5.000 5.000 0.000 

7. Candidate plans instruction and designs assessments for composing texts (i.e., 
oral, written, and visual) to promote learning for all students. NCTE 4.1-4 

0 0 0 1 0 4.000 4.000 0.000 

8. Candidate critically reflects on a variety of experiences related to ELA and 
demonstrates a commitment to ethical practices, professional development, as well 
as a readiness for leadership, collaboration, and community engagement. NCTE 7.1- 
2 

0 0 0 1 0 4.000 4.000 0.000 



Student Teaching Approval Portfolio - Spring 2020 
 

 

Does Not 
Meet 

(1 pts) 

Occasionally 
Meets 
(2 pts) 

 
Meets 
(3 pts) 

Occasionally 
Exceeds 
(4 pts) 

 
Exceeds 
(5 pts) 

 
Mean 

 
Mode 

 
Stdev 

1. Candidate is knowledgeable about texts (e.g. print and non-print texts, media 
texts, classic texts and contemporary texts, young adult) that represent a range of 
world literatures, historical traditions, genres, and the experiences of different 
identities (e.g. genders, ethnicities, social classes); he/she is able to use literary and 
pedagogical theories to interpret and critique a range of texts. NCTE 1.1 

0 0 0 0 4 5.000 5.000 0.000 

2. Candidate is knowledgeable about reading strategies (i.e. how adolescents read 
texts and make meaning through interaction with media environments). NCTE 1.2 

0 0 1 1 2 4.250 5.000 0.829 

3. Candidate can compose a range of formal and informal texts taking into 
consideration the interrelationships among form, audience, context, and purpose; 
candidate’s teaching philosophy and instructional material demonstrates that 
writing is a recursive process and highlights the ways in which contemporary 
technologies and/or digital media can be used to compose multimodal discourse. 
NCTE 2.1 

0 0 0 0 4 5.000 5.000 0.000 

4. Candidate knows the conventions of English language as they relate to various 
rhetorical situations (grammar, usage, and mechanics); candidate’s teaching 
philosophy and instructional material attend to the concept of dialect, the history of 
the English language, and/or relevant grammar systems, and indicate an 
understanding of the principles of language acquisition and the impact that 
language has on society. NCTE 2.2 

0 0 0 3 1 4.250 4.000 0.433 

5. Candidate is knowledgeable about writing processes (i.e. how adolescents 
compose texts and make meaning through interaction with media environments). 
NCTE 2.3 

0 0 0 2 2 4.500 4.000 0.500 

6. Candidate plans instruction and designs assessments for reading and the study 
of literature to promote learning for all students. NCTE 3.1-6 

0 0 0 1 3 4.750 5.000 0.433 

7. Candidate plans instruction and designs assessments for composing texts (i.e., 
oral, written, and visual) to promote learning for all students. NCTE 4.1-4 

0 0 0 0 4 5.000 5.000 0.000 

8. Candidate critically reflects on a variety of experiences related to ELA and 
demonstrates a commitment to ethical practices, professional development, as well 
as a readiness for leadership, collaboration, and community engagement. NCTE 7.1- 
2 

0 0 0 0 4 5.000 5.000 0.000 



Student Teaching Approval Portfolio - Fall 2020 
 

 

Does Not 
Meet 

(1 pts) 

Occasionally 
Meets 
(2 pts) 

 
Meets 
(3 pts) 

Occasionally 
Exceeds 
(4 pts) 

 
Exceeds 
(5 pts) 

 
Mean 

 
Mode 

 
Stdev 

1. Candidate is knowledgeable about texts (e.g. print and non-print texts, media 
texts, classic texts and contemporary texts, young adult) that represent a range of 
world literatures, historical traditions, genres, and the experiences of different 
identities (e.g. genders, ethnicities, social classes); he/she is able to use literary and 
pedagogical theories to interpret and critique a range of texts. NCTE 1.1 

0 0 0 0 3 5.000 5.000 0.000 

2. Candidate is knowledgeable about reading strategies (i.e. how adolescents read 
texts and make meaning through interaction with media environments). NCTE 1.2 

0 0 1 0 2 4.333 5.000 0.943 

3. Candidate can compose a range of formal and informal texts taking into 
consideration the interrelationships among form, audience, context, and purpose; 
candidate’s teaching philosophy and instructional material demonstrates that 
writing is a recursive process and highlights the ways in which contemporary 
technologies and/or digital media can be used to compose multimodal discourse. 
NCTE 2.1 

0 0 0 0 3 5.000 5.000 0.000 

4. Candidate knows the conventions of English language as they relate to various 
rhetorical situations (grammar, usage, and mechanics); candidate’s teaching 
philosophy and instructional material attend to the concept of dialect, the history of 
the English language, and/or relevant grammar systems, and indicate an 
understanding of the principles of language acquisition and the impact that 
language has on society. NCTE 2.2 

0 0 0 2 1 4.333 4.000 0.471 

5. Candidate is knowledgeable about writing processes (i.e. how adolescents 
compose texts and make meaning through interaction with media environments). 
NCTE 2.3 

0 0 0 1 2 4.667 5.000 0.471 

6. Candidate plans instruction and designs assessments for reading and the study 
of literature to promote learning for all students. NCTE 3.1-6 

0 0 0 0 3 5.000 5.000 0.000 

7. Candidate plans instruction and designs assessments for composing texts (i.e., 
oral, written, and visual) to promote learning for all students. NCTE 4.1-4 

0 0 0 0 3 5.000 5.000 0.000 

8. Candidate critically reflects on a variety of experiences related to ELA and 
demonstrates a commitment to ethical practices, professional development, as well 
as a readiness for leadership, collaboration, and community engagement. NCTE 7.1- 
2 

0 0 0 0 3 5.000 5.000 0.000 



Student Teaching Approval Portfolio - Spring 2021 
 

 

Does Not 
Meet 

(1 pts) 

Occasionally 
Meets 
(2 pts) 

 
Meets 
(3 pts) 

Occasionally 
Exceeds 
(4 pts) 

 
Exceeds 
(5 pts) 

 
Mean 

 
Mode 

 
Stdev 

1. Candidate is knowledgeable about texts (e.g. print and non-print texts, media 
texts, classic texts and contemporary texts, young adult) that represent a range of 
world literatures, historical traditions, genres, and the experiences of different 
identities (e.g. genders, ethnicities, social classes); he/she is able to use literary and 
pedagogical theories to interpret and critique a range of texts. NCTE 1.1 

0 0 0 4 1 4.200 4.000 0.400 

2. Candidate is knowledgeable about reading strategies (i.e. how adolescents read 
texts and make meaning through interaction with media environments). NCTE 1.2 

0 0 4 0 1 3.400 3.000 0.800 

3. Candidate can compose a range of formal and informal texts taking into 
consideration the interrelationships among form, audience, context, and purpose; 
candidate’s teaching philosophy and instructional material demonstrates that 
writing is a recursive process and highlights the ways in which contemporary 
technologies and/or digital media can be used to compose multimodal discourse. 
NCTE 2.1 

0 0 1 4 0 3.800 4.000 0.400 

4. Candidate knows the conventions of English language as they relate to various 
rhetorical situations (grammar, usage, and mechanics); candidate’s teaching 
philosophy and instructional material attend to the concept of dialect, the history of 
the English language, and/or relevant grammar systems, and indicate an 
understanding of the principles of language acquisition and the impact that 
language has on society. NCTE 2.2 

0 0 4 1 0 3.200 3.000 0.400 

5. Candidate is knowledgeable about writing processes (i.e. how adolescents 
compose texts and make meaning through interaction with media environments). 
NCTE 2.3 

0 0 0 4 1 4.200 4.000 0.400 

6. Candidate plans instruction and designs assessments for reading and the study 
of literature to promote learning for all students. NCTE 3.1-6 

0 0 0 3 2 4.400 4.000 0.490 

7. Candidate plans instruction and designs assessments for composing texts (i.e., 
oral, written, and visual) to promote learning for all students. NCTE 4.1-4 

0 0 0 3 2 4.400 4.000 0.490 

8. Candidate critically reflects on a variety of experiences related to ELA and 
demonstrates a commitment to ethical practices, professional development, as well 
as a readiness for leadership, collaboration, and community engagement. NCTE 7.1- 
2 

0 0 0 1 4 4.800 5.000 0.200 

 
(Note: In the 2021-2022 academic year EIU discontinued using Live Text for their EPP and Program Assessments and transitioned over to D2L rubrics with different rubric formatting and 
calculations. The data for Fall 2021 and Spring 2022 for this assessment was reviewed in conjunction with this set but does not align in format or allow for the same statistical computations 
so it is not contained here. This is available as an additional electronic file for review upon request.) 



 

 



 

Assessment #3 Unit Plan & Unit Plan Addendum 
SLO 2 “Demonstrate the ability to use English language arts to help students become familiar with their own and others’ cultures, 

thereby promoting global citizenship” 
 

Part I. Narrative 
 

A. Description 
 

The Unit Plan Assessment is embedded into all three of the program’s content methods courses: English 3401 (Methods of Teaching 
Composition), English 3402 (Methods of Teaching Literature & Reading), and English 4801 (Integrating the English Language Arts). In this 
task candidates craft a six-to-eight Unit Plan relevant to the specific ELA instructional focus areas aligned with the course. Regardless of the 
ELA skills that are featured more heavily in the instructional plans and assessments, shared content area and pedagogy competencies are 
assessed. While ENG 3401 and ENG 3402 can be taken in any order, typically one or both courses will be completed before the candidate takes 
ENG 4801 (the capstone methods course). This latter course is typically taken the semester prior to student teaching. The goal with this 
recurrent assessment is to see candidate growth between the 3000-level and 4000-level methods courses. Further, this assessment prepares 
candidates to some degree for the edTPA pedagogy exam that they take during student teaching. The repeated areas of pedagogical focus, as 
well as some similar instructional tasks and expectations, reflects purposeful program scaffolding reinforced by key assessment tasks. 

 
B. Alignment with Standards 

 
The Unit Plan (along with the Student Teaching Approval Portfolio) is among the most in depth and comprehensive of our program 
assessments. As such, this assessment aligns with many key standards: NCTE 1.1, 1.2, 2.1, 2.2, 2.3, 3.1, 3.2, 3.3, 3.4, 3.5, 4.1, 4.2, 4.3, 5.1, 
5.2, 5.3, 5.4, 5.5, 6.1. The Unit Plan’s rationale draws upon pedagogy research/theory and justifies the candidate’s instructional design. For 
example, this front matter (and the course schedule itself) highlights the candidate’s ability to select and integrate age/skill-appropriate, diverse 
texts and resources into their instructional plans (NCTE 1.1, 3.4). Each unit plan requires a section within the rationale discussing reading 
strategies (NCTE 1.2, 3.3) and the writing process (NCTE 2.1), but the varying areas of emphasis among the three unit plans allows for 
candidates to show additional mastery of key standards. For example, ENG 3401 highlights candidates’ knowledge of contemporary writing 
practices, including those relating to multimodal composition and digital communication (NCTE 2.2, 2.3). The Unit Plan completed in ENG 
3401 also provides candidates with an opportunity to showcase their instructional skills relating to teaching language and grammar (NCTE 3.5, 
4.3) and integrating learning technologies into the classroom (NCTE 5.4). While all three Unit Plans assess candidate’s understanding and 
application of reading strategies, ENG 3402 does so with a particular focus on studying literary texts (NCTE 3.3). ENG 4801, which has a 
strong focus on media literacy and social justice pedagogy, finds candidates crafting a Unit Plan that highlights their understanding of how 
adolescents read and compose within digital spaces (NCTE 1.2, 2.1) and how to design instruction that develops critical thinking skills and 
reflects on important societal issues (NCTE 6.1). Regardless of the Unit Plan’s focus, this assessment demonstrates candidates’ ability to 
scaffold skill instruction and craft informal, formal, and authentic assessments across all areas of ELA (NCTE 3.1, 3.2, 4.1, 4.2, 4.3, 5.1, 5.2, 
5.3, 5.4). In addition to the Unit Plan Addendum, which has an ELA focus and is aligned specifically with the NCTE Standards, the Unit Plan 
Rubric aligned with the Illinois Professional Teaching Standard further breaks down competencies aligned with the NCTE Standards. For 
example, this rubric, which is utilized across our Educator Preparation program, provides an in-depth breakdown of how instructional design 
and assessment skills are evaluated. (See #3: Instructional Strategies, #4 Monitoring Student Progress, #6 Goals & Objectives, and #8 

Scaffolding Knowledge on the university’s shared Unit Plan Rubric for its Education Preparation Program.) 



 

C-D. Analysis of Data & Evidence for Meeting Standards 
 

The three-year data from the Unit Plan Assessments indicate that the aligned NCTE Standards are being met. Both the Unit Plan Assessment 
Scoring Rubric and the ELA-Specific Unit Plan Addendum Rubric are designed as a five-point scale with three indicating that the relevant 
standards have been met. The below chart calculates the combined average of mean scores from all individual performance levels revealing 
scores that all exceed the 3.0 (“Meets”) target goal. Further, a look at mean scores for individual performance indicators within particular 
assessment datasets shows few instances where a 3.0 failed to be reached. Out of the 198 mean scores (11 indicator mean scores for each of 18 
datasets), 188 of the 198 (95%) had a mean score of 3.0 or higher. The few outlier scores (the 10 instances where an average fell below 3.0) and 
patterns across the data sets suggest program strengths and potential areas for growth or monitoring (see Section V for more detail). For 
example, performance indicators on both rubrics aligned with the goal of drawing upon diverse texts reveal notably high average scores (e.g. 
4.89, 5.0) on. This suggests the program is exposing candidates to a wide range of texts and to pedagogical best practices concerning the value 
of integrating diverse materials in course instruction (NCTE 1.1, 3.1). However, two instances where a 3.0 mean was not hit for a particular 
criterion involve “Text Selection and Assessment.” The target goal for this indicator reads: “Candidate selects appropriate reading texts & 
assessments that inform instruction by using data about student interests, reading proficiencies, and reading processes” (NCTE 3.4). The lower 
scores here suggest that while candidates can integrate a range of texts into their instructional plans, they may need additional training in order 
to adequately justify their inclusion (with particular attention paid to how candidates draw upon student data to do this). While collectively 
target goals were met for all performance indicators, the below chart reveals that the goal of showcasing candidate growth between their initial 
(3000-level) and capstone (4000-level) methods course was not met. Since this data is grouped by course and semester it cannot perfectly track 
cohort progress (since not all students progress at the same rate and different courses may see a combination of students from different cohorts). 
However, as a general trend in past assessment cycles, it is common to see higher overall average scores stemming from ENG 4801. This 
deviation from past years is likely due to a recent two-year cycle of candidates who are performing at academic levels below past cohorts. The 
global health pandemic also makes comparing scores across courses and semesters challenging due to external factors that may have negatively 
impacted student performance during this period. For example, the below chart reveals a noticeable drop in average scores during the 2020- 
2021 academic year. 

 
Semester & 
Course 

Unit Plan Rubric (Average of 
Mean Scores on All Criteria) 

Unit Plan Addendum (Average 
of Mean Scores on Criteria) 

English 3401 – Fall 2018 4.42 4.17 
English 3401 – Fall 2019 4.56 4.62 
English 3401 – Fall 2020 3.27 3.15 
English 3402 – Spring 2019 4.78 4.11 
English 3402 – Spring 2020 4.22 3.75 
English 3402 – Spring 2021 3.50 3.42 
English 4801 – Spring 2019 4.20 4.14 
English 4801 – Spring 2020 4.74 4.27 
English 4801 – Spring 2021 3.90 3.33 

 Combined Average Score: 
4.18 

Combined Average Score: 
3.88 



 

Gray = Semester from 2020-2021 academic year impacted by Covid-19 health pandemic 
Part 2: Assessment Documentation 

 
E. Assessment Tool 

English 4801: A (Multi-Media/Multi-Genre/Technology-Integrated) Conceptual Unit for a Secondary ELA Course1 
 

Task: For this assignment you will be crafting a six-to-eight-week unit to be utilized in a secondary English Language Arts course. Although Language Arts courses often have 
units that are devoted more to literature or composition, in an ideal situation each unit we teach will have some balance – they will include literature selections (often some from 
both within and outside the canon), writing assignments, exercises to develop skills (i.e. vocabulary/grammar), the viewing of media (whole texts or clips), opportunities to develop 
listening & speaking skills, lessons that utilize advanced technology, and ample opportunity for both whole-class and small group cooperative learning. You are to envision this as 
part of a Language Arts class that may have multiple units that build off of one another. This unit that you create will demonstrate your ability to integrate all of these important 
skills listed above (representing the various Common Core Standard strands) within one small period of time. You may choose to develop a unit that is focused on a specific genre 
(memoir, satire, fantasy, argument), a unit that is focused on a conceptually related skill set (speaking, listening, presenting), a unit devoted to a specific time period (e.g. Harlem 
Renaissance), or a thematic unit that utilizes various scaffolded assignments/activities to explore a topic and improve English Language Arts skills (e.g. coming of age, heroism, 
rebellion, etc. 

 
Your Unit Plan should contain all of the following elements: 

 
1. A Research-Based Rationale (a minimum of 5 pages, not including Works Cited Page & Appendix, drawing upon relevant pedagogy research/theory) for your unit that 

includes an audience description (e.g. student background, developmental stages)2 and a persuasive argument as to why the theme/topic you have chosen will serve this 
student audience well.3 Explain what students will gain from completing the unit and why those gains are important. 

 
The following topics should be addressed within this rational and should be found under labeled section headers (although you may change the order and phrasing as 
needed): unit goals/objectives, text/material selections, writing process, reading processes/close reading skills, speaking/listening skills, visual/media analysis, technology 
integration, efforts to address student/cultural diversity, differentiated instruction to reach different learning styles and levels, and accommodations made for special 
needs/gifted learners.4 Your unit should include an assessment plan that aligns with unit goals and objectives and discusses how you will use assessment data to inform 
your instructional practices.5 This plan should describe the various products that you expect students to complete and may include brief prompts for all of these products. 
The unit should highlight how you plan to scaffold skill instruction and student practice in order to successfully complete these tasks and should discuss your means of 
providing evaluation and feedback. You may wish to refer to sample rubrics, grading sheets, and so forth included in the Supplementary Material section. 

 
 
 

1 The Unit Plan Assessment takes place in all three ELA methods courses that have different foci. The opening paragraph (labele d “The Task”) varies slightly for each Assignment Sheet because each unit plan finds 
candidates focusing more heavily on certain ELA skills than others. For example, the ENG 3401 (Methods of Teaching Composition) finds candidates crafting a unit with a heavy emphasis on writing instruction; ENG 3402 
(Methods of Teaching Literature & Reading) finds candidates crafting a unit with a heavy emphasis on teaching close reading skills; and ENG 4801 (Integrating the English Language Arts), feat ured here, builds upon these 
and also requires candidates to include instruction related to speaking, listening, and media analysis . Besides for the opening paragraph the Assessment Tool/Assignment sheet is identical in all three applications and the 
Unit Plans, regardless of the course/focus, are assessed against the same rubric. In order to save space for the purposes of this report only one of the three version of this Assessment Tool are provided here.  
2 Consider this as preparation for the question posed in edTPA 2.b: “What do you know about your students’ everyday experiences, cultural backgrounds and practices, and interests?” 
3 Consider this as preparation for the question posed in edTPA 1.d: “Explain how your plans build on each other to help students make connections between textual references, constructions of meaning, interpretations, 
and responses to a text to deepen their learning of English Language Arts.” 
4 This should provide you with practice for the edTPA prompts: “Describe and justify why your instructional strategies and planned supports are appropriate for the whole class, individuals, and/or groups of students with 
special learning needs. Consider students with IEPs, English language learners, struggling readers, underperforming students or those with gaps in academic knowledge, and/or gifted students” (3.b); “Explain how the 
design or adaptation of your planned assessments allow students with specific needs to demonstrate their learning.” 
5 This is ideal practice for responding to the following edTPA prompts: “Describe common student errors or misunderstandings within your central focus and how you will address them” (3.c); “Describe how your planned 
formal and informal assessments will provide direct evidence of students’ abilities to construct meaning from, interpret, and/or respond to a complex text throughout the learning segment (5.a). 



 

Remember that while this unit unlike others may focus more heavily on ELA strands not stressed as heavily in the unit’s completed for ENG 3401 & ENG 3402 (e.g. 
speaking, listening, media analysis), you should aim to address all the major strands of Common Core English Language Arts Standards to some degree as well (e.g. 
writing, grammar, vocabulary, reading etc.). 

 
2. Long-term Goals: When crafting your goals, incorporate (as possible) the terminology (language functions) required by edTPA (e.g. analyze, argue, describe, evaluate, 

explain, interpret, justify, synthesize).6 These goals should be tied to the relevant Common Core Standards. It is suggested that you refer to these by the official 
number/lettering system in parenthetical citations or footnotes within your rationale as you discuss important points. These abbreviated codes will align with the full 
description of the standards housed in the Common Core Alignment sheet which you will complete and include in your Appendix. This document will allow you to 
document more fully where you fulfill the various standards. This will allow you, and your reader, to see at-a-glance which skills your unit focuses on most heavily and 
where potential gaps and room for additional instructional coverage exist. When discussing your long-term goals, you should consider what prior knowledge your 
students need in order to successfully reach them (and how you might assess whether they have this prior knowledge).7 

 
3. Course Schedule & Daily Objectives: your unit should be organized by week, day, and date. You must include a daily overview (3 sentences minimum per day, a 

paragraph maximum) that includes a description of the events that will occur within that given class period. This detailed overview should be detailed enough so that 
someone other than yourself can understand the skill coverage occurring on that day. (For example, writing “discuss Act III of Romeo & Juliet” would be too vague. 
Writing “discuss the elements of foreshadowing, climax, and metaphor as they relate to Mercutio’s death scene in Act III, scene 1” would be much clearer). Things to 
include are listed below: 

 
• Discussion plans 
• Texts and other resources (including multicultural readings and technology/media) 
• Tools you plan to use in the classroom, including technology/media 
• Related assignments (formal and informal) you plan to incorporate 

 
In order to assist you in using this unit plan in the future to create lesson plans, you may find it useful to list the Common Core Standards covered either daily or weekly. 
(See student samples online for models) 

 
4. Sample Lesson Plan: at least one detailed learning lesson plan, representative of the unit as a whole, must be present within this unit. 

 
5. Supplementary Material: Other detailed lesson plans and/or supplementary material should be turned in that best represents your unit. It is suggested that you have at 

least two supplementary items (beyond the required lesson plan). 
 

F. Scoring Rubric 
 

Unit Plan Rubric – EIU University-Wide Education Rubric 
 
 
 
 
 
 
 
 
 

6 For more information on how you will document student mastery of these language functions, see 4a-d. 
7 Consider this as practice for answering the following edTPA prompts: “What do your students know, what can they do, and what are they learning to do?” (2.a); “Explain how your understanding of your students’ prior 
academic learning and personal/cultural/community assets guided your choice of adaptation of learning tasks and materials” 



 

Unit Plan Assessment 

  
Does Not Meet (1 pt) 

 
Occasionally Meets (2 
pts) 

 
Meets Standards (3 pts) 

 
Occasionally Exceeds 
Standards (4 pts) 

 
Exceeds Standards (5 pts) 

1. Human Development and 
Learning DSTU, PTSL/SDE IL- 
PTS-2012.1.B IL-PTS- 
2012.1.C IL-PTS-2012.2.A IL- 
PTS-2012.2.E IL-PTS- 
2012.2.G IL-PTS-2012.3.A IL- 
PTS-2012.3.C 

Candidate’s unit plan did not 
demonstrate knowledge or 
understanding of the cognitive, social, 
linguistic, emotional, ethical and/or 
physical domains at the appropriate level 
of development. 

 Candidate’s unit plan demonstrated 
knowledge and basic understanding 
of the cognitive, social, linguistic, 
emotional, ethical and physical 
domains at the appropriate level of 
development. 

 Candidate’s unit plan demonstrated 
in-depth knowledge and 
understanding of the cognitive, 
social, linguistic, emotional, ethical 
and physical domains at the 
appropriate level of development. 

2. Development of 
Conceptual Understanding 
Knowledge DSTR, PTSL IL- 
PTS-2012.1.B IL-PTS- 
2012.1.C IL-PTS-2012.2.G 

Candidate’s unit plan did not incorporate 
a variety of explanations or 
representations that resulted in learners’ 
conceptual understanding. 

 Candidate’s unit plan incorporated a 
variety of explanations or 
representations that resulted in 
learners’ conceptual understanding. 

 Candidate’s unit plan reflected 
student’s prior knowledge and 
experiences, and incorporated a 
variety of explanations or 
representations that resulted in 
learners’ conceptual understanding. 

3. Instructional Strategies 
DSTR, PTSL/SDE IL-PTS- 
2012.1.C IL-PTS-2012.1.G IL- 
PTS-2012.3.B IL-PTS- 
2012.3.K IL-PTS-2012.4.D IL- 
PTS-2012.5.C IL-PTS-2012.5.F 

Candidate did not design a unit plan that 
included a range of instructional 
strategies that engaged, motivated and 
reflected student experiences, stages of 
development, learning styles, readiness, 
and cultural experiences. 

 Candidate designed a unit plan that 
incorporated a range of instructional 
strategies that engaged, motivated, 
and reflected student experiences, 
stages of development, learning 
styles, readiness, and cultural 
experiences. 

 Candidate designed a unit plan that 
included a wide range of 
instructional strategies and 
materials that engaged, motivated, 
and reflected student experiences, 
stages of development, learning 
styles, readiness, and cultural 
experiences. 

4. Monitoring Student 
Progress DSTR, PTSL IL-PTS- 
2012.7.B IL-PTS-2012.7.E IL- 
PTS-2012.7.F 

Candidate’s unit plan did not include 
assessment/evaluation procedures for 
learner performance. 

 Candidate’s unit plan included 
assessment/evaluation procedures 
for maintaining accurate records of 
learner performance on goals and 
objectives. 

 Candidate’s unit plan included high 
quality assessment/evaluation 
procedures for maintaining useful 
and accurate records of learner 
performance on goals and 
objectives. 

5. Content Knowledge and 
Connections DSUB, PTSL IL- 
PTS-2012.2.B IL-PTS- 
2012.2.D IL-PTS-2012.3.L 

Candidate’s unit plan reflected errors in 
major concepts, assumptions, debates, 
principles, and theories central to the 
discipline. Connections to other content 
areas and life applications were not 
observable. 

 Candidate’s unit plan reflected major 
concepts, assumptions, debates, 
principles, and theories that were 
accurate. Connections to other 
content areas and life applications 
were observable, but at times lacked 
clarity. 

 Candidate’s unit plan reflected 
major concepts, assumptions, 
debates, principles, and theories 
that were accurate. Connections to 
other content areas and life 
applications were clear and 
observable. 

6. Goals and Objectives 
DSTR, PTSL IL-PTS-2012.3.B 
IL-PTS-2012.3.I 

Short- and long-term goals and 
objectives for the unit plan were not 
included. Scope and sequence of 
curricular content was not observable. 

 Short- and long-term goals and 
objectives for the unit plan were 
included. Scope and sequence of 
curricular content was observable 
and generally accurate. A relationship 
between goals/objectives and the 
content of the unit plan were 
reflected. 

 Short- and long-term goals and 
objectives for the unit plan were 
included. Scope and sequence of 
curricular content was observable 
and accurate. A direct relationship 
between goals/objectives and the 
content of the unit plan were 
reflected. 



 

Unit Plan Assessment 

  
Does Not Meet (1 pt) 

 
Occasionally Meets (2 
pts) 

 
Meets Standards (3 pts) 

 
Occasionally Exceeds 
Standards (4 pts) 

 
Exceeds Standards (5 pts) 

7. Resources DTEC, DSTR, 
DSUB, PTSL IL-PTS-2012.2.B 
IL-PTS-2012.2.F IL-PTS- 
2012.3.E IL-PTS-2012.3.G IL- 
PTS-2012.3.Q IL-PTS- 
2012.5.C IL-PTS-2012.6.G 

The unit plan did not reflect use of 
multiple resources. Materials and 
resources selected lacked relevance to 
the curriculum goal(s) of the unit plan, 
and did not accurately demonstrate 
discipline specific content. 

 The unit plan reflected use of 
multiple resources. Materials and 
resources selected were usually 
relevant to the curriculum goal(s) of 
the unit plan, and accurately 
demonstrated discipline specific 
content. 

 The unit plan reflected use of 
multiple resources from diverse 
sources. Materials and resources 
selected were consistently relevant 
to the curriculum goal(s) of the unit 
or lesson plan, and demonstrated 
accuracy and current discipline 
specific content. 

8. Scaffolding Knowledge 
DSTU, DSTR, PTSL, SDE IL- 
PTS-2012.2.A IL-PTS- 
2012.2.C IL-PTS-2012.2.E IL- 
PTS-2012.2.G IL-PTS- 
2012.3.A IL-PTS-2012.3.B IL- 
PTS-2012.3.C IL-PTS- 
2012.3.K IL-PTS-2012.3.Q IL- 
PTS-2012.5.A IL-PTS- 
2012.5.C IL-PTS-2012.5.E IL- 
PTS-2012.5.H IL-PTS- 
2012.6.A IL-PTS-2012.6.F IL- 
PTS-2012.6.G IL-PTS-2012.6.I 

Candidate did not design a unit plan that 
introduced concepts and principles 
based on students’ prior knowledge and 
experiences at different levels of 
complexity so that learners could link the 
new concepts and principles to familiar 
ideas to develop conceptual 
understanding. 

 Candidate designed a unit plan that 
adequately introduced concepts and 
principles based on students’ prior 
knowledge and experiences at 
different levels of complexity so that 
learners could link the new concepts 
and principles to familiar ideas to 
develop conceptual understanding. 

 Candidate designed a unit plan that 
extensively introduced concepts and 
principles based on students’ prior 
knowledge and experiences at 
different levels of complexity so that 
learners could link and apply the 
new concepts and principles to 
familiar ideas to develop conceptual 
understanding. 

9. Adaptations for Diverse 
Learners DSTU, DSOC, PTSL, 
SDE IL-PTS-2012.1.A IL-PTS- 
2012.1.B IL-PTS-2012.1.C IL- 
PTS-2012.1.G IL-PTS- 
2012.2.A IL-PTS-2012.2.E IL- 
PTS-2012.3.A IL-PTS- 
2012.3.C IL-PTS-2012.3.E IL- 
PTS-2012.3.Q 

Candidate did not design a unit plan that 
reflected a basic understanding of the 
needs of learners at various levels and 
who demonstrated diverse learning 
characteristics. 

 Candidate designed a unit plan that 
reflected a basic understanding of 
the needs of learners at various levels 
and who demonstrated diverse 
learning characteristics. Provisions 
(adaptations) were present for 
learners with diverse learning 
characteristics. 

 Candidate designed a unit plan that 
reflected an in-depth understanding 
of the needs of learners at various 
levels and who demonstrated 
diverse learning characteristics. 
Extensive, clear provisions 
(adaptations) were present and 
appropriate for learners with diverse 
learning characteristics. 

10. Personal and 
Professional Use of 
Technology DSTR, DTEC, 
PTSL, DSUB IL-PTS-2012.2.F 
IL-PTS-2012.3.E IL-PTS- 
2012.3.Q IL-PTS-2012.5.C IL- 
PTS-2012.9.A 

Candidate did not use learning 
technologies to develop the unit plan 
and/or copyright infringement was 
evident. 

 Candidate effectively used learning 
technologies to develop the unit 
plan. Copyright infringement was not 
evident. 

 Candidate effectively & extensively 
used a variety of learning 
technologies to develop the unit 
plan. Copyright infringement was 
not evident. 

11. Critical Thinking Skills 
DSUB, DSTU, DSTR, PTSL IL- 
PTS-2012.2.A IL-PTS- 
2012.2.B IL-PTS-2012.2.C IL- 
PTS-2012.2.E IL-PTS- 
2012.5.A IL-PTS-2012.5.E 

Candidate did not design learning tasks, 
assignments, and assessments that 
reflected higher level thinking skills. 

 Candidate adequately designed 
learning tasks, assignments, and 
assessments that reflected higher 
level thinking skills. 

 Candidate extensively designed 
learning tasks, assignments, and 
assessments that reflected higher 
level thinking skills. 



 

 
 

Unit Plan Addendum 
English Language Arts Teacher Education Candidate 

 
Assess the English Language Arts-specific competencies listed below as demonstrated in the candidate’s unit plan by marking the appropriate score (1=does not meet the standard, 2=occasionally meets 

the standard, 3=meets the standard, 4=occasionally exceeds the standard, 5=exceeds the standard) 
 

 1 2 3 4 5 
English 

Language Arts 
Specific 

Competencies 

DOES NOT MEET STANDARDS MEETS STANDARDS EXCEEDS STANDARDS NOT 
APPLICABLE 

CANDIDATE 
SCORE 

Diversity of 
Texts/ 

Resources 
 
 
 
 
 

NCTE I.1 

Candidate fails to integrate a range of 
texts (e.g. print and non-print texts, 
media texts, classic texts and 
contemporary texts, young adult) into 
instruction that represent a range of 
world literatures, historical traditions, 
genres, and/or the experiences of 
different identities (genders, 
ethnicities, social classes). 

Candidate integrates a range of 
texts (e.g. print and non-print texts, 
media texts, classic texts and 
contemporary texts, young adult) 
into instruction that represent a 
range of world literatures, 
historical traditions, genres, and/or 
the experiences of different 
identities (genders, ethnicities, 
social classes). 

Candidate integrates a wide range of 
texts (e.g. print and non-print texts, 
media texts, classic texts and 
contemporary texts, young adult) into 
instruction that represent a wide range 
of world literatures, historical 
traditions, genres, and/or the 
experiences of different identities 
(genders, ethnicities, social classes). 

  

Reading 
Strategies 

 
NCTE I.2 & III.3 

Candidate is not knowledgeable 
about reading strategies (i.e. how 
adolescents read texts). 

Candidate is knowledgeable about 
reading strategies (i.e. how 
adolescents read texts). 

Candidate is knowledgeable about a 
variety of reading strategies (i.e. how 
adolescents read texts). 

(e.g. ENG 3401)  

Media 
Literacy 

 
NCTE I.2 & II.3 

Candidate is not knowledgeable 
about how adolescents make 
meaning through interaction with 
media environments 

Candidate is knowledgeable about 
how adolescents make meaning 
through interaction with media 
environments 

Candidate is knowledgeable about 
various ways in which adolescents 
make meaning through interaction 
with media environments. 

(e.g. ENG 3401 
& ENG 3402) 

 

Writing 
Process & 
Language 

 
 

NCTE II.1-3 

Candidate is not knowledgeable 
about the writing process (i.e. how 
adolescents compose texts), 
language, grammar, and 
characteristics of adolescents 
language users. 

Candidate is knowledgeable about 
the writing process (i.e. how 
adolescents compose texts), 
language, grammar, and 
characteristics of adolescents 
language users. 

Candidate demonstrates in depth 
knowledge about the writing process 
(i.e. how adolescents compose texts), 
language, grammar, and 
characteristics of adolescents language 
users. 

(e.g. ENG 3402)  

Authentic 
Assessment 

Candidate does not design a range of 
authentic assessments (e.g., formal 
and informal, formative and 
summative) that demonstrate an 
understanding of how learners 
develop and that address interpretive, 

Candidate designs authentic 
assessments (e.g., formal and 
informal, formative and 
summative) that demonstrate an 
understanding of how learners 
develop and that address 

Candidate designs a range of authentic 
assessments (e.g., formal and 
informal, formative and summative) 
that demonstrate an understanding of 
how learners develop and that address 
interpretive, critical, and evaluative 

  



 

 
 

NCTE III.2 

critical, and evaluative abilities in 
reading, writing, speaking, listening, 
viewing, and/or presenting. 

interpretive, critical, and evaluative 
abilities in reading, writing, 
speaking, listening, viewing, 
and/or presenting. 

abilities in reading, writing, speaking, 
listening, viewing, and/or presenting. 

  

Text 
Selection & 
Assessment 

 
NCTE III.4 

Candidate does not select appropriate 
reading texts & assessments that 
inform instruction by using data 
about student interests, reading 
proficiencies, and reading processes 

Candidate selects appropriate 
reading texts & assessments that 
inform instruction by using data 
about student interests, reading 
proficiencies, and/or reading 
processes. 

Candidate selects appropriate reading 
texts & assessments that inform 
instruction by using data about student 
interests, reading proficiencies, and 
reading processes. 

  

Language 
Pedagogy 

 
 

NCTE III.5 

Candidate does not plan instruction 
that incorporates knowledge of 
language—structure, history, and 
conventions—to facilitate students’ 
comprehension and interpretation of 
print and non-print texts. 

Candidate plans instruction that 
incorporates knowledge of 
language—structure, history, and 
conventions—to facilitate students’ 
comprehension and interpretation 
of print and non-print texts. 

Candidate plans detailed instruction 
that incorporates knowledge of 
language—structure, history, and 
conventions—to facilitate students’ 
comprehension and interpretation of 
print and non-print texts. 

(e.g. ENG 3402 
& ENG 4801) 

 

Grammar 
Pedagogy 

 
 
 

NCTE IV.3 

Candidate does not design instruction 
related to the strategic use of 
language conventions (grammar, 
usage, and mechanics) in the context 
of students’ writing for different 
audiences, purposes, and modalities. 

Candidate designs instruction 
related to the strategic use of 
language conventions (grammar, 
usage, and mechanics) in the 
context of students’ writing for 
different audiences, purposes, and 
modalities. 

Candidate designs detailed instruction 
related to the strategic use of language 
conventions (grammar, usage, and 
mechanics) in the context of students’ 
writing for different audiences, 
purposes, and modalities. 

(e.g. ENG 3402 
& ENG 4801) 

 

Instructional 
Planning & 

Assessment 
 
 

NCTE III.1, 
IV.1-3, V.1-4 

Candidate does not plan, implement, 
assess, and reflect on research-based 
instruction that increases motivation 
and active student engagement, 
builds sustained learning of English 
language arts, and responds to 
diverse students’ context-based 
needs. 

Candidate plans, implements, 
assesses, and reflects on research- 
based instruction that increases 
motivation and active student 
engagement, builds sustained 
learning of English language arts, 
and responds to diverse students’ 
context-based needs. 

Candidate skillfully plans, 
implements, assesses, and reflects on 
research-based instruction that 
increases motivation and active 
student engagement, builds sustained 
learning of English language arts, and 
responds to diverse students’ context- 
based needs. 

  

Technology 
Resources 

 
 
 
 

NCTE V.4 

Candidate fail to select, create, & use 
a variety of instructional strategies 
and teaching resources, including 
contemporary technologies and 
digital media, consistent with what is 
currently known about student 
learning in English Language Arts. 

Candidate selects, creates, and uses 
a variety of instructional strategies 
and teaching resources, including 
contemporary technologies and 
digital media, consistent with what 
is currently known about student 
learning in English Language Arts. 

Candidate selects, creates, and uses a 
wide variety of instructional strategies 
and teaching resources, including 
contemporary technologies and digital 
media, consistent with what is 
currently known about student 
learning in English Language Arts. 

(e.g. ENG 3401 
& ENG 3402) 

 

Critical 
Thinking & 

Societal 
Impact 

 
 

NCTE VI.1 

Candidate does not plan and 
implement English language arts and 
literacy instruction that promotes 
social justice and critical engagement 
with complex issues related to 
maintaining a diverse, inclusive, 
equitable society. 

Candidate plans and implement 
English language arts and literacy 
instruction that promotes social 
justice and/or critical engagement 
with complex issues related to 
maintaining a diverse, inclusive, 
equitable society. 

Candidate plans and implements 
English language arts and literacy 
instruction that promotes social justice 
and critical engagement with complex 
issues related to maintaining a diverse, 
inclusive, equitable society. 

(e.g. ENG 3401 
& ENG 3402) 

 



 

G. Candidate Data  
 

Unit Plan & Unit Plan ELA Addendum Assessment Data (Fall 2018 – Spring 2022) 
For Three Content Area Methods Courses (ENG 3401, ENG 3402, ENG 4801) 

 
ENG 3401: Methods of Teaching Composition at the Middle & Secondary Levels 

 
Unit Plan Assessment – ENG 3401 – Fall 2018 

 
  

Does Not 
Meet 

(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standards 
(3 pts) 

Occasionally 
Exceeds 

Standards 
(4 pts) 

 
Exceeds 

Standards 
(5 pts) 

 
 

Mean 

 
 

Mode 

 
 

Stdev 

Candidate demonstrates knowledge of Human 
Development and Learning InTASC 1b, 2a, IPTS 1.B, 1.C, 
2.A, 2.E, 2.G, 3.A, 3.C DF: 1b 

0 0 4 5 3 3.917 4.000 0.759 

Candidate utilized student’s prior knowledge and 
experiences, and incorporated a variety of 
explanations or representations that resulted in 
learners’ Conceptual Understanding. InTASC 1a, 2a, 2c, 
2d, 3e, 4a IPTS 1.B, 1.C, 2.G DF: 1a, 1e,1d, 3b, 3c 

0 0 0 6 6 4.500 4.000 0.500 

Candidate utilized Instructional Strategies which 
engaged, motivated, and reflected student 
experiences, stages of development and learning 
styles, & cultural experiences. InTASC 3b, 4b, 4d, 8g 
IPTS 1.C, 1.G, 3.B, 3.K, 4.D, 5.C, 5.F DF: 1a,1b, 1d, 1e, 2a, 
2b 3a, 3b, 3c 

0 0 0 4 8 4.667 5.000 0.471 

Candidate developed evaluation and assessment 
instruments for Monitoring Student Progress. InTASC 
1a, 6a, 6b, 6e IPTS 7.B, 7.E, 7.F DF: 1b, 1f, 3d, 4b 

0 0 3 5 4 4.083 4.000 0.759 

Candidate demonstrated Content Knowledge and 
ability to Connect Content to other areas and life 
experiences. InTASC 2b, 4a, 4b, 4d, 5b IPTS 2.B, 2.D, 3.L 
DF: 1a, 1b, 1e 

0 0 1 8 3 4.167 4.000 0.553 

Candidate developed short and long term Goals and 
Objectives for the unit plan. InTASC 1a, 7a, 7b, 7c IPTS 
3.B, 3.I DF: 1a, 1c, 1e, 1f 

0 0 0 4 8 4.667 5.000 0.471 



 

The candidate utilized Multiple Resources which were 
relevant to the curriculum goal(s) of the unit plan and 
demonstrated discipline specific content. InTASC 4g, 4i, 
5c IPTS 2.B, 2.F, 3.E, 3.G, 3.Q 5.C, 6.G DF: 1a, 1c, 1d, 1e, 
3c 

0 0 3 3 6 4.250 5.000 0.829 

Candidate Scaffold Knowledge by introducing concepts 
and principles based on students’ prior knowledge and 
experiences. InTASC 1a, 2a, 2b, 2c, 3d, 3e, 4b, 7c IPTS 
2.A, 2.C, 2.E, 2.G, 3.A, 3.B, 3.C, 3.K 3.Q, 5.A, 5.C, 5.E, 5.H, 
6.A, 6.F, 6.G, 6.I DF: 1a, 1b, 1c, 1d, 1e, 3a 

0 0 1 5 6 4.417 5.000 0.640 

Candidate demonstrated understanding of the needs 
of learners who demonstrated diverse learning 
characteristics by providing provisions (Adaptations) 
for Learners with Diverse Learning Characteristics in 
language, communication, or physical needs. InTASC 
1a, 1b, 2a, 2e, 2f, 6g, 6h, 7e IPTS 1.A, 1.B, 1.C, 1.G, 2.A, 
2.E, 3.A, 3.C, 3.E, 3.Q DF: 1b, 1c, 1d, 1e 

0 0 5 3 4 3.917 3.000 0.862 

Candidate used Learning Technologies including 
Smartboard or computer technologies to develop the 
unit plan. InTASC 3g, 3h, 8g, 9f, 10g IPTS 2.F, 3.E, 3.Q, 
5.C, 9.A DF: 1d, 1e 

0 0 0 0 12 5.000 5.000 0.000 

Candidate designed learning tasks, assignments and 
assessments which reflected Critical Thinking Skills. 
InTASC 4b, 4c, 5a, 5d, 5f, 5g IPTS 2.A, 2.B, 2.C, 2.E, 5.A, 
5.E DF: 1a, 1c, 1e, 1f 

0 0 0 0 12 5.000 5.000 0.000 

 
Unit Plan ELA Addendum – ENG 3401 – Fall 2018 

 
 

1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

N/A 
(0 pts) 

Total Points 
(0 pts) 

 
Mean 

 
Mode 

 
Stdev 

Diversity of Texts/Resources 0 0 2 3 7 0 0 4.417 5.000 0.759 

Reading Strategies 0 0 6 4 2 0 0 3.667 3.000 0.745 

Media Literacy 0 0 8 3 1 0 0 3.417 3.000 0.640 

Writing Process and Language 0 0 2 5 5 0 0 4.250 4.000 0.722 

Authentic Assessment 0 0 1 7 4 0 0 4.250 4.000 0.595 

Text Selection & Assessment 0 0 2 5 5 0 0 4.250 4.000 0.722 

Language Pedagogy 0 0 3 5 4 0 0 4.083 4.000 0.759 

Grammar Pedagogy 0 0 4 4 4 0 0 4.000 3.000 0.816 



 

Instructional Planning & Assessment 0 0 1 4 7 0 0 4.500 5.000 0.645 

Technology Resources 0 0 4 2 6 0 0 4.167 5.000 0.898 

Critical Thinking & Societal Impact 0 0 3 6 3 0 0 4.000 4.000 0.707 

 
 

Unit Plan Assessment – ENG 3401 – Fall 2019 
 

Rubric View: Unit Plan Assessment 
 

 
Does 
Not 

Meet 
(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standards 
(3 pts) 

Occasionally 
Exceeds 

Standards 
(4 pts) 

 
Exceeds 

Standards 
(5 pts) 

 
 

Mean 

 
 

Mode 

 
 

Stdev 

Candidate demonstrates knowledge of Human Development and Learning 
InTASC 1b, 2a, IPTS 1.B, 1.C, 2.A, 2.E, 2.G, 3.A, 3.C DF: 1b 

0 0 3 1 5 4.222 5.000 0.916 

Candidate utilized student’s prior knowledge and experiences, and 
incorporated a variety of explanations or representations that resulted in 
learners’ Conceptual Understanding. InTASC 1a, 2a, 2c, 2d, 3e, 4a IPTS 1.B, 1.C, 
2.G DF: 1a, 1e,1d, 3b, 3c 

0 0 1 1 7 4.667 5.000 0.667 

Candidate utilized Instructional Strategies which engaged, motivated, and 
reflected student experiences, stages of development and learning styles, and 
cultural experiences. InTASC 3b, 4b, 4d, 8g IPTS 1.C, 1.G, 3.B, 3.K, 4.D, 5.C, 5.F 
DF: 1a,1b, 1d, 1e, 2a, 2b 3a, 3b, 3c 

0 0 1 3 5 4.444 5.000 0.685 

Candidate developed evaluation and assessment instruments for Monitoring 
Student Progress. InTASC 1a, 6a, 6b, 6e IPTS 7.B, 7.E, 7.F DF: 1b, 1f, 3d, 4b 

0 0 3 2 4 4.111 5.000 0.875 

Candidate demonstrated Content Knowledge and ability to Connect Content to 
other areas and life experiences. InTASC 2b, 4a, 4b, 4d, 5b IPTS 2.B, 2.D, 3.L DF: 
1a, 1b, 1e 

0 0 1 2 6 4.556 5.000 0.685 

Candidate developed short and long term Goals and Objectives for the unit 
plan. InTASC 1a, 7a, 7b, 7c IPTS 3.B, 3.I DF: 1a, 1c, 1e, 1f 

0 0 0 1 8 4.889 5.000 0.314 

The candidate utilized Multiple Resources which were relevant to the 
curriculum goal(s) of the unit plan and demonstrated discipline specific content. 
InTASC 4g, 4i, 5c IPTS 2.B, 2.F, 3.E, 3.G, 3.Q 5.C, 6.G DF: 1a, 1c, 1d, 1e, 3c 

0 0 1 1 7 4.667 5.000 0.667 

Candidate Scaffold Knowledge by introducing concepts and principles based on 
students’ prior knowledge and experiences. InTASC 1a, 2a, 2b, 2c, 3d, 3e, 4b, 7c 

0 0 1 0 8 4.778 5.000 0.629 



 

IPTS 2.A, 2.C, 2.E, 2.G, 3.A, 3.B, 3.C, 3.K 3.Q, 5.A, 5.C, 5.E, 5.H, 6.A, 6.F, 6.G, 6.I DF: 
1a, 1b, 1c, 1d, 1e, 3a 

        

Candidate demonstrated understanding of the needs of learners who 
demonstrated diverse learning characteristics by providing provisions 
(Adaptations) for Learners with Diverse Learning Characteristics in language, 
communication, or physical needs. InTASC 1a, 1b, 2a, 2e, 2f, 6g, 6h, 7e IPTS 1.A, 
1.B, 1.C, 1.G, 2.A, 2.E, 3.A, 3.C, 3.E, 3.Q DF: 1b, 1c, 1d, 1e 

0 0 3 5 1 3.778 4.000 0.629 

Candidate used Learning Technologies including Smartboard or computer 
technologies to develop the unit plan. InTASC 3g, 3h, 8g, 9f, 10g IPTS 2.F, 3.E, 
3.Q, 5.C, 9.A DF: 1d, 1e 

0 0 0 0 9 5.000 5.000 0.000 

Candidate designed learning tasks, assignments and assessments which 
reflected Critical Thinking Skills. InTASC 4b, 4c, 5a, 5d, 5f, 5g IPTS 2.A, 2.B, 2.C, 
2.E, 5.A, 5.E DF: 1a, 1c, 1e, 1f 

0 0 0 0 9 5.000 5.000 0.000 

 
Unit Plan ELA Addendum – ENG 3401 – Fall 2019 

 
  

1 
(1 pts) 

 
2 
(2 pts) 

 
3 
(3 pts) 

 
4 
(4 pts) 

 
5 
(5 pts) 

 
N/A 
(0 pts) 

 
Total Points 
(0 pts) 

 
Mean 

 
Mode 

 
Stdev 

Diversity of Texts/Resources 0 0 0 1 8 0 0 4.889 5.000 0.314 

Reading Strategies 0 0 2 4 3 0 0 4.111 4.000 0.737 

Media Literacy 0 0 0 2 7 0 0 4.778 5.000 0.416 

Writing Process and Language 0 0 0 1 8 0 0 4.889 5.000 0.314 

Authentic Assessment 0 0 1 3 5 0 0 4.444 5.000 0.685 

Text Selection & Assessment 0 0 0 2 7 0 0 4.778 5.000 0.416 

Language Pedagogy 0 0 2 1 6 0 0 4.444 5.000 0.831 

Grammar Pedagogy 0 0 1 1 7 0 0 4.667 5.000 0.667 

Instructional Planning & Assessment 0 0 1 1 7 0 0 4.667 5.000 0.667 

Technology Resources 0 0 1 2 6 0 0 4.556 5.000 0.685 

Critical Thinking & Societal Impact 0 0 0 1 8 0 0 4.889 5.000 0.314 
 

Unit Plan Assessment – ENG 3401 – Fall 2020 
 

  
Does Not 

Meet 
(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standards 
(3 pts) 

 
Occasionally 

Exceeds 
Standards 

(4 pts) 

 
Exceeds 

Standards 
(5 pts) 

 
 

Mean 

 
 

Mode 

 
 

Stdev 

Candidate demonstrates knowledge of Human Development and Learning 
InTASC 1b, 2a, IPTS 1.B, 1.C, 2.A, 2.E, 2.G, 3.A, 3.C DF: 1b 

0 1 4 3 1 3.444 3.000 0.831 

Candidate utilized student’s prior knowledge and experiences, and 
incorporated a variety of explanations or representations that resulted in 

0 1 5 2 1 3.333 3.000 0.816 



 

learners’ Conceptual Understanding. InTASC 1a, 2a, 2c, 2d, 3e, 4a IPTS 1.B, 
1.C, 2.G DF: 1a, 1e,1d, 3b, 3c 

        

Candidate utilized Instructional Strategies which engaged, motivated, and 
reflected student experiences, stages of development and learning styles, and 
cultural experiences. InTASC 3b, 4b, 4d, 8g IPTS 1.C, 1.G, 3.B, 3.K, 4.D, 5.C, 5.F 
DF: 1a,1b, 1d, 1e, 2a, 2b 3a, 3b, 3c 

0 2 3 4 0 3.222 4.000 0.786 

Candidate developed evaluation and assessment instruments for Monitoring 
Student Progress. InTASC 1a, 6a, 6b, 6e IPTS 7.B, 7.E, 7.F DF: 1b, 1f, 3d, 4b 

0 3 4 2 0 2.889 3.000 0.737 

Candidate demonstrated Content Knowledge and ability to Connect Content 
to other areas and life experiences. InTASC 2b, 4a, 4b, 4d, 5b IPTS 2.B, 2.D, 3.L 
DF: 1a, 1b, 1e 

0 1 8 0 0 2.889 3.000 0.314 

Candidate developed short and long term Goals and Objectives for the unit 
plan. InTASC 1a, 7a, 7b, 7c IPTS 3.B, 3.I DF: 1a, 1c, 1e, 1f 

0 1 2 6 0 3.556 4.000 0.685 

The candidate utilized Multiple Resources which were relevant to the 
curriculum goal(s) of the unit plan and demonstrated discipline specific 
content. InTASC 4g, 4i, 5c IPTS 2.B, 2.F, 3.E, 3.G, 3.Q 5.C, 6.G DF: 1a, 1c, 1d, 1e, 
3c 

0 1 2 5 1 3.667 4.000 0.816 

Candidate Scaffold Knowledge by introducing concepts and principles based 
on students’ prior knowledge and experiences. InTASC 1a, 2a, 2b, 2c, 3d, 3e, 
4b, 7c IPTS 2.A, 2.C, 2.E, 2.G, 3.A, 3.B, 3.C, 3.K 3.Q, 5.A, 5.C, 5.E, 5.H, 6.A, 6.F, 
6.G, 6.I DF: 1a, 1b, 1c, 1d, 1e, 3a 

0 3 2 4 0 3.111 4.000 0.875 

Candidate demonstrated understanding of the needs of learners who 
demonstrated diverse learning characteristics by providing provisions 
(Adaptations) for Learners with Diverse Learning Characteristics in language, 
communication, or physical needs. InTASC 1a, 1b, 2a, 2e, 2f, 6g, 6h, 7e IPTS 
1.A, 1.B, 1.C, 1.G, 2.A, 2.E, 3.A, 3.C, 3.E, 3.Q DF: 1b, 1c, 1d, 1e 

0 3 6 0 0 2.667 3.000 0.471 

Candidate used Learning Technologies including Smartboard or computer 
technologies to develop the unit plan. InTASC 3g, 3h, 8g, 9f, 10g IPTS 2.F, 3.E, 
3.Q, 5.C, 9.A DF: 1d, 1e 

0 2 0 6 1 3.667 4.000 0.943 

Candidate designed learning tasks, assignments and assessments which 
reflected Critical Thinking Skills. InTASC 4b, 4c, 5a, 5d, 5f, 5g IPTS 2.A, 2.B, 2.C, 
2.E, 5.A, 5.E DF: 1a, 1c, 1e, 1f 

0 0 4 5 0 3.556 4.000 0.497 

 

Unit Plan ELA Addendum – ENG 3401 – Fall 2020 
 

 
1 2 3 4 5 N/A Total 

   

(1 
pts) 

(2 
pts) 

(3 
pts) 

(4 
pts) 

(5 
pts) 

(0 
pts) 

Points 
(0 pts) 

Mean Mode Stdev 

Diversity of Texts/Resources 
NCTE-2012.1.1 

0 2 5 1 1 0 0 3.111 3.000 0.875 

Reading Strategies 
NCTE-2012.1.2 NCTE-2012.3.3 

0 0 0 0 0 9 0 -- -- -- 

Media Literacy 
NCTE-2012.1.2 NCTE-2012.2.3 

0 0 0 0 0 9 0 -- -- -- 



 

Writing Process and Language 
NCTE-2012.2.1 NCTE-2012.2.2 NCTE-2012.2.3 

0 2 3 4 0 0 0 3.222 4.000 0.786 

Authentic Assessment 
NCTE-2012.3.2 

0 1 4 4 0 0 0 3.333 3.000 0.667 

Text Selection & Assessment 
NCTE-2012.3.4 

0 0 5 3 1 0 0 3.556 3.000 0.685 

Language Pedagogy 
NCTE-2012.3.5 

0 0 7 2 0 0 0 3.222 3.000 0.416 

Grammar Pedagogy 
NCTE-2012.4.3 

2 0 7 0 0 0 0 2.556 3.000 0.831 

Instructional Planning & Assessment 
NCTE-2012.3.1 NCTE-2012.4.1 NCTE-2012.4.2 NCTE-2012.4.3 NCTE-2012.5.1 NCTE- 
2012.5.2 NCTE-2012.5.3 NCTE-2012.5.4 

0 1 7 1 0 0 0 3.000 3.000 0.471 

Technology Resources 
NCTE-2012.5.4 

0 0 0 0 0 9 0 --- --- --- 

Critical Thinking & Societal Impact 
NCTE-2012.6.1 

0 0 0 0 0 9 0 --- --- --- 

 
ENG 3402: Methods of Literature & Reading at the Middle & Secondary Levels 

 
Unit Plan Assessment – ENG 3402 – Spring 2019 

 
  

Does Not 
Meet 
(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standards 
(3 pts) 

 
Occasionally 

Exceeds Standards 
(4 pts) 

 
Exceeds 

Standards 
(5 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates knowledge of Human Development and 
Learning InTASC 1b, 2a, IPTS 1.B, 1.C, 2.A, 2.E, 2.G, 3.A, 3.C DF: 1b 

0 0 0 3 6 4.667 5.000 0.471 

Candidate utilized student’s prior knowledge and experiences, and 
incorporated a variety of explanations or representations that resulted 
in learners’ Conceptual Understanding. InTASC 1a, 2a, 2c, 2d, 3e, 4a IPTS 
1.B, 1.C, 2.G DF: 1a, 1e,1d, 3b, 3c 

0 0 2 0 7 4.556 5.000 0.831 

Candidate utilized Instructional Strategies which engaged, motivated, 
and reflected student experiences, stages of development and learning 
styles, and cultural experiences. InTASC 3b, 4b, 4d, 8g IPTS 1.C, 1.G, 3.B, 
3.K, 4.D, 5.C, 5.F DF: 1a,1b, 1d, 1e, 2a, 2b 3a, 3b, 3c 

0 0 0 5 4 4.444 4.000 0.497 

Candidate developed evaluation and assessment instruments for 
Monitoring Student Progress. InTASC 1a, 6a, 6b, 6e IPTS 7.B, 7.E, 7.F DF: 
1b, 1f, 3d, 4b 

0 0 3 0 6 4.333 5.000 0.943 

Candidate demonstrated Content Knowledge and ability to Connect 
Content to other areas and life experiences. InTASC 2b, 4a, 4b, 4d, 5b 
IPTS 2.B, 2.D, 3.L DF: 1a, 1b, 1e 

0 1 1 1 6 4.333 5.000 1.054 

Candidate developed short and long term Goals and Objectives for the 
unit plan. InTASC 1a, 7a, 7b, 7c IPTS 3.B, 3.I DF: 1a, 1c, 1e, 1f 

0 0 1 3 5 4.444 5.000 0.685 



 

The candidate utilized Multiple Resources which were relevant to the 
curriculum goal(s) of the unit plan and demonstrated discipline specific 
content. InTASC 4g, 4i, 5c IPTS 2.B, 2.F, 3.E, 3.G, 3.Q 5.C, 6.G DF: 1a, 1c, 
1d, 1e, 3c 

0 0 0 0 9 5.000 5.000 0.000 

Candidate Scaffold Knowledge by introducing concepts and principles 
based on students’ prior knowledge and experiences. InTASC 1a, 2a, 2b, 
2c, 3d, 3e, 4b, 7c IPTS 2.A, 2.C, 2.E, 2.G, 3.A, 3.B, 3.C, 3.K 3.Q, 5.A, 5.C, 5.E, 
5.H, 6.A, 6.F, 6.G, 6.I DF: 1a, 1b, 1c, 1d, 1e, 3a 

0 0 2 1 6 4.444 5.000 0.831 

Candidate demonstrated understanding of the needs of learners who 
demonstrated diverse learning characteristics by providing provisions 
(Adaptations) for Learners with Diverse Learning Characteristics in 
language, communication, or physical needs. InTASC 1a, 1b, 2a, 2e, 2f, 
6g, 6h, 7e IPTS 1.A, 1.B, 1.C, 1.G, 2.A, 2.E, 3.A, 3.C, 3.E, 3.Q DF: 1b, 1c, 1d, 
1e 

2 0 2 1 4 3.556 5.000 1.571 

Candidate used Learning Technologies including Smartboard or 
computer technologies to develop the unit plan. InTASC 3g, 3h, 8g, 9f, 
10g IPTS 2.F, 3.E, 3.Q, 5.C, 9.A DF: 1d, 1e 

0 0 0 0 9 5.000 5.000 0.000 

Candidate designed learning tasks, assignments and assessments which 
reflected Critical Thinking Skills. InTASC 4b, 4c, 5a, 5d, 5f, 5g IPTS 2.A, 2.B, 
2.C, 2.E, 5.A, 5.E DF: 1a, 1c, 1e, 1f 

0 0 1 0 8 4.778 5.000 0.629 

 

Unit Plan ELA Addendum – ENG 3402 – Spring 2019 
 

 
1 
(1 

pts) 

2 
(2 

pts) 

3 
(3 

pts) 

4 
(4 

pts) 

5 
(5 

pts) 

N/A 
(0 

pts) 

Total 
Points 
(0 pts) 

 
Mean 

 
Mode 

 
Stdev 

Diversity of Texts/Resources 
NCTE-2012.1.1 

0 0 0 7 2 0 0 4.222 4.000 0.416 

Reading Strategies 
NCTE-2012.1.2 NCTE-2012.3.3 

0 1 1 1 6 0 0 4.333 5.000 1.054 

Media Literacy 
NCTE-2012.1.2 NCTE-2012.2.3 

0 0 0 0 0 9 0 --- NA 0.000 

Writing Process and Language 
NCTE-2012.2.1 NCTE-2012.2.2 NCTE-2012.2.3 

0 0 0 0 0 9 0 --- NA 0.000 

Authentic Assessment 
NCTE-2012.3.2 

0 2 0 0 7 0 0 4.333 5.000 1.247 

Text Selection & Assessment 
NCTE-2012.3.4 

4 1 1 1 2 0 0 2.556 1.000 1.641 

Language Pedagogy 
NCTE-2012.3.5 

0 0 0 0 0 0 0 --- NA --- 

Grammar Pedagogy 
NCTE-2012.4.3 

0 0 0 0 0 9 0 --- NA --- 

Instructional Planning & Assessment 
NCTE-2012.3.1 NCTE-2012.4.1 NCTE-2012.4.2 NCTE-2012.4.3 NCTE-2012.5.1 NCTE- 
2012.5.2 NCTE-2012.5.3 NCTE-2012.5.4 

0 1 2 1 5 0 0 4.111 5.000 1.100 



 

Technology Resources 
NCTE-2012.5.4 

0 0 0 0 0 9 0 --- NA --- 

Critical Thinking & Societal Impact 
NCTE-2012.6.1 

0 0 0 0 0 9 0 --- NA --- 

 
 

Unit Plan Assessment – ENG 3402 – Spring 2020 
 

  
Does Not 

Meet 
(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standards 
(3 pts) 

 
Occasionally 

Exceeds 
Standards 

(4 pts) 

 
Exceeds 

Standards 
(5 pts) 

 
 

Mean 

 
 

Mode 

 
 

Stdev 

Candidate demonstrates knowledge of Human Development and Learning 
InTASC 1b, 2a, IPTS 1.B, 1.C, 2.A, 2.E, 2.G, 3.A, 3.C DF: 1b 

0 0 3 2 4 4.111 5.000 0.875 

Candidate utilized student’s prior knowledge and experiences, and 
incorporated a variety of explanations or representations that resulted in 
learners’ Conceptual Understanding. InTASC 1a, 2a, 2c, 2d, 3e, 4a IPTS 1.B, 
1.C, 2.G DF: 1a, 1e,1d, 3b, 3c 

0 1 3 1 4 3.889 5.000 1.100 

Candidate utilized Instructional Strategies which engaged, motivated, and 
reflected student experiences, stages of development and learning styles, and 
cultural experiences. InTASC 3b, 4b, 4d, 8g IPTS 1.C, 1.G, 3.B, 3.K, 4.D, 5.C, 5.F 
DF: 1a,1b, 1d, 1e, 2a, 2b 3a, 3b, 3c 

0 0 2 5 2 4.000 4.000 0.667 

Candidate developed evaluation and assessment instruments for Monitoring 
Student Progress. InTASC 1a, 6a, 6b, 6e IPTS 7.B, 7.E, 7.F DF: 1b, 1f, 3d, 4b 

0 0 1 3 5 4.444 5.000 0.685 

Candidate demonstrated Content Knowledge and ability to Connect Content 
to other areas and life experiences. InTASC 2b, 4a, 4b, 4d, 5b IPTS 2.B, 2.D, 3.L 
DF: 1a, 1b, 1e 

0 0 1 2 6 4.556 5.000 0.685 

Candidate developed short and long term Goals and Objectives for the unit 
plan. InTASC 1a, 7a, 7b, 7c IPTS 3.B, 3.I DF: 1a, 1c, 1e, 1f 

0 0 2 3 4 4.222 5.000 0.786 

The candidate utilized Multiple Resources which were relevant to the 
curriculum goal(s) of the unit plan and demonstrated discipline specific 
content. InTASC 4g, 4i, 5c IPTS 2.B, 2.F, 3.E, 3.G, 3.Q 5.C, 6.G DF: 1a, 1c, 1d, 1e, 
3c 

0 0 0 4 5 4.556 5.000 0.497 

Candidate Scaffold Knowledge by introducing concepts and principles based 
on students’ prior knowledge and experiences. InTASC 1a, 2a, 2b, 2c, 3d, 3e, 
4b, 7c IPTS 2.A, 2.C, 2.E, 2.G, 3.A, 3.B, 3.C, 3.K 3.Q, 5.A, 5.C, 5.E, 5.H, 6.A, 6.F, 
6.G, 6.I DF: 1a, 1b, 1c, 1d, 1e, 3a 

0 0 3 2 4 4.111 5.000 0.875 

Candidate demonstrated understanding of the needs of learners who 
demonstrated diverse learning characteristics by providing provisions 
(Adaptations) for Learners with Diverse Learning Characteristics in language, 
communication, or physical needs. InTASC 1a, 1b, 2a, 2e, 2f, 6g, 6h, 7e IPTS 
1.A, 1.B, 1.C, 1.G, 2.A, 2.E, 3.A, 3.C, 3.E, 3.Q DF: 1b, 1c, 1d, 1e 

1 0 3 2 3 3.667 3.000 1.247 

Candidate used Learning Technologies including Smartboard or computer 
technologies to develop the unit plan. InTASC 3g, 3h, 8g, 9f, 10g IPTS 2.F, 3.E, 
3.Q, 5.C, 9.A DF: 1d, 1e 

0 0 2 1 6 4.444 5.000 0.831 



 

Candidate designed learning tasks, assignments and assessments which 
reflected Critical Thinking Skills. InTASC 4b, 4c, 5a, 5d, 5f, 5g IPTS 2.A, 2.B, 2.C, 
2.E, 5.A, 5.E DF: 1a, 1c, 1e, 1f 

0 0 1 3 5 4.444 5.000 0.685 

 

Unit Plan ELA Addendum – ENG 3402 – Spring 2021 
 

 
1 
(1 

pts) 

2 
(2 

pts) 

3 
(3 

pts) 

4 
(4 

pts) 

5 
(5 

pts) 

N/A 
(0 

pts) 

Total 
Points 
(0 pts) 

 
Mean 

 
Mode 

 
Stdev 

Diversity of Texts/Resources 
NCTE-2012.1.1 

0 1 3 3 2 0 0 3.667 3.000 0.943 

Reading Strategies 
NCTE-2012.1.2 NCTE-2012.3.3 

0 1 3 1 4 0 0 3.889 5.000 1.100 

Media Literacy 
NCTE-2012.1.2 NCTE-2012.2.3 

0 0 0 0 2 0 0 5.000 5.000 0.000 

Writing Process and Language 
NCTE-2012.2.1 NCTE-2012.2.2 NCTE-2012.2.3 

0 0 0 1 1 0 0 4.500 4.000 0.500 

Authentic Assessment 
NCTE-2012.3.2 

0 1 3 2 3 0 0 3.778 3.000 1.030 

Text Selection & Assessment 
NCTE-2012.3.4 

0 5 1 3 0 0 0 2.778 2.000 0.916 

Language Pedagogy 
NCTE-2012.3.5 

0 2 0 0 0 0 0 2.000 2.000 0.000 

Grammar Pedagogy 
NCTE-2012.4.3 

0 0 1 0 0 0 0 3.000 3.000 0.000 

Instructional Planning & Assessment 
NCTE-2012.3.1 NCTE-2012.4.1 NCTE-2012.4.2 NCTE-2012.4.3 NCTE-2012.5.1 NCTE- 
2012.5.2 NCTE-2012.5.3 NCTE-2012.5.4 

0 0 4 1 4 0 0 4.000 3.000 0.943 

Technology Resources 
NCTE-2012.5.4 

0 0 0 2 0 0 0 4.000 4.000 0.000 

Critical Thinking & Societal Impact 
NCTE-2012.6.1 

0 0 0 1 2 0 0 4.667 5.000 0.471 

 
Unit Plan Assessment – ENG 3402 – Spring 2021 

 
  

Does Not 
Meet 
(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standards 
(3 pts) 

 
Occasionally 

Exceeds Standards 
(4 pts) 

 
Exceeds 

Standards 
(5 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates knowledge of Human Development and 
Learning InTASC 1b, 2a, IPTS 1.B, 1.C, 2.A, 2.E, 2.G, 3.A, 3.C DF: 1b 

0 1 4 3 0 3.250 3.000 0.661 

Candidate utilized student’s prior knowledge and experiences, and 
incorporated a variety of explanations or representations that resulted in 
learners’ Conceptual Understanding. InTASC 1a, 2a, 2c, 2d, 3e, 4a IPTS 
1.B, 1.C, 2.G DF: 1a, 1e,1d, 3b, 3c 

0 2 1 3 2 3.625 4.000 1.111 



 

Candidate utilized Instructional Strategies which engaged, motivated, and 
reflected student experiences, stages of development and learning styles, 
and cultural experiences. InTASC 3b, 4b, 4d, 8g IPTS 1.C, 1.G, 3.B, 3.K, 4.D, 
5.C, 5.F DF: 1a,1b, 1d, 1e, 2a, 2b 3a, 3b, 3c 

0 1 2 3 2 3.750 4.000 0.968 

Candidate developed evaluation and assessment instruments for 
Monitoring Student Progress. InTASC 1a, 6a, 6b, 6e IPTS 7.B, 7.E, 7.F DF: 
1b, 1f, 3d, 4b 

0 2 5 1 0 2.875 3.000 0.599 

Candidate demonstrated Content Knowledge and ability to Connect 
Content to other areas and life experiences. InTASC 2b, 4a, 4b, 4d, 5b 
IPTS 2.B, 2.D, 3.L DF: 1a, 1b, 1e 

0 1 2 5 0 3.500 4.000 0.707 

Candidate developed short and long term Goals and Objectives for the 
unit plan. InTASC 1a, 7a, 7b, 7c IPTS 3.B, 3.I DF: 1a, 1c, 1e, 1f 

0 1 3 2 2 3.625 3.000 0.992 

The candidate utilized Multiple Resources which were relevant to the 
curriculum goal(s) of the unit plan and demonstrated discipline specific 
content. InTASC 4g, 4i, 5c IPTS 2.B, 2.F, 3.E, 3.G, 3.Q 5.C, 6.G DF: 1a, 1c, 1d, 
1e, 3c 

0 1 2 4 1 3.625 4.000 0.857 

Candidate Scaffold Knowledge by introducing concepts and principles 
based on students’ prior knowledge and experiences. InTASC 1a, 2a, 2b, 
2c, 3d, 3e, 4b, 7c IPTS 2.A, 2.C, 2.E, 2.G, 3.A, 3.B, 3.C, 3.K 3.Q, 5.A, 5.C, 5.E, 
5.H, 6.A, 6.F, 6.G, 6.I DF: 1a, 1b, 1c, 1d, 1e, 3a 

0 2 4 1 1 3.125 3.000 0.927 

Candidate demonstrated understanding of the needs of learners who 
demonstrated diverse learning characteristics by providing provisions 
(Adaptations) for Learners with Diverse Learning Characteristics in 
language, communication, or physical needs. InTASC 1a, 1b, 2a, 2e, 2f, 6g, 
6h, 7e IPTS 1.A, 1.B, 1.C, 1.G, 2.A, 2.E, 3.A, 3.C, 3.E, 3.Q DF: 1b, 1c, 1d, 1e 

0 2 3 3 0 3.125 3.000 0.781 

Candidate used Learning Technologies including Smartboard or 
computer technologies to develop the unit plan. InTASC 3g, 3h, 8g, 9f, 10g 
IPTS 2.F, 3.E, 3.Q, 5.C, 9.A DF: 1d, 1e 

0 1 1 0 6 4.375 5.000 1.111 

Candidate designed learning tasks, assignments and assessments which 
reflected Critical Thinking Skills. InTASC 4b, 4c, 5a, 5d, 5f, 5g IPTS 2.A, 2.B, 
2.C, 2.E, 5.A, 5.E DF: 1a, 1c, 1e, 1f 

0 1 3 2 2 3.625 3.000 0.992 

 

Unit Plan ELA Addendum – ENG 3402 – Spring 2021 
 

 
1 2 3 4 5 N/A Total 

   

(1 
pts) 

(2 
pts) 

(3 
pts) 

(4 
pts) 

(5 
pts) 

(0 
pts) 

Points 
(0 pts) 

Mean Mode Stdev 

Diversity of Texts/Resources 
NCTE-2012.1.1 

0 1 2 2 3 0 0 3.875 5.000 1.053 

Reading Strategies 
NCTE-2012.1.2 NCTE-2012.3.3 

0 1 4 2 1 0 0 3.375 3.000 0.857 

Media Literacy 
NCTE-2012.1.2 NCTE-2012.2.3 

0 0 1 1 0 0 0 3.500 3.000 0.500 

Writing Process and Language 0 1 4 2 0 0 0 3.143 3.000 0.639 



 

 

NCTE-2012.2.1 NCTE-2012.2.2 NCTE-2012.2.3           

Authentic Assessment 
NCTE-2012.3.2 

0 1 4 3 0 0 0 3.250 3.000 0.661 

Text Selection & Assessment 
NCTE-2012.3.4 

0 1 2 5 0 0 0 3.500 4.000 0.707 

Language Pedagogy 
NCTE-2012.3.5 

0 1 2 4 1 0 0 3.625 4.000 0.857 

Grammar Pedagogy 
NCTE-2012.4.3 

0 0 0 0 0 8 0 --- NA --- 

Instructional Planning & Assessment 
NCTE-2012.3.1 NCTE-2012.4.1 NCTE-2012.4.2 NCTE-2012.4.3 NCTE-2012.5.1 NCTE- 
2012.5.2 NCTE-2012.5.3 NCTE-2012.5.4 

0 1 3 4 0 0 0 3.375 4.000 0.696 

Technology Resources 
NCTE-2012.5.4 

0 1 4 2 1 0 0 3.375 3.000 0.857 

Critical Thinking & Societal Impact 
NCTE-2012.6.1 

0 1 2 5 0 0 0 3.500 4.000 0.707 

 
 

ENG 4801: Integrating the English Language Arts (Capstone Methods Course) 
 

Unit Plan Assessment – ENG 4801 – Spring 2019 
 

 
Does 
Not 

Meet 
(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standards 
(3 pts) 

Occasionally 
Exceeds 

Standards 
(4 pts) 

 
Exceeds 

Standards 
(5 pts) 

 
 

Mean 

 
 

Mode 

 
 

Stdev 

Candidate demonstrates knowledge of Human Development and Learning 
InTASC 1b, 2a, IPTS 1.B, 1.C, 2.A, 2.E, 2.G, 3.A, 3.C DF: 1b 

0 0 3 2 2 3.857 3.000 0.833 

Candidate utilized student’s prior knowledge and experiences, and 
incorporated a variety of explanations or representations that resulted in 
learners’ Conceptual Understanding. InTASC 1a, 2a, 2c, 2d, 3e, 4a IPTS 1.B, 1.C, 
2.G DF: 1a, 1e,1d, 3b, 3c 

0 0 2 2 3 4.143 5.000 0.833 

Candidate utilized Instructional Strategies which engaged, motivated, and 
reflected student experiences, stages of development and learning styles, and 
cultural experiences. InTASC 3b, 4b, 4d, 8g IPTS 1.C, 1.G, 3.B, 3.K, 4.D, 5.C, 5.F 
DF: 1a,1b, 1d, 1e, 2a, 2b 3a, 3b, 3c 

0 0 2 5 0 3.714 4.000 0.452 

Candidate developed evaluation and assessment instruments for Monitoring 
Student Progress. InTASC 1a, 6a, 6b, 6e IPTS 7.B, 7.E, 7.F DF: 1b, 1f, 3d, 4b 

0 0 0 2 5 4.714 5.000 0.452 

Candidate demonstrated Content Knowledge and ability to Connect Content to 
other areas and life experiences. InTASC 2b, 4a, 4b, 4d, 5b IPTS 2.B, 2.D, 3.L DF: 
1a, 1b, 1e 

0 1 1 3 2 3.857 4.000 0.990 

Candidate developed short and long term Goals and Objectives for the unit 
plan. InTASC 1a, 7a, 7b, 7c IPTS 3.B, 3.I DF: 1a, 1c, 1e, 1f 

0 0 0 3 4 4.571 5.000 0.495 



 

The candidate utilized Multiple Resources which were relevant to the 
curriculum goal(s) of the unit plan and demonstrated discipline specific content. 
InTASC 4g, 4i, 5c IPTS 2.B, 2.F, 3.E, 3.G, 3.Q 5.C, 6.G DF: 1a, 1c, 1d, 1e, 3c 

0 0 0 2 5 4.714 5.000 0.452 

Candidate Scaffold Knowledge by introducing concepts and principles based on 
students’ prior knowledge and experiences. InTASC 1a, 2a, 2b, 2c, 3d, 3e, 4b, 7c 
IPTS 2.A, 2.C, 2.E, 2.G, 3.A, 3.B, 3.C, 3.K 3.Q, 5.A, 5.C, 5.E, 5.H, 6.A, 6.F, 6.G, 6.I DF: 
1a, 1b, 1c, 1d, 1e, 3a 

0 0 0 4 3 4.429 4.000 0.495 

Candidate demonstrated understanding of the needs of learners who 
demonstrated diverse learning characteristics by providing provisions 
(Adaptations) for Learners with Diverse Learning Characteristics in language, 
communication, or physical needs. InTASC 1a, 1b, 2a, 2e, 2f, 6g, 6h, 7e IPTS 1.A, 
1.B, 1.C, 1.G, 2.A, 2.E, 3.A, 3.C, 3.E, 3.Q DF: 1b, 1c, 1d, 1e 

0 2 1 3 1 3.429 4.000 1.050 

Candidate used Learning Technologies including Smartboard or computer 
technologies to develop the unit plan. InTASC 3g, 3h, 8g, 9f, 10g IPTS 2.F, 3.E, 
3.Q, 5.C, 9.A DF: 1d, 1e 

0 0 0 4 3 4.429 4.000 0.495 

Candidate designed learning tasks, assignments and assessments which 
reflected Critical Thinking Skills. InTASC 4b, 4c, 5a, 5d, 5f, 5g IPTS 2.A, 2.B, 2.C, 
2.E, 5.A, 5.E DF: 1a, 1c, 1e, 1f 

0 0 1 2 4 4.429 5.000 0.728 

 

Unit Plan ELA Addendum – ENG 4801 – Spring 2019 
 

 
1 
(1 

pts) 

2 
(2 

pts) 

3 
(3 

pts) 

4 
(4 

pts) 

5 
(5 

pts) 

N/A 
(0 

pts) 

Total 
Points 
(0 pts) 

 
Mean 

 
Mode 

 
Stdev 

Diversity of Texts/Resources 
NCTE-2012.1.1 

0 0 3 1 3 0 0 4.000 3.000 0.926 

Reading Strategies 
NCTE-2012.1.2 NCTE-2012.3.3 

0 1 2 3 1 0 0 3.571 4.000 0.904 

Media Literacy 
NCTE-2012.1.2 NCTE-2012.2.3 

0 0 2 2 3 0 0 4.143 5.000 0.833 

Writing Process and Language 
NCTE-2012.2.1 NCTE-2012.2.2 NCTE-2012.2.3 

0 0 2 3 1 0 0 3.833 4.000 0.687 

Authentic Assessment 
NCTE-2012.3.2 

0 0 1 2 4 0 0 4.429 5.000 0.728 

Text Selection & Assessment 
NCTE-2012.3.4 

0 2 3 2 0 0 0 3.000 3.000 0.756 

Language Pedagogy 
NCTE-2012.3.5 

0 0 0 0 0 0 0 -- NA -- 

Grammar Pedagogy 
NCTE-2012.4.3 

0 0 0 0 0 0 0 -- NA -- 

Instructional Planning & Assessment 
NCTE-2012.3.1 NCTE-2012.4.1 NCTE-2012.4.2 NCTE-2012.4.3 NCTE-2012.5.1 NCTE- 
2012.5.2 NCTE-2012.5.3 NCTE-2012.5.4 

0 0 3 2 2 0 0 3.857 3.000 0.833 

Technology Resources 
NCTE-2012.5.4 

0 0 0 4 3 0 0 4.429 4.000 0.495 



 

Critical Thinking & Societal Impact 
NCTE-2012.6.1 

0 0 1 4 2 0 0 4.143 4.000 0.639 

 
 

Unit Plan Assessment – ENG 4801 – Spring 2020 
 

  
Does Not 

Meet 
(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standards 
(3 pts) 

 
Occasionally 

Exceeds Standards 
(4 pts) 

 
Exceeds 

Standards 
(5 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates knowledge of Human Development and Learning 
InTASC 1b, 2a, IPTS 1.B, 1.C, 2.A, 2.E, 2.G, 3.A, 3.C DF: 1b 

0 0 2 0 10 4.667 5.000 0.745 

Candidate utilized student’s prior knowledge and experiences, and 
incorporated a variety of explanations or representations that resulted in 
learners’ Conceptual Understanding. InTASC 1a, 2a, 2c, 2d, 3e, 4a IPTS 1.B, 
1.C, 2.G DF: 1a, 1e,1d, 3b, 3c 

0 0 1 2 9 4.667 5.000 0.624 

Candidate utilized Instructional Strategies which engaged, motivated, and 
reflected student experiences, stages of development and learning styles, and 
cultural experiences. InTASC 3b, 4b, 4d, 8g IPTS 1.C, 1.G, 3.B, 3.K, 4.D, 5.C, 5.F 
DF: 1a,1b, 1d, 1e, 2a, 2b 3a, 3b, 3c 

0 1 1 3 7 4.333 5.000 0.943 

Candidate developed evaluation and assessment instruments for Monitoring 
Student Progress. InTASC 1a, 6a, 6b, 6e IPTS 7.B, 7.E, 7.F DF: 1b, 1f, 3d, 4b 

0 1 1 3 7 4.333 5.000 0.943 

Candidate demonstrated Content Knowledge and ability to Connect Content 
to other areas and life experiences. InTASC 2b, 4a, 4b, 4d, 5b IPTS 2.B, 2.D, 3.L 
DF: 1a, 1b, 1e 

0 0 1 0 11 4.833 5.000 0.553 

Candidate developed short and long term Goals and Objectives for the unit 
plan. InTASC 1a, 7a, 7b, 7c IPTS 3.B, 3.I DF: 1a, 1c, 1e, 1f 

0 0 2 1 9 4.583 5.000 0.759 

The candidate utilized Multiple Resources which were relevant to the 
curriculum goal(s) of the unit plan and demonstrated discipline specific 
content. InTASC 4g, 4i, 5c IPTS 2.B, 2.F, 3.E, 3.G, 3.Q 5.C, 6.G DF: 1a, 1c, 1d, 1e, 
3c 

0 0 0 0 12 5.000 5.000 0.000 

Candidate Scaffold Knowledge by introducing concepts and principles based 
on students’ prior knowledge and experiences. InTASC 1a, 2a, 2b, 2c, 3d, 3e, 
4b, 7c IPTS 2.A, 2.C, 2.E, 2.G, 3.A, 3.B, 3.C, 3.K 3.Q, 5.A, 5.C, 5.E, 5.H, 6.A, 6.F, 
6.G, 6.I DF: 1a, 1b, 1c, 1d, 1e, 3a 

0 0 1 0 11 4.833 5.000 0.553 

Candidate demonstrated understanding of the needs of learners who 
demonstrated diverse learning characteristics by providing provisions 
(Adaptations) for Learners with Diverse Learning Characteristics in language, 
communication, or physical needs. InTASC 1a, 1b, 2a, 2e, 2f, 6g, 6h, 7e IPTS 
1.A, 1.B, 1.C, 1.G, 2.A, 2.E, 3.A, 3.C, 3.E, 3.Q DF: 1b, 1c, 1d, 1e 

0 0 0 0 12 5.000 5.000 0.000 

Candidate used Learning Technologies including Smartboard or computer 
technologies to develop the unit plan. InTASC 3g, 3h, 8g, 9f, 10g IPTS 2.F, 3.E, 
3.Q, 5.C, 9.A DF: 1d, 1e 

0 0 0 0 12 5.000 5.000 0.000 



 

Candidate designed learning tasks, assignments and assessments which 
reflected Critical Thinking Skills. InTASC 4b, 4c, 5a, 5d, 5f, 5g IPTS 2.A, 2.B, 2.C, 
2.E, 5.A, 5.E DF: 1a, 1c, 1e, 1f 

0 0 0 1 11 4.917 5.000 0.276 
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1 
(1 

pts) 

2 
(2 

pts) 

3 
(3 

pts) 

4 
(4 

pts) 

5 
(5 

pts) 

N/A 
(0 

pts) 

Total 
Points 
(0 pts) 

 
Mean 

 
Mode 

 
Stdev 

Diversity of Texts/Resources 
NCTE-2012.1.1 

0 0 1 0 11 0 0 4.833 5.000 0.553 

Reading Strategies 
NCTE-2012.1.2 NCTE-2012.3.3 

1 0 1 0 10 0 0 4.500 5.000 1.190 

Media Literacy 
NCTE-2012.1.2 NCTE-2012.2.3 

3 0 1 0 8 0 0 3.833 5.000 1.724 

Writing Process and Language 
NCTE-2012.2.1 NCTE-2012.2.2 NCTE-2012.2.3 

0 0 2 3 7 0 0 4.417 5.000 0.759 

Authentic Assessment 
NCTE-2012.3.2 

0 1 1 1 9 0 0 4.500 5.000 0.957 

Text Selection & Assessment 
NCTE-2012.3.4 

0 0 4 3 5 0 0 4.083 5.000 0.862 

Language Pedagogy 
NCTE-2012.3.5 

1 4 2 1 4 0 0 3.250 2.000 1.422 

Grammar Pedagogy 
NCTE-2012.4.3 

1 3 4 0 4 0 0 3.250 3.000 1.362 

Instructional Planning & Assessment 
NCTE-2012.3.1 NCTE-2012.4.1 NCTE-2012.4.2 NCTE-2012.4.3 NCTE-2012.5.1 NCTE- 
2012.5.2 NCTE-2012.5.3 NCTE-2012.5.4 

0 0 1 0 11 0 0 4.833 5.000 0.553 

Technology Resources 
NCTE-2012.5.4 

0 0 2 0 10 0 0 4.667 5.000 0.745 

Critical Thinking & Societal Impact 
NCTE-2012.6.1 

0 0 1 0 11 0 0 4.833 5.000 0.553 

 
Unit Plan Assessment – ENG 4801 – Spring 2021 

 
  

Does 
Not 

Meet 
(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standards 
(3 pts) 

 
Occasionally 

Exceeds 
Standards 

(4 pts) 

 
Exceeds 

Standards 
(5 pts) 

 
 

Mean 

 
 

Mode 

 
 

Stdev 

Candidate demonstrates knowledge of Human Development and Learning InTASC 1b, 2a, IPTS 
1.B, 1.C, 2.A, 2.E, 2.G, 3.A, 3.C DF: 1b 

0 0 2 3 2 4.000 4.000 0.756 

Candidate utilized student’s prior knowledge and experiences, and incorporated a variety of 
explanations or representations that resulted in learners’ Conceptual Understanding. InTASC 1a, 
2a, 2c, 2d, 3e, 4a IPTS 1.B, 1.C, 2.G DF: 1a, 1e,1d, 3b, 3c 

0 1 2 2 2 3.714 3.000 1.030 



 

Candidate utilized Instructional Strategies which engaged, motivated, and reflected student 
experiences, stages of development and learning styles, and cultural experiences. InTASC 3b, 4b, 
4d, 8g IPTS 1.C, 1.G, 3.B, 3.K, 4.D, 5.C, 5.F DF: 1a,1b, 1d, 1e, 2a, 2b 3a, 3b, 3c 

0 1 1 3 2 3.857 4.000 0.990 

Candidate developed evaluation and assessment instruments for Monitoring Student Progress. 
InTASC 1a, 6a, 6b, 6e IPTS 7.B, 7.E, 7.F DF: 1b, 1f, 3d, 4b 

0 0 1 4 2 4.143 4.000 0.639 

Candidate demonstrated Content Knowledge and ability to Connect Content to other areas and 
life experiences. InTASC 2b, 4a, 4b, 4d, 5b IPTS 2.B, 2.D, 3.L DF: 1a, 1b, 1e 

1 0 0 3 3 4.000 4.000 1.309 

Candidate developed short and long term Goals and Objectives for the unit plan. InTASC 1a, 7a, 
7b, 7c IPTS 3.B, 3.I DF: 1a, 1c, 1e, 1f 

0 3 3 1 0 2.714 2.000 0.700 

The candidate utilized Multiple Resources which were relevant to the curriculum goal(s) of the 
unit plan and demonstrated discipline specific content. InTASC 4g, 4i, 5c IPTS 2.B, 2.F, 3.E, 3.G, 3.Q 
5.C, 6.G DF: 1a, 1c, 1d, 1e, 3c 

0 0 0 0 7 5.000 5.000 0.000 

Candidate Scaffold Knowledge by introducing concepts and principles based on students’ prior 
knowledge and experiences. InTASC 1a, 2a, 2b, 2c, 3d, 3e, 4b, 7c IPTS 2.A, 2.C, 2.E, 2.G, 3.A, 3.B, 
3.C, 3.K 3.Q, 5.A, 5.C, 5.E, 5.H, 6.A, 6.F, 6.G, 6.I DF: 1a, 1b, 1c, 1d, 1e, 3a 

0 3 1 3 0 3.000 2.000 0.926 

Candidate demonstrated understanding of the needs of learners who demonstrated diverse 
learning characteristics by providing provisions (Adaptations) for Learners with Diverse Learning 
Characteristics in language, communication, or physical needs. InTASC 1a, 1b, 2a, 2e, 2f, 6g, 6h, 7e 
IPTS 1.A, 1.B, 1.C, 1.G, 2.A, 2.E, 3.A, 3.C, 3.E, 3.Q DF: 1b, 1c, 1d, 1e 

0 1 1 1 4 4.143 5.000 1.125 

Candidate used Learning Technologies including Smartboard or computer technologies to 
develop the unit plan. InTASC 3g, 3h, 8g, 9f, 10g IPTS 2.F, 3.E, 3.Q, 5.C, 9.A DF: 1d, 1e 

0 0 4 0 3 3.857 3.000 0.990 

Candidate designed learning tasks, assignments and assessments which reflected Critical 
Thinking Skills. InTASC 4b, 4c, 5a, 5d, 5f, 5g IPTS 2.A, 2.B, 2.C, 2.E, 5.A, 5.E DF: 1a, 1c, 1e, 1f 

0 0 2 0 5 4.429 5.000 0.904 

 

Unit Plan ELA Addendum – ENG 4801 – Spring 2021 
 

 
1 2 3 4 5 N/A Total 

   

(1 
pts) 

(2 
pts) 

(3 
pts) 

(4 
pts) 

(5 
pts) 

(0 
pts) 

Points 
(0 pts) 

Mean Mode Stdev 

Diversity of Texts/Resources 
NCTE-2012.1.1 

0 0 5 1 1 0 0 3.429 3.000 0.728 

Reading Strategies 
NCTE-2012.1.2 NCTE-2012.3.3 

1 2 2 2 0 0 0 2.714 2.000 1.030 

Media Literacy 
NCTE-2012.1.2 NCTE-2012.2.3 

0 5 2 0 0 0 0 2.286 2.000 0.452 

Writing Process and Language 
NCTE-2012.2.1 NCTE-2012.2.2 NCTE-2012.2.3 

0 0 2 2 3 0 0 4.143 5.000 0.833 

Authentic Assessment 
NCTE-2012.3.2 

0 0 2 2 3 0 0 4.143 5.000 0.833 

Text Selection & Assessment 
NCTE-2012.3.4 

0 0 7 0 0 0 0 3.000 3.000 0.000 

Language Pedagogy 
NCTE-2012.3.5 

0 0 0 0 0 7 0 --- 0.000 0.000 



 

Grammar Pedagogy 
NCTE-2012.4.3 

0 0 0 0 0 7 0 --- 0.000 0.000 

Instructional Planning & Assessment 
NCTE-2012.3.1 NCTE-2012.4.1 NCTE-2012.4.2 NCTE-2012.4.3 NCTE-2012.5.1 NCTE- 
2012.5.2 NCTE-2012.5.3 NCTE-2012.5.4 

0 1 2 2 2 0 0 3.714 3.000 1.030 

Technology Resources 
NCTE-2012.5.4 

0 3 2 2 0 0 0 2.857 2.000 0.833 

Critical Thinking & Societal Impact 
NCTE-2012.6.1 

1 1 2 0 3 0 0 3.429 5.000 1.498 

 
(Note: In the 2021-2022 academic year EIU revised and piloted a new version of this rubric. Because of this, not all performance indicators align with the ones 
listed above. Further, in this year EIU discontinued using Live Text for their EPP and Program Assessments and transitioned over to D2L rubrics with different 
rubric formatting and calculations. The data for Fall 2021 and Spring 2022 for this assessment was reviewed in conjunction with this set but does not align in 
format or allow for the same statistical computations so it is not contained here. This is available as an additional electronic file for review upon request.) 



 

Assessment #4 Student Teaching Evaluation 
SLO 5 - Demonstrate knowledge of the range and influences of print and nonprint media and technology in contemporary cultures. 

 

Part I. Narrative 
 

A. Description 
 

Throughout their placement, student teachers must complete daily lesson plans that will be available for review by their coordinators or 
their cooperating teachers at any time. They are also in regular dialogue with their cooperating teacher and coordinator concerning 
opportunities for professional development and growth. The Student Teaching Assessment reflects the level of pedagogical 
effectiveness our candidates demonstrate throughout their student teaching. During student teaching, cooperating teachers and 
university coordinators observe the candidates as they plan and implement daily instruction, maintain a positive learning environment, 
and utilize assessment data to ensure student growth. Based on their own observations along with cooperating teachers’ 
recommendations, university coordinators complete the Student Teaching Evaluation through Live Text after candidates complete their 
student teaching experiences. This assessment is conducted across our Education Preparation Program. The cooperating teacher 
completes the Student Teaching Evaluation Addendum which is focused on ELA skills (and aligned with NCTE Standards) and submits 
it to the Director of English Education. The Student Teaching Evaluation rubric contains subcategories that reflect the five domains 
emphasized in Eastern Illinois University’s Education Preparation Program Conceptual Framework: Diverse Students, Diverse 
Strategies, Diverse Subject Areas and Levels, Diverse Societies and Communities, and Diverse Technologies. The Student Teaching 
Evaluation Addendum is aligned with key NCTE Standards as discussed below. 

 
B. Alignment with Standards 

 
The Student Teaching Evaluation Addendum asks cooperating teachers to draw upon their observations and knowledge of 
the candidate’s instruction, interactions with students, instructional planning tools, assessment practices, and professional 
engagement in order to assess their content knowledge and pedagogical practices. The items on this assessment tool focus 
particularly on candidates’ skills relating to composition (NCTE 2.1), grammar/language (NCTE 2.2, 4.3) reading 
(NCTE 3.3), media literacy (NCTE 1.2, 2.3), text selection (NCTE 3.4), instructional planning (NCTE 5.4), and 
assessment (NCTE 3.2). This assessment also asks the cooperating teacher to consider the candidate’s implementation of 
best practices relating to social justice pedagogy (NCTE 6.1). Finally, this tool allows the cooperating teacher to reflect on 
the candidate’s interactions and collaboration with colleagues and community members, as well as their engagement in 
professional development and readiness for leadership opportunities (NCTE 7.2). 



 

 

C-D. Analysis of Data & Evidence for Meeting Standards 
 

The data from the Student Teaching Assessment over the past three academic years indicates that the candidates are 
meeting the desired standards as they near program completion. Mean scores for every performance indicator on both 
rubrics meet or exceed the target goal of 3.0 (which indicates the standard has been met). The vast majority of the scores 
range between 3.0 and 5.0 in all assessed areas. Furthermore, data from individual student teaching cohorts often show 
advanced performance levels. For example, the data sets from Fall 2018 and Fall 2020 consist of mean scores of 4.5 or 
higher. Further, in analyzing individual candidate scores across both rubrics, there were only three incidents of a score of 
1.0 (“did not meet standard”) being recorded. This represents a mere .9% (3 out of 330 indicator scores) of the entire 
assessment pool. 

 
With average scores of 3.0 or higher on all criteria listed on the Student Teaching Assessment Addendum, the data 
indicate that candidates exit our program having mastered the NCTE Standards aligned with this assessment. A closer 
look at the mean scores also suggests program strengths and potential areas for growth (for additional detail see Section 
V). For example, the three lowest mean scores (calculated at 3.0, 3.33, and 3.4) align with NCTE Standards 2.3, 3.2, and 
4.3 respectively. Monitoring candidate progress in these three areas (e.g. media literacy, authentic assessments, and 
grammar instruction) may be useful. The data also reveals an evident program strength with candidates scoring extremely 
high in the performance indicator aligned with NCTE Standard 7.2: “Candidate consistently engages in and reflects on a 
variety of experiences related to ELA that demonstrate understanding of and readiness for leadership, collaboration, 
ongoing professional development, and community engagement.” With the exception of Spring 2021, all data sets 
showcased a perfect mean score of 5.0. As this performance indicator focuses on reflection it suggests that our program’s 
recurrent emphasis on pedagogical reflection (as seen in various assessment tools showcased in this report, e.g. Pedagogy 

Reflection Clinical Experience Essay, Unit Plan, Student Teaching Approval Portfolio) has a positive impact on 
candidate’s professional behavior and overall performance. The scores related to this criterion also suggest that 
encouraging candidates to take an active role in their own professional development throughout their undergraduate 
studies (completing six hours of required professional development activities prior to student teaching, see Assessment #2 
- Student Teaching Approval Portfolio) prepares them to be active members of the professional learning communities in 
which they are placed. 



 

Part 2: Assessment Documentation 
 

E-F. Assessment Tool & Scoring Rubric  
 

Student Teaching Assessment Addendum 
English Language Arts Teacher Education Candidates 

 
 
 

Student Name:   Semester/Year: 
 

 

School Name:    
Address:  
Cooperating Teacher:   

School 

City/Town 

 
Directions for Cooperating Teacher: Please check to see if the information above has been completed correctly. Next, assess the English Language Arts-specific competencies listed below as 
demonstrated by the candidate by marking the appropriate box in each category. Following this assessment, please insert this evaluation form in the blank envelope that the teacher candidate has 
provided you with and sign across the seal on the back of the envelope. This protocol is in place to ensure confidentiality so that we can ensure that feedback remains confidential. Finally, return the 
envelope to the teacher candidate who is then responsible for ensuring that it is submitted to EIU before the stated deadline (Monday, Week 14 of the university calendar). Alternatively, please fill 
out the digital copy of this evaluation you have been provided with and email it to mames@eiu.edu prior to the abovementioned date. 

 
 

 1 2 3 4 5  
ELA Specific 
Competencies 

Does Not Meet Standard Occasionally 
Meets 
Standard 

Meets Standard Occasionally 
Exceeds 

Exceeds Standard Candidate 
Score 

NCTE 
I.2, II.3 

Candidate does not consistently demonstrate 
knowledge about how adolescents read and 
compose texts and make meaning through 
interaction with media environments. 

 Candidate is knowledgeable about how 
adolescents read and compose texts and make 
meaning through interaction with media 
environments. 

 Candidate is highly knowledgeable about how 
adolescents read and compose texts and make 
meaning through interaction with media 
environments. 

 

NCTE 
II.1 

Candidate does not demonstrate an ability to 
compose a range of formal and informal texts 
taking into consideration the interrelationships 
among form, audience, context, and purpose; 
candidates understand that writing is a 
recursive process; candidates can use 
contemporary technologies and/or digital 
media to compose multimodal discourse. 

 Candidate can compose a range of formal and 
informal texts taking into consideration the 
interrelationships among form, audience, 
context, and purpose; candidates understand 
that writing is a recursive process; candidates 
can use contemporary technologies and/or 
digital media to compose multimodal discourse. 

 Candidate can compose a wide range of formal 
and informal texts taking into consideration 
the interrelationships among form, audience, 
context, and purpose; candidates understand 
that writing is a recursive process; candidates 
skillfully can use contemporary technologies 
and/or digital media to compose meaningful 
multimodal discourse. 

 

NCTE 
II.2 

Candidate does not demonstrate mastery of 
the conventions of English language as they 

 Candidate knows the conventions of English 
language as they relate to various rhetorical 

 Candidate demonstrates mastery concerning 
the conventions of English language as they 
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 relate to various rhetorical situations 
(grammar, usage, and mechanics); he/she is 
not knowledgeable concerning the concept of 
dialect, relevant grammar systems (e.g., 
descriptive and prescriptive); the principles of 
language acquisition, the influence of English 
language history on ELA content, and the 
impact of language on society. 

 situations (grammar, usage, and mechanics); 
he/she understands the concept of dialect and is 
familiar with relevant grammar systems (e.g., 
descriptive and prescriptive); he/she has some 
understanding concerning the principles of 
language acquisition, the influence of English 
language history on ELA content, and the impact 
of language on society. 

 relate to various rhetorical situations 
(grammar, usage, and mechanics); he/she 
understands the concept of dialect and is 
familiar with relevant grammar systems (e.g., 
descriptive and prescriptive); he/she 
understands principles of language acquisition; 
he/she recognizes the influence of English 
language history on ELA content; and he/she 
understands the impact of language on society. 

 

NCTE 
III.2 

Candidate does not design a range of 
authentic assessments (e.g., formal and 
informal, formative and summative) of reading 
and literature that demonstrate an 
understanding of how learners develop and 
that address interpretive, critical, and 
evaluative abilities in reading, writing, 
speaking, listening, viewing, and/or presenting. 

 Candidate designs a range of authentic 
assessments (e.g., formal and informal, 
formative and summative) of reading and 
literature that demonstrate an understanding of 
how learners develop and that address 
interpretive, critical, and evaluative abilities in 
reading, writing, speaking, listening, viewing, 
and/or presenting. 

 Candidate designs a wide range of authentic 
assessments (e.g., formal and informal, 
formative and summative) of reading and 
literature that demonstrate an in depth 
understanding of how learners develop and 
that address interpretive, critical, and 
evaluative abilities in reading, writing, 
speaking, listening, viewing, and presenting. 

 

NCTE 
III.3 

Candidate does not plan standards-based, 
coherent and relevant learning experiences in 
reading that reflect knowledge of current 
theory and research about the teaching and 
learning of reading and that utilize individual 
and collaborative approaches and a variety of 
reading strategies. 

 Candidate plans standards-based, coherent and 
relevant learning experiences in reading that 
reflect knowledge of current theory and 
research about the teaching and learning of 
reading and that utilize individual and 
collaborative approaches and a variety of 
reading strategies. 

 Candidate plans standards-based, coherent, 
and relevant learning experiences in reading 
that reflect knowledge of current theory and 
research about the teaching and learning of 
reading and that effectively utilize individual 
and collaborative approaches and a wide 
variety of reading strategies. 

 

NCTE 
III.4 

Candidate does not knowledgeably select 
appropriate reading texts and designs/utilizes 
assessments that inform instruction by 
providing data about student interests, reading 
proficiencies, and reading processes. 

 Candidate knowledgeably selects appropriate 
reading texts and designs/utilizes assessments 
that inform instruction by providing data about 
student interests, reading proficiencies, and 
reading processes. 

 Candidate knowledgeably and consistently 
selects appropriate reading texts and 
designs/utilizes assessments that inform 
instruction by providing data about student 
interests, reading proficiencies, and reading 
processes. 

 

NCTE 
IV.2 

Candidate does not design a range of 
assessments for students that promote their 
development as writers, are appropriate to the 
writing task, and are consistent with current 
research and theory. Candidate is unable to 
consistently respond to student writing in 
process and to finished texts in ways that 
engage students’ ideas and encourage their 
growth as writers over time. 

 Candidate designs a range of assessments for 
students that promote their development as 
writers, are appropriate to the writing task, and 
are consistent with current research and theory. 
Candidate is able to respond to student writing 
in process and to finished texts in ways that 
engage students’ ideas and encourage their 
growth as writers over time. 

 Candidate designs an impressive range of 
assessments for students that promote their 
development as writers, are appropriate to the 
writing task, and are consistent with current 
research and theory. Candidate is able to give 
detailed, useful feedback to student writing in 
process and to finished texts in ways that 
engage students’ ideas and encourage their 
growth as writers over time. 

 

NCTE 
IV.3 

Candidate does not design instruction related 
to the strategic use of language conventions 
(grammar, usage, and mechanics) in the 

 Candidate designs instruction related to the 
strategic use of language conventions (grammar, 
usage, and mechanics) in the context of 

 Candidate designs engaging instruction related 
to the strategic use of language conventions 
(grammar, usage, and mechanics) in the 

 



 

 

 context of students’ writing for different 
audiences, purposes, and modalities. 

 students’ writing for different audiences, 
purposes, and modalities. 

 context of students’ writing for different 
audiences, purposes, and modalities. 

 

NCTE 
V.4 

Candidate does consistently select, create, and 
use a variety of instructional strategies and 
teaching resources, including contemporary 
technologies and digital media, consistent with 
what is currently known about student learning 
in English Language Arts. 

 Candidate selects, creates, and uses a variety of 
instructional strategies and teaching resources, 
including contemporary technologies and digital 
media, consistent with what is currently known 
about student learning in English Language Arts. 

 Candidate selects, creates, and skillfully uses a 
wide variety of instructional strategies and 
teaching resources, including contemporary 
technologies and digital media, consistent with 
what is currently known about student learning 
in English Language Arts. 

 

NCTE 
VI.1 

Candidate does not plan and implement 
English language arts and literacy instruction 
that promotes social justice and critical 
engagement with complex issues related to 
maintaining a diverse, inclusive, equitable 
society. 

 Candidate plans and implements English 
language arts and literacy instruction that 
promotes social justice and critical engagement 
with complex issues related to maintaining a 
diverse, inclusive, equitable society. 

 Candidate skillfully plans and implements 
innovative English language arts and literacy 
instruction that promotes social justice and 
critical engagement with complex issues 
related to maintaining a diverse, inclusive, 
equitable society. 

 

NCTE 
VII.2 

Candidate does not engage in and reflect on a 
variety of experiences related to ELA that 
demonstrate understanding of and readiness 
for leadership, collaboration, ongoing 
professional development, and/or community 
engagement. 

 Candidate engages in and reflects on a variety of 
experiences related to ELA that demonstrate 
understanding of and readiness for leadership, 
collaboration, ongoing professional 
development, and/or community engagement. 

 Candidate consistently engages in and reflects 
on a variety of experiences related to ELA that 
demonstrate understanding of and readiness 
for leadership, collaboration, ongoing 
professional development, and community 
engagement. 

 

 

TOTAL SCORE:   
 

Additional Comments (Optional): 



 

G. Candidate Data  
 

Student Teaching Evaluation & Addendum Assessment Data (Fall 2018 – Spring 2021) 
ELA Student Teaching Cohorts (STG 4001) 

Student Teaching Evaluation – Fall 2018 
 

  
Does Not 

Meet 
Standard 

(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standard 
(3 pts) 

 
Occasionally 

Exceeds 
(4 pts) 

 
Exceeds 
Standard 

(5 pts) 

 
 

Mean 

 
 

Mode 

IPTS Standard 1 (Holistic Rating) The candidate demonstrates understanding of diverse 
characteristics and abilities of each student and how individuals develop and learn within the 
context of their social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. IPTS Standard 1; 
inTASC Standard 1 

0 0 1 0 1 4.000 5.000 

Q1a. The candidate collects, analyzes, and applies knowledge of student development, prior 
experiences, families, cultures, and differing abilities to facilitate a respectful learning community. 
IPTS 1A, 1C, 1E, 1G, 1H, 1K; DF 1b; inTASC 1a 

0 0 1 0 1 4.000 5.000 

Q1b. The candidate differentiates strategies, materials, pace, levels of complexity, and language to 
introduce concepts and principles so that they are meaningful to students at varying levels of 
development and with diverse learning needs. IPTS 1A, 1B, 1D, 1J, 1L; DF: 1d, 1e, 3a, 3c; inTASC 1b 

0 0 1 0 1 4.000 5.000 

IPTS Standard 2 (Holistic Rating) The candidate demonstrates an in-depth understanding of 
content area knowledge that includes central concepts, methods of inquiry, structures of the 
disciplines, and content area literacy by creating meaningful learning experiences for each student 
based upon interactions among content area and pedagogical knowledge, and evidence-based 
practice. IPTS 2; inTASC 4, 8 

0 0 1 0 1 4.000 5.000 

Q2a The candidate examines resources for appropriateness and applies and adapts pedagogy, 
including connections across disciplines and life applications, to make all subject matter content 
accessible to each student. IPTS 2I, 2N, 2P, 3L, 3N; DF: 1a, 1d, 1e; inTASC 4a, 4b, 4d, 8b 

0 0 1 0 1 4.000 5.000 

Q2b The candidate uses a variety of strategies and supporting content area literature to foster 
students’ conceptual development of subject matter content through critical thinking and inquiry, 
including the use of higher order questioning skills. IPTS 2J, 2K, 2M, 2Q; inTASC 4c, 8f 

0 0 1 0 1 4.000 5.000 

Q2c The candidate designs and implements instructional and assistive technology when creating 
content area instruction and learning experiences for all students. IPTS 2L, 2O, 3N; DF: 1b, 1d, 3c, 
3e; inTASC 4g 

0 0 0 1 1 4.500 5.000 

IPTS Standard 3 (Holistic) The candidate plans and designs instruction based on content area 
knowledge, diverse student characteristics, student performance data, curriculum goals, and the 
community context. The teacher plans for ongoing student growth and achievement. IPTS 3; 
inTASC 2, 7, 8, 9 

0 0 1 0 1 4.000 5.000 

Q3a The candidate creates short term and long term plans that address state standards and 
federal goals and objectives to establish high expectations for student learning and behavior. IPTS 
3A, 3B, 3H, 3I , 3O; DF: 1c, 1e; inTASC 2e, 7f 

0 0 1 0 1 5.000 5.000 

Q3b The candidate uses data to plan and develop or select relevant instructional content,  
materials, resources, and strategies to differentiate instruction. IPTS 3D, 3E, 3G, 3J, 3Q; DF: 1d, 1e; 
inTASC 2a, 2d, 2e, 2f, 7d 

0 1 0 0 1 3.500 2.000 



 

 

Q3c The candidate develops plans that provide different pathways for learning based on student 
responses and current experiences and taking into consideration personal biases and 
perspectives. IPTS 1F, 1I, 3B, 3C, 3E, 3K, 3M; DF: 1b, 1f; inTASC 2a, 2d, 8b, 9e 

0 0 1 0 1 4.000 5.000 

IPTS Standard 4 (Holistic) The candidate structures a safe and healthy learning environment that 
facilitates cultural and linguistic responsiveness, emotional well-being, self-efficacy, positive social 
interaction, mutual respect, active engagement, academic risk-taking, self-motivation, and 
personal goal-setting. IPTS 4; inTASC 2, 3 

0 0 1 0 1 4.000 5.000 

Q4a The candidate creates a safe, healthy and positive learning environment through the use of 
clear expectations and procedures that maximize learning for all students. IPTS 4A, 4F, 4G, 4I, 4J; 
DF: 2a, 2b, 2c, 2d, 2e; inTASC 3c, 3d 

0 0 1 0 1 4.000 5.000 

Q4b The candidate uses a variety of instructional and managerial strategies and techniques to 
organize, allocate, manage and modify time, materials, technology and physical spaces to engage 
all students in meaningful learning activities. IPTS 4A, 4C, 4G, 4K, 4M, 4N, 4O, 4P; DF: 2d, 2c, 3a, 3b, 
3c, 3e; inTASC 2a, 3d, 3e 

0 0 1 0 1 54000 5.000 

Q4c The candidate assesses and analyzes the learning environment and supporting student 
behavior data to develop and enhance awareness, respect, relationships, motivation, engagement 
and behavior of all students. IPTS 4B, 4C, 4D, 4E, 4H, 4L, 4Q; DF: 1f, 3d, 4b; inTASC 3f, 3h, 

0 0 1 0 1 4.000 5.000 

IPTS Standard 5 (Holistic) The candidate differentiates instruction by using a variety of strategies 
that support critical and creative thinking, problem-solving, and continuous growth and learning. 
This candidate demonstrates an understanding that the classroom is a dynamic environment by 
practicing ongoing modification of instruction to enhance learning for each student. IPTS 5; inTASC 
2, 3, 4, 5, 6, 7, 8, 9 

0 0 1 0 1 4.000 5.000 

Q5a The candidate monitors and adjusts multiple evidence-based instructional strategies, making 
use of technology, pacing, and flexible grouping of individuals with a range of abilities and 
experiences, to engage students in active learning opportunities. IPTS 5B, 5C, 5F, 5H, 5I, 5J, 5M, 5N, 
5S; DF: 1e, 1d, 3b , 3c; inTASC 5f, 4f 

0 0 1 0 1 4.000 5.000 

Q5b The candidate implements disciplinary and interdisciplinary instructional approaches to  
develop accurate presentations and representations of concepts to assist students’ 
understandings and to develop critical/creative thinking and problem solving. IPTS 5A, 5D, 5I, 5L 
DF: 1c, 1e, 3b , 3c; inTASC 4h, 5b, 5c, 7a, 7b, 8c, 8e, 8i 

0 1 0 0 1 3.500 2.000 

Q5c The candidate models and facilitates effective use of digital tools to locate, analyze, evaluate, 
and utilize information resources to support research and learning. IPTS 5E, 5G, 5H, 5O; DF: 1d, 
3a; inTASC 3g, 6i, 8g, 

0 0 1 0 1 4.000 5.000 

Q5d The candidate uses student data to adapt the curriculum and implement instructional 
strategies and materials according to the characteristics of each student. IPTS 5G, 5P; DF: 1c , 3d, 
3e; inTASC 2b, 2c, 9c 

0 1 0 0 1 3.500 5.000 

Q5e The candidate varies his or her role in the instructional process as instructor, facilitator,  
coach, co-planner, or audience in relation to the content, purposes, and the needs of the students 
to maximize instructional time. IPTS 5E, 5F, 5K, 5Q, 5R; DF: 1e, 3e; inTASC 2b, 8d 

0 0 1 0 1 4.000 5.000 

IPTS Standard 6 (Holistic) The candidate demonstrates foundational knowledge of reading, writing, 
and oral communication within the content area by recognizing and addressing student reading,  
writing, and oral communication needs to facilitate the acquisition of content knowledge. IPTS 6,  
inTASC 3, 4, 5, 6, 7, 8, 9 

0 0 1 0 1 4.000 5.000 

Q6a The candidate collects and uses appropriate assessment data to co-plan and select a wide 
range of materials and strategies to effectively teach content area reading, writing, and 
communication skills that meet the needs of diverse learners. IPTS 6G, 6H, 6I, 6J, 6K, 6R; DF: 1a, 1c, 
1d, 1e, 1f, 3a, 3c, 3d, 3e, 4d; inTASC 5e, 9d 

0 0 1 0 1 4.000 5.000 

Q6b The candidate integrates reading, writing, and oral communication to engage students in 
content learning. IPTS 6E, 6F, 6I, 6Q, 6S; DF: 1c, 1e, 3a, 3c; inTASC 5h 

0 0 1 0 1 4.000 5.000 



 

 

Q6c The candidate facilitates the use of word-identification and vocabulary skills, including 
academic language, and fluency strategies to foster comprehension of content for all learners. 
IPTS 6A, 6I, 6L, 6M; DF: 1a, 1c, 1e, 3a, 3b, 3c; inTASC 5h 

0 1 0 0 1 3.500 2.000 

Q6d The candidate guides students to analyze, evaluate, synthesize, and summarize information 
in single texts and across multiple texts so students can monitor and apply these comprehension 
strategies independently for learning content. IPTS 6B, 6N, 6O; DF: 1e, 3a, 3c; inTASC 3b, 4e, 5a, 
5d, 6h 

0 0 1 0 1 4.000 5.000 

Q6e The candidate supports students to develop oral and written communication that utilizes 
organization, focus, elaboration, word choice, and standard conventions appropriate to the 
content areas. IPTS 6D, 6P; DF: 1b, 1e, 3a, 3c; inTASC 4i, 7c, 8a, 8f, 8h 

0 0 1 0 1 4.000 5.000 

IPTS Standard 7 (Holistic) The candidate utilizes both formative and summative assessments for 
determining student needs, monitoring student progress, measuring student growth, and 
evaluating student outcomes. The candidate makes decisions driven by data about curricular and 
instructional effectiveness and adjusts practices to meet the needs of each student. IPTS 7; inTASC 
6, 10 

0 0 1 0 1 4.000 5.000 

Q7a The candidate effectively uses and modifies a variety of assessment strategies and 
technologies to conduct, monitor, and assess individual, group, and whole class progress and 
performance, including the application of accommodations for students with diverse learning 
needs. IPTS 7K, 7O, 7Q, 7R; DF: 1b, 1f, 3d, 3e; inTASC 6a, 6b, 6c, 6e, 6g 

0 1 0 0 1 3.500 5.000 

Q7b The candidate maintains useful and accurate records of student work and performance. IPTS 
7M; DF: 4b; inTASC 6b 

0 0 1 0 1 4.000 5.000 

Q7c The candidate accurately interprets and uses assessment results, including student self- 
assessment, to determine performance levels, identify learning goals, select research-based 
instructional strategies and implement instruction to enhance learning outcomes for all students.  
IPTS 7J, 7L, 7N; DF: 4a; inTASC 6c, 6d, 6f 

0 1 0 0 1 3.500 5.000 

Q7d The candidate clearly communicates student performance data and collaborates with 
families and other professionals in a manner that complies with district, state, and federal  
requirements. IPTS 7N, 7P; DF: 4c; inTASC 10b, 10d 

0 0 1 0 1 4.000 5.000 

IPTS Standard 8 (Holistic) The candidate builds and maintains collaborative relationships to foster 
cognitive, linguistic, physical, and social and emotional development. This teacher works as a team 
member with professional colleagues, students, parents or guardians, and community members. 
IPTS 8; inTASC 1, 3, 5, 7, 9, 10 

0 1 0 0 1 3.500 5.000 

Q8a The candidate works with school personnel and parents or guardians through cooperative 
partnerships to promote fair and equal learning opportunities for overall student well-being. IPTS 
3F, 3P, 5Q, 8J, 8P, 8Q; DF: 4c, 4d, 4e, 4f; inTASC 1c, 3a, 10b, 10d, 

0 0 1 0 1 4.000 5.000 

Q8b The candidate utilizes collaborative problem-solving and conflict resolution skills to effectively 
work with school personnel for the purposes of planning, instruction and assessment to support  
the growth and learning of all students, including those with diverse learning needs (i.e., ELN, 
Gifted, ELL). IPTS 8K, 8L, 8N, 8O, 8R, 8S; DF: 4c, 4d, 4e, 4f; inTASC 7e, 10a, 10c, 10e 

0 1 0 0 1 3.500 5.000 

Q8c The candidate identifies and implements a variety of resources (i.e., digital tools & community 
resources) to promote collaborative efforts and opportunities to enhance student learning and 
understanding of local and global issues. IPTS 8M, 8T; DF: 1d, 1e, 1f, 2c , 4d; inTASC 5g, 9d, 10g, 
10h, 

0 0 1 0 1 4.000 5.000 

IPTS Standard 9 (Holistic) The candidate demonstrates both ethical and reflective practices as well 
as exhibits professionalism; provides leadership in the learning community; and advocates for 
students, parents or guardians, and the profession. IPTS 9; inTASC 9, 10 

0 1 0 0 1 3.500 5.000 

Q9a The candidate demonstrates an understanding of emergency response procedures as 
required under the School Safety Drill Act [105 ILCS 128], including school safety and crisis 
intervention protocol, initial response actions (e.g., whether to stay in or evacuate a building), and 
first response to medical emergencies (e.g., first aid and life-saving techniques) through 

0 1 0 0 1 3.500 5.000 



 

 

participation and leadership in schoolwide drills, training activities and certifications. IPTS 9C; DF: 
4d , 4f ; inTASC 9b, 9f, 10k 

       

Q9b The candidate models professional behavior and appropriate dispositions that reflect  
honesty, integrity, personal responsibility, confidentiality, altruism and respect, including in  
matters with respect to digital culture. IPTS 9G, 9H, 9I, 9S, 9T; DF: 4c, 4d, 4f; inTASC 10i 

0 1 0 0 1 3.500 5.000 

Q9c The candidate communicates relevant information and ideas effectively to students, parents 
or guardians, and peers, as well as collaborates with other teachers, students, parents or 
guardians, specialists, administrators, and community partners to enhance student learning and 
promote school improvement. IPTS 9L, 9M, 9N; DF: 4a, 4c, 4d, 4f; inTASC 9d, 10b, 10d 

0 1 0 0 1 3.500 5.000 

Q9d The candidate knows and complies with laws and rules and protects the confidentiality of 
information pertaining to each student and family. IPTS 9B, 9J, 9R; DF: 4f; inTASC 10d 

0 0 1 0 1 4.000 5.000 

Q9e The candidate participates in professional activities and employs leadership skills to 
contribute to personal growth and school improvement. IPTS 9D, 9E, 9O, 9P; DF: 4d, 4e; inTASC 9a, 
10f 

0 1 0 0 1 3.500 5.000 

Q9f The candidate evaluates best practices and research-based materials against benchmarks 
within the disciplines and reflects on professional practice and resulting outcomes. IPTS 9A, 9K; 
DF: 4a; inTASC 10f 

0 1 0 0 1 3.500 5.000 

Q9g The candidate proactively advocates on behalf of students and families to ensure the learning 
and well-being of each student in the classroom. IPTS 9F, 9Q; DF: 4f; inTASC 10j 

0 1 0 0 1 3.500 5.000 

Student Teaching Assessment Addendum – Fall 2018 
 

 

1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

Total Points 
(0 pts) 

 
Mean 

 
Mode 

NCTE1.2;2.3 0 0 0 0 2 0 5.000 5.000 

NCTE 2.1 0 0 0 0 2 0 5.000 5.000 

NCTE 2.3 0 0 0 1 1 0 4.500 4.000 

NCTE 3.2 0 0 0 0 2 0 5.000 5.000 

NCTE 3.3 0 0 0 0 2 0 5.000 5.000 

NCTE 3.4 0 0 0 1 1 0 4.500 4.000 

NCTE 4.2 0 0 0 0 2 0 5.000 5.000 

NCTE 4.3 0 0 0 0 2 0 5.000 5.000 

NCTE 5.4 0 0 0 0 2 0 5.000 5.000 

NCTE 6.1 0 0 0 0 2 0 5.000 5.000 

NCTE 7.2 0 0 0 0 2 0 5.000 5.000 



 

Student Teaching Evaluation – Spring 2019 
 

 
Does Not Meet 

Standard 
(1 pts) 
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(5 pts) 

 
 

Mean 

 
 

Mode 

IPTS Standard 1 (Holistic Rating) The candidate demonstrates understanding of diverse characteristics and abilities 
of each student and how individuals develop and learn within the context of their social, economic, cultural, 
linguistic, and academic experiences by using these experiences to create instructional opportunities that maximize 
student learning. IPTS Standard 1; inTASC Standard 1 

0 0 1 2 0 3.667 4.000 

Q1a. The candidate collects, analyzes, and applies knowledge of student development, prior experiences, families, 
cultures, and differing abilities to facilitate a respectful learning community. IPTS 1A, 1C, 1E, 1G, 1H, 1K; DF 1b; 
inTASC 1a 

0 0 1 2 0 3.667 4.000 

Q1b. The candidate differentiates strategies, materials, pace, levels of complexity, and language to introduce 
concepts and principles so that they are meaningful to students at varying levels of development and with diverse 
learning needs. IPTS 1A, 1B, 1D, 1J, 1L; DF: 1d, 1e, 3a, 3c; inTASC 1b 

0 0 1 2 0 3.667 4.000 

IPTS Standard 2 (Holistic Rating) The candidate demonstrates an in-depth understanding of content area knowledge 
that includes central concepts, methods of inquiry, structures of the disciplines, and content area literacy by 
creating meaningful learning experiences for each student based upon interactions among content area and 
pedagogical knowledge, and evidence-based practice. IPTS 2; inTASC 4, 8 

1 0 0 2 0 3.000 4.000 

Q2a The candidate examines resources for appropriateness and applies and adapts pedagogy, including 
connections across disciplines and life applications, to make all subject matter content accessible to each student. 
IPTS 2I, 2N, 2P, 3L, 3N; DF: 1a, 1d, 1e; inTASC 4a, 4b, 4d, 8b 

0 0 1 2 0 3.667 4.000 

Q2b The candidate uses a variety of strategies and supporting content area literature to foster students’ conceptual 
development of subject matter content through critical thinking and inquiry, including the use of higher order 
questioning skills. IPTS 2J, 2K, 2M, 2Q; inTASC 4c, 8f 

0 0 1 2 0 3.667 4.000 

Q2c The candidate designs and implements instructional and assistive technology when creating content area 
instruction and learning experiences for all students. IPTS 2L, 2O, 3N; DF: 1b, 1d, 3c, 3e; inTASC 4g 

0 0 1 2 0 3.667 4.000 

IPTS Standard 3 (Holistic) The candidate plans and designs instruction based on content area knowledge, diverse 
student characteristics, student performance data, curriculum goals, and the community context. The teacher plans 
for ongoing student growth and achievement. IPTS 3; inTASC 2, 7, 8, 9 

0 0 1 2 0 3.667 4.000 

Q3a The candidate creates short term and long term plans that address state standards and federal goals and 
objectives to establish high expectations for student learning and behavior. IPTS 3A, 3B, 3H, 3I , 3O; DF: 1c, 1e; 
inTASC 2e, 7f 

0 0 1 2 0 3.667 4.000 

Q3b The candidate uses data to plan and develop or select relevant instructional content, materials, resources, and 
strategies to differentiate instruction. IPTS 3D, 3E, 3G, 3J, 3Q; DF: 1d, 1e; inTASC 2a, 2d, 2e, 2f, 7d 

0 1 0 2 0 3.33 4.000 

Q3c The candidate develops plans that provide different pathways for learning based on student responses and 
current experiences and taking into consideration personal biases and perspectives. IPTS 1F, 1I, 3B, 3C, 3E, 3K, 3M; 
DF: 1b, 1f; inTASC 2a, 2d, 8b, 9e 

0 0 0 3 0 4.000 4.000 

IPTS Standard 4 (Holistic) The candidate structures a safe and healthy learning environment that facilitates cultural 
and linguistic responsiveness, emotional well-being, self-efficacy, positive social interaction, mutual respect, active 
engagement, academic risk-taking, self-motivation, and personal goal-setting. IPTS 4; inTASC 2, 3 

0 0 1 2 0 3.667 4.000 

Q4a The candidate creates a safe, healthy and positive learning environment through the use of clear expectations 
and procedures that maximize learning for all students. IPTS 4A, 4F, 4G, 4I, 4J; DF: 2a, 2b, 2c, 2d, 2e; inTASC 3c, 3d 

0 1 0 2 0 3.333 4.000 

Q4b The candidate uses a variety of instructional and managerial strategies and techniques to organize, allocate, 
manage and modify time, materials, technology and physical spaces to engage all students in meaningful learning 
activities. IPTS 4A, 4C, 4G, 4K, 4M, 4N, 4O, 4P; DF: 2d, 2c, 3a, 3b, 3c, 3e; inTASC 2a, 3d, 3e 

0 0 1 2 0 3.667 4.000 



 

 

Q4c The candidate assesses and analyzes the learning environment and supporting student behavior data to 
develop and enhance awareness, respect, relationships, motivation, engagement and behavior of all students. IPTS 
4B, 4C, 4D, 4E, 4H, 4L, 4Q; DF: 1f, 3d, 4b; inTASC 3f, 3h, 

0 0 1 2 0 3.667 4.000 

IPTS Standard 5 (Holistic) The candidate differentiates instruction by using a variety of strategies that support critical 
and creative thinking, problem-solving, and continuous growth and learning. This candidate demonstrates an 
understanding that the classroom is a dynamic environment by practicing ongoing modification of instruction to 
enhance learning for each student. IPTS 5; inTASC 2, 3, 4, 5, 6, 7, 8, 9 

0 0 1 2 0 3.667 4.000 

Q5a The candidate monitors and adjusts multiple evidence-based instructional strategies, making use of 
technology, pacing, and flexible grouping of individuals with a range of abilities and experiences, to engage students 
in active learning opportunities. IPTS 5B, 5C, 5F, 5H, 5I, 5J, 5M, 5N, 5S; DF: 1e, 1d, 3b , 3c; inTASC 5f, 4f 

0 0 1 2 0 3.667 4.000 

Q5b The candidate implements disciplinary and interdisciplinary instructional approaches to develop accurate 
presentations and representations of concepts to assist students’ understandings and to develop critical/creative 
thinking and problem solving. IPTS 5A, 5D, 5I, 5L DF: 1c, 1e, 3b , 3c; inTASC 4h, 5b, 5c, 7a, 7b, 8c, 8e, 8i 

0 0 1 2 0 3.667 4.000 

Q5c The candidate models and facilitates effective use of digital tools to locate, analyze, evaluate, and utilize 
information resources to support research and learning. IPTS 5E, 5G, 5H, 5O; DF: 1d, 3a; inTASC 3g, 6i, 8g, 

0 0 1 2 0 3.667 4.000 

Q5d The candidate uses student data to adapt the curriculum and implement instructional strategies and materials 
according to the characteristics of each student. IPTS 5G, 5P; DF: 1c , 3d, 3e; inTASC 2b, 2c, 9c 

0 0 1 2 0 3.667 4.000 

Q5e The candidate varies his or her role in the instructional process as instructor, facilitator, coach, co-planner, or 
audience in relation to the content, purposes, and the needs of the students to maximize instructional time. IPTS 5E, 
5F, 5K, 5Q, 5R; DF: 1e, 3e; inTASC 2b, 8d 

0 0 1 2 0 3.667 4.000 

IPTS Standard 6 (Holistic) The candidate demonstrates foundational knowledge of reading, writing, and oral 
communication within the content area by recognizing and addressing student reading, writing, and oral 
communication needs to facilitate the acquisition of content knowledge. IPTS 6, inTASC 3, 4, 5, 6, 7, 8, 9 

0 0 0 2 1 4.333 4.000 

Q6a The candidate collects and uses appropriate assessment data to co-plan and select a wide range of materials 
and strategies to effectively teach content area reading, writing, and communication skills that meet the needs of 
diverse learners. IPTS 6G, 6H, 6I, 6J, 6K, 6R; DF: 1a, 1c, 1d, 1e, 1f, 3a, 3c, 3d, 3e, 4d; inTASC 5e, 9d 

0 0 1 2 0 3.667 4.000 

Q6b The candidate integrates reading, writing, and oral communication to engage students in content learning. IPTS 
6E, 6F, 6I, 6Q, 6S; DF: 1c, 1e, 3a, 3c; inTASC 5h 

0 0 1 2 0 3.667 4.000 

Q6c The candidate facilitates the use of word-identification and vocabulary skills, including academic language, and 
fluency strategies to foster comprehension of content for all learners. IPTS 6A, 6I, 6L, 6M; DF: 1a, 1c, 1e, 3a, 3b, 3c; 
inTASC 5h 

0 0 1 2 0 3.667 4.000 

Q6d The candidate guides students to analyze, evaluate, synthesize, and summarize information in single texts and 
across multiple texts so students can monitor and apply these comprehension strategies independently for learning 
content. IPTS 6B, 6N, 6O; DF: 1e, 3a, 3c; inTASC 3b, 4e, 5a, 5d, 6h 

0 0 1 2 0 3.667 4.000 

Q6e The candidate supports students to develop oral and written communication that utilizes organization, focus,  
elaboration, word choice, and standard conventions appropriate to the content areas. IPTS 6D, 6P; DF: 1b, 1e, 3a, 3c; 
inTASC 4i, 7c, 8a, 8f, 8h 

0 0 1 2 0 3.667 4.000 

IPTS Standard 7 (Holistic) The candidate utilizes both formative and summative assessments for determining 
student needs, monitoring student progress, measuring student growth, and evaluating student outcomes. The 
candidate makes decisions driven by data about curricular and instructional effectiveness and adjusts practices to 
meet the needs of each student. IPTS 7; inTASC 6, 10 

0 0 1 2 0 3.667 4.000 

Q7a The candidate effectively uses and modifies a variety of assessment strategies and technologies to conduct, 
monitor, and assess individual, group, and whole class progress and performance, including the application of  
accommodations for students with diverse learning needs. IPTS 7K, 7O, 7Q, 7R; DF: 1b, 1f, 3d, 3e; inTASC 6a, 6b, 6c, 
6e, 6g 

0 1 1 2 0 3.667 4.000 

Q7b The candidate maintains useful and accurate records of student work and performance. IPTS 7M; DF: 4b; 
inTASC 6b 

0 0 1 2 0 3.667 4.000 



 

 

Q7c The candidate accurately interprets and uses assessment results, including student self-assessment, to 
determine performance levels, identify learning goals, select research-based instructional strategies and implement 
instruction to enhance learning outcomes for all students. IPTS 7J, 7L, 7N; DF: 4a; inTASC 6c, 6d, 6f 

0 0 1 2 0 3.667 4.000 

Q7d The candidate clearly communicates student performance data and collaborates with families and other 
professionals in a manner that complies with district, state, and federal requirements. IPTS 7N, 7P; DF: 4c; inTASC 
10b, 10d 

0 0 0 3 0 4.000 4.000 

IPTS Standard 8 (Holistic) The candidate builds and maintains collaborative relationships to foster cognitive, 
linguistic, physical, and social and emotional development. This teacher works as a team member with professional 
colleagues, students, parents or guardians, and community members. IPTS 8; inTASC 1, 3, 5, 7, 9, 10 

0 0 1 2 0 3.667 4.000 

Q8a The candidate works with school personnel and parents or guardians through cooperative partnerships to 
promote fair and equal learning opportunities for overall student well-being. IPTS 3F, 3P, 5Q, 8J, 8P, 8Q; DF: 4c, 4d, 
4e, 4f; inTASC 1c, 3a, 10b, 10d, 

0 0 1 2 0 3.667 4.000 

Q8b The candidate utilizes collaborative problem-solving and conflict resolution skills to effectively work with school 
personnel for the purposes of planning, instruction and assessment to support the growth and learning of all  
students, including those with diverse learning needs (i.e., ELN, Gifted, ELL). IPTS 8K, 8L, 8N, 8O, 8R, 8S; DF: 4c, 4d, 
4e, 4f; inTASC 7e, 10a, 10c, 10e 

0 0 0 2 1 4.333 4.000 

Q8c The candidate identifies and implements a variety of resources (i.e., digital tools & community resources) to 
promote collaborative efforts and opportunities to enhance student learning and understanding of local and global 
issues. IPTS 8M, 8T; DF: 1d, 1e, 1f, 2c , 4d; inTASC 5g, 9d, 10g, 10h, 

0 0 0 2 1 4.333 4.000 

IPTS Standard 9 (Holistic) The candidate demonstrates both ethical and reflective practices as well as exhibits 
professionalism; provides leadership in the learning community; and advocates for students, parents or guardians, 
and the profession. IPTS 9; inTASC 9, 10 

0 0 0 2 1 4.333 4.000 

Q9a The candidate demonstrates an understanding of emergency response procedures as required under the 
School Safety Drill Act [105 ILCS 128], including school safety and crisis intervention protocol, initial response actions 
(e.g., whether to stay in or evacuate a building), and first response to medical emergencies (e.g., first aid and life- 
saving techniques) through participation and leadership in schoolwide drills, training activities and certifications. 
IPTS 9C; DF: 4d , 4f ; inTASC 9b, 9f, 10k 

0 0 0 3 0 4.000 4.000 

Q9b The candidate models professional behavior and appropriate dispositions that reflect honesty, integrity,  
personal responsibility, confidentiality, altruism and respect, including in matters with respect to digital culture. IPTS 
9G, 9H, 9I, 9S, 9T; DF: 4c, 4d, 4f; inTASC 10i 

0 0 0 2 1 4.333 4.000 

Q9c The candidate communicates relevant information and ideas effectively to students, parents or guardians, and 
peers, as well as collaborates with other teachers, students, parents or guardians, specialists, administrators, and 
community partners to enhance student learning and promote school improvement. IPTS 9L, 9M, 9N; DF: 4a, 4c, 4d, 
4f; inTASC 9d, 10b, 10d 

0 0 0 3 0 4.000 4.000 

Q9d The candidate knows and complies with laws and rules and protects the confidentiality of information 
pertaining to each student and family. IPTS 9B, 9J, 9R; DF: 4f; inTASC 10d 

0 0 1 2 0 3.667 4.000 

Q9e The candidate participates in professional activities and employs leadership skills to contribute to personal 
growth and school improvement. IPTS 9D, 9E, 9O, 9P; DF: 4d, 4e; inTASC 9a, 10f 

0 0 1 2 0 3.667 4.000 

Q9f The candidate evaluates best practices and research-based materials against benchmarks within the disciplines 
and reflects on professional practice and resulting outcomes. IPTS 9A, 9K; DF: 4a; inTASC 10f 

0 0 1 2 0 3.667 4.000 

Q9g The candidate proactively advocates on behalf of students and families to ensure the learning and well-being of 
each student in the classroom. IPTS 9F, 9Q; DF: 4f; inTASC 10j 

0 0 1 2 0 3.667 4.000 
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1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

Total Points 
(0 pts) 

Mean Mode 

NCTE1.2;2.3 0 0 0 3 0 0 4.000 4.000 

NCTE 2.1 0 0 1 1 1 0 4.000 3.000 

NCTE 2.3 0 0 1 1 1 0 4.000 3.000 

NCTE 3.2 0 0 0 2 1 0 4.333 4.000 

NCTE 3.3 0 0 0 2 1 0 4.333 4.000 

NCTE 3.4 0 0 0 2 1 0 4.333 4.000 

NCTE 4.2 0 0 0 3 0 0 4.000 4.000 

NCTE 4.3 0 0 0 3 0 0 4.000 4.000 

NCTE 5.4 0 0 0 1 2 0 4.667 5.000 

NCTE 6.1 0 0 0 0 3 0 5.000 5.000 

NCTE 7.2 0 0 0 0 3 0 5.000 5.000 

Student Teaching Evaluation – Fall 2019 
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Mean 
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IPTS Standard 1 (Holistic Rating) The candidate demonstrates understanding of diverse characteristics and abilities 
of each student and how individuals develop and learn within the context of their social, economic, cultural,  
linguistic, and academic experiences by using these experiences to create instructional opportunities that maximize 
student learning. IPTS Standard 1; inTASC Standard 1 

0 0 0 1 4 4.800 5.000 

Q1a. The candidate collects, analyzes, and applies knowledge of student development, prior experiences, families, 
cultures, and differing abilities to facilitate a respectful learning community. IPTS 1A, 1C, 1E, 1G, 1H, 1K; DF 1b; 
inTASC 1a 

0 0 1 0 4 4.600 5.000 

Q1b. The candidate differentiates strategies, materials, pace, levels of complexity, and language to introduce 
concepts and principles so that they are meaningful to students at varying levels of development and with diverse 
learning needs. IPTS 1A, 1B, 1D, 1J, 1L; DF: 1d, 1e, 3a, 3c; inTASC 1b 

0 0 0 3 2 4.400 4.000 



 

 

IPTS Standard 2 (Holistic Rating) The candidate demonstrates an in-depth understanding of content area knowledge 
that includes central concepts, methods of inquiry, structures of the disciplines, and content area literacy by 
creating meaningful learning experiences for each student based upon interactions among content area and 
pedagogical knowledge, and evidence-based practice. IPTS 2; inTASC 4, 8 

0 0 0 1 4 4.800 5.000 

Q2a The candidate examines resources for appropriateness and applies and adapts pedagogy, including 
connections across disciplines and life applications, to make all subject matter content accessible to each student. 
IPTS 2I, 2N, 2P, 3L, 3N; DF: 1a, 1d, 1e; inTASC 4a, 4b, 4d, 8b 

0 0 0 2 3 4.600 5.000 

Q2b The candidate uses a variety of strategies and supporting content area literature to foster students’ conceptual 
development of subject matter content through critical thinking and inquiry, including the use of higher order 
questioning skills. IPTS 2J, 2K, 2M, 2Q; inTASC 4c, 8f 

0 0 1 1 3 4.400 5.000 

Q2c The candidate designs and implements instructional and assistive technology when creating content area 
instruction and learning experiences for all students. IPTS 2L, 2O, 3N; DF: 1b, 1d, 3c, 3e; inTASC 4g 

0 0 0 0 5 5.000 5.000 

IPTS Standard 3 (Holistic) The candidate plans and designs instruction based on content area knowledge, diverse 
student characteristics, student performance data, curriculum goals, and the community context. The teacher plans 
for ongoing student growth and achievement. IPTS 3; inTASC 2, 7, 8, 9 

0 0 0 2 3 4.600 5.000 

Q3a The candidate creates short term and long term plans that address state standards and federal goals and 
objectives to establish high expectations for student learning and behavior. IPTS 3A, 3B, 3H, 3I , 3O; DF: 1c, 1e; 
inTASC 2e, 7f 

0 0 0 2 3 4.600 4.000 

Q3b The candidate uses data to plan and develop or select relevant instructional content, materials, resources, and 
strategies to differentiate instruction. IPTS 3D, 3E, 3G, 3J, 3Q; DF: 1d, 1e; inTASC 2a, 2d, 2e, 2f, 7d 

0 0 1 1 3 4.400 5.000 

Q3c The candidate develops plans that provide different pathways for learning based on student responses and 
current experiences and taking into consideration personal biases and perspectives. IPTS 1F, 1I, 3B, 3C, 3E, 3K, 3M; 
DF: 1b, 1f; inTASC 2a, 2d, 8b, 9e 

0 0 1 2 2 4.200 4.000 

IPTS Standard 4 (Holistic) The candidate structures a safe and healthy learning environment that facilitates cultural 
and linguistic responsiveness, emotional well-being, self-efficacy, positive social interaction, mutual respect, active 
engagement, academic risk-taking, self-motivation, and personal goal-setting. IPTS 4; inTASC 2, 3 

0 0 0 1 4 4.800 5.000 

Q4a The candidate creates a safe, healthy and positive learning environment through the use of clear expectations 
and procedures that maximize learning for all students. IPTS 4A, 4F, 4G, 4I, 4J; DF: 2a, 2b, 2c, 2d, 2e; inTASC 3c, 3d 

0 0 0 0 5 5.000 5.000 

Q4b The candidate uses a variety of instructional and managerial strategies and techniques to organize, allocate, 
manage and modify time, materials, technology and physical spaces to engage all students in meaningful learning 
activities. IPTS 4A, 4C, 4G, 4K, 4M, 4N, 4O, 4P; DF: 2d, 2c, 3a, 3b, 3c, 3e; inTASC 2a, 3d, 3e 

0 0 1 1 3 4.400 5.000 

Q4c The candidate assesses and analyzes the learning environment and supporting student behavior data to 
develop and enhance awareness, respect, relationships, motivation, engagement and behavior of all students. IPTS 
4B, 4C, 4D, 4E, 4H, 4L, 4Q; DF: 1f, 3d, 4b; inTASC 3f, 3h, 

0 0 0 0 5 5.000 5.000 

IPTS Standard 5 (Holistic) The candidate differentiates instruction by using a variety of strategies that support 
critical and creative thinking, problem-solving, and continuous growth and learning. This candidate demonstrates 

0 0 2 1 2 4.000 5.000 



 

 

an understanding that the classroom is a dynamic environment by practicing ongoing modification of instruction to 
enhance learning for each student. IPTS 5; inTASC 2, 3, 4, 5, 6, 7, 8, 9 

       

Q5a The candidate monitors and adjusts multiple evidence-based instructional strategies, making use of 
technology, pacing, and flexible grouping of individuals with a range of abilities and experiences, to engage 
students in active learning opportunities. IPTS 5B, 5C, 5F, 5H, 5I, 5J, 5M, 5N, 5S; DF: 1e, 1d, 3b , 3c; inTASC 5f, 4f 

0 0 2 1 2 4.000 5.000 

Q5b The candidate implements disciplinary and interdisciplinary instructional approaches to develop accurate 
presentations and representations of concepts to assist students’ understandings and to develop critical/creative 
thinking and problem solving. IPTS 5A, 5D, 5I, 5L DF: 1c, 1e, 3b , 3c; inTASC 4h, 5b, 5c, 7a, 7b, 8c, 8e, 8i 

0 0 0 1 4 4.800 5.000 

Q5c The candidate models and facilitates effective use of digital tools to locate, analyze, evaluate, and utilize 
information resources to support research and learning. IPTS 5E, 5G, 5H, 5O; DF: 1d, 3a; inTASC 3g, 6i, 8g, 

0 0 0 0 5 5.000 5.000 

Q5d The candidate uses student data to adapt the curriculum and implement instructional strategies and materials 
according to the characteristics of each student. IPTS 5G, 5P; DF: 1c , 3d, 3e; inTASC 2b, 2c, 9c 

0 0 2 1 2 4.000 3.000 

Q5e The candidate varies his or her role in the instructional process as instructor, facilitator, coach, co-planner, or 
audience in relation to the content, purposes, and the needs of the students to maximize instructional time. IPTS 
5E, 5F, 5K, 5Q, 5R; DF: 1e, 3e; inTASC 2b, 8d 

0 0 0 3 2 4.400 4.000 

IPTS Standard 6 (Holistic) The candidate demonstrates foundational knowledge of reading, writing, and oral 
communication within the content area by recognizing and addressing student reading, writing, and oral 
communication needs to facilitate the acquisition of content knowledge. IPTS 6, inTASC 3, 4, 5, 6, 7, 8, 9 

0 0 0 2 3 4.600 5.000 

Q6a The candidate collects and uses appropriate assessment data to co-plan and select a wide range of materials 
and strategies to effectively teach content area reading, writing, and communication skills that meet the needs of 
diverse learners. IPTS 6G, 6H, 6I, 6J, 6K, 6R; DF: 1a, 1c, 1d, 1e, 1f, 3a, 3c, 3d, 3e, 4d; inTASC 5e, 9d 

0 0 0 1 4 4.800 5.000 

Q6b The candidate integrates reading, writing, and oral communication to engage students in content learning. 
IPTS 6E, 6F, 6I, 6Q, 6S; DF: 1c, 1e, 3a, 3c; inTASC 5h 

0 0 1 1 3 4.400 5.000 

Q6c The candidate facilitates the use of word-identification and vocabulary skills, including academic language, and 
fluency strategies to foster comprehension of content for all learners. IPTS 6A, 6I, 6L, 6M; DF: 1a, 1c, 1e, 3a, 3b, 3c; 
inTASC 5h 

0 0 0 0 5 5.000 5.000 

Q6d The candidate guides students to analyze, evaluate, synthesize, and summarize information in single texts and 
across multiple texts so students can monitor and apply these comprehension strategies independently for 
learning content. IPTS 6B, 6N, 6O; DF: 1e, 3a, 3c; inTASC 3b, 4e, 5a, 5d, 6h 

0 0 2 0 3 4.200 5.000 

Q6e The candidate supports students to develop oral and written communication that utilizes organization, focus, 
elaboration, word choice, and standard conventions appropriate to the content areas. IPTS 6D, 6P; DF: 1b, 1e, 3a, 
3c; inTASC 4i, 7c, 8a, 8f, 8h 

0 0 2 0 3 4.200 5.000 

IPTS Standard 7 (Holistic) The candidate utilizes both formative and summative assessments for determining 
student needs, monitoring student progress, measuring student growth, and evaluating student outcomes. The 

0 0 0 1 4 4.800 5.000 



 

 

candidate makes decisions driven by data about curricular and instructional effectiveness and adjusts practices to 
meet the needs of each student. IPTS 7; inTASC 6, 10 

       

Q7a The candidate effectively uses and modifies a variety of assessment strategies and technologies to conduct,  
monitor, and assess individual, group, and whole class progress and performance, including the application of  
accommodations for students with diverse learning needs. IPTS 7K, 7O, 7Q, 7R; DF: 1b, 1f, 3d, 3e; inTASC 6a, 6b, 6c, 
6e, 6g 

0 0 1 2 2 4.200 4.000 

Q7b The candidate maintains useful and accurate records of student work and performance. IPTS 7M; DF: 4b; 
inTASC 6b 

0 0 1 2 2 4.200 4.000 

Q7c The candidate accurately interprets and uses assessment results, including student self-assessment, to 
determine performance levels, identify learning goals, select research-based instructional strategies and implement 
instruction to enhance learning outcomes for all students. IPTS 7J, 7L, 7N; DF: 4a; inTASC 6c, 6d, 6f 

0 0 2 0 3 4.200 5.000 

Q7d The candidate clearly communicates student performance data and collaborates with families and other 
professionals in a manner that complies with district, state, and federal requirements. IPTS 7N, 7P; DF: 4c; inTASC 
10b, 10d 

0 0 1 1 3 4.400 5.000 

IPTS Standard 8 (Holistic) The candidate builds and maintains collaborative relationships to foster cognitive, 
linguistic, physical, and social and emotional development. This teacher works as a team member with professional 
colleagues, students, parents or guardians, and community members. IPTS 8; inTASC 1, 3, 5, 7, 9, 10 

0 0 0 2 3 4.400 5.000 

Q8a The candidate works with school personnel and parents or guardians through cooperative partnerships to 
promote fair and equal learning opportunities for overall student well-being. IPTS 3F, 3P, 5Q, 8J, 8P, 8Q; DF: 4c, 4d, 
4e, 4f; inTASC 1c, 3a, 10b, 10d, 

0 0 1 1 3 4.400 3.000 

Q8b The candidate utilizes collaborative problem-solving and conflict resolution skills to effectively work with school 
personnel for the purposes of planning, instruction and assessment to support the growth and learning of all 
students, including those with diverse learning needs (i.e., ELN, Gifted, ELL). IPTS 8K, 8L, 8N, 8O, 8R, 8S; DF: 4c, 4d, 
4e, 4f; inTASC 7e, 10a, 10c, 10e 

0 0 0 0 5 5.000 5.000 

Q8c The candidate identifies and implements a variety of resources (i.e., digital tools & community resources) to 
promote collaborative efforts and opportunities to enhance student learning and understanding of local and global 
issues. IPTS 8M, 8T; DF: 1d, 1e, 1f, 2c , 4d; inTASC 5g, 9d, 10g, 10h, 

0 0 0 1 4 4.800 5.000 

IPTS Standard 9 (Holistic) The candidate demonstrates both ethical and reflective practices as well as exhibits 
professionalism; provides leadership in the learning community; and advocates for students, parents or guardians, 
and the profession. IPTS 9; inTASC 9, 10 

0 0 0 0 5 5.000 5.000 

Q9a The candidate demonstrates an understanding of emergency response procedures as required under the 
School Safety Drill Act [105 ILCS 128], including school safety and crisis intervention protocol, initial response 
actions (e.g., whether to stay in or evacuate a building), and first response to medical emergencies (e.g., first aid and 
life-saving techniques) through participation and leadership in schoolwide drills, training activities and certifications. 
IPTS 9C; DF: 4d , 4f ; inTASC 9b, 9f, 10k 

0 0 1 1 3 4.400 5.000 



 

 

Q9b The candidate models professional behavior and appropriate dispositions that reflect honesty, integrity,  
personal responsibility, confidentiality, altruism and respect, including in matters with respect to digital culture. IPTS 
9G, 9H, 9I, 9S, 9T; DF: 4c, 4d, 4f; inTASC 10i 

0 0 1 0 4 4.600 5.000 

Q9c The candidate communicates relevant information and ideas effectively to students, parents or guardians, and 
peers, as well as collaborates with other teachers, students, parents or guardians, specialists, administrators, and 
community partners to enhance student learning and promote school improvement. IPTS 9L, 9M, 9N; DF: 4a, 4c, 4d, 
4f; inTASC 9d, 10b, 10d 

0 0 0 0 5 5.000 5.000 

Q9d The candidate knows and complies with laws and rules and protects the confidentiality of information 
pertaining to each student and family. IPTS 9B, 9J, 9R; DF: 4f; inTASC 10d 

0 0 0 0 5 5.000 5.000 

Q9e The candidate participates in professional activities and employs leadership skills to contribute to personal 
growth and school improvement. IPTS 9D, 9E, 9O, 9P; DF: 4d, 4e; inTASC 9a, 10f 

0 0 0 0 5 5.000 5.000 

Q9f The candidate evaluates best practices and research-based materials against benchmarks within the disciplines 
and reflects on professional practice and resulting outcomes. IPTS 9A, 9K; DF: 4a; inTASC 10f 

0 0 0 0 5 5.000 5.000 

Q9g The candidate proactively advocates on behalf of students and families to ensure the learning and well-being 
of each student in the classroom. IPTS 9F, 9Q; DF: 4f; inTASC 10j 

0 0 2 0 3 4.200 5.000 

Student Teaching Assessment Addendum – Fall 2019 
 

 

1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

Total Points 
(0 pts) 

 
Mean 

 
Mode 

NCTE1.2;2.3 0 0 0 2 3 0 4.600 5.000 

NCTE 2.1 0 0 1 0 4 0 4.600 5.000 

NCTE 2.3 0 0 2 1 2 0 4.000 3.000 

NCTE 3.2 0 0 1 2 2 0 4.200 4.000 

NCTE 3.3 0 0 2 2 1 0 3.800 3.000 

NCTE 3.4 0 0 2 1 2 0 4.000 3.000 

NCTE 4.2 0 0 2 1 2 0 4.000 3.000 

NCTE 4.3 1 0 1 2 1 0 3.400 4.000 

NCTE 5.4 0 0 0 3 2 0 4.400 4.000 

NCTE 6.1 0 0 1 1 3 0 4.400 5.000 

NCTE 7.2 0 0 0 0 5 0 5.000 5.000 



 

Student Teaching Evaluation – Spring 2020 
 

  
Does Not 

Meet 
Standard 

(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standard 
(3 pts) 

 
Occasionally 

Exceeds 
(4 pts) 

 
Exceeds 
Standard 

(5 pts) 

 
 

Mean 

 
 

Mode 

IPTS Standard 1 (Holistic Rating) The candidate demonstrates understanding of diverse characteristics and abilities 
of each student and how individuals develop and learn within the context of their social, economic, cultural,  
linguistic, and academic experiences by using these experiences to create instructional opportunities that maximize 
student learning. IPTS Standard 1; inTASC Standard 1 

0 0 0 1 1 4.500 4.000 

Q1a. The candidate collects, analyzes, and applies knowledge of student development, prior experiences, families, 
cultures, and differing abilities to facilitate a respectful learning community. IPTS 1A, 1C, 1E, 1G, 1H, 1K; DF 1b; 
inTASC 1a 

0 0 0 1 1 4.500 4.000 

Q1b. The candidate differentiates strategies, materials, pace, levels of complexity, and language to introduce 
concepts and principles so that they are meaningful to students at varying levels of development and with diverse 
learning needs. IPTS 1A, 1B, 1D, 1J, 1L; DF: 1d, 1e, 3a, 3c; inTASC 1b 

0 0 1 1 0 3.500 3.000 

IPTS Standard 2 (Holistic Rating) The candidate demonstrates an in-depth understanding of content area knowledge 
that includes central concepts, methods of inquiry, structures of the disciplines, and content area literacy by 
creating meaningful learning experiences for each student based upon interactions among content area and 
pedagogical knowledge, and evidence-based practice. IPTS 2; inTASC 4, 8 

0 0 1 1 0 3.500 3.000 

Q2a The candidate examines resources for appropriateness and applies and adapts pedagogy, including 
connections across disciplines and life applications, to make all subject matter content accessible to each student. 
IPTS 2I, 2N, 2P, 3L, 3N; DF: 1a, 1d, 1e; inTASC 4a, 4b, 4d, 8b 

0 0 0 1 1 4.500 4.000 

Q2b The candidate uses a variety of strategies and supporting content area literature to foster students’ conceptual 
development of subject matter content through critical thinking and inquiry, including the use of higher order 
questioning skills. IPTS 2J, 2K, 2M, 2Q; inTASC 4c, 8f 

0 0 0 2 0 4.000 4.000 

Q2c The candidate designs and implements instructional and assistive technology when creating content area 
instruction and learning experiences for all students. IPTS 2L, 2O, 3N; DF: 1b, 1d, 3c, 3e; inTASC 4g 

0 0 0 1 1 4.500 4.000 

IPTS Standard 3 (Holistic) The candidate plans and designs instruction based on content area knowledge, diverse 
student characteristics, student performance data, curriculum goals, and the community context. The teacher plans 
for ongoing student growth and achievement. IPTS 3; inTASC 2, 7, 8, 9 

0 0 0 1 1 4.500 5.000 

Q3a The candidate creates short term and long term plans that address state standards and federal goals and 
objectives to establish high expectations for student learning and behavior. IPTS 3A, 3B, 3H, 3I , 3O; DF: 1c, 1e; 
inTASC 2e, 7f 

0 0 0 1 1 4.500 4.000 

Q3b The candidate uses data to plan and develop or select relevant instructional content, materials, resources, and 
strategies to differentiate instruction. IPTS 3D, 3E, 3G, 3J, 3Q; DF: 1d, 1e; inTASC 2a, 2d, 2e, 2f, 7d 

0 0 1 1 0 3.500 3.000 

Q3c The candidate develops plans that provide different pathways for learning based on student responses and 
current experiences and taking into consideration personal biases and perspectives. IPTS 1F, 1I, 3B, 3C, 3E, 3K, 3M; 
DF: 1b, 1f; inTASC 2a, 2d, 8b, 9e 

0 0 0 1 1 4.500 4.000 

IPTS Standard 4 (Holistic) The candidate structures a safe and healthy learning environment that facilitates cultural 
and linguistic responsiveness, emotional well-being, self-efficacy, positive social interaction, mutual respect, active 
engagement, academic risk-taking, self-motivation, and personal goal-setting. IPTS 4; inTASC 2, 3 

0 0 1 0 1 4.000 3.000 

Q4a The candidate creates a safe, healthy and positive learning environment through the use of clear expectations 
and procedures that maximize learning for all students. IPTS 4A, 4F, 4G, 4I, 4J; DF: 2a, 2b, 2c, 2d, 2e; inTASC 3c, 3d 

0 0 0 1 1 4.500 4.000 

Q4b The candidate uses a variety of instructional and managerial strategies and techniques to organize, allocate, 
manage and modify time, materials, technology and physical spaces to engage all students in meaningful learning 
activities. IPTS 4A, 4C, 4G, 4K, 4M, 4N, 4O, 4P; DF: 2d, 2c, 3a, 3b, 3c, 3e; inTASC 2a, 3d, 3e 

0 0 0 2 0 4.000 4.000 



 

 

Q4c The candidate assesses and analyzes the learning environment and supporting student behavior data to 
develop and enhance awareness, respect, relationships, motivation, engagement and behavior of all students. IPTS 
4B, 4C, 4D, 4E, 4H, 4L, 4Q; DF: 1f, 3d, 4b; inTASC 3f, 3h, 

0 0 1 0 1 4.000 3.000 

IPTS Standard 5 (Holistic) The candidate differentiates instruction by using a variety of strategies that support critical 
and creative thinking, problem-solving, and continuous growth and learning. This candidate demonstrates an 
understanding that the classroom is a dynamic environment by practicing ongoing modification of instruction to 
enhance learning for each student. IPTS 5; inTASC 2, 3, 4, 5, 6, 7, 8, 9 

0 0 0 1 1 4.500 4.000 

Q5a The candidate monitors and adjusts multiple evidence-based instructional strategies, making use of 
technology, pacing, and flexible grouping of individuals with a range of abilities and experiences, to engage students 
in active learning opportunities. IPTS 5B, 5C, 5F, 5H, 5I, 5J, 5M, 5N, 5S; DF: 1e, 1d, 3b , 3c; inTASC 5f, 4f 

0 0 0 1 1 4.500 4.000 

Q5b The candidate implements disciplinary and interdisciplinary instructional approaches to develop accurate 
presentations and representations of concepts to assist students’ understandings and to develop critical/creative 
thinking and problem solving. IPTS 5A, 5D, 5I, 5L DF: 1c, 1e, 3b , 3c; inTASC 4h, 5b, 5c, 7a, 7b, 8c, 8e, 8i 

0 0 1 0 1 4.000 3.000 

Q5c The candidate models and facilitates effective use of digital tools to locate, analyze, evaluate, and utilize 
information resources to support research and learning. IPTS 5E, 5G, 5H, 5O; DF: 1d, 3a; inTASC 3g, 6i, 8g, 

0 0 0 1 1 4.500 4.000 

Q5d The candidate uses student data to adapt the curriculum and implement instructional strategies and materials 
according to the characteristics of each student. IPTS 5G, 5P; DF: 1c , 3d, 3e; inTASC 2b, 2c, 9c 

0 0 0 2 0 4.000 4.000 

Q5e The candidate varies his or her role in the instructional process as instructor, facilitator, coach, co-planner, or 
audience in relation to the content, purposes, and the needs of the students to maximize instructional time. IPTS 
5E, 5F, 5K, 5Q, 5R; DF: 1e, 3e; inTASC 2b, 8d 

0 0 0 2 0 4.000 4.000 

IPTS Standard 6 (Holistic) The candidate demonstrates foundational knowledge of reading, writing, and oral 
communication within the content area by recognizing and addressing student reading, writing, and oral 
communication needs to facilitate the acquisition of content knowledge. IPTS 6, inTASC 3, 4, 5, 6, 7, 8, 9 

0 1 0 0 1 3.500 2.000 

Q6a The candidate collects and uses appropriate assessment data to co-plan and select a wide range of materials 
and strategies to effectively teach content area reading, writing, and communication skills that meet the needs of 
diverse learners. IPTS 6G, 6H, 6I, 6J, 6K, 6R; DF: 1a, 1c, 1d, 1e, 1f, 3a, 3c, 3d, 3e, 4d; inTASC 5e, 9d 

0 0 0 1 1 4.500 4.000 

Q6b The candidate integrates reading, writing, and oral communication to engage students in content learning. IPTS 
6E, 6F, 6I, 6Q, 6S; DF: 1c, 1e, 3a, 3c; inTASC 5h 

0 0 0 1 1 4.500 4.000 

Q6c The candidate facilitates the use of word-identification and vocabulary skills, including academic language, and 
fluency strategies to foster comprehension of content for all learners. IPTS 6A, 6I, 6L, 6M; DF: 1a, 1c, 1e, 3a, 3b, 3c; 
inTASC 5h 

0 0 0 0 2 5.000 5.000 

Q6d The candidate guides students to analyze, evaluate, synthesize, and summarize information in single texts and 
across multiple texts so students can monitor and apply these comprehension strategies independently for learning 
content. IPTS 6B, 6N, 6O; DF: 1e, 3a, 3c; inTASC 3b, 4e, 5a, 5d, 6h 

0 0 0 0 2 5.000 5.000 

Q6e The candidate supports students to develop oral and written communication that utilizes organization, focus, 
elaboration, word choice, and standard conventions appropriate to the content areas. IPTS 6D, 6P; DF: 1b, 1e, 3a, 
3c; inTASC 4i, 7c, 8a, 8f, 8h 

0 0 0 2 0 4.000 4.000 

IPTS Standard 7 (Holistic) The candidate utilizes both formative and summative assessments for determining 
student needs, monitoring student progress, measuring student growth, and evaluating student outcomes. The 
candidate makes decisions driven by data about curricular and instructional effectiveness and adjusts practices to 
meet the needs of each student. IPTS 7; inTASC 6, 10 

0 0 0 1 1 4.500 4.000 

Q7a The candidate effectively uses and modifies a variety of assessment strategies and technologies to conduct,  
monitor, and assess individual, group, and whole class progress and performance, including the application of 
accommodations for students with diverse learning needs. IPTS 7K, 7O, 7Q, 7R; DF: 1b, 1f, 3d, 3e; inTASC 6a, 6b, 6c, 
6e, 6g 

0 0 0 1 1 4.500 4.000 

Q7b The candidate maintains useful and accurate records of student work and performance. IPTS 7M; DF: 4b; 
inTASC 6b 

0 0 0 1 1 4.500 4.000 



 

 

Q7c The candidate accurately interprets and uses assessment results, including student self-assessment, to 
determine performance levels, identify learning goals, select research-based instructional strategies and implement 
instruction to enhance learning outcomes for all students. IPTS 7J, 7L, 7N; DF: 4a; inTASC 6c, 6d, 6f 

0 0 0 1 1 4.500 4.000 

Q7d The candidate clearly communicates student performance data and collaborates with families and other 
professionals in a manner that complies with district, state, and federal requirements. IPTS 7N, 7P; DF: 4c; inTASC 
10b, 10d 

0 0 1 1 0 3.500 3.000 

IPTS Standard 8 (Holistic) The candidate builds and maintains collaborative relationships to foster cognitive, 
linguistic, physical, and social and emotional development. This teacher works as a team member with professional 
colleagues, students, parents or guardians, and community members. IPTS 8; inTASC 1, 3, 5, 7, 9, 10 

0 0 0 2 0 4.000 4.000 

Q8a The candidate works with school personnel and parents or guardians through cooperative partnerships to 
promote fair and equal learning opportunities for overall student well-being. IPTS 3F, 3P, 5Q, 8J, 8P, 8Q; DF: 4c, 4d, 
4e, 4f; inTASC 1c, 3a, 10b, 10d, 

0 0 1 0 1 4.000 3.000 

Q8b The candidate utilizes collaborative problem-solving and conflict resolution skills to effectively work with school 
personnel for the purposes of planning, instruction and assessment to support the growth and learning of all 
students, including those with diverse learning needs (i.e., ELN, Gifted, ELL). IPTS 8K, 8L, 8N, 8O, 8R, 8S; DF: 4c, 4d, 
4e, 4f; inTASC 7e, 10a, 10c, 10e 

0 0 0 2 0 4.000 4.000 

Q8c The candidate identifies and implements a variety of resources (i.e., digital tools & community resources) to 
promote collaborative efforts and opportunities to enhance student learning and understanding of local and global 
issues. IPTS 8M, 8T; DF: 1d, 1e, 1f, 2c , 4d; inTASC 5g, 9d, 10g, 10h, 

0 0 1 0 1 4.000 3.000 

IPTS Standard 9 (Holistic) The candidate demonstrates both ethical and reflective practices as well as exhibits 
professionalism; provides leadership in the learning community; and advocates for students, parents or guardians, 
and the profession. IPTS 9; inTASC 9, 10 

0 0 1 0 1 4.000 3.000 

Q9a The candidate demonstrates an understanding of emergency response procedures as required under the 
School Safety Drill Act [105 ILCS 128], including school safety and crisis intervention protocol, initial response 
actions (e.g., whether to stay in or evacuate a building), and first response to medical emergencies (e.g., first aid and 
life-saving techniques) through participation and leadership in schoolwide drills, training activities and certifications. 
IPTS 9C; DF: 4d , 4f ; inTASC 9b, 9f, 10k 

0 0 1 0 1 4.000 3.000 

Q9b The candidate models professional behavior and appropriate dispositions that reflect honesty, integrity,  
personal responsibility, confidentiality, altruism and respect, including in matters with respect to digital culture. IPTS 
9G, 9H, 9I, 9S, 9T; DF: 4c, 4d, 4f; inTASC 10i 

0 0 0 2 0 4.000 4.000 

Q9c The candidate communicates relevant information and ideas effectively to students, parents or guardians, and 
peers, as well as collaborates with other teachers, students, parents or guardians, specialists, administrators, and 
community partners to enhance student learning and promote school improvement. IPTS 9L, 9M, 9N; DF: 4a, 4c, 4d, 
4f; inTASC 9d, 10b, 10d 

0 0 0 1 1 4.500 4.000 

Q9d The candidate knows and complies with laws and rules and protects the confidentiality of information 
pertaining to each student and family. IPTS 9B, 9J, 9R; DF: 4f; inTASC 10d 

0 0 0 1 1 4.500 4.000 

Q9e The candidate participates in professional activities and employs leadership skills to contribute to personal 
growth and school improvement. IPTS 9D, 9E, 9O, 9P; DF: 4d, 4e; inTASC 9a, 10f 

0 0 1 0 1 4.000 3.000 

Q9f The candidate evaluates best practices and research-based materials against benchmarks within the disciplines 
and reflects on professional practice and resulting outcomes. IPTS 9A, 9K; DF: 4a; inTASC 10f 

0 0 0 1 1 4.500 4.000 

Q9g The candidate proactively advocates on behalf of students and families to ensure the learning and well-being 
of each student in the classroom. IPTS 9F, 9Q; DF: 4f; inTASC 10j 

0 0 1 0 1 4.000 3.000 



 

Student Teaching Assessment Addendum - Spring 2020 
 

 

1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

Total Points 
(0 pts) 

Mean Mode 

NCTE1.2;2.3 0 0 0 1 1 0 4.500 4.000 

NCTE 2.1 0 0 0 1 1 0 4.500 4.000 

NCTE 2.3 0 1 0 1 0 0 3.000 2.000 

NCTE 3.2 0 0 1 0 1 0 4.000 3.000 

NCTE 3.3 0 0 0 1 1 0 4.500 4.000 

NCTE 3.4 0 0 1 0 1 0 4.000 3.000 

NCTE 4.2 0 0 0 2 0 0 4.000 4.000 

NCTE 4.3 0 0 0 1 1 0 4.500 4.000 

NCTE 5.4 0 0 0 1 1 0 4.500 4.000 

NCTE 6.1 0 0 0 1 1 0 4.500 4.000 

NCTE 7.2 0 0 0 0 2 0 5.000 5.000 

Student Teaching Evaluation – Fall 2020 
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(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 
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(3 pts) 

 
Occasionally 

Exceeds 
(4 pts) 

 
Exceeds 
Standard 

(5 pts) 

 
 

Mean 

 
 

Mode 

IPTS Standard 1 (Holistic Rating) The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their social, economic, cultural, linguistic, and 
academic experiences by using these experiences to create instructional opportunities that maximize student learning. 
IPTS Standard 1; inTASC Standard 1 

0 0 0 2 3 4.600 5.000 

Q1a. The candidate collects, analyzes, and applies knowledge of student development, prior experiences, families, 
cultures, and differing abilities to facilitate a respectful learning community. IPTS 1A, 1C, 1E, 1G, 1H, 1K; DF 1b; inTASC 1a 

0 0 0 2 3 4.600 5.000 

Q1b. The candidate differentiates strategies, materials, pace, levels of complexity, and language to introduce concepts 
and principles so that they are meaningful to students at varying levels of development and with diverse learning needs. 
IPTS 1A, 1B, 1D, 1J, 1L; DF: 1d, 1e, 3a, 3c; inTASC 1b 

0 0 0 1 4 4.800 5.000 

IPTS Standard 2 (Holistic Rating) The candidate demonstrates an in-depth understanding of content area knowledge 
that includes central concepts, methods of inquiry, structures of the disciplines, and content area literacy by creating 
meaningful learning experiences for each student based upon interactions among content area and pedagogical 
knowledge, and evidence-based practice. IPTS 2; inTASC 4, 8 

0 0 0 2 3 4.600 5.000 



 

 

Q2a The candidate examines resources for appropriateness and applies and adapts pedagogy, including connections 
across disciplines and life applications, to make all subject matter content accessible to each student. IPTS 2I, 2N, 2P, 3L, 
3N; DF: 1a, 1d, 1e; inTASC 4a, 4b, 4d, 8b 

0 0 1 1 4 4.800 5.000 

Q2b The candidate uses a variety of strategies and supporting content area literature to foster students’ conceptual 
development of subject matter content through critical thinking and inquiry, including the use of higher order 
questioning skills. IPTS 2J, 2K, 2M, 2Q; inTASC 4c, 8f 

0 0 1 2 3 4.600 45000 

Q2c The candidate designs and implements instructional and assistive technology when creating content area 
instruction and learning experiences for all students. IPTS 2L, 2O, 3N; DF: 1b, 1d, 3c, 3e; inTASC 4g 

0 0 1 1 3 4.400 5.000 

IPTS Standard 3 (Holistic) The candidate plans and designs instruction based on content area knowledge, diverse 
student characteristics, student performance data, curriculum goals, and the community context. The teacher plans for 
ongoing student growth and achievement. IPTS 3; inTASC 2, 7, 8, 9 

0 0 1 2 2 4.200 4.000 

Q3a The candidate creates short term and long term plans that address state standards and federal goals and 
objectives to establish high expectations for student learning and behavior. IPTS 3A, 3B, 3H, 3I , 3O; DF: 1c, 1e; inTASC 
2e, 7f 

0 0 0 2 3 4.600 5.000 

Q3b The candidate uses data to plan and develop or select relevant instructional content, materials, resources, and 
strategies to differentiate instruction. IPTS 3D, 3E, 3G, 3J, 3Q; DF: 1d, 1e; inTASC 2a, 2d, 2e, 2f, 7d 

0 0 1 2 2 4.200 4.000 

Q3c The candidate develops plans that provide different pathways for learning based on student responses and current 
experiences and taking into consideration personal biases and perspectives. IPTS 1F, 1I, 3B, 3C, 3E, 3K, 3M; DF: 1b, 1f; 
inTASC 2a, 2d, 8b, 9e 

0 0 0 2 3 4.600 5.000 

IPTS Standard 4 (Holistic) The candidate structures a safe and healthy learning environment that facilitates cultural and 
linguistic responsiveness, emotional well-being, self-efficacy, positive social interaction, mutual respect, active 
engagement, academic risk-taking, self-motivation, and personal goal-setting. IPTS 4; inTASC 2, 3 

0 0 1 1 3 4.400 5.000 

Q4a The candidate creates a safe, healthy and positive learning environment through the use of clear expectations and 
procedures that maximize learning for all students. IPTS 4A, 4F, 4G, 4I, 4J; DF: 2a, 2b, 2c, 2d, 2e; inTASC 3c, 3d 

0 0 1 1 3 4.400 5.000 

Q4b The candidate uses a variety of instructional and managerial strategies and techniques to organize, allocate, 
manage and modify time, materials, technology and physical spaces to engage all students in meaningful learning 
activities. IPTS 4A, 4C, 4G, 4K, 4M, 4N, 4O, 4P; DF: 2d, 2c, 3a, 3b, 3c, 3e; inTASC 2a, 3d, 3e 

0 0 1 1 3 4.400 5.000 

Q4c The candidate assesses and analyzes the learning environment and supporting student behavior data to develop 
and enhance awareness, respect, relationships, motivation, engagement and behavior of all students. IPTS 4B, 4C, 4D, 
4E, 4H, 4L, 4Q; DF: 1f, 3d, 4b; inTASC 3f, 3h, 

0 0 1 1 3 4.400 5.000 

IPTS Standard 5 (Holistic) The candidate differentiates instruction by using a variety of strategies that support critical 
and creative thinking, problem-solving, and continuous growth and learning. This candidate demonstrates an 
understanding that the classroom is a dynamic environment by practicing ongoing modification of instruction to 
enhance learning for each student. IPTS 5; inTASC 2, 3, 4, 5, 6, 7, 8, 9 

0 0 1 2 2 4.600 3.000 

Q5a The candidate monitors and adjusts multiple evidence-based instructional strategies, making use of technology, 
pacing, and flexible grouping of individuals with a range of abilities and experiences, to engage students in active 
learning opportunities. IPTS 5B, 5C, 5F, 5H, 5I, 5J, 5M, 5N, 5S; DF: 1e, 1d, 3b , 3c; inTASC 5f, 4f 

0 0 1 1 3 4.400 5.000 

Q5b The candidate implements disciplinary and interdisciplinary instructional approaches to develop accurate 
presentations and representations of concepts to assist students’ understandings and to develop critical/creative 
thinking and problem solving. IPTS 5A, 5D, 5I, 5L DF: 1c, 1e, 3b , 3c; inTASC 4h, 5b, 5c, 7a, 7b, 8c, 8e, 8i 

0 0 1 2 2 4.200 4.000 

Q5c The candidate models and facilitates effective use of digital tools to locate, analyze, evaluate, and utilize information 
resources to support research and learning. IPTS 5E, 5G, 5H, 5O; DF: 1d, 3a; inTASC 3g, 6i, 8g, 

0 0 0 2 3 4.600 5.000 

Q5d The candidate uses student data to adapt the curriculum and implement instructional strategies and materials 
according to the characteristics of each student. IPTS 5G, 5P; DF: 1c , 3d, 3e; inTASC 2b, 2c, 9c 

0 0 0 1 4 4.800 5.000 

Q5e The candidate varies his or her role in the instructional process as instructor, facilitator, coach, co-planner, or 
audience in relation to the content, purposes, and the needs of the students to maximize instructional time. IPTS 5E, 5F, 
5K, 5Q, 5R; DF: 1e, 3e; inTASC 2b, 8d 

0 0 1 1 3 4.400 5.000 



 

 

IPTS Standard 6 (Holistic) The candidate demonstrates foundational knowledge of reading, writing, and oral 
communication within the content area by recognizing and addressing student reading, writing, and oral 
communication needs to facilitate the acquisition of content knowledge. IPTS 6, inTASC 3, 4, 5, 6, 7, 8, 9 

0 0 1 1 3 4.400 5.000 

Q6a The candidate collects and uses appropriate assessment data to co-plan and select a wide range of materials and 
strategies to effectively teach content area reading, writing, and communication skills that meet the needs of diverse 
learners. IPTS 6G, 6H, 6I, 6J, 6K, 6R; DF: 1a, 1c, 1d, 1e, 1f, 3a, 3c, 3d, 3e, 4d; inTASC 5e, 9d 

0 1 0 1 3 4.200 5.000 

Q6b The candidate integrates reading, writing, and oral communication to engage students in content learning. IPTS 6E, 
6F, 6I, 6Q, 6S; DF: 1c, 1e, 3a, 3c; inTASC 5h 

0 0 0 2 3 4.600 5.000 

Q6c The candidate facilitates the use of word-identification and vocabulary skills, including academic language, and 
fluency strategies to foster comprehension of content for all learners. IPTS 6A, 6I, 6L, 6M; DF: 1a, 1c, 1e, 3a, 3b, 3c; 
inTASC 5h 

1 0 0 2 2 3.800 4.000 

Q6d The candidate guides students to analyze, evaluate, synthesize, and summarize information in single texts and 
across multiple texts so students can monitor and apply these comprehension strategies independently for learning 
content. IPTS 6B, 6N, 6O; DF: 1e, 3a, 3c; inTASC 3b, 4e, 5a, 5d, 6h 

0 0 0 1 4 4.800 5.000 

Q6e The candidate supports students to develop oral and written communication that utilizes organization, focus,  
elaboration, word choice, and standard conventions appropriate to the content areas. IPTS 6D, 6P; DF: 1b, 1e, 3a, 3c; 
inTASC 4i, 7c, 8a, 8f, 8h 

0 0 0 2 3 4.600 5.000 

IPTS Standard 7 (Holistic) The candidate utilizes both formative and summative assessments for determining student 
needs, monitoring student progress, measuring student growth, and evaluating student outcomes. The candidate 
makes decisions driven by data about curricular and instructional effectiveness and adjusts practices to meet the needs 
of each student. IPTS 7; inTASC 6, 10 

0 0 2 1 2 4.000 3.000 

Q7a The candidate effectively uses and modifies a variety of assessment strategies and technologies to conduct,  
monitor, and assess individual, group, and whole class progress and performance, including the application of  
accommodations for students with diverse learning needs. IPTS 7K, 7O, 7Q, 7R; DF: 1b, 1f, 3d, 3e; inTASC 6a, 6b, 6c, 6e, 
6g 

0 0 1 1 3 4.400 5.000 

Q7b The candidate maintains useful and accurate records of student work and performance. IPTS 7M; DF: 4b; inTASC 6b 0 1 0 2 2 4.600 4.000 

Q7c The candidate accurately interprets and uses assessment results, including student self-assessment, to determine 
performance levels, identify learning goals, select research-based instructional strategies and implement instruction to 
enhance learning outcomes for all students. IPTS 7J, 7L, 7N; DF: 4a; inTASC 6c, 6d, 6f 

0 0 2 1 2 4.000 3.000 

Q7d The candidate clearly communicates student performance data and collaborates with families and other 
professionals in a manner that complies with district, state, and federal requirements. IPTS 7N, 7P; DF: 4c; inTASC 10b, 
10d 

0 0 1 2 2 4.000 3.000 

IPTS Standard 8 (Holistic) The candidate builds and maintains collaborative relationships to foster cognitive, linguistic, 
physical, and social and emotional development. This teacher works as a team member with professional colleagues, 
students, parents or guardians, and community members. IPTS 8; inTASC 1, 3, 5, 7, 9, 10 

0 0 0 2 3 4.200 5.000 

Q8a The candidate works with school personnel and parents or guardians through cooperative partnerships to promote 
fair and equal learning opportunities for overall student well-being. IPTS 3F, 3P, 5Q, 8J, 8P, 8Q; DF: 4c, 4d, 4e, 4f; inTASC 
1c, 3a, 10b, 10d, 

0 0 0 1 4 4.800 5.000 

Q8b The candidate utilizes collaborative problem-solving and conflict resolution skills to effectively work with school 
personnel for the purposes of planning, instruction and assessment to support the growth and learning of all students,  
including those with diverse learning needs (i.e., ELN, Gifted, ELL). IPTS 8K, 8L, 8N, 8O, 8R, 8S; DF: 4c, 4d, 4e, 4f; inTASC 
7e, 10a, 10c, 10e 

0 0 0 2 3 4.600 5.000 

Q8c The candidate identifies and implements a variety of resources (i.e., digital tools & community resources) to 
promote collaborative efforts and opportunities to enhance student learning and understanding of local and global 
issues. IPTS 8M, 8T; DF: 1d, 1e, 1f, 2c , 4d; inTASC 5g, 9d, 10g, 10h, 

0 0 0 2 3 4.600 5.000 

IPTS Standard 9 (Holistic) The candidate demonstrates both ethical and reflective practices as well as exhibits 
professionalism; provides leadership in the learning community; and advocates for students, parents or guardians, and 
the profession. IPTS 9; inTASC 9, 10 

0 0 1 2 2 4.200 3.000 



 

 

Q9a The candidate demonstrates an understanding of emergency response procedures as required under the School 
Safety Drill Act [105 ILCS 128], including school safety and crisis intervention protocol, initial response actions (e.g., 
whether to stay in or evacuate a building), and first response to medical emergencies (e.g., first aid and life-saving 
techniques) through participation and leadership in schoolwide drills, training activities and certifications. IPTS 9C; DF: 
4d , 4f ; inTASC 9b, 9f, 10k 

0 0 0 2 3 4.600 5.000 

Q9b The candidate models professional behavior and appropriate dispositions that reflect honesty, integrity, personal 
responsibility, confidentiality, altruism and respect, including in matters with respect to digital culture. IPTS 9G, 9H, 9I, 
9S, 9T; DF: 4c, 4d, 4f; inTASC 10i 

0 0 0 1 4 4.800 5.000 

Q9c The candidate communicates relevant information and ideas effectively to students, parents or guardians, and 
peers, as well as collaborates with other teachers, students, parents or guardians, specialists, administrators, and 
community partners to enhance student learning and promote school improvement. IPTS 9L, 9M, 9N; DF: 4a, 4c, 4d, 4f; 
inTASC 9d, 10b, 10d 

0 0 1 1 3 4.400 5.000 

Q9d The candidate knows and complies with laws and rules and protects the confidentiality of information pertaining to 
each student and family. IPTS 9B, 9J, 9R; DF: 4f; inTASC 10d 

0 0 0 1 4 4.800 5.000 

Q9e The candidate participates in professional activities and employs leadership skills to contribute to personal growth 
and school improvement. IPTS 9D, 9E, 9O, 9P; DF: 4d, 4e; inTASC 9a, 10f 

0 0 1 1 3 4.400 5.000 

Q9f The candidate evaluates best practices and research-based materials against benchmarks within the disciplines and 
reflects on professional practice and resulting outcomes. IPTS 9A, 9K; DF: 4a; inTASC 10f 

0 0 0 1 4 4.800 5.000 

Q9g The candidate proactively advocates on behalf of students and families to ensure the learning and well-being of 
each student in the classroom. IPTS 9F, 9Q; DF: 4f; inTASC 10j 

0 0 0 1 4 4.800 5.000 

Student Teaching Assessment Addendum – Fall 2020 
 

 

1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

Total Points 
(0 pts) 

Mean Mode 

NCTE1.2;2.3 0 0 1 0 3 0 4.500 5.000 

NCTE 2.1 0 0 0 2 2 0 4.500 4.000 

NCTE 2.3 0 0 0 1 3 0 4.750 5.000 

NCTE 3.2 0 0 0 1 3 0 4.750 5.000 

NCTE 3.3 0 0 1 0 3 0 4.500 5.000 

NCTE 3.4 0 0 1 0 3 0 4.500 5.000 

NCTE 4.2 0 0 0 1 3 0 4.750 5.000 

NCTE 4.3 0 0 0 2 2 0 4.500 4.000 

NCTE 5.4 0 0 1 0 3 0 4.500 5.000 

NCTE 6.1 0 0 0 1 3 0 4.750 5.000 

NCTE 7.2 0 0 0 0 4 0 5.000 5.000 



 

Student Teaching Assessment Addendum – Spring 2021 
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Standard 
(1 pts) 

 
Occasionally 

Meets 
(2 pts) 

 
Meets 

Standard 
(3 pts) 

 
Occasionally 

Exceeds 
(4 pts) 

 
Exceeds 
Standard 

(5 pts) 

 

Mean 

 

Mode 

IPTS Standard 1 (Holistic Rating) The candidate demonstrates understanding of diverse characteristics and abilities of each 
student and how individuals develop and learn within the context of their social, economic, cultural, linguistic, and 
academic experiences by using these experiences to create instructional opportunities that maximize student learning.  
IPTS Standard 1; inTASC Standard 1 

0 0 1 1 1 4.000 4.000 

Q1a. The candidate collects, analyzes, and applies knowledge of student development, prior experiences, families, 
cultures, and differing abilities to facilitate a respectful learning community. IPTS 1A, 1C, 1E, 1G, 1H, 1K; DF 1b; inTASC 1a 

0 0 0 2 1 4.333 4.000 

Q1b. The candidate differentiates strategies, materials, pace, levels of complexity, and language to introduce concepts and 
principles so that they are meaningful to students at varying levels of development and with diverse learning needs. IPTS 
1A, 1B, 1D, 1J, 1L; DF: 1d, 1e, 3a, 3c; inTASC 1b 

0 0 1 1 1 4.000 3.000 

IPTS Standard 2 (Holistic Rating) The candidate demonstrates an in-depth understanding of content area knowledge that 
includes central concepts, methods of inquiry, structures of the disciplines, and content area literacy by creating 
meaningful learning experiences for each student based upon interactions among content area and pedagogical 
knowledge, and evidence-based practice. IPTS 2; inTASC 4, 8 

0 0 0 2 1 4.333 4.000 

Q2a The candidate examines resources for appropriateness and applies and adapts pedagogy, including connections 
across disciplines and life applications, to make all subject matter content accessible to each student. IPTS 2I, 2N, 2P, 3L, 
3N; DF: 1a, 1d, 1e; inTASC 4a, 4b, 4d, 8b 

0 0 0 2 1 4.667 4.000 

Q2b The candidate uses a variety of strategies and supporting content area literature to foster students’ conceptual 
development of subject matter content through critical thinking and inquiry, including the use of higher order questioning 
skills. IPTS 2J, 2K, 2M, 2Q; inTASC 4c, 8f 

0 0 0 1 2 4.333 5.000 

Q2c The candidate designs and implements instructional and assistive technology when creating content area instruction 
and learning experiences for all students. IPTS 2L, 2O, 3N; DF: 1b, 1d, 3c, 3e; inTASC 4g 

0 0 0 2 1 4.333 4.000 

IPTS Standard 3 (Holistic) The candidate plans and designs instruction based on content area knowledge, diverse student 
characteristics, student performance data, curriculum goals, and the community context. The teacher plans for ongoing 
student growth and achievement. IPTS 3; inTASC 2, 7, 8, 9 

0 0 0 2 1 4.000 4.000 

Q3a The candidate creates short term and long term plans that address state standards and federal goals and objectives 
to establish high expectations for student learning and behavior. IPTS 3A, 3B, 3H, 3I , 3O; DF: 1c, 1e; inTASC 2e, 7f 

0 0 1 1 1 4.000 4.000 

Q3b The candidate uses data to plan and develop or select relevant instructional content, materials, resources, and 
strategies to differentiate instruction. IPTS 3D, 3E, 3G, 3J, 3Q; DF: 1d, 1e; inTASC 2a, 2d, 2e, 2f, 7d 

0 0 0 1 2 4.667 5.000 

Q3c The candidate develops plans that provide different pathways for learning based on student responses and current 
experiences and taking into consideration personal biases and perspectives. IPTS 1F, 1I, 3B, 3C, 3E, 3K, 3M; DF: 1b, 1f; 
inTASC 2a, 2d, 8b, 9e 

0 0 1 1 1 4.000 4.000 

IPTS Standard 4 (Holistic) The candidate structures a safe and healthy learning environment that facilitates cultural and 
linguistic responsiveness, emotional well-being, self-efficacy, positive social interaction, mutual respect, active 
engagement, academic risk-taking, self-motivation, and personal goal-setting. IPTS 4; inTASC 2, 3 

0 0 1 1 1 4.000 4.000 

Q4a The candidate creates a safe, healthy and positive learning environment through the use of clear expectations and 
procedures that maximize learning for all students. IPTS 4A, 4F, 4G, 4I, 4J; DF: 2a, 2b, 2c, 2d, 2e; inTASC 3c, 3d 

0 0 0 2 1 4.333 4.000 

Q4b The candidate uses a variety of instructional and managerial strategies and techniques to organize, allocate, manage 
and modify time, materials, technology and physical spaces to engage all students in meaningful learning activities. IPTS 
4A, 4C, 4G, 4K, 4M, 4N, 4O, 4P; DF: 2d, 2c, 3a, 3b, 3c, 3e; inTASC 2a, 3d, 3e 

0 0 2 0 1 3.667 3.000 

Q4c The candidate assesses and analyzes the learning environment and supporting student behavior data to develop and 
enhance awareness, respect, relationships, motivation, engagement and behavior of all students. IPTS 4B, 4C, 4D, 4E, 4H, 
4L, 4Q; DF: 1f, 3d, 4b; inTASC 3f, 3h, 

0 0 1 1 1 4.333 4.000 



 

 

IPTS Standard 5 (Holistic) The candidate differentiates instruction by using a variety of strategies that support critical and 
creative thinking, problem-solving, and continuous growth and learning. This candidate demonstrates an understanding 
that the classroom is a dynamic environment by practicing ongoing modification of instruction to enhance learning for 
each student. IPTS 5; inTASC 2, 3, 4, 5, 6, 7, 8, 9 

0 0 1 1 1 4.333 4.000 

Q5a The candidate monitors and adjusts multiple evidence-based instructional strategies, making use of technology, 
pacing, and flexible grouping of individuals with a range of abilities and experiences, to engage students in active learning 
opportunities. IPTS 5B, 5C, 5F, 5H, 5I, 5J, 5M, 5N, 5S; DF: 1e, 1d, 3b , 3c; inTASC 5f, 4f 

0 0 1 1 1 4.333 4.000 

Q5b The candidate implements disciplinary and interdisciplinary instructional approaches to develop accurate 
presentations and representations of concepts to assist students’ understandings and to develop critical/creative thinking 
and problem solving. IPTS 5A, 5D, 5I, 5L DF: 1c, 1e, 3b , 3c; inTASC 4h, 5b, 5c, 7a, 7b, 8c, 8e, 8i 

0 0 1 0 2 4.333 5.000 

Q5c The candidate models and facilitates effective use of digital tools to locate, analyze, evaluate, and utilize information 
resources to support research and learning. IPTS 5E, 5G, 5H, 5O; DF: 1d, 3a; inTASC 3g, 6i, 8g, 

0 0 1 1 1 4.000 4.000 

Q5d The candidate uses student data to adapt the curriculum and implement instructional strategies and materials 
according to the characteristics of each student. IPTS 5G, 5P; DF: 1c , 3d, 3e; inTASC 2b, 2c, 9c 

0 0 1 1 1 4.000 4.000 

Q5e The candidate varies his or her role in the instructional process as instructor, facilitator, coach, co-planner, or 
audience in relation to the content, purposes, and the needs of the students to maximize instructional time. IPTS 5E, 5F, 
5K, 5Q, 5R; DF: 1e, 3e; inTASC 2b, 8d 

0 0 2 0 1 3.667 3.000 

IPTS Standard 6 (Holistic) The candidate demonstrates foundational knowledge of reading, writing, and oral 
communication within the content area by recognizing and addressing student reading, writing, and oral communication 
needs to facilitate the acquisition of content knowledge. IPTS 6, inTASC 3, 4, 5, 6, 7, 8, 9 

0 0 0 2 1 4.333 4.000 

Q6a The candidate collects and uses appropriate assessment data to co-plan and select a wide range of materials and 
strategies to effectively teach content area reading, writing, and communication skills that meet the needs of diverse 
learners. IPTS 6G, 6H, 6I, 6J, 6K, 6R; DF: 1a, 1c, 1d, 1e, 1f, 3a, 3c, 3d, 3e, 4d; inTASC 5e, 9d 

0 1 0 2 1 4.333 4.000 

Q6b The candidate integrates reading, writing, and oral communication to engage students in content learning. IPTS 6E, 
6F, 6I, 6Q, 6S; DF: 1c, 1e, 3a, 3c; inTASC 5h 

0 0 0 2 1 4.333 4.000 

Q6c The candidate facilitates the use of word-identification and vocabulary skills, including academic language, and 
fluency strategies to foster comprehension of content for all learners. IPTS 6A, 6I, 6L, 6M; DF: 1a, 1c, 1e, 3a, 3b, 3c; inTASC 
5h 

1 0 0 0 3 5.000 5.000 

Q6d The candidate guides students to analyze, evaluate, synthesize, and summarize information in single texts and across 
multiple texts so students can monitor and apply these comprehension strategies independently for learning content.  
IPTS 6B, 6N, 6O; DF: 1e, 3a, 3c; inTASC 3b, 4e, 5a, 5d, 6h 

0 0 0 2 1 4.333 4.000 

Q6e The candidate supports students to develop oral and written communication that utilizes organization, focus, 
elaboration, word choice, and standard conventions appropriate to the content areas. IPTS 6D, 6P; DF: 1b, 1e, 3a, 3c; 
inTASC 4i, 7c, 8a, 8f, 8h 

0 0 0 1 2 4.667 5.000 

IPTS Standard 7 (Holistic) The candidate utilizes both formative and summative assessments for determining student 
needs, monitoring student progress, measuring student growth, and evaluating student outcomes. The candidate makes 
decisions driven by data about curricular and instructional effectiveness and adjusts practices to meet the needs of each 
student. IPTS 7; inTASC 6, 10 

0 0 1 1 1 4.000 4.000 

Q7a The candidate effectively uses and modifies a variety of assessment strategies and technologies to conduct, monitor, 
and assess individual, group, and whole class progress and performance, including the application of accommodations for 
students with diverse learning needs. IPTS 7K, 7O, 7Q, 7R; DF: 1b, 1f, 3d, 3e; inTASC 6a, 6b, 6c, 6e, 6g 

0 0 1 1 1 4.000 4.000 

Q7b The candidate maintains useful and accurate records of student work and performance. IPTS 7M; DF: 4b; inTASC 6b 0 1 0 1 2 4.667 5.000 

Q7c The candidate accurately interprets and uses assessment results, including student self-assessment, to determine 
performance levels, identify learning goals, select research-based instructional strategies and implement instruction to 
enhance learning outcomes for all students. IPTS 7J, 7L, 7N; DF: 4a; inTASC 6c, 6d, 6f 

0 0 1 1 1 4.000 4.000 

Q7d The candidate clearly communicates student performance data and collaborates with families and other 
professionals in a manner that complies with district, state, and federal requirements. IPTS 7N, 7P; DF: 4c; inTASC 10b, 10d 

0 0 0 2 1 4.333 4.000 



 

 

IPTS Standard 8 (Holistic) The candidate builds and maintains collaborative relationships to foster cognitive, linguistic, 
physical, and social and emotional development. This teacher works as a team member with professional colleagues, 
students, parents or guardians, and community members. IPTS 8; inTASC 1, 3, 5, 7, 9, 10 

0 0 0 2 1 4.333 4.000 

Q8a The candidate works with school personnel and parents or guardians through cooperative partnerships to promote 
fair and equal learning opportunities for overall student well-being. IPTS 3F, 3P, 5Q, 8J, 8P, 8Q; DF: 4c, 4d, 4e, 4f; inTASC 1c, 
3a, 10b, 10d, 

0 0 0 1 2 4.667 5.000 

Q8b The candidate utilizes collaborative problem-solving and conflict resolution skills to effectively work with school 
personnel for the purposes of planning, instruction and assessment to support the growth and learning of all students, 
including those with diverse learning needs (i.e., ELN, Gifted, ELL). IPTS 8K, 8L, 8N, 8O, 8R, 8S; DF: 4c, 4d, 4e, 4f; inTASC 7e, 
10a, 10c, 10e 

0 0 0 2 1 4.333 4.000 

Q8c The candidate identifies and implements a variety of resources (i.e., digital tools & community resources) to promote 
collaborative efforts and opportunities to enhance student learning and understanding of local and global issues. IPTS 8M, 
8T; DF: 1d, 1e, 1f, 2c , 4d; inTASC 5g, 9d, 10g, 10h, 

0 0 0 2 1 4.333 4.000 

IPTS Standard 9 (Holistic) The candidate demonstrates both ethical and reflective practices as well as exhibits 
professionalism; provides leadership in the learning community; and advocates for students, parents or guardians, and 
the profession. IPTS 9; inTASC 9, 10 

0 0 0 1 2 4.667 5.000 

Q9a The candidate demonstrates an understanding of emergency response procedures as required under the School 
Safety Drill Act [105 ILCS 128], including school safety and crisis intervention protocol, initial response actions (e.g., 
whether to stay in or evacuate a building), and first response to medical emergencies (e.g., first aid and life-saving 
techniques) through participation and leadership in schoolwide drills, training activities and certifications. IPTS 9C; DF: 4d , 
4f ; inTASC 9b, 9f, 10k 

0 0 0 1 2 4.667 5.000 

Q9b The candidate models professional behavior and appropriate dispositions that reflect honesty, integrity, personal 
responsibility, confidentiality, altruism and respect, including in matters with respect to digital culture. IPTS 9G, 9H, 9I, 9S, 
9T; DF: 4c, 4d, 4f; inTASC 10i 

0 0 0 1 2 4.667 5.000 

Q9c The candidate communicates relevant information and ideas effectively to students, parents or guardians, and peers, 
as well as collaborates with other teachers, students, parents or guardians, specialists, administrators, and community  
partners to enhance student learning and promote school improvement. IPTS 9L, 9M, 9N; DF: 4a, 4c, 4d, 4f; inTASC 9d, 
10b, 10d 

0 0 0 2 1 4.333 4.000 

Q9d The candidate knows and complies with laws and rules and protects the confidentiality of information pertaining to 
each student and family. IPTS 9B, 9J, 9R; DF: 4f; inTASC 10d 

0 0 0 0 3 5.00 5.000 

Q9e The candidate participates in professional activities and employs leadership skills to contribute to personal growth 
and school improvement. IPTS 9D, 9E, 9O, 9P; DF: 4d, 4e; inTASC 9a, 10f 

0 0 0 1 2 4.667 5.000 

Q9f The candidate evaluates best practices and research-based materials against benchmarks within the disciplines and 
reflects on professional practice and resulting outcomes. IPTS 9A, 9K; DF: 4a; inTASC 10f 

0 0 2 0 1 3.667 3.000 

Q9g The candidate proactively advocates on behalf of students and families to ensure the learning and well-being of each 
student in the classroom. IPTS 9F, 9Q; DF: 4f; inTASC 10j 

0 0 1 1 1 4.000 4.000 



 

Student Teaching Assessment Addendum – Spring 2021 
 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
4 

(4 pts) 
5 

(5 pts) 
Total Points 

(0 pts) 
Mean Mode 

NCTE1.2;2.3 0 0 0 3 0 0 4.000 4.000 

NCTE 2.1 0 0 0 3 0 0 4.000 4.000 

NCTE 2.3 0 0 0 3 0 0 4.000 4.000 

NCTE 3.2 0 0 2 1 0 0 3.333 3.000 

NCTE 3.3 0 0 1 2 0 0 3.667 4.000 

NCTE 3.4 0 0 2 1 0 0 3.333 4.000 

NCTE 4.2 0 0 0 2 0 0 4.000 4.000 

NCTE 4.3 0 0 1 2 0 0 3.667 4.000 

NCTE 5.4 0 0 0 3 0 0 4.000 4.000 

NCTE 6.1 0 0 0 2 1 0 4.333 4.000 

NCTE 7.2 0 0 0 2 1 0 4.333 4.000 

 
(Note: In the 2021-2022 academic year EIU revised and piloted a new version of this rubric. Because of this, not all performance indicators align with the 
ones listed above. Further, in this year EIU discontinued using Live Text for their EPP and Program Assessments and transitioned over to D2L rubrics with 
different rubric formatting and calculations. The data for Fall 2021 and Spring 2022 for this assessment was reviewed in conjunction with this set but does 
not align in format or allow for the same statistical computations so it is not contained here. This is available as an additional electronic file for review upon 
request.) 



 

Assessment #5 Impact on P-12 Assessment 
SLO 1 - Demonstrate the ability to think and write critically about clinical experiences 

 
 

Part I. Narrative 
 
 

A. Description 
 

The Impact on P-12 Assessment showcases candidates’ competencies related to crafting and implementing assessments across the various 
strands of English Language Arts (reading, writing, speaking, listening, viewing), as well as their ability to analyze and utilize assessment 
data to inform their instructional choices. This assessment tool aligns with tasks candidates complete during student teaching related to 
the edTPA licensure test (see Assessment #7) but expands beyond it. For example, the edTPA exam’s focus for ELA candidates is 
primarily on instruction and assessment relating to language functions and candidates, therefore, focus more heavily on their practices 
relating to developing and assessing reading and writing skills. This assessment purposely is more expansive and asks candidates to 
reflect on how they assessed and worked with assessment data concerning all ELA skills, particularly ones that are not addressed on the 
edTPA tasks (e.g. speaking, listening, viewing). The main Impact on P-12 Assessment is a shared assessment used across our Education 
Preparation Program. The university supervisors working with student teachers evaluate candidates on their submitted assessment 
materials during student teaching (via Live Text). The Impact on P-12 Addendum focusing on a wider range of ELA assessments (see E. 
Assessment Tool below) is aligned with key NCTE Standards. The material for this assessment (e.g. reflective essay, student data) is 
submitted by candidates during student teaching. The assessment is then reviewed and scored by members of the English Education 
Committee (which is comprised of all ELA content area methods instructors and the Director of English Education) via Live Text. 

 
 

B. Alignment with Standards 
 

The Impact on P-12 Assessment Addendum is aligned with multiple NCTE Standards. Within the reflective essay portion of the Impact 
on P-12 Assessment, candidates are asked to justify their “choices concerning assessment selection by drawing upon current educational 
research/best practices” (NCTE 5.4). This assessment highlights candidates’ ability to craft and implement a range of formal and 
informal, formative and summative, and authentic assessments throughout their semester of instruction (NCTE 3.2). Candidates are 
required to include assessment tools and student data and to reflect upon their assessment practices that expand across the various areas of 
ELA, such as Reading (NCTE 3.4), Writing (NCTE 2.1, 4.2), and Viewing (NCTE 1.2, 2.3). Documenting their assessment practices 
alone is not suffice, this task also requires candidates to discuss how they “used data from the assessment to improve student learning 
within the various English Language Arts strands” (NCTE 5.2) and how such data allowed them to differentiate instruction to meet the 



 

needs of different student learning populations (NCTE 5.2). The Impact on P-12 Assessment requires candidates to engage in meaningful 
professional reflection (NCTE 7.1, 7.2). 

 
 

C-D. Analysis of Data & Evidence for Meeting Standards 

The data collected from the Impact on P-12 Assessment & Addendum throughout the past three academic years indicate that candidates 
are meeting the aligned NCTE Standards. Both scoring rubrics (See F below) utilize a 5-point scale wherein a score of 3.0 indicates that 
the standards aligned with a particular performance indicator have been met. The mean scores on the main assessment rubric consistently 
average 3.0 or higher with the majority of them falling higher than 4.0. For the addendum, the vast majority of the mean scores fell above 
the 3.0 range as well. In fact, throughout the six semesters of data collection there were only two instances wherein a mean score in any 
performance indicator was below a 3.0. This indicates that performance goals were hit 99.4% of the time with 334 of 336 means for 
hitting the target of 3.0 or higher. Further, there were only 14 instances of individual candidate scores falling in the 1 or 2 point range, 
representing only .002% of the collective data. The mean scores between the two assessment components do vary with the addendum 
showcasing slightly lower scores. As will be discussed more in Section V, this may reflect not just the different focus assessment focus 
areas present between the two parts of this assessment but also the differences between those conducting the assessments (suggesting 
opportunities for additional training on use of the assessment tools). The six datasets do suggest areas of program strengths and potential 
areas for monitoring or growth. For example, while typically at or above the “meets” score, candidate scores relating to designing/utilizing 
“assessments that inform instruction by providing data about students interests, reading proficiencies, and reading processes” (NCTE 3.4), 
using “data about their students individual differences, identities, and funds of knowledge for literacy learning to create inclusive learning 
environments that contextualize curriculum and instruction and help students participate actively in their own learning” (NCTE 5.2), and 
“differentiating instruction based on students’ self-assessments” and communicating “with students about their performance in ways that 
actively involve them in their own learning” (NCTE 5.3) were slightly lower than other performance indicators. In terms of scores that 
tended to be slightly higher comparatively, candidates scored consistently high in regard to selecting, creating, and using “a wide variety of 
instructional strategies and teaching resources, including contemporary technologies and digital media, consistent with what is currently 
known about student learning in English Language Arts” (NCTE 5.4), as well as in relation to their abilities to engage in purposeful, 
critical reflection concerning their own professional experiences and growth (NCTE 7.1, 7.2). 



 

Part 2: Assessment Documentation 
 

E. Assessment Tool  

Impact on P-12 (edTPA) Student Learning Assignment: 
English Language Arts 

 

Assignment Overview 
 

This assignment, aligned with the work you will submit for the edTPA, is designed to help you measure your impact on your students’ 
learning during your student teaching. “Student learning” is a demonstrable change in student understanding of content, particularly with 
regard to reading, writing, speaking, and listening, as well as competency in terms of technology and media literacy skills. You have 
flexibility in how you assess student learning in these various areas. Quizzes/tests, writing assignments, projects, discussions, and many 
other forms of assessment are acceptable as long as they provide the required information on how you assess all of the above areas at 
some point during the semester. 

 
For this assignment, you will need to go beyond creating a list of students’ scores on tests and assignments; rather, you will use this data to 
assess their gains in understanding and critical thinking skills. One way to do this would be to give pre/post-tests before and after teaching a 
unit and compare the scores on the two tests. Another way to do this would be to compare the results of two assessments focused on the 
same skill-set spaced out throughout the semester (e.g. charting the improvement between two sets of class presentations or two research- 
based writing assignments). There are countless alternative assessments that will allow you to accomplish these tasks (e.g. a portfolio-style 
project). 

 
Assignment Organization 

 
Part I: Reflective Essay (Assessment Overview & Data Analysis) 
In a 2-3 page reflective essay, briefly discuss the various assessments you designed/utilized to evaluate student learning in terms of the 
various English language arts strands (reading, writing, speaking, listening, technology, media literacy). Justify your choices concerning 
assessment selection by drawing upon current educational research/best practices (cite as appropriate). Next, for the majority of the essay, 
analyze the data you collected and explain how it demonstrates student growth (refer to the statistics you include in Part II). Also, include 
specific examples of how you used data from the assessments to improve student learning within the various English language arts strands 
(i.e. Did assessment data inform your later text selection, lessons, assignments, etc? Did you differentiate instruction, re-teach, or review 
material based on students’ scores?). In the end, this essay should prove that you skillfully and consistently analyzed assessment data 
throughout an extended time period, used that data to inform your instructional practices and planning, and that such practices resulted in 
acceptable levels of growth in terms of student learning. 

 
Part II: Supplementary Material (Assessments & Student Data) 
When you upload your essay, you should also submit the assessments (assignment sheets & rubrics, exams/quizzes, etc.) and data 
(student scores) that you referenced in Part I of your essay. (In order to protect student confidentiality, you may use student numbers 
instead of names or provide last initials instead of full last names). You may be selective when highlighting the assessments you used 
throughout the semester both here and within your essay. Options include: 1) choosing to discuss assessments all from one single unit (if 



 

all ELA areas are assessed within that unit) or 2) selecting assessments from various points in the semester that demonstrate how you 
assess the various ELA areas at different points throughout the course. You should not feel compelled to discuss every formal or informal 
assessment you completed and/or to include all of those data sets in your final submission. If you are unable to address a standard due to 
the need to conform to the requirements your current teaching situation, discuss how you could address that standard in a follow-up 
assignment or activity. 

 
Assignment Submission 

 
This assignment will be assessed by EIU English Education Methods Instructors against the criteria listed on the attached rubric which 
aligns with the relevant NCTE Standards ELA teacher candidates are expected to master. In order to earn recommendation for licensure, 
you will need to achieve at least an “Acceptable” rating for each standard. Reviewing this rubric early in the semester may prove useful as 
you begin planning assessments and analyzing student results. 

 
Upload the reflective essay, the assessments, and the data you collected as attachments through the Live Text course set up for student 
teaching on or before Monday, Week 14 of EIU’s semester. (This does not need to be assessed by your Cooperating Teacher prior to 
submission although you may feel free to consult him/her should you so choose.) Failure to submit this assessment on time will result in an 
incomplete grade for student teaching and a delay in graduation. Please direct any questions you have about the assignment to the 
Director of English Education. 



 

F. Scoring Rubric  
 

Impact on P-12 Learning (edTPA) Assessment Addendum 

English Language Arts Teacher Education Candidates 

 
Student Name:   

School Name:    

Semester/Year:   

City/Town   

 
 
 

Assess the English Language Arts-specific competencies listed below as demonstrated in the candidate’s assessment strategies by marking the appropriate box: 
 

 1 2 3 4 5  
ELA Specific 
Competencies 

Does Not Meet Standard Occasionally 
Meets 
Standard 

Meets Standard Occasionally 
Exceeds 
Standard 

Exceeds Standard Candidate 
Score 

NCTE 
I.2, II.3 

Candidate does not consistently demonstrate 
knowledge about how adolescents read and 
compose texts and make meaning through 
interaction with media environments. 

 Candidate is knowledgeable about how 
adolescents read and compose texts and make 
meaning through interaction with media 
environments. 

 Candidate is highly knowledgeable about how 
adolescents read and compose texts and make 
meaning through interaction with media 
environments. 

 

NCTE 
II.1 

Candidate does not demonstrate an ability to 
design a range of formal and informal 
composition assessments taking into 
consideration the interrelationships among 
form, audience, context, and purpose; candidate 
does not demonstrate that writing is a recursive 
process and guide students accordingly. 

 Candidate designs a range of formal and 
informal composition assessments taking into 
consideration the interrelationships among form, 
audience, context, and purpose; candidates 
understand that writing is a recursive process and 
guides students through the various stages. 

 Candidate designs a wide range of formal and 
informal composition assessments taking into 
consideration the interrelationships among 
form, audience, context, and purpose; candidate 
understands that writing is a recursive process 
and strategically guides students through the 
various stages. 

 

NCTE 
III.2 

Candidate does not design a range of authentic 
assessments (e.g., formal and informal, 
formative and summative) of reading and 
literature that demonstrate an understanding of 
how learners develop and that address 
interpretive, critical, and evaluative abilities in 
multiple ELA areas: reading, writing, 
speaking, listening, viewing, and presenting. 

 Candidate designs a range of authentic 
assessments (e.g., formal and informal, formative 
and summative) of reading and literature that 
demonstrate an understanding of how learners 
develop and that address interpretive, critical, 
and evaluative abilities in all but one ELA area: 
reading, writing, speaking, listening, viewing, 
and presenting. 

 Candidate designs a wide range of authentic 
assessments (e.g., formal and informal, 
formative and summative) of reading and 
literature that demonstrate an in depth 
understanding of how learners develop and that 
address interpretive, critical, and evaluative 
abilities in all ELA areas: reading, writing, 
speaking, listening, viewing, and presenting. 

 

NCTE 
III.4 

Candidate does not knowledgeably select 
appropriate reading texts and designs/utilizes 
assessments that inform instruction by 
providing data about student interests, reading 
proficiencies, and reading processes. 

 Candidate knowledgeably selects appropriate 
reading texts and designs/utilizes assessments 
that inform instruction by providing data about 
student interests, reading proficiencies, and 
reading processes. 

 Candidate knowledgeably and consistently 
selects appropriate reading texts and 
designs/utilizes assessments that inform 
instruction by providing data about student 
interests, reading proficiencies, and reading 
processes. 

 

NCTE 
IV.2 

Candidate does not design a range of 
assessments for students that promote their 
development as writers, are appropriate to the 
writing task, and are consistent with current 
research and theory. Candidate is unable to 
consistently respond to student writing in 

 Candidate designs a range of assessments for 
students that promote their development as 
writers, are appropriate to the writing task, and 
are consistent with current research and theory. 
Candidate is able to respond to student writing in 
process and to finished texts in ways that engage 

 Candidate designs an impressive range of 
assessments for students that promote their 
development as writers, are appropriate to the 
writing task, and are consistent with current 
research and theory. Candidate is able to give 
detailed, useful feedback to student writing in 

 



 

 process and to finished texts in ways that 
engage students’ ideas and encourage their 
growth as writers over time. 

 students’ ideas and encourage their growth as 
writers over time. 

 process and to finished texts in ways that 
engage students’ ideas and encourage their 
growth as writers over time. 

 

NCTE 
V.2 

Candidate does not use data about their 
students’ individual differences, identities, and 
funds of knowledge for literacy learning to 
create inclusive learning environments that 
contextualize curriculum and instruction and 
help students participate actively in their own 
learning in ELA. 

 Candidate uses data about their students’ 
individual differences, identities, and funds of 
knowledge for literacy learning to create 
inclusive learning environments that 
contextualize curriculum and instruction and 
help students participate in their own learning in 
ELA. 

 Candidate skillfully uses data about their 
students’ individual differences, identities, and 
funds of knowledge for literacy learning to 
create inclusive learning environments that 
contextualize curriculum and instruction and 
help students participate actively in their own 
learning in ELA. 

 

NCTE 
V.3 

Candidate does not show evident of 
differentiating instruction based on students’ 
self-assessments and formal and informal 
assessments of learning in English language 
arts; candidates communicate with students 
about their performance in ways that actively 
involve them in their own learning. 

 Candidate differentiates instruction based on 
students’ self-assessments and formal and 
informal assessments of learning in English 
language arts; candidates communicate with 
students about their performance in ways that 
actively involve them in their own learning. 

 Candidate successfully differentiates instruction 
based on students’ self-assessments and formal 
and informal assessments of learning in English 
language arts; candidates communicate with 
students about their performance in ways that 
actively involve them in their own learning. 

 

NCTE 
V.4 

Candidate does consistently select, create, and 
use a variety of instructional strategies and 
teaching resources, including contemporary 
technologies and digital media, consistent with 
what is currently known about student learning 
in English Language Arts. 

 Candidate selects, creates, and uses a variety of 
instructional strategies and teaching resources, 
including contemporary technologies and digital 
media, consistent with what is currently known 
about student learning in English Language Arts. 

 Candidate selects, creates, and skillfully uses a 
wide variety of instructional strategies and 
teaching resources, including contemporary 
technologies and digital media, consistent with 
what is currently known about student learning 
in English Language Arts. 

 

NCTE 
VII.1 

Candidate models literate and ethical practices 
in ELA teaching, and engages in/reflects on a 
variety of experiences related to ELA. 

 Candidate models literate and ethical practices in 
ELA teaching, and engages in/reflects on a 
variety of experiences related to ELA. 

 Candidate models literate and ethical practices 
in ELA teaching, and engages in/reflects on a 
variety of experiences related to ELA. 

 

NCTE 
VII.2 

Candidate does not engage in and reflect on a 
variety of experiences related to ELA that 
demonstrate understanding of and readiness for 
leadership, collaboration, ongoing professional 
development, and/or community engagement. 

 Candidate engages in and reflects on a variety of 
experiences related to ELA that demonstrate 
understanding of and readiness for leadership, 
collaboration, ongoing professional 
development, and/or community engagement. 

 Candidate consistently engages in and reflects 
on a variety of experiences related to ELA that 
demonstrate understanding of and readiness for 
leadership, collaboration, ongoing professional 
development, and community engagement. 

 

 

TOTAL SCORE:   



 

G. Candidate Data  
 

Impact on P-12 Assessment & P-12 Addendum Assessment Data (Fall 2018 – Spring 2021) 
ELA Student Teaching Cohorts (STG 4001) 

Impact on P-12 Assessment - Fall 2018 
 

 
Does Not Meet 

(1 pts) 

 
Occasionally Meets 

Standard 
(2 pts) 

 
Meets 

Standard 
(3 pts) 

 
Occasionally Exceeds 

Standard 
(4 pts) 

 
Exceeds 
Standard 

(5 pts) 

 

Mean 

 

Mode 

1. Candidate assesses individual and group performance and prior knowledge to design and modify instruction. 
InTASC 1a, 2a, 4f, 6g, 7d, 7f, 8a IPTS.1.D 1.L 2.E DF: 1a, 1b, 3c, 3d, 3e 

0 0 0 1 1 4.500 5.000 

2. Candidate designs instruction appropriate to learners’ stages of development, learning styles, strengths and needs. 
InTASC 1b, 2a, 2b, 7b, 7d, 8a, 8h, IPT .1.C, 1.D, 1.J, 3.C, 3.J, 3.Q, 4.L DF: 1a, 1b, 3c, 3d, 3e 

0 0 0 1 1 4.500 5.000 

3. Candidate establishes expectations for student learning whereby short-range and long-range goals are identified 
and demonstrate an observable scope and sequence inTASC 4h, 7a, 7b, 7c, 7f IPTS 3.B, 3.I DF: 1c, 2b, 2d, 3a 

0 0 0 1 1 4.500 5.000 

4. Candidate’s objectives reflect important learning and include assessment criteria. Goals and objectives are suitable 
for whole group learners. Assessments are non-discriminatory. InTASC 1b, 2e, 2c, 4i, 6a, 6b, 6g, 7d, 7e, 7f IPTS 7.A, 7.B, 
7.E, 7.I, 7.K, 7.R DF: 1c, 2b, 2d, 3a 

0 0 0 0 2 5.000 5.000 

5. Candidate uses evidenced based differentiated instructional strategies, activities, and materials that are 
appropriate for diverse learners and are informed by curricular scope and sequence. InTASC 1b, 2a, 2b, 2f, 4a, 4b, 7b, 
7c, 7e, IPTS 2.F, 2.I, 3.Q, 5.B, 5.C, 5.E, 5.S DF: 1d, 1e, 1f, 2c, 3b, 3c, 3d, 3e 

0 0 0 1 1 4.500 5.000 

6. Candidate uses a variety of strategies and materials/resources, based on data review, which were appropriate in 
accommodating learners’ academic needs, behavioral needs, and experiences. InTASC 1a, 1b, 2a, 2b, 2c, 2d, 2e, 2f, 3d, 
3e, 7b, 7e, 8a IPTS 4.H, 4.O, 4.Q, 5.E, 5.M DF: 1b, 1c, 1d, 1e, 2d 

0 0 0 1 1 4.500 5.000 

7. Candidate’s modifications to strategies and materials are evident during instruction. InTASC 1a, 2a, 2b, 2e, 2f, 4f, 4g 
IPTS 3.M, 5.G, 5.J DF: 1b, 1e, 2a, 2b, 3c, 3d, 3e 

0 0 1 0 1 4.000 3.000 

8. Candidate aligns the content knowledge/skills and methods of assessment with the learning standards. InTASC 4a, 
4d, 4f, 7a, 7c IPTS 2.J, 2.P, 7.B, 7.E DF: 1a, 1b, 1f, 3d, 3e 

0 0 0 1 1 4.500 5.000 

9. Candidate maintains useful and accurate records of learners’ academic and behavioral performance on short and 
long range instructional goals. InTASC 1a, 6a, 6b, 7f IPTS 7.M DF: 4b 

0 0 0 1 1 4.500 5.000 

10. Candidate collects diagnostic, formative, and summative data using a variety of informal and formal assessments. 
Data are used to monitor student learning. InTASC 1a, 6a, 6b, 6e, 6g IPTS 1.H, 7.E, 7.K DF: 1f, 3d 

0 0 0 2 0 4.000 4.000 

11. Candidate collects pre-test and post-test data using objective informal/formal data collection procedures. Data 
acquired from learners’ responses are in alignment with short and long range instructional goals. InTASC 1a, 6a, 6b, 
6e, 6g IPTS 7.D, 7.E, 7.F, 7.G, 7.I, 7.J, 7.K, 7M DF: 1f, 4b 

0 0 0 1 1 4.500 5.000 

12. Candidate demonstrates a positive impact on the academic performance and behavior of learners. InTASC 9c, 
IPTS 5.G, 6.J, 7.B, 7.E, 7.G, 7.I, 7.K DF: 1f, 3d, 4b 

0 0 0 1 1 4.500 5.000 

13. Candidate uses classroom observation, information about students, pedagogical knowledge, and research as 
sources of reflection and revision of practice. InTASC 1a, 2b, 7f, 9d, 9c IPTS 1.A, 1.B, 1.C, 1.D, 1.E, 1.H, 1.L, 2.A, 2.B, 2.C, 
2.E, 3.C, 8.K, 8.L, 9.A , 9.K, 9.O, 9.P DF: 1a, 1b, 1d, 1e, 4a, 4b, 4e, 4f 

0 0 0 1 1 4.500 5.000 

14. Candidate articulates how choices in instructional planning and implementation impact student learning. 
Recommendations for changing candidate behaviors to increase impact on group learning are cited. InTASC 9d, 9c 
IPTS 3.D, 3.G, 4.A, 4.B, 4.C, 4.D, 7.G, 7.J, 9.K DF: 1a, 1b, 1c, 1d, 1e, 1f, 2a, 2b, 2c, 2d, 2e, 3d, 3e, 4a, 4f 

0 0 0 1 1 4.500 5.000 

15. Candidate uses information about students’ families, cultures, and communities to connect instruction to 
students’ experiences. InTASC 1c, 3f, 5g, 9e, 10d IPTS 1.A, 1.C, 1.I, 1.L, 2.N, 3.C, 3.K, 4.B, 5.M DF: 1b, 3d, 4c 

0 0 0 1 1 4.500 5.000 

16. Candidate uses a variety of means/strategies to effectively communicate with learners with diverse learning 
needs, cultural background, and life experiences. InTASC 1c, 2e, 2f, 3f, 5g, 9e, 10d IPTS 1.D, 1.E, 1.H, 3.C, 3.K, 6.E DF: 
2a, 3a, 3c 

0 0 0 1 1 4.500 5.000 

17. Candidate designs, implements, and assesses student learning activities that integrate computers/technology. 
InTASC 2f, 3g, 6i IPTS 1.G, 2.O, 3.E, 4.M, 5.C , 5.N, 5.O DF: 1d, 3d 

0 0 0 1 1 4.500 5.000 

18. Candidate uses technology to analyze, organize, and display data. InTASC 6i, 9f IPTS 5.O, 7.A, 7.O, 8.M , 9.M DF: 4b 0 0 0 1 1 4.500 5.000 



 

P-12 Addendum Rubric – Fall 2018 
 

 

1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

Total Points 
(0 pts) 

 
Mean 

 
Mode 

NCTE 1.2;2.3 0 0 0 1 1 0 4.500 4.000 

NCTE 2.1 0 0 0 1 1 0 4.500 4.000 

NCTE 3.2 0 0 0 0 2 0 5.000 5.000 

NCTE 3.4 0 0 2 0 0 0 3.000 3.000 

NCTE 4.2 0 0 0 1 1 0 4.500 4.000 

NCTE 5.2 0 0 2 0 0 0 3.000 3.000 

NCTE 5.3 0 0 2 0 0 0 3.000 3.000 

NCTE 5.4 0 0 0 0 2 0 5.000 5.000 

NCTE 7.1 0 0 0 0 2 0 5.000 5.000 

NCTE 7.2 0 0 0 0 2 0 5.000 5.000 

Impact on P-12 Assessment – Spring 2019 
 

  
Does Not 

Meet 
(1 pts) 

 
Occasionally Meets 

Standard 
(2 pts) 

 
Meets 

Standard 
(3 pts) 

 
Occasionally 

Exceeds Standard 
(4 pts) 

 
Exceeds 
Standard 

(5 pts) 

 

Mean 

 

Mode 

1. Candidate assesses individual and group performance and prior knowledge to design and modify instruction. InTASC 1a, 
2a, 4f, 6g, 7d, 7f, 8a IPTS.1.D 1.L 2.E DF: 1a, 1b, 3c, 3d, 3e 

0 0 1 1 1 4.000 4.000 

2. Candidate designs instruction appropriate to learners’ stages of development, learning styles, strengths and needs. InTASC 
1b, 2a, 2b, 7b, 7d, 8a, 8h, IPT .1.C, 1.D, 1.J, 3.C, 3.J, 3.Q, 4.L DF: 1a, 1b, 3c, 3d, 3e 

0 0 1 1 1 4.000 4.000 

3. Candidate establishes expectations for student learning whereby short-range and long-range goals are identified and 
demonstrate an observable scope and sequence inTASC 4h, 7a, 7b, 7c, 7f IPTS 3.B, 3.I DF: 1c, 2b, 2d, 3a 

0 0 1 1 1 4.000 4.000 

4. Candidate’s objectives reflect important learning and include assessment criteria. Goals and objectives are suitable for 
whole group learners. Assessments are non-discriminatory. InTASC 1b, 2e, 2c, 4i, 6a, 6b, 6g, 7d, 7e, 7f IPTS 7.A, 7.B, 7.E, 7.I, 7.K, 
7.R DF: 1c, 2b, 2d, 3a 

0 0 1 1 1 4.000 4.000 

5. Candidate uses evidenced based differentiated instructional strategies, activities, and materials that are appropriate for  
diverse learners and are informed by curricular scope and sequence. InTASC 1b, 2a, 2b, 2f, 4a, 4b, 7b, 7c, 7e, IPTS 2.F, 2.I, 3.Q, 
5.B, 5.C, 5.E, 5.S DF: 1d, 1e, 1f, 2c, 3b, 3c, 3d, 3e 

0 0 1 1 1 4.000 4.000 

6. Candidate uses a variety of strategies and materials/resources, based on data review, which were appropriate in 
accommodating learners’ academic needs, behavioral needs, and experiences. InTASC 1a, 1b, 2a, 2b, 2c, 2d, 2e, 2f, 3d, 3e, 7b, 
7e, 8a IPTS 4.H, 4.O, 4.Q, 5.E, 5.M DF: 1b, 1c, 1d, 1e, 2d 

0 0 1 1 1 4.000 4.000 

7. Candidate’s modifications to strategies and materials are evident during instruction. InTASC 1a, 2a, 2b, 2e, 2f, 4f, 4g IPTS 
3.M, 5.G, 5.J DF: 1b, 1e, 2a, 2b, 3c, 3d, 3e 

0 0 1 1 1 4.000 4.000 

8. Candidate aligns the content knowledge/skills and methods of assessment with the learning standards. InTASC 4a, 4d, 4f, 
7a, 7c IPTS 2.J, 2.P, 7.B, 7.E DF: 1a, 1b, 1f, 3d, 3e 

0 0 1 1 1 4.000 4.000 

9. Candidate maintains useful and accurate records of learners’ academic and behavioral performance on short and long 
range instructional goals. InTASC 1a, 6a, 6b, 7f IPTS 7.M DF: 4b 

0 0 1 1 1 4.000 4.000 



 

10. Candidate collects diagnostic, formative, and summative data using a variety of informal and formal assessments. Data 
are used to monitor student learning. InTASC 1a, 6a, 6b, 6e, 6g IPTS 1.H, 7.E, 7.K DF: 1f, 3d 

0 0 1 1 1 4.000 4.000 

11. Candidate collects pre-test and post-test data using objective informal/formal data collection procedures. Data acquired 
from learners’ responses are in alignment with short and long range instructional goals. InTASC 1a, 6a, 6b, 6e, 6g IPTS 7.D, 7.E, 
7.F, 7.G, 7.I, 7.J, 7.K, 7M DF: 1f, 4b 

0 0 1 1 1 4.000 4.000 

12. Candidate demonstrates a positive impact on the academic performance and behavior of learners. InTASC 9c, IPTS 5.G, 6.J, 
7.B, 7.E, 7.G, 7.I, 7.K DF: 1f, 3d, 4b 

0 0 1 1 1 4.000 4.000 

13. Candidate uses classroom observation, information about students, pedagogical knowledge, and research as sources of 
reflection and revision of practice. InTASC 1a, 2b, 7f, 9d, 9c IPTS 1.A, 1.B, 1.C, 1.D, 1.E, 1.H, 1.L, 2.A, 2.B, 2.C, 2.E, 3.C, 8.K, 8.L, 9.A 
, 9.K, 9.O, 9.P DF: 1a, 1b, 1d, 1e, 4a, 4b, 4e, 4f 

0 0 1 1 1 4.000 4.000 

14. Candidate articulates how choices in instructional planning and implementation impact student learning. 
Recommendations for changing candidate behaviors to increase impact on group learning are cited. InTASC 9d, 9c IPTS 3.D, 
3.G, 4.A, 4.B, 4.C, 4.D, 7.G, 7.J, 9.K DF: 1a, 1b, 1c, 1d, 1e, 1f, 2a, 2b, 2c, 2d, 2e, 3d, 3e, 4a, 4f 

0 0 1 1 1 4.000 4.000 

15. Candidate uses information about students’ families, cultures, and communities to connect instruction to students’ 
experiences. InTASC 1c, 3f, 5g, 9e, 10d IPTS 1.A, 1.C, 1.I, 1.L, 2.N, 3.C, 3.K, 4.B, 5.M DF: 1b, 3d, 4c 

0 0 1 1 1 4.000 4.000 

16. Candidate uses a variety of means/strategies to effectively communicate with learners with diverse learning needs, 
cultural background, and life experiences. InTASC 1c, 2e, 2f, 3f, 5g, 9e, 10d IPTS 1.D, 1.E, 1.H, 3.C, 3.K, 6.E DF: 2a, 3a, 3c 

0 0 1 1 1 4.000 4.000 

17. Candidate designs, implements, and assesses student learning activities that integrate computers/technology. InTASC 2f, 
3g, 6i IPTS 1.G, 2.O, 3.E, 4.M, 5.C , 5.N, 5.O DF: 1d, 3d 

0 0 1 1 1 4.000 4.000 

18. Candidate uses technology to analyze, organize, and display data. InTASC 6i, 9f IPTS 5.O, 7.A, 7.O, 8.M , 9.M DF: 4b 0 0 1 1 1 4.000 4.000 
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1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

Total Points 
(0 pts) 

 
Mean 

 
Mode 

NCTE 1.2;2.3 0 0 0 2 1 0 4.333 4.000 

NCTE 2.1 0 0 0 2 1 0 4.333 4.000 

NCTE 3.2 0 1 0 0 2 0 4.000 5.000 

NCTE 3.4 0 1 2 0 0 0 2.667 3.000 

NCTE 4.2 0 0 2 0 1 0 3.667 3.000 

NCTE 5.2 0 0 1 0 2 0 4.333 5.000 

NCTE 5.3 0 0 0 1 2 0 4.667 5.000 

NCTE 5.4 0 1 0 0 2 0 4.000 5.000 

NCTE 7.1 0 0 0 0 3 0 5.000 5.000 

NCTE 7.2 0 0 0 0 3 0 5.000 5.000 
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Does Not Meet 

(1 pts) 

 
Occasionally Meets 

Standard 
(2 pts) 

 
Meets 

Standard 
(3 pts) 

 
Occasionally 

Exceeds Standard 
(4 pts) 

 
Exceeds 
Standard 

(5 pts) 

 

Mean 

 

Mode 

1. Candidate assesses individual and group performance and prior knowledge to design and modify instruction. 
InTASC 1a, 2a, 4f, 6g, 7d, 7f, 8a IPTS.1.D 1.L 2.E DF: 1a, 1b, 3c, 3d, 3e 

0 0 3 1 1 3.000 3.000 

2. Candidate designs instruction appropriate to learners’ stages of development, learning styles, strengths and needs. 
InTASC 1b, 2a, 2b, 7b, 7d, 8a, 8h, IPT .1.C, 1.D, 1.J, 3.C, 3.J, 3.Q, 4.L DF: 1a, 1b, 3c, 3d, 3e 

0 0 2 1 1 3.500 3.000 



 

3. Candidate establishes expectations for student learning whereby short-range and long-range goals are identified 
and demonstrate an observable scope and sequence inTASC 4h, 7a, 7b, 7c, 7f IPTS 3.B, 3.I DF: 1c, 2b, 2d, 3a 

0 0 3 1 1 3.000 3.000 

4. Candidate’s objectives reflect important learning and include assessment criteria. Goals and objectives are suitable 
for whole group learners. Assessments are non-discriminatory. InTASC 1b, 2e, 2c, 4i, 6a, 6b, 6g, 7d, 7e, 7f IPTS 7.A, 7.B, 
7.E, 7.I, 7.K, 7.R DF: 1c, 2b, 2d, 3a 

0 0 2 2 1 3.000 3.000 

5. Candidate uses evidenced based differentiated instructional strategies, activities, and materials that are 
appropriate for diverse learners and are informed by curricular scope and sequence. InTASC 1b, 2a, 2b, 2f, 4a, 4b, 7b, 
7c, 7e, IPTS 2.F, 2.I, 3.Q, 5.B, 5.C, 5.E, 5.S DF: 1d, 1e, 1f, 2c, 3b, 3c, 3d, 3e 

0 0 3 1 1 3.000 3.000 

6. Candidate uses a variety of strategies and materials/resources, based on data review, which were appropriate in 
accommodating learners’ academic needs, behavioral needs, and experiences. InTASC 1a, 1b, 2a, 2b, 2c, 2d, 2e, 2f, 3d, 
3e, 7b, 7e, 8a IPTS 4.H, 4.O, 4.Q, 5.E, 5.M DF: 1b, 1c, 1d, 1e, 2d 

0 0 3 1 1 3.000 3.000 

7. Candidate’s modifications to strategies and materials are evident during instruction. InTASC 1a, 2a, 2b, 2e, 2f, 4f, 4g 
IPTS 3.M, 5.G, 5.J DF: 1b, 1e, 2a, 2b, 3c, 3d, 3e 

0 0 3 1 1 3.000 3.000 

8. Candidate aligns the content knowledge/skills and methods of assessment with the learning standards. InTASC 4a, 
4d, 4f, 7a, 7c IPTS 2.J, 2.P, 7.B, 7.E DF: 1a, 1b, 1f, 3d, 3e 

0 0 3 1 0 3.500 3.000 

9. Candidate maintains useful and accurate records of learners’ academic and behavioral performance on short and 
long range instructional goals. InTASC 1a, 6a, 6b, 7f IPTS 7.M DF: 4b 

0 0 3 1 1 3.000 3.000 

10. Candidate collects diagnostic, formative, and summative data using a variety of informal and formal assessments. 
Data are used to monitor student learning. InTASC 1a, 6a, 6b, 6e, 6g IPTS 1.H, 7.E, 7.K DF: 1f, 3d 

0 0 2 2 1 3.000 3.000 

11. Candidate collects pre-test and post-test data using objective informal/formal data collection procedures. Data 
acquired from learners’ responses are in alignment with short and long range instructional goals. InTASC 1a, 6a, 6b, 
6e, 6g IPTS 7.D, 7.E, 7.F, 7.G, 7.I, 7.J, 7.K, 7M DF: 1f, 4b 

0 0 3 2 0 3.000 3.000 

12. Candidate demonstrates a positive impact on the academic performance and behavior of learners. InTASC 9c, 
IPTS 5.G, 6.J, 7.B, 7.E, 7.G, 7.I, 7.K DF: 1f, 3d, 4b 

0 0 3 1 1 3.000 3.000 

13. Candidate uses classroom observation, information about students, pedagogical knowledge, and research as 
sources of reflection and revision of practice. InTASC 1a, 2b, 7f, 9d, 9c IPTS 1.A, 1.B, 1.C, 1.D, 1.E, 1.H, 1.L, 2.A, 2.B, 2.C, 
2.E, 3.C, 8.K, 8.L, 9.A , 9.K, 9.O, 9.P DF: 1a, 1b, 1d, 1e, 4a, 4b, 4e, 4f 

0 0 2 2 1 3.000 3.000 

14. Candidate articulates how choices in instructional planning and implementation impact student learning. 
Recommendations for changing candidate behaviors to increase impact on group learning are cited. InTASC 9d, 9c 
IPTS 3.D, 3.G, 4.A, 4.B, 4.C, 4.D, 7.G, 7.J, 9.K DF: 1a, 1b, 1c, 1d, 1e, 1f, 2a, 2b, 2c, 2d, 2e, 3d, 3e, 4a, 4f 

0 0 3 1 1 3.000 3.000 

15. Candidate uses information about students’ families, cultures, and communities to connect instruction to 
students’ experiences. InTASC 1c, 3f, 5g, 9e, 10d IPTS 1.A, 1.C, 1.I, 1.L, 2.N, 3.C, 3.K, 4.B, 5.M DF: 1b, 3d, 4c 

0 0 2 2 1 3.500 3.000 

16. Candidate uses a variety of means/strategies to effectively communicate with learners with diverse learning 
needs, cultural background, and life experiences. InTASC 1c, 2e, 2f, 3f, 5g, 9e, 10d IPTS 1.D, 1.E, 1.H, 3.C, 3.K, 6.E DF: 
2a, 3a, 3c 

0 0 3 1 1 3.000 3.000 

17. Candidate designs, implements, and assesses student learning activities that integrate computers/technology. 
InTASC 2f, 3g, 6i IPTS 1.G, 2.O, 3.E, 4.M, 5.C , 5.N, 5.O DF: 1d, 3d 

0 0 4 1 0 3.000 3.000 

18. Candidate uses technology to analyze, organize, and display data. InTASC 6i, 9f IPTS 5.O, 7.A, 7.O, 8.M , 9.M DF: 4b 0 0 3 1 1 3.000 3.000 
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1 

(1 pts) 

 
2 

(2 pts) 

 
3 

(3 pts) 

 
4 

(4 pts) 

 
5 

(5 pts) 

Total 
Points 
(0 pts) 

 
Mean 

 
Mode 

NCTE 1.2;2.3 1 0 1 1 2 0 3.600 5.000 

NCTE 2.1 0 0 1 1 3 0 4.400 5.000 

NCTE 3.2 1 0 0 0 4 0 4.200 5.000 

NCTE 3.4 0 1 1 1 2 0 3.800 5.000 

NCTE 4.2 1 0 0 2 2 0 3.800 4.000 



 

NCTE 5.2 0 1 0 0 4 0 4.400 5.000 

NCTE 5.3 0 3 0 2 0 0 2.800 2.000 

NCTE 5.4 1 0 0 1 3 0 4.000 5.000 

NCTE 7.1 0 0 1 0 4 0 4.600 5.000 

NCTE 7.2 0 1 0 0 4 0 4.400 5.000 
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Exceeds 
Standard 

(5 pts) 

 

Mean 

 

Mode 

1. Candidate assesses individual and group performance and prior knowledge to design and modify instruction. 
InTASC 1a, 2a, 4f, 6g, 7d, 7f, 8a IPTS.1.D 1.L 2.E DF: 1a, 1b, 3c, 3d, 3e 

0 0 0 2 0 4.000 4.000 

2. Candidate designs instruction appropriate to learners’ stages of development, learning styles, strengths and 
needs. InTASC 1b, 2a, 2b, 7b, 7d, 8a, 8h, IPT .1.C, 1.D, 1.J, 3.C, 3.J, 3.Q, 4.L DF: 1a, 1b, 3c, 3d, 3e 

0 0 0 1 1 4.500 4.000 

3. Candidate establishes expectations for student learning whereby short -range and long-range goals are 
identified and demonstrate an observable scope and sequence inTASC 4h, 7a, 7b, 7c, 7f IPTS 3.B, 3.I DF: 1c, 2b, 
2d, 3a 

0 0 0 2 0 4.000 4.000 

4. Candidate’s objectives reflect important learning and include assessment criteria. Goals and objectives are 
suitable for whole group learners. Assessments are non-discriminatory. InTASC 1b, 2e, 2c, 4i, 6a, 6b, 6g, 7d, 7e, 
7f IPTS 7.A, 7.B, 7.E, 7.I, 7.K, 7.R DF: 1c, 2b, 2d, 3a 

0 0 0 1 1 4.500 4.000 

5. Candidate uses evidenced based differentiated instructional strategies, activities, and materials that are 
appropriate for diverse learners and are informed by curricular scope and sequence. InTASC 1b, 2a, 2b, 2f, 4a, 
4b, 7b, 7c, 7e, IPTS 2.F, 2.I, 3.Q, 5.B, 5.C, 5.E, 5.S DF: 1d, 1e, 1f, 2c, 3b, 3c, 3d, 3e 

0 0 0 2 0 4.000 4.000 

6. Candidate uses a variety of strategies and materials/resources, based on data review, which were appropriate 
in accommodating learners’ academic needs, behavioral needs, and experiences. InTASC 1a, 1b, 2a, 2b, 2c, 2d, 
2e, 2f, 3d, 3e, 7b, 7e, 8a IPTS 4.H, 4.O, 4.Q, 5.E, 5.M DF: 1b, 1c, 1d, 1e, 2d 

0 0 0 2 0 4.000 4.000 

7. Candidate’s modifications to strategies and materials are evident during instruction. InTASC 1a, 2a, 2b, 2e, 2f, 
4f, 4g IPTS 3.M, 5.G, 5.J DF: 1b, 1e, 2a, 2b, 3c, 3d, 3e 

0 0 0 2 0 4.000 4.000 

8. Candidate aligns the content knowledge/skills and methods of assessment with the learning standards. 
InTASC 4a, 4d, 4f, 7a, 7c IPTS 2.J, 2.P, 7.B, 7.E DF: 1a, 1b, 1f, 3d, 3e 

0 0 0 2 0 4.000 4.000 

9. Candidate maintains useful and accurate records of learners’ academic and behavioral performance on short 
and long range instructional goals. InTASC 1a, 6a, 6b, 7f IPTS 7.M DF: 4b 

0 0 0 1 1 4.500 4.000 

10. Candidate collects diagnostic, formative, and summative data using a variety of informal and formal 
assessments. Data are used to monitor student learning. InTASC 1a, 6a, 6b, 6e, 6g IPTS 1.H, 7.E, 7.K DF: 1f, 3d 

0 0 0 2 0 4.000 4.000 

11. Candidate collects pre-test and post-test data using objective informal/formal data collection procedures. 
Data acquired from learners’ responses are in alignment with short and long range instructional goals. InTASC 
1a, 6a, 6b, 6e, 6g IPTS 7.D, 7.E, 7.F, 7.G, 7.I, 7.J, 7.K, 7M DF: 1f, 4b 

0 0 0 2 0 4.000 4.000 

12. Candidate demonstrates a positive impact on the academic performance and behavior of learners. InTASC 
9c, IPTS 5.G, 6.J, 7.B, 7.E, 7.G, 7.I, 7.K DF: 1f, 3d, 4b 

0 0 0 2 0 4.000 4.000 

13. Candidate uses classroom observation, information about students, pedagogical knowledge, and research 
as sources of reflection and revision of practice. InTASC 1a, 2b, 7f, 9d, 9c IPTS 1.A, 1.B, 1.C, 1.D, 1.E, 1.H, 1.L, 2.A, 
2.B, 2.C, 2.E, 3.C, 8.K, 8.L, 9.A , 9.K, 9.O, 9.P DF: 1a, 1b, 1d, 1e, 4a, 4b, 4e, 4f 

0 0 0 1 1 4.500 4.000 

14. Candidate articulates how choices in instructional planning and implementation impact student learning. 
Recommendations for changing candidate behaviors to increase impact on group learning are cited. InTASC 9d, 
9c IPTS 3.D, 3.G, 4.A, 4.B, 4.C, 4.D, 7.G, 7.J, 9.K DF: 1a, 1b, 1c, 1d, 1e, 1f, 2a, 2b, 2c, 2d, 2e, 3d, 3e, 4a, 4f 

0 0 0 2 0 4.000 4.000 

15. Candidate uses information about students’ families, cultures, and communities to connect instruction to 
students’ experiences. InTASC 1c, 3f, 5g, 9e, 10d IPTS 1.A, 1.C, 1.I, 1.L, 2.N, 3.C, 3.K, 4.B, 5.M DF: 1b, 3d, 4c 

0 0 0 1 1 4.500 4.000 

16. Candidate uses a variety of means/strategies to effectively communicate with learners with diverse learning 
needs, cultural background, and life experiences. InTASC 1c, 2e, 2f, 3f, 5g, 9e, 10d IPTS 1.D, 1.E, 1.H, 3.C, 3.K, 6.E 
DF: 2a, 3a, 3c 

0 0 0 2 0 4.000 4.000 



 

17. Candidate designs, implements, and assesses student learning activities that integrate 
computers/technology. InTASC 2f, 3g, 6i IPTS 1.G, 2.O, 3.E, 4.M, 5.C , 5.N, 5.O DF: 1d, 3d 

0 0 0 2 0 4.000 4.000 

18. Candidate uses technology to analyze, organize, and display data. InTASC 6i, 9f IPTS 5.O, 7.A, 7.O, 8.M , 9.M 
DF: 4b 

0 0 0 2 0 4.000 4.000 

P-12 Addendum Rubric – Spring 2020 
 

 

1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

Total Points 
(0 pts) 

 
Mean 

 
Mode 

NCTE 1.2;2.3 0 0 1 1 0 0 3.500 3.000 

NCTE 2.1 0 0 0 0 2 0 5.000 5.000 

NCTE 3.2 0 0 0 0 2 0 5.000 5.000 

NCTE 3.4 0 0 2 0 0 0 3.000 3.000 

NCTE 4.2 0 0 0 1 1 0 4.500 4.000 

NCTE 5.2 0 0 1 1 0 0 3.500 3.000 

NCTE 5.3 0 0 1 1 0 0 3.500 3.000 

NCTE 5.4 0 0 0 0 2 0 5.000 5.000 

NCTE 7.1 0 0 0 0 2 0 5.000 5.000 

NCTE 7.2 0 0 0 0 2 0 5.000 5.000 
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Does Not Meet 

(1 pts) 

 
Occasionally Meets 

Standard 
(2 pts) 

 
Meets Standard 

(3 pts) 

 
Occasionally 

Exceeds Standard 
(4 pts) 

 
Exceeds 
Standard 

(5 pts) 

 

Mean 

 

Mode 

1. Candidate assesses individual and group performance and prior knowledge to design and modify instruction. 
InTASC 1a, 2a, 4f, 6g, 7d, 7f, 8a IPTS.1.D 1.L 2.E DF: 1a, 1b, 3c, 3d, 3e 

0 0 1 3 0 3.750 4.000 

2. Candidate designs instruction appropriate to learners’ stages of development, learning styles, strengths and 
needs. InTASC 1b, 2a, 2b, 7b, 7d, 8a, 8h, IPT .1.C, 1.D, 1.J, 3.C, 3.J, 3.Q, 4.L DF: 1a, 1b, 3c, 3d, 3e 

0 0 1 3 0 3.750 4.000 

3. Candidate establishes expectations for student learning whereby short -range and long-range goals are 
identified and demonstrate an observable scope and sequence inTASC 4h, 7a, 7b, 7c, 7f IPTS 3.B, 3.I DF: 1c, 2b, 
2d, 3a 

0 0 1 3 0 3.750 4.000 

4. Candidate’s objectives reflect important learning and include assessment criteria. Goals and objectives are 
suitable for whole group learners. Assessments are non-discriminatory. InTASC 1b, 2e, 2c, 4i, 6a, 6b, 6g, 7d, 7e, 7f 
IPTS 7.A, 7.B, 7.E, 7.I, 7.K, 7.R DF: 1c, 2b, 2d, 3a 

0 0 1 3 0 3.750 4.000 

5. Candidate uses evidenced based differentiated instructional strategies, activities, and materials that are 
appropriate for diverse learners and are informed by curricular scope and sequence. InTASC 1b, 2a, 2b, 2f, 4a, 4b, 
7b, 7c, 7e, IPTS 2.F, 2.I, 3.Q, 5.B, 5.C, 5.E, 5.S DF: 1d, 1e, 1f, 2c, 3b, 3c, 3d, 3e 

0 0 1 3 0 3.750 4.000 

6. Candidate uses a variety of strategies and materials/resources, based on data review, which were appropriate 
in accommodating learners’ academic needs, behavioral needs, and experiences. InTASC 1a, 1b, 2a, 2b, 2c, 2d, 2e, 
2f, 3d, 3e, 7b, 7e, 8a IPTS 4.H, 4.O, 4.Q, 5.E, 5.M DF: 1b, 1c, 1d, 1e, 2d 

0 0 1 3 0 3.750 4.000 

7. Candidate’s modifications to strategies and materials are evident during instruction. InTASC 1a, 2a, 2b, 2e, 2f, 
4f, 4g IPTS 3.M, 5.G, 5.J DF: 1b, 1e, 2a, 2b, 3c, 3d, 3e 

0 0 1 3 0 3.750 4.000 

8. Candidate aligns the content knowledge/skills and methods of assessment with the learning standards. InTASC 
4a, 4d, 4f, 7a, 7c IPTS 2.J, 2.P, 7.B, 7.E DF: 1a, 1b, 1f, 3d, 3e 

0 0 1 3 0 3.750 4.000 



 

9. Candidate maintains useful and accurate records of learners’ academic and behavioral performance on short 
and long range instructional goals. InTASC 1a, 6a, 6b, 7f IPTS 7.M DF: 4b 

0 0 1 3 0 3.750 4.000 

10. Candidate collects diagnostic, formative, and summative data using a variety of informal and formal 
assessments. Data are used to monitor student learning. InTASC 1a, 6a, 6b, 6e, 6g IPTS 1.H, 7.E, 7.K DF: 1f, 3d 

0 0 1 3 0 3.750 4.000 

11. Candidate collects pre-test and post-test data using objective informal/formal data collection procedures. 
Data acquired from learners’ responses are in alignment with short and long range instructional goals. InTASC 1a, 
6a, 6b, 6e, 6g IPTS 7.D, 7.E, 7.F, 7.G, 7.I, 7.J, 7.K, 7M DF: 1f, 4b 

0 0 1 3 0 3.750 4.000 

12. Candidate demonstrates a positive impact on the academic performance and behavior of learners. InTASC 9c, 
IPTS 5.G, 6.J, 7.B, 7.E, 7.G, 7.I, 7.K DF: 1f, 3d, 4b 

0 0 1 3 0 3.750 4.000 

13. Candidate uses classroom observation, information about students, pedagogical knowledge, and research as 
sources of reflection and revision of practice. InTASC 1a, 2b, 7f, 9d, 9c IPTS 1.A, 1.B, 1.C, 1.D, 1.E, 1.H, 1.L, 2.A, 2.B, 
2.C, 2.E, 3.C, 8.K, 8.L, 9.A , 9.K, 9.O, 9.P DF: 1a, 1b, 1d, 1e, 4a, 4b, 4e, 4f 

0 0 1 3 0 3.750 4.000 

14. Candidate articulates how choices in instructional planning and implementation impact student learning. 
Recommendations for changing candidate behaviors to increase impact on group learning are cited. InTASC 9d, 
9c IPTS 3.D, 3.G, 4.A, 4.B, 4.C, 4.D, 7.G, 7.J, 9.K DF: 1a, 1b, 1c, 1d, 1e, 1f, 2a, 2b, 2c, 2d, 2e, 3d, 3e, 4a, 4f 

0 0 1 3 0 3.750 4.000 

15. Candidate uses information about students’ families, cultures, and communities to connect instruction to 
students’ experiences. InTASC 1c, 3f, 5g, 9e, 10d IPTS 1.A, 1.C, 1.I, 1.L, 2.N, 3.C, 3.K, 4.B, 5.M DF: 1b, 3d, 4c 

0 0 1 3 0 3.750 4.000 

16. Candidate uses a variety of means/strategies to effectively communicate with learners with diverse learning 
needs, cultural background, and life experiences. InTASC 1c, 2e, 2f, 3f, 5g, 9e, 10d IPTS 1.D, 1.E, 1.H, 3.C, 3.K, 6.E 
DF: 2a, 3a, 3c 

0 0 1 3 0 3.750 4.000 

17. Candidate designs, implements, and assesses student learning activities that integrate computers/technology. 
InTASC 2f, 3g, 6i IPTS 1.G, 2.O, 3.E, 4.M, 5.C , 5.N, 5.O DF: 1d, 3d 

0 0 1 2 1 4.000 5.000 

18. Candidate uses technology to analyze, organize, and display data. InTASC 6i, 9f IPTS 5.O, 7.A, 7.O, 8.M , 9.M 
DF: 4b 

0 0 1 2 1 4.000 5.000 

P-12 Addendum Rubric – Fall 2020 
 

 

1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

4 
(4 pts) 

5 
(5 pts) 

Total Points 
(0 pts) 

 
Mean 

 
Mode 

NCTE 1.2;2.3 0 0 1 0 3 0 4.500 5.000 

NCTE 2.1 0 0 1 1 2 0 4.250 5.000 

NCTE 3.2 0 0 1 0 3 0 4.500 5.000 

NCTE 3.4 0 0 0 2 2 0 4.500 4.000 

NCTE 4.2 0 0 1 0 3 0 4.500 5.000 

NCTE 5.2 0 1 0 2 1 0 3.750 4.000 

NCTE 5.3 0 0 1 0 3 0 4.500 5.000 

NCTE 5.4 0 0 0 1 3 0 4.750 5.000 

NCTE 7.1 0 0 0 0 4 0 5.000 5.000 

NCTE 7.2 0 0 0 0 4 0 5.000 5.000 



Impact on P-12 Assessment - Spring 2021 
 

 

 
Does Not Meet 

(1 pts) 

 
Occasionally Meets 

Standard 
(2 pts) 

 
Meets Standard 

(3 pts) 

 
Occasionally 

Exceeds Standard 
(4 pts) 

 
Exceeds 
Standard 

(5 pts) 

 

Mean 

 

Mode 

1. Candidate assesses individual and group performance and prior knowledge to design and modify instruction. 
InTASC 1a, 2a, 4f, 6g, 7d, 7f, 8a IPTS.1.D 1.L 2.E DF: 1a, 1b, 3c, 3d, 3e 

0 0 2 1 0 3.33 3.000 

2. Candidate designs instruction appropriate to learners’ stages of development, learning styles, strengths and 
needs. InTASC 1b, 2a, 2b, 7b, 7d, 8a, 8h, IPT .1.C, 1.D, 1.J, 3.C, 3.J, 3.Q, 4.L DF: 1a, 1b, 3c, 3d, 3e 

0 0 1 1 1 4.000 4.000 

3. Candidate establishes expectations for student learning whereby short -range and long-range goals are 
identified and demonstrate an observable scope and sequence inTASC 4h, 7a, 7b, 7c, 7f IPTS 3.B, 3.I DF: 1c, 2b, 
2d, 3a 

0 0 2 1 0 3.333 3.000 

4. Candidate’s objectives reflect important learning and include assessment criteria. Goals and objectives are 
suitable for whole group learners. Assessments are non-discriminatory. InTASC 1b, 2e, 2c, 4i, 6a, 6b, 6g, 7d, 7e, 7f 
IPTS 7.A, 7.B, 7.E, 7.I, 7.K, 7.R DF: 1c, 2b, 2d, 3a 

0 0 1 1 1 4.000 4.000 

5. Candidate uses evidenced based differentiated instructional strategies, activities, and materials that are 
appropriate for diverse learners and are informed by curricular scope and sequence. InTASC 1b, 2a, 2b, 2f, 4a, 4b, 
7b, 7c, 7e, IPTS 2.F, 2.I, 3.Q, 5.B, 5.C, 5.E, 5.S DF: 1d, 1e, 1f, 2c, 3b, 3c, 3d, 3e 

0 0 2 0 1 3.667 3.000 

6. Candidate uses a variety of strategies and materials/resources, based on data review, which were appropriate 
in accommodating learners’ academic needs, behavioral needs, and experiences. InTASC 1a, 1b, 2a, 2b, 2c, 2d, 2e, 
2f, 3d, 3e, 7b, 7e, 8a IPTS 4.H, 4.O, 4.Q, 5.E, 5.M DF: 1b, 1c, 1d, 1e, 2d 

0 0 1 2 0 3.667 4.000 

7. Candidate’s modifications to strategies and materials are evident during instruction. InTASC 1a, 2a, 2b, 2e, 2f, 
4f, 4g IPTS 3.M, 5.G, 5.J DF: 1b, 1e, 2a, 2b, 3c, 3d, 3e 

0 0 1 2 0 3.667 4.000 

8. Candidate aligns the content knowledge/skills and methods of assessment with the learning standards. InTASC 
4a, 4d, 4f, 7a, 7c IPTS 2.J, 2.P, 7.B, 7.E DF: 1a, 1b, 1f, 3d, 3e 

0 0 2 0 1 3.667 3.000 

9. Candidate maintains useful and accurate records of learners’ academic and behavioral performance on short 
and long range instructional goals. InTASC 1a, 6a, 6b, 7f IPTS 7.M DF: 4b 

0 0 1 1 1 4.000 5.000 

10. Candidate collects diagnostic, formative, and summative data using a variety of informal and formal 
assessments. Data are used to monitor student learning. InTASC 1a, 6a, 6b, 6e, 6g IPTS 1.H, 7.E, 7.K DF: 1f, 3d 

0 0 1 2 0 3.667 4.000 

11. Candidate collects pre-test and post-test data using objective informal/formal data collection procedures. 
Data acquired from learners’ responses are in alignment with short and long range instructional goals. InTASC 1a, 
6a, 6b, 6e, 6g IPTS 7.D, 7.E, 7.F, 7.G, 7.I, 7.J, 7.K, 7M DF: 1f, 4b 

0 0 2 1 0 3.667 3.000 

12. Candidate demonstrates a positive impact on the academic performance and behavior of learners. InTASC 9c, 
IPTS 5.G, 6.J, 7.B, 7.E, 7.G, 7.I, 7.K DF: 1f, 3d, 4b 

0 0 2 1 0 3.333 3.000 

13. Candidate uses classroom observation, information about students, pedagogical knowledge, and research as 
sources of reflection and revision of practice. InTASC 1a, 2b, 7f, 9d, 9c IPTS 1.A, 1.B, 1.C, 1.D, 1.E, 1.H, 1.L, 2.A, 2.B, 
2.C, 2.E, 3.C, 8.K, 8.L, 9.A , 9.K, 9.O, 9.P DF: 1a, 1b, 1d, 1e, 4a, 4b, 4e, 4f 

0 0 1 2 0 3.667 4.000 

14. Candidate articulates how choices in instructional planning and implementation impact student learning. 
Recommendations for changing candidate behaviors to increase impact on group learning are cited. InTASC 9d, 
9c IPTS 3.D, 3.G, 4.A, 4.B, 4.C, 4.D, 7.G, 7.J, 9.K DF: 1a, 1b, 1c, 1d, 1e, 1f, 2a, 2b, 2c, 2d, 2e, 3d, 3e, 4a, 4f 

0 0 2 1 0 3.333 3.000 

15. Candidate uses information about students’ families, cultures, and communities to connect instruction to 
students’ experiences. InTASC 1c, 3f, 5g, 9e, 10d IPTS 1.A, 1.C, 1.I, 1.L, 2.N, 3.C, 3.K, 4.B, 5.M DF: 1b, 3d, 4c 

0 0 1 1 1 4.00 5.000 

16. Candidate uses a variety of means/strategies to effectively communicate with learners with diverse learning 
needs, cultural background, and life experiences. InTASC 1c, 2e, 2f, 3f, 5g, 9e, 10d IPTS 1.D, 1.E, 1.H, 3.C, 3.K, 6.E 
DF: 2a, 3a, 3c 

0 0 1 1 1 4.000 5.000 

17. Candidate designs, implements, and assesses student learning activities that integrate computers/technology. 
InTASC 2f, 3g, 6i IPTS 1.G, 2.O, 3.E, 4.M, 5.C , 5.N, 5.O DF: 1d, 3d 

0 0 1 1 1 4.000 5.000 

18. Candidate uses technology to analyze, organize, and display data. InTASC 6i, 9f IPTS 5.O, 7.A, 7.O, 8.M , 9.M 
DF: 4b 

0 0 1 0 2 4.333 5.000 



P-12 Addendum Rubric – Spring 2021 
 

 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
4 

(4 pts) 
5 

(5 pts) 
Total Points 

(0 pts) 

 
Mean 

 
Mode 

NCTE 1.2;2.3 0 0 2 0 1 0 3.667 3.000 

NCTE 2.1 0 1 0 1 1 0 3.667 2.000 

NCTE 3.2 0 0 2 0 1 0 3.667 3.000 

NCTE 3.4 0 0 1 1 1 0 4.000 3.000 

NCTE 4.2 0 0 1 1 1 0 4.000 3.000 

NCTE 5.2 0 1 1 1 0 0 3.000 3.000 

NCTE 5.3 0 0 2 0 1 0 3.667 3.000 

NCTE 5.4 0 0 1 0 2 0 4.333 5.000 

NCTE 7.1 0 0 0 0 3 0 5.000 5.000 

NCTE 7.2 0 0 1 0 2 0 4.333 5.000 
 
 

(Note: In the 2021-2022 academic year EIU revised and piloted a new version of this rubric. Because of this, not all performance indicators align with the 
ones listed above. Further, in this year EIU discontinued using Live Text for their EPP and Program Assessments and transitioned over to D2L rubrics 
with different rubric formatting and calculations. The data for Fall 2021 and Spring 2022 for this assessment was reviewed in conjunction with this set but 
does not align in format or allow for the same statistical computations so it is not contained here. This is available as an additional electronic file for 
review upon request.) 



 

Assessment #6 -Pedagogy Reflection (Clinical Experience) Essay 
SLO 1 - Demonstrate the ability to think and write critically about clinical experiences. 

SLO 2 - Demonstrate the ability to use English language arts to help students become familiar with their 
own and others’ cultures, thereby promoting global citizenship. 

 

Part I. Narrative 
 
 

A. Description 
 

Candidates are required to complete five clinical experience hours in each of the three 
required content methods courses (ENG 3401: Methods of Teaching Composition, ENG 
3402: Methods of Teaching Literature, ENG 4801: Integrating the English Language Arts). 
While these hours are documented on a Clinical Experience Log, and record of completed 
field work is kept on file in the department and in the College of Education, this assessment 
serves as additional evidence of completion of this program requirement. The Pedagogy 
Reflection (Clinical Experience) Essay finds candidates reflecting not only on their 
observations within secondary English Language Arts classrooms, but also on their own 
educational experiences and related pedagogy theory/research. In this assessment candidates 
showcase their ability to make connections between their coursework and training and their 
applied experiences and field work. 

 
 

B. Alignment with Standards 
 

The Pedagogy Reflection (Clinical Experience) Essay asks students to reflect on key areas 
aligned with NCTE Standards. For example, as evident in the prompt (see E. Assessment 
Tool), candidates are asked to consider the ways in which they analyze learning 
environments and apply their knowledge concerning best pedagogical practices in order to 
engage all learners (NCTE 3.1, 4.2) and to differentiate instruction (NCTE 4.4, 5.1, 5.2) in 
order to ensure academic growth across all student populations (NCTE 3.1). Candidates are 
specifically asked to reflect on instructional approaches that draw upon students’ diverse 
backgrounds empower them within their roles as learners as well as the ways in which the 
ELA curriculum can find students engaging with interdisciplinary studies (NCTE 3.6) and 
important social justice issues (NCTE 6.1). Ultimately the assessment demonstrates 
candidates’ abilities to critically reflect on the teaching profession, their experiences, 
training, skills, and opportunities for additional growth and professional development 
(NCTE 7.1, 7.2). 

 
 

C-D. Analysis of Data & Evidence for Meeting Standards 

Collectively, the assessment data gathered for the Pedagogy Reflection (Clinical Experience) 
Essay between Fall 2018 and Spring 2021 indicates that the NCTE standards aligned with this 



 

assessment are being met. With the exception of Fall 2020 (which was not only a challenging 
semester due to the global health pandemic, but also included an abnormally high number of 
ELA candidates who struggled academically), mean scores for candidate data for all 
performance indicators exceeded 2.0 out of a 3.0 scale (with 2.0 aligned with the “Meets 
Standard” score on the assessment rubric). Looking at individual criterion suggests 
programmatic strengths in terms of training candidates to engage in professional reflection 
(NCTE 7.1, 7.2) as in five out of the six semesters candidate mean scores were at a perfect 
3.0. In terms of areas for potential growth, the third performance indicator (“candidate 
demonstrates a commitment to customizing instruction to draw upon students’ home and 
community language, cultural backgrounds, individual differences, and literacy levels to 
create inclusive learning environments that contextualize curriculum and help students 
participate actively in their own learning in ELA” (NCTE 4.4, 5.1, 5.2) suggests 
opportunities for potential monitoring or growth. While mean scores were typically close to 
2.5, compared to other performance indicators this one was often slightly lower than the 
others included in the assessment. A review of the data also reveals higher scores in the 
upper-division capstone methods course (ENG 4801) than in the lower-division ones (ENG 
3401, ENG 3402). Mean scores from the three datasets collected from ENG 4801 typically 
scored 2.7 or higher. This finding suggests growth across our program being that students 
tend to take the lower-division methods courses earlier in their studies and the capstone 
methods course toward the end of the program (usually the semester prior to student 
teaching). 



 

Part 2: Assessment Documentation 
 

E. Assessment Tool 
 

Pedagogy Reflection (Clinical Experience) Essay 
 

Purpose: The purpose of this essay is to draw upon your experiences outside the methods 
classroom (during classroom observations, practicum, tutoring sessions, and even during your 
own informal observations as a student in educational settings) to reflect on best educational 
practices, theory, and research. This essay is an opportunity for you to critique what works well 
and what does not work well in learning environments and to actively use forward thinking to 
imagine ways to problem solve and plan for your future teaching experiences. Ideally, this is an 
essay that blends real world experience (your interactions within the secondary classroom) with 
academic inquiry. This reflection piece allows you to “test” the pedagogy and best practices 
covered in this class (as presented through the assigned readings, our class discussions, and your 
individual research), as well as from your other education classes, against real world application. 
Therefore, it is required that you integrate research into this reflective essay, citing specific texts, 
theories, scholars, strategies, and so forth into the essay. This practice will prepare you for the 
type of reflective essay required from you during the EdTPA process. But above all, this a 
space to reflect on how to successfully integrate the various aspects of Language Arts, and create 
and sustain a learning environment that allows all students to succeed (one that engages students, 
fosters critical thinking skills, engages with cultural diversity, etc.) This essay also documents 
your ability to think critically about the profession and your role within it (how you will work 
with others to develop professionally and how you will draw upon classroom experiences to 
inform your teaching). 

 
Process: Although this 3-5 page essay may be formatted in any way, we suggest using the 
below section headers to allow readers to easily assess your reflection on all issues required on 
the rubric: 

 
• Brief Overview: Provide a brief synopsis of your experience(s) in the classroom 

possibly discussing the types of classes you observed/instructed/worked in and what 
types of lessons/instructional strategies you witnessed. 

• The Learning Environment: Reflect on best practices, theory, and research concerning 
the teacher’s role (and yours now and in the future) in creating an environment that 
engages and motivates all students. 

• Cultural Diversity: Discuss the role of cultural diversity within the Language Arts 
curriculum and how instructors can enact instructional approaches that benefit all 
students (regardless of race, ethnicity, gender, sexuality, religious affiliation, 
socioeconomic status) . Discuss ways in which instructor do (or can) draw upon 
students’ histories, cultural/linguistic background, individual identities, and range of 
academic/literacy abilities to strengthen learning outcomes, improve classroom 
interaction, and empower students to participate actively in their own ELA learning. In 
this section, discuss both what you have seen in various learning environments but also 
what additional research-based best practices you would enact. 

• Differentiated Instruction: Demonstrate an ability to critique learning activities and 
lesson plans, not only to form evaluative opinions but in order to problem-solve and 
determine solutions that would better meet the needs of students. This section of your 



 

paper should show how instructors can (or how you will) adapt instruction to meet the 
needs of students (e.g. special needs students, second language learners, etc.), mentioning 
specific instructional/assessment strategies and or research. Specific attention should be 
paid to best practices in all areas of the English Language Arts (literature, reading, 
writing, speaking, listening, viewing), but more emphasis can be placed on the ELA 
strand(s) specific to this particular methods course. 

• Social Justice Pedagogy: While all of the sections address promoting equality among 
all student learners, discuss more explicit ways in which instructor can (or do) craft 
lessons that specifically address issues of equity, inclusivity, and other social justice 
related goals. 

• Critical Thinking & Real World/Cultural/Societal Connections: Discuss the level of 
student thinking witnessed during your time in the secondary classroom and consider 
what learning activities and assessments helped to develop higher-order thinking skills. 
Also consider what alterations could be made in the future to develop these further if they 
were lacking. This discussion should also include how the instruction did/could tap into 
the current cultural environment (current issues, cultural concerns, & societal trends 
important to students). 

• Integrating the Language Arts Threads & Crafting Cross-Curricular Connections: 
Language Arts consists of many threads (Literature, Composition, Grammar, Vocabulary, 
Speaking, Listening, Technology, Media) and requires that we take an interdisciplinary 
approach to instruction that draws upon other. Reflect on how this is carried out in 
secondary classrooms today and how you plan to successfully do this in the future. You 
may utilize specific examples from previous course assignments (unit plans, lesson plan, 
pedagogy research, course designs, etc.) if you would like. 

• Professional Reflection/Growth & Reflection on Pedagogy/Practice Alignment: 
Ideally you should end your essay with a discussion of how your experiences in the 
classroom (either as a student, a teacher, and/or an observer) align with the material we 
have covered in this specific class (the discussions we have had, the readings assigned, 
the individual research you have conducted) or in other education courses. List specific 
course texts/concepts during this discussion.  What does this alignment (or lack thereof) 
say about the state of education and what does it mean for you in the future as an 
instructor? What, if any, indication does this have for your professional development 
plans? After reflecting on all of these issues, in which areas do you feel you still need 
additional training and growth. This section, and the essay as a whole, should prove your 
ability to reflect on the profession, your growth, and you overall commitment to 
reflective, ethical professional practices. 

 
Reminders: This essay can be inspired by much more than just your clinical experience 
observation hours alone. A simple summary/critique of your time observing will NOT create 
a successful (passing) reflection essay. Feel free to draw upon previous experiences 
(practicum, other observations, other classes, our course work, etc.) to fully reflect on the 
above-listed issues. Don’t forget to attach the EIU rubric to your paper prior to submission 
in your portfolio. Also, when discussing best practices and research, be sure to accurately 
cite your sources and refer to specific educational experts, theories, texts, and so forth. 
(Again, this will be extremely helpful to you as you prepare for the edTPA write-up). 



 

F. Scoring Rubric 

Pedagogy Reflection (Clinical Experience) Essay Rubric 
 

NCTE 
Standard(s) 

Not Acceptable (1) Acceptable (2) Target (3) Candidate 
Score 

NCTE III.1 Candidate does not showcase 
adequate knowledge of theory, 
research, and best practice in terms 
of crafting ELA learning 
experiences and instructional 
strategies that are motivating and 
accessible to all students, including 
English language learners, students 
with special needs, students from 
diverse language and learning 
backgrounds, those designated as 
high achieving, and those at risk of 
failure. 

Candidate showcases knowledge 
of theory, research, and best 
practice in terms of crafting ELA 
learning experiences and 
instructional strategies that are 
motivating and accessible to all 
students, including English 
language learners, students with 
special needs, students from 
diverse language and learning 
backgrounds, those designated 
as high achieving, and those at 
risk of failure. 

Candidate showcases extensive 
knowledge of theory, research, 
and best practice in terms of 
crafting ELA learning experiences 
and instructional strategies that 
are motivating and accessible to 
all students, including English 
language learners, students with 
special needs, students from 
diverse language and learning 
backgrounds, those designated as 
high achieving, and those at risk 
of failure. 

 

NCTE III.6 Candidate does not consistently 
indicate an ability to incorporate 
interdisciplinary teaching methods. 

Candidate indicates an ability to 
incorporate interdisciplinary 
teaching methods. 

Candidate indicates an advanced 
ability to incorporate 
interdisciplinary teaching 
methods. 

 

NCTE IV.4 
NCTE V.1 
NCTE V.2 

Candidate does not demonstrates a 
commitment to customizing 
instruction to draw upon students’ 
home and community languages, 
cultural backgrounds, individual 
differences, and/or literacy levels to 
create inclusive learning 
environments that contextualize 
curriculum and help students 
participate actively in their own 
learning in ELA. 

Candidate demonstrates a 
commitment to customizing 
instruction to draw upon 
students’ home and community 
languages, cultural backgrounds, 
individual differences, and/or 
literacy levels to create inclusive 
learning environments that 
contextualize curriculum and 
help students participate in their 
own learning in ELA. 

Candidate demonstrates a 
commitment to customizing 
instruction to draw upon students’ 
home and community languages, 
cultural backgrounds, individual 
differences, and literacy levels to 
create inclusive learning 
environments that contextualize 
curriculum and help students 
participate actively in their own 
learning in ELA. 

 

NCTE VI.1 Candidate does not demonstrate an 
ability to plan or reflect upon 
instructional units that promotes 
social justice and engagement with 
complex issues related to 
maintaining a diverse, inclusive, 
equitable society. 

Candidate discusses instructional 
plans that promote social justice 
and critical engagement with 
issues related to maintaining a 
diverse, inclusive, equitable 
society. 

Candidate articulates instructional 
plans that promote social justice 
and critical engagement with 
complex issues related to 
maintaining a diverse, inclusive, 
equitable society. 

 

NCTE VI.2 Candidate shows little evidence of 
analyzing learning environments 
and/or the ability to draw upon 
theories and research to consider 
instructional approaches that are 
responsive to students’ local, 
national and international histories, 
individual identities (e.g., race, 
ethnicity, gender expression, age, 
appearance, ability, spiritual belief, 
sexual orientation, socioeconomic 
status, and community 
environment), and 
languages/dialects. 

Candidate analyzes learning 
environments and draws upon 
theories and research to consider 
instructional approaches that are 
responsive to students’ local, 
national and international 
histories, individual identities 
(e.g., race, ethnicity, gender 
expression, age, appearance, 
ability, spiritual belief, sexual 
orientation, socioeconomic 
status, and community 
environment), and 
languages/dialects. 

Candidate skillfully analyzes 
learning environments and draws 
upon a range of theories and 
research to consider instructional 
approaches that are responsive to 
students’ local, national and 
international histories, individual 
identities (e.g., race, ethnicity, 
gender expression, age, 
appearance, ability, spiritual 
belief, sexual orientation, 
socioeconomic status, and 
community environment), and 
languages/dialects. 

 

NCTE 
VII.1, 
NCTE 
VII.2 

Candidate shows limited ability to 
reflect on ELA experiences and/or 
fails to demonstrate ethical practices 
and/or plans for professional 
development. 

Candidate reflects on 
experiences related to ELA and 
indicates a commitment to 
ethical practices and professional 
development. 

Candidate critically reflects on a 
variety of experiences related to 
ELA and demonstrates a 
commitment to ethical practices 
and professional development. 

 

 

Rubric Score: __________ / 18 



 

G. Candidate Data 

Pedagogy Reflection (Clinical Experience) Essay Assessment Data (Fall 2018 – Spring 2021) 
For Three Content Area Methods Courses (ENG 3401, ENG 3402, ENG 4801) 

 
 

ENG 3401: Methods of Teaching Composition at the Middle & Secondary Levels 
 

Pedagogy Reflection (Clinical Experience) Essay Rubric – ENG 3401 – Fall 2018 
 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
Total Points 

(0 pts) 

 
Mean 

 
Mode 

NCTE 3.1 0 7 5 0 2.417 2.000 
NCTE 3.6 0 1 11 0 2.917 3.000 
NCTE 4.4;5.1;5.2 0 5 7 0 2.583 3.000 
NCTE6.1 0 1 11 0 2.917 3.000 
NCTE 6.2 0 8 4 0 2.333 2.000 
NCTE 7.1;7.2 0 0 12 0 3.000 3.000 

Pedagogy Reflection (Clinical Experience) Essay Rubric – ENG 3401 – Fall 2019 
 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
Total Points 

(0 pts) 

 
Mean 

 
Mode 

NCTE 3.1 0 4 4 0 2.500 2.000 

NCTE 3.6 0 0 8 0 3.000 3.000 

NCTE 4.4;5.1;5.2 0 3 5 0 2.625 3.000 

NCTE6.1 0 0 8 0 3.000 3.000 

NCTE 6.2 0 3 5 0 2.625 3.000 

NCTE 7.1;7.2 0 0 8 0 3.000 3.000 

Pedagogy Reflection (Clinical Experience) Essay Rubric – ENG 3401 – Fall 2020 
 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
Total Points 

(0 pts) 

 
Mean 

 
Mode 

NCTE 3.1 2 6 1 0 1.889 2.000 

NCTE 3.6 2 4 3 0 2.111 2.000 

NCTE 4.4;5.1;5.2 4 3 2 0 1.778 1.000 

NCTE6.1 2 7 0 0 1.778 2.000 

NCTE 6.2 1 6 2 0 2.111 2.000 

NCTE 7.1;7.2 1 4 4 0 2.333 2.000 



 

ENG 3402: Methods of Literature & Reading at the Middle & Secondary Levels 
 

Pedagogy Reflection (Clinical Experience) Essay Rubric – ENG 3402 – Spring 2019 
 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
Total Points 

(0 pts) 

 
Mean 

 
Mode 

NCTE 3.1 0 3 6 0 2.667 3.000 

NCTE 3.6 1 4 4 0 2.333 2.000 

NCTE 4.4;5.1;5.2 1 2 6 0 2.556 3.000 

NCTE6.1 0 1 8 0 2.889 3.000 

NCTE 6.2 0 3 6 0 2.667 3.000 

NCTE 7.1;7.2 0 0 9 0 3.000 3.000 

Pedagogy Reflection (Clinical Experience) Essay Rubric – ENG 3401 – Spring 2020 
 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
Total Points 

(0 pts) 

 
Mean 

 
Mode 

NCTE 3.1 0 4 4 0 2.500 2.000 

NCTE 3.6 0 0 8 0 3.000 3.000 

NCTE 4.4;5.1;5.2 0 4 4 0 2.500 2.000 

NCTE6.1 0 1 7 0 2.875 3.000 

NCTE 6.2 0 3 5 0 2.625 3.000 

NCTE 7.1;7.2 0 0 8 0 3.000 3.000 

Pedagogy Reflection (Clinical Experience) Essay Rubric – ENG 3402 – Spring 2021 
 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
Total Points 

(0 pts) 

 
Mean 

 
Mode 

NCTE 3.1 3 2 3 0 2.000 1.000 

NCTE 3.6 1 6 1 0 2.000 2.000 

NCTE 4.4;5.1;5.2 0 4 4 0 2.500 2.000 

NCTE6.1 0 2 6 0 2.750 3.000 

NCTE 6.2 1 5 2 0 2.125 2.000 

NCTE 7.1;7.2 0 2 6 0 2.750 3.000 



 

ENG 4801: Integrating the English Language Arts (Capstone Methods Course) 
 

Pedagogy Reflection (Clinical Experience) Essay Rubric – ENG 4801 - Spring 2019 
 

 
1 
(1 pts) 

2 
(2 pts) 

3 
(3 pts) 

Total Points 
(0 pts) 

 
Mean 

 
Mode 

NCTE 3.1 0 1 6 0 2.857 3.000 
NCTE 3.6 0 2 5 0 2.714 3.000 
NCTE 4.4;5.1;5.2 0 1 6 0 2.857 3.000 
NCTE6.1 0 1 6 0 2.857 3.000 
NCTE 6.2 0 4 3 0 2.429 2.000 
NCTE 7.1;7.2 0 0 7 0 3.000 3.000 

Pedagogy Reflection (Clinical Experience) Essay Rubric – ENG 4801 - Spring 2020 
 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
Total Points 

(0 pts) 

 
Mean 

 
Mode 

NCTE 3.1 1 0 10 0 2.818 3.000 

NCTE 3.6 0 1 10 0 2.909 3.000 

NCTE 4.4;5.1;5.2 1 1 9 0 2.727 3.000 

NCTE6.1 0 1 10 0 2.909 3.000 

NCTE 6.2 0 0 11 0 3.000 3.000 

NCTE 7.1;7.2 0 0 11 0 3.000 3.000 

Pedagogy Reflection (Clinical Experience) Essay Rubric – ENG 4801 – Spring 2021 
 

 
1 

(1 pts) 
2 

(2 pts) 
3 

(3 pts) 
Total Points 

(0 pts) 

 
Mean 

 
Mode 

NCTE 3.1 1 0 6 0 2.714 3.000 

NCTE 3.6 1 2 4 0 2.429 3.000 

NCTE 4.4;5.1;5.2 0 1 6 0 2.857 3.000 

NCTE6.1 0 1 6 0 2.857 3.000 

NCTE 6.2 1 0 6 0 2.714 3.000 

NCTE 7.1;7.2 0 0 7 0 3.000 3.000 
 
 

(Note: In the 2021-2022 academic year EIU discontinued using Live Text for their EPP and Program 
Assessments and transitioned over to D2L rubrics with different rubric formatting and calculations. The 
data for Fall 2021 and Spring 2022 for this assessment was reviewed in conjunction with this set but does 
not align in format or allow for the same statistical computations so it is not contained here. This is 
available as an additional electronic file for review upon request.) 



 

Assessment #7 – edTPA Exam 
SLO 3 - Demonstrate knowledge of writing processes 

 
Part I. Narrative 

 

A. Description 
 

The official preparation handbook for the edTPA exam explains that it “is a nationally available 
performance assessment of readiness to teach for novices. The assessment is designed with a focus on 
student learning and principles from research and theory. Successful teachers: develop knowledge of subject 
matter content standards and subject-specific pedagogy, develop and apply knowledge of varied students’ 
needs, consider research and theory about how students learn, and reflect on and analyze evidence of the 
effects of instruction on student learning. As a performance-based assessment, edTPA is designed to engage 
candidates in demonstrating their understanding of teaching and student learning in authentic ways” 
(Pearson). This assessment requires candidates to develop and teach 3 to 5 consecutive English-Language 
Arts lessons (referred to as a “learning segment”). The directions state that “the learning segment prepared 
for this assessment should provide opportunities for students to comprehend, construct meaning from, and 
interpret complex text, and to create a written product, interpreting or responding to complex features of a 
text that are just beyond your students’ current skill levels” (Pearson). The assessment is comprised of three 
tasks in which candidates receive sub-scores: 1) Planning for Instruction and Assessment, 2) Instructing and 
Engaging Students in Learning, and 3) Assessing Student Learning. 

Candidates in our program complete this assessment during student teaching. While successfully passing the 
edTPA is not required for program completion (earning their bachelor’s degree), passing the exam is 
required by the state in order to be granted teacher licensure. 

B. Alignment with Standards 
 

The edTPA Exam is aligned with various NCTE Standards. The below chart details how the exam’s scoring rubrics 
for the three required tasks align with specific NCTE Standards. 

 
 
 

edTPA Rubric Numbers & Pedagogical Focus Area Related NCTE Standard(s) 
Rubric 2: Planning to Support Varied Student Learning Needs & 
Rubric 3: Using History of Students to Inform Teaching & Learning 

NCTE 4.1, 5.1, 5.2, 5.4, 6.2 

Rubric 6: Learning Environment NCTE 6.2 
Rubric 7: Engaging Students in Learning NCTE 4.4 
Rubric 8: Deepening Student Learning NCTE 7.1 
Rubric 10: Analyzing Teaching Effectiveness & 
Rubric 11: Analysis of Student Learning 

NCTE 5.3 

Rubric 13: Use of Student Feedback NCTE 4.2 
Rubric 13: Use of Student Feedback & 
Rubric 14: Analyzing Students’ Language Use & English Language Arts Learning 

NCTE 7.2 

Rubric 15: Using Assessment to Inform Instruction NCTE 5.3 



 

C-D. Analysis of Data & Evidence for Meeting Standards 
 
 

The data collected over the two available academic years (2018-2019 and 2019-2020)1 indicate that the 
NCTE Standards aligned with the edTPA Exam are being met. The exam requires a passing score of 
39.0 or higher in order to be granted licensure. The combined overall mean scores for these two datasets 
was 40.9 (39.3 for 2018-2019 and 42.5 for 2019-2020) indicating that the majority of the candidates 
attempting the exam were able to successfully pass it. The exam uses a four-point scale wherein level 
one indicates no mastery of the performance indicator, level two indicates some mastery of the 
performance indicator, level three indicates mastery of the performance indicator, and level four 
indicates advanced mastery of the performance indicator. Expectations for candidates at this stage of 
their career is to score within the 2.0-3.0 range (or an average of 2.5) for individual assessment areas. 
There were only 5 instances of individual scores on any performance indicator that fell below that target 
goal by earning a 1.0. Therefore, 97.6% of the time candidates fell within the expected 2.0-3.0 range. 
Means across the two datasets (housing scores for all 15 rubric assessment areas) consistently calculated 
above 2.0 (with 2.2. being the lowest mean score listed in any area). The collective mean scores for the 
three tasks tabulated as follows: Task 1: Planning (14.15), Task 2 Instruction (13.45), and Task: 
Assessment (13.35). This suggests that NCTE Standards pertaining to instructional planning (NCTE 
4.1, 5.1, 5.2, 5.4, 6.2) were met or exceeded. At first glance it might appear that Assessment was the 
weakest area, suggesting areas for potential program growth tied to the related standards (NCTE 4.2, 
5.3, 7.2). However, the two datasets show notable deviation. For the 2018-2019 cohort the mean score 
for Task 3: Assessment was 12.2, the lowest mean score of the three tasks. However, for the 2019-2020 
cohort the mean score for Task 3: Assessment was 14.5, the highest mean score of the three tasks. For 
example, Rubric 12: Providing Feedback to Guide Learning, had mean scores of 2.3 and 3.5 for the two 
respective groups. While the 2018-2019 candidates had individual scores falling in the 1.0, 2.0, and 3.0 
levels, the 2019-2020 found all candidates scoring between 3.0-4.0. Because of this discrepancy, as will 
be discussed further in Section V, additional monitoring may be needed to determine whether any 
additional program supports are necessary in this area. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

1 As noted previously, due to the COVID-19 global health pandemic, the state of Illinois did not require the edTPA exam for licensure 
during the 2020-2021 academic year. Therefore, unlike with all other Assessments submitted for this report, there is not a third year 
of data for this particular assessment. 



 

Part 2: Assessment Documentation 
 

E. Assessment Tool 

As this is an external exam the actual assessment is not available but specific directions can be found within the edTPA 
Secondary English Language Arts Handbook published by Pearson. The below scoring rubrics are from this handbook. 

F. Scoring Rubrics 
 

 



Planning Rubrics continued 
 

Planning Rubrics continued 

Rubric 4: Identifying and Supporting Language Demands 
 
!earning task? 
How does the candidate Identify and support language demands associated with a key English-Language Arts 

Rubric 3: Using Knowledge of Students to Inform Teaching and Learning 
I 

How  does the candidate use knowledge of his/her students to Justify instructio,nal plans? 
I 

Leveli Level2 

Candidate's jLJS flcation of  Candidate jus fiesleamin9 
leaming tasks iseilhermissin,g  ta:sts wilh limited attention to 
OR represents.a deficit view studenl$' prior acaclemrc 
,o!studentsand their leamirl1J OR 
backgrolllldS. perwnallcull1:1rallcommunily 

assets. 

level3 

candidate j\lslifies w y 
leaming tasks (or llleir 
aclaplations) are, 
appropriateusing 
• ex.amples of 

students' prior 
academic 
learning 

Level4 

Candidate jLJSfifies wl'ly 
leamir19lasks (ortlieir 
adaptaUons) are appmjlliate 
using 
• examplesol 

stliden!s' prior 
academic: learning 

• examplesof 
pe1sonaUcultu1al! 
oommuniey 11SSels 

levels 

Level4 plLIS: 

Candidate's justi oo.lionis 
suprinrted by principles from 
research and/or theory. 

OR 
 
• examplesof 

personaUcullurall 
community assels 

Candidate makes 
connectlons.10 reseE1rdl 
and!or lheory. 

candidatemakes 
superflclal connectlotts to, 
research and/or theory. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

level 1 Level2 
 Level3 level4 Levels 

Languagedemands«ide111tifiecl 
by tile candida.le are.not 
0011siste111wf!b theselected 
lam1guage functlori or task. 

 
OR 

Candidate id.emlfles 
vocabulary as the major 
languagedemand associaled 
wilh the langtJageluncfion. 
AttentiOJ!tI:o addllional 
languagedemands is 
supertlcfal. 

candidateidentifies 
vocabulary and addlflonal 
languagedemand(s) 
associaled wilh lihe language 
functiiD/1. 

Cancliclale h:!enlifies 
oca;but.aryaml addiiiooal 

languagedemanc!(s) 
11SSooiated with lhe languB!Je 
fum:tioo. 

Level 4 phis: 
lnslnJciiOllal supports are 
designedfa,meet the needs 
of students wilh different 
levers of:language learning. 

Langtia,ge supportsare 
misslng or are !IDT aligned 
wiB, lhelanguagedemar.d(s) 
for tr.e !ieaming task. 

Language supports p lrnar.lly 
address deflnilio.os of 
vocabulary.. 

Plans Includegeneral 
support for use of 
vocabul'ary as well as 
addlticmal languag,e 
demandls). 

Plansincludeiarge1ed 
support for use of vocabulary 
as well as acldilio11al !anguage 
dem11nd(s). 

 



P1lannlng Rubrics continued 
  

 
 

Rubric 5: Planning Assessments to Monitor and Support Student Learning 

Instruction Rubrics  
 
Rubric 6: Learning Environment 
 
i'earning? 

level 11 

The cltpsreveal evidenceof 
disrespectfll'IIinieradlons 
belweellteacherandstudents 
Dr betweensluclel11s. 

Leve,12 

Toe cal'ldidaledemonstrates, 
respect tor students. 
candidateprovides a 
learningenvironment that 
serves prlmat11110 oon!rol 
st denl behavior,and 
mfnlmally supports,t e 
learninggoals. 

Leve13 leve14 Leve15 

Thecai1didate dernonslrafes  Thecan.didaledemonstrates  Tiie,candidate demonstrates 
irapport withand respectfor  rapport willl andrespect!of  rapportwifhand respectfor 
students. students. students. 

OR 

Canclidateallaws dlsrnpll,ve 
beh,a.vior to il!lterfere with 
student learning., 

Candicl.31.eprm'idesa pos"ive, 
!ow,l\lsksoci,aelnvironment 
tl1ai reveals mutual respeet 
among students., 

Cancliclale proYidesa 
challenging!eamtng 
environmeRt that promotes 
mutual respect among 
sllldents. 

Candidate provides a 
challeliginglearning 
env"11DnmenI lhat provides 
opporlJJniiles lo npress 
variedpers,pecliYesand 
promotes mutualrespect 
among sludeli11s. 

How does the candidate demonstrate a positive learning environment that supports studen1s' engagement In 

 
 

How are the informal and formal assessments selected or designed to monitor students' progress toward the 
standards/objectives? 

levei1 Leve12 tleve13 Leve14 Leve15 

Tile assessmentsonly 
provide evidei:ice ot sludellts' 
rnteial ocrmprehens,ior,or te :l 

 
Assessment adaptatlons 
required by IEPor 504 pl'ans 
are 'NOl made. 

Theass,essments :provlcle Tlhe ,assessme:nlSpl'Ol'ide Theassessmentspro,;ide 
mulli,pleforms of evidencero 
ITIOllilor sl1:1de111sa' bititieslo 
coristrucl meaninglrorn, 
interpret, and/or respondlo 
t.Omplexlex!fh.roughDtJI lhe 
learningsegment 

 
Assessme.nl adaptations 
requiredby IEPor 5M plans 
aremacle. 

Lcevel 4 1plus: 
Umlted evidence to monitor 
students' abiriliesloconslruct 
me11ninglrom,inlerprcel,amllor 
respondID complex fexl 
during·theleamlng segment 

 
Assessment adaptations 
1requiredby IEP or 504-plans 
are mal!ie. 

specificevidence ro mooltor 
s,t)jdents' abilitieslo conslruct 
meantng rrom,lnlerprel,Mdlor 
respooclo a complexle:xf 
during the!earningsegment 

 
Assessmentad plalions 
requlroobyIEPor 504 plans 
aremEide. 

The,assessmentsare 
slra!eglcally detlgnedto 
allow ln,divlduals or groups 
wlth specific aeeds lo 
demonstrate ihelrTeamfng. 

Ass,essmentsarenot aligned 
withlhecentral focusarxl 
slarxlards/olljectives for the 
leamingS!!9mant. 

    

 
 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

llns!ruclion Rubrics continued 

Rubric B: Deepening Student L,earning 
 
meaning from and Interpret complex text? 

Level 11 

The candl'da!edoHmost of 
il:le talking,and s1udenls 
pro1lde few responses, 

Leve12 

candidate prJmarlly asks 
surta lever questions.and 
e alua.tessbude:nl res;porises 
as correcl or inconrect 

Leve13 

Carididale elicits student 
response$.related to 
oonstruc n,g meaning trom ancl 
interpretingcomplex text 

OR 

Leve14 

Canclidateelicitsand builds 
cm students' responses to 
develop coristructioris of 
meaning andinteipretaoonsof 
COmple){ le L 

Qa11didate responses include 
significant content 
inaceuracles that w!ll lead to 
swdenl misunderstandings_ 

Level.5 

Ganclidatefacilltales 
inleraclio.nsamoag students 
so they cai:i evaluate H1elr 
own abiJilles lo app11 
slrategieslorconstructing 
meaningandinterp1et1ng 
complex lext 

How does the candidate elicit student responses to promote thinking and develop their abllltles to, construct 

lnstrucllon Rubrics continued 
 
Rubric 7: Engaging Students in Learning 

ow does the candidate actively engage students In developing students' abilities to construct meaning from 
!and Interpret complex text? 

leve11 

In111e c!ip(s), students are 
participating in tasks !hat 
are vaguel:y or superfic !ally 
related to the central locus. 

Leve12 

In Ille clip(s), strn:le:n1s are 
parllclpaling m !eami.ng tEISks 
or act111itles[primarily 
focusedsolely on.Ilteral 
co.mpr lilenslon ol text with 
litlle attenUon lo developing 
lnterprelil1e skills.. 
Candidate,makesvag.1:1eor 
su:perficfal links between 
prior academic, reaming and 
new teamlng. 

- 
Leve13 

In tl'ie p{s), students are 
engaged inlearning lasks 
that address 1hei1 a!li□ties to 
conslrllcl meanirig from 11nd. 
ill.erprel a oomplex.lexl. 

leve14 

In!tieclrp{s), students are 
enga91=d in learning tasks that 
devel'.op H1efr abilities to 
construct meaning fromand 
lnterp,et a complex text. 

Tl1ere rs llt11eor no evidence 
that !he candidate Iln'ks 
stl:ll!lents.' prior a.cademic 
learning or personal, 
cultural( or community 
assets with new learn!ng. 

candidate links.lJll'ior 
academic tearntnglo new 
reamrng_ 

candidateIr.nu both prior 
academic teaming alldl 
perunal, 01:1Hural, or 
oommunity as.sets to new 
learning. 

level5 

In the dlp(s), s.lllde:n1s are 
en gediri feamt11g l11Sks that 
deepen and extend tlleir 
developmentot deep 
understaMmg of strategies to 
conslrucl mea11in9 fiomand 
i:nl.erprel a comple)( lext 
Candi(jate prompts students 
lo link.prior academiclea11frng 
andpersonal.rull!Jral, or 
communil)Iassels to new 
teammg_ 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

lnstructfon Rubrics continued 
 
Rubric ·10: Analyzing Teaching Effectiveness 
I 

How does the candidate use evidence to evaluate and change teaching practice to meet students' varied 
 earning needs? 

Leve11 

Cam!ida.te stJg sts changes 
unrel.aled to,evidel'leeof 
student learning. 

Level.2 

Camficlateproposes changes 
llmt are focused primaril)' on 
lmprovin; dlrectio11s for 
leaming tasks or 
task/behavior managemenl. 

Leve13 Level.4 

C:a11did11le proposes cha11ges  Camliclale proposes ctiar,ges 
lhat address students'  tha • t1ddress Individual and 
collective learningneeds collectiverearning needs 
relatd to lhe ce.ntral tocus. relaledlo the central tOOJs. 

leve15 

Level 4 plus: 
CandldateJustifies changes 
using principles of researcl!I 
and/01theory. 

candidatemakes supeffklal  Candidate make-s 
connecllons to researdh 1iom1ecllons to research 
andlor theor;i.  and/orlheory. 

Instruction Rubrics continued 
 
Rubric 9: Subject-Specific Pedagogy 
I 
How does the candidate use textual references to help students understand how to construct meaning from 
'and Interpret a complex text? 

Level11 

The candidatestays focused 
onliteral compreheMionof lhe 
text with liHlem,no attention 
to strategies lo construct 
meaning orlo interpret 
complex text 

OR 

MatelialsLJSOO in the clips 
incrudesignificantcon.tent 
inaccuracies111at will lead lo 
slude11l misunderstandings. 

Leve12 

CandiMlemakes vague or 
superficialluse ofle:ldual 
refere ces lo help students 
c011strucl meanlrlg Iromand 
interpietCM1plex text. 

Leve13 Leve14 L.evel5 

C:a11didate uses texiu.al  Candidate uses textual  Ca:ndidafe andstudents use 
referenc s In ways !hat help  reieren sIn 'Ways.that  slta.iegieaay chtisen textual 
students u11dersland  deepen student referencesin wa'JS that 
slH1legies fo cooslruct understanding of strategiesID deepen sludentum!eJSlanding 
n11e.ani11gfrom and interpret consrructmeaning fi'•omand of stralegiesto construct 
comple:x te».t lrl!erprel complex Le L me.anmgfrom andinterpret 

comple:x leoct. 



 

e of 

Assessment Rubrics  

Rubric 11: Analysis of Student Leaming 
1 

I 
How does the candidate analyze evidenc -  student learning? 

Assessment Rubrics continued 

Rubric 12: Providing Feedback to Guide Learning 
I 

fhat type of feedback does the candidate provide to the focus students? 
 
Levet1 Level2 

Feecllla.c:kis uruelated to the  Feedbackaddresses only 
lear,111ln9 dbjecli\les OR Is  er,rors OR slrengths 
inco:ni islent with !he  generalJ related to the 
analys [s of !he s!ud1mt's 11eamlng obJectl11es. 
learning1. 

OR 

Levell Levei 4 

Feoo!:Jack.is accurate anll  Feeclllac.kis oocurate and 
1prlmarily locuses on either  addresses both sttel'lgtl!ls 
errors OR slrengths related to  AND needs,related to specific 
speofo leamingotit,ecljves, teaming dbjedilles. 
with some attention lo tl!le 
otile.r. 

OR 
 
Feeclbaok contains 
significant content 
lnacouraoles. 

Feedba.ck is incon<Sistently 
rimwided to foct.rs students, 

Feedback.is provided 
co:nsistelllly for thefocus 
students. 

Feeclllack isp.r:c,,.1ide(! 
consistentlylo.r tr.e locus 
students. 

Level5 

Level 4 plus: 
Candiclaled.esoribes how sJhe 
'Willi g,uldefocus stude:nls lo 
use feedback lo evaluate 
their own strengths and 
needs. 

 
 
 
 
 
 
 
 

leveJ 1 Level2 level3 Level4  Leve! 5 

The analysis is superficial or 
nol supported b}' eilhe.r 
slml.enl wortc samples or tile 
summary of student 
leamJng. 

The analysi.is focuse.s on what 
students did right OR wrong 
using e11ldenoe!tom ll'oe 
summary or work samples. 

The analysis focus.es onwhElt 
studentsdie! o;ihl ANIJ WTOOg 
and issupported with 
evidence,from the summary 
and 'llffi samp[es_ 

Anafysis uses speclfic 
examples from work samples 
·to demonstrate1pattems of 
student lear,ning 001Jsistenl 
\llitl'I Illes,umrnary. 

Analysis uses specilc 
eviderioe from work samples 
lo demooslrale the 
COMectioos betwee11 
qu,mtitallve a:nd qlJ!ajitative 

 
OR 

 
The evalua criteria, 
!earrni:ng ,otijediltes, and/Qr 
ari.;lysisare not a□gnedwitt:i 

 Ana:l sls,includes,som.e 
differem:es In who[e class 
learning. 

 
Patterns are described for 
whole class. 

pattems or student !eaming for 
indf,11idools or groups. 

ea.:h other.     

 
 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Assessment Rubr,lcs conlinued 
 
Rubric 14: Analyzing Students' Language Use and English-Language Arts Learning 

How does the candidate analyze students' use of language to develop content understanding? 

Level 1! Level2 Level3 

Candidate klentrnes langu.age GanclidBte provfdes evidence  Candi<lateexplains alld 
use that is,s11perliclally that studenfs use  provlcles evidence of swdenls' 
related orunrelated to the  vocabulary associatedwiih useof ttlelangu111Je function 
languagedemands tile language ftJ111ctlon.  as wernas voc·abulary 0.1 
(ftn1ctlon,611ocabul'ary, and   addillonal language 
additional demands). demandls)! 

Level4 

Gandiclate explains and 
provides ewidenoeof studen!s' 
useof thelanguage funclioo, 
\f0Cabu1ary, and ad,:frtlo.nal 
tanguagedemand(s) in ways. 
that deve[op content 
undersiandlngs. 

llevel 5 

Level 4 pl.is: 
Candidate,explafns and 
provides evidenceof 
language use and content 
learning for students will'I 
varied needs. 

OR 
 
Candic!ate does not address 
sludenls,'repeated misuse 
of vocabulaiy.. 

Assessment Rl!Jbrllcs continued 
 
Rubric 13: Student Use of Feedback 

I 

How does the candidate provide opportunities for focus students to use the feedback to guide their further 
learning? • 
I 

Level 1 

Opportunities fo:r applyfng 
f,e,edback.are,11ot described. 

OR 

Level2 Level3 

Candidate1providesvagu:e  Calldldate des,cribes how 
explanatlolil for ;how focus  focus students wlll use 
studenls will use feedback feedback on thefr strengiihs 
lo completecunrent or tulure, and weaknessesto revise 
assTgnments..  their current work, as 

needed. 

Level4 

Candidate descritlesllow sihe 
will support focus students 
lo use feedba k on tl'leii" 
strengthsa!ld weaknessesto 
deepenunderslalldL11gs alld 
51\msrelatedlo their c:Ul'ielll 
WD!k.. 

level 5 

Levell4 plus,, 
Candidate guI.des focus 
sludentstogeneralize 
feedback lbeyond lhe current 
Wlll11 s.ample, 

Gandid;iteprovideslimited or 
no feedback to inrorm 
student leamln91. 



 

 
 

G. Candidate Data 
 

English edTPA Data 
2018-2019 

edTPA Performance Summary Data: 
 

 N Total 
Score 
Mean 

Planning Instruction Assessment Mean by Task 

   P0 P02 P0 P0 P0 I01 I02 I03 I04 I05 A0 A02 A0 A0 A05 P I A 
1  3 4 5      1  3 4     

English 6 39.3 3.2 2.5 2.8 2.7 3.0 3.0 2.7 2.5 2.5 2.3 3.0 2.3 2.2 2.2 2.3 14.2 13.0 12.2 
edTPA Score Distributions (Percent and Frequency): 

 
 N Mean Score Distribution of Scores 
   <35 35 36 37 38 39 40 41 42 >42 

English 6 39.3 17 (1) 17(1)  17(1)    33(2)  17(1) 
edTPA Score Distributions by Rubric (Percent and Frequency) 

 
Rubric N Mean 

Score 
Distribution of Scores 

 1.0 2.0 3.0 4.0 
1 6 3.2   83 (5) 17 (1) 
2 6 2.5  66 (4) 17 (1) 17 (1) 
3 6 2.8  17 (1) 83 (5)  

4 6 2.7  33 (2) 66 (4)  

5 6 3.0   100 (6)  

6 6 3.0   100 (6)  

7 6 2.7   33 (2) 17 (1) 
8 6 2.5  50 (3) 50 (3)  

9 6 2.5  50 (3) 50 (3)  



 

10 6 2.3  66 (4) 33 (2)  

11 6 3.0  17 (1) 66 (4) 17 (1) 
12 6 2.3 17 (1) 33 (2) 50 (3)  

13 6 2.2 17 (1)  33 (2)  

14 6 2.2  83 (5)  17 (1) 
15 6 2.3   33 (2)  

 

English edTPA Data 
2019-2020 

edTPA Performance Summary Data: 
 

 N Total 
Score 
Mean 

Planning Instruction Assessment Mean by Task 

   P0 P02 P0 P0 P0 I01 I02 I03 I04 I05 A0 A02 A0 A0 A05 P I A 
1  3 4 5      1  3 4     

English 8 42.5 3.0 2.7 3.0 2.7 2.8 3.0 2.8 2.5 2.9 2.8 3.1 3.5 2.3 2.8 2.8 14.1 13.9 14.5 
edTPA Score Distributions (Percent and Frequency): 

 
 N Mean Score Distribution of Scores 
   <35 35 36 37 38 39 40 41 42 >42 

English 8 42.5  13(1)   13(1) 13(1)   25(2) 38(3) 
edTPA Score Distributions by Rubric (Percent and Frequency) 

 
Rubric N Mean 

Score 
Distribution of Scores 

 1.0 2.0 2.5 3.0 3.5 4.0 
1 8 3.0  13(1)  75 (6)  13 (1) 
2 8 2.7 25 (2)   50 (4) 13 (1) 13 (1) 
3 8 3.0  13 (1)  75 (6)  13 (1) 
4 8 2.7   38 (3) 38 (3)  13 (1) 
5 8 2.8 13 (1) 13 (1)  63 (5)  13 (1) 
6 8 3.0    100(8)   

7 8 2.8  25 (2)  75 (6)   

8 8 2.5  50 (4)  50 (4)   

9 8 2.9  25 (2)  63 (5)  13 (1) 
10 8 2.8  25 (2)  75 (6)   

11 8 3.1    88(7)  13 (1) 
12 8 3.5    50 (4)  50 (4) 
13 8 2.3  75 (6)  13 (1) 13 (1)  

14 8 2.8  38 (3)  50 (4)  13 (1) 
15 8 2.8  25 (2)  63 (5) 13 (1)  

 
 

English edTPA Data 
2020-2022 

 
Note: Due to the COVID-19 global health pandemic, the state of Illinois did not require candidates to take the 
edTPA licensure exam during the 2020-2021 academic year to earn licensure. Therefore, there is no data 
available for Fall 2020, Spring 2021, Fall 2021, or Spring 2022 



 

Assessment #8 – Dispositions Evaluation 
SLO 4 - Demonstrate knowledge of and skills in use of the English Language, including effective speaking skills 

 
Part I. Narrative 

 

A. Description 
 

The Dispositions Evaluation Assessment is used to assess our teacher candidates at various points throughout the 
program: in all three of their departmental methods courses and during student teaching. The methods instructors 
in ENG 3401, 3402, and 4801 complete this Disposition Assessment via Live Text by combining their own 
assessment of the candidates’ dispositions with the feedback provided from the cooperating teachers with whom 
the candidates observe in the field. During student teaching the university coordinator completes this assessment 
via Live Text combining their observation with feedback from the cooperating teacher. This assessment, along 
with Department Disposition Evaluation online forms that candidates have filled out by each English instructor 
they take courses with (See Assessment #2, Student Teaching Approval Portfolio, Checklist Item #8), plays a 
key role in not just program assessment, but also monitoring candidate growth and any need for intervention. 
Together these assessment tools allow for a steady cycle of feedback concerning candidate dispositions. Should 
any candidate struggle in any dispositional area the Director of English Education meets individually with the 
student to craft a Remediation Plan which is then approved by the English Education Committee. The candidate 
must successfully complete the Remediation Plan and show growth in the noted dispositional areas in order to be 
granted approval to student teach. 

 

B. Alignment with Standards 
 

The Dispositions Evaluation Assessment aligns with key NCTE Standards. As this is based on interactions in 
classroom and in field placements (observations and student teaching), the assessment finds cooperating teachers, 
supervisors, and/or methods instructors reflecting on candidates’ professional communication, interpersonal 
skills, and ethical practices (NCTE 7.1). Of particular importance is insight concerning the candidates’ ability 
not simply to interact respectfully with diverse student learners, but also on their understanding of students’ 
diverse characteristics and abilities and how to take such factors into consideration when crafting instructional 
material (NCTE 3.1, 4.1, 4.4, 5.1, 5.2, 6.1, 6.2) and assessments (NCTE 3.2, 4.2, 5.3). 



 

 
 

C-D. Analysis of Data & Evidence for Meeting Standards 

The data collected over the past three academic years on the Dispositions Evaluation Assessment show evidence that the aligned 
NCTE Standards have been met. The Dispositions Evaluation scoring rubric (see E-F below) utilizes a three-point scale wherein 1 
denotes unacceptable behavior, a 2 denotes acceptable behavior, and a 3 denotes exemplary behavior related to the performance 
indicators. Throughout the six semesters of data collected from the three methods courses as well as the student teaching cohorts, the 
average of all mean scores (across the 90 combined performance indicators) was 2.70 out of 3.0. There were only two instances (both 
in datasets from candidates within methods courses) wherein a candidate earned a 1.0 on any performance indicator. In both instances 
the indicator in question was “the candidate models professional behavior and appropriate dispositions that reflect honesty, integrity, 
personal responsibility, confidentiality, advocacy, altruism and respect, including in matters with respect to digital culture” (NCTE 
7.1). This suggests irregular behavior specific to those particular students (e.g. struggles with professionalism in terms of time 
management, instances of plagiarism, etc.) rather than larger programmatic concerns. One area in which candidates continuously 
scored high, particularly within the datasets obtained during the three methods courses, was “Interactions with Students/Others.” 
Mean scores from these datasets were calculated at 2.857 or higher indicating a programmatic strength in training candidates to 
“demonstrate positive regard for all learners, faculty, and staff” (NCTE 7.1). While above the acceptable range, the performance 
indicators assessing whether candidates are able to consider diverse characteristics and abilities into their instructional planning 
(NCTE 3.1, 4.1, 4.4, 5.1, 5.2, 6.1, 6.2) and assessment (NCTE 3.2, 4.2, 5.3) were slightly lower, typically averaging in the 2.2-2.5 
range. This, in part, is likely due to both their earlier points in the program and to the fact that both methods instructors and 
cooperating teachers at this stage have more limited opportunities to observe candidates and/or see their instructional material enacted. 
While ideally we would like to see higher mean scores in the datasets from student teaching cohorts, this particular three-year period 
does not reflect this typical pattern. Rather, the datasets from student teaching suggest that cooperating teachers and supervisors 
tended to assess candidates holistically rather than always with specific attention to the individual performance indicators (i.e. giving 
candidates scores of all 2’s or 3’s across all indicators). As will be discussed more in Section V, this may suggest more about 
improvements that need to be made in terms of administrating the assessment (e.g. providing additional training on using these 
assessment rubrics) rather than any particular programmatic strength or weakness in these areas. 



 

Part 2: Assessment Documentation 
 

E-F. Assessment Tool & Scoring Rubric 
 
 

Eastern Illinois University English Department 
Disposition Evaluation Rubric for Cooperating Teachers 

 
Directions: 

• Please take a moment to evaluate the EIU teacher certification candidate who completed clinical experience hours within your classroom/school by simply 
circling/highlighting the appropriate number for each category below, printing/signing your name, and recording the information for your school. 

• After completing this form, please email it to EIU’s English Education Director, Dr. Melissa Ames, mames@eiu.edu by December 1st. 
• Your time and cooperation in helping us assess the dispositional traits of our candidate is much appreciated. 

 
 

DISPOSITIONAL AREA DOES NOT OCCASIONALLY CONSISTENTLY NO BASIS 
 

EXHIBIT EXHIBITS EXHIBITS FOR JUDGMENT 

Interaction with Students/Others (IWS) 
Candidate demonstrates positive regard for all learners, 
faculty and staff. 

 
NCTE VII.1 

1 2 3 NA 
 
Comments: 

Effective Communication (EC) 
 

Candidate demonstrates effective communication by 
having positive, error-free verbal, non-verbal and 
written interactions with peers, staff and students. 

NCTE VII.1 

1 2 3 NA 
 
Comments: 

Professional Ethics & Practices (PEP) 
 

The candidate models professional behavior and 
appropriate dispositions that reflect honesty, integrity, 
personal responsibility, confidentiality, advocacy, 
altruism and respect, including in matters with respect 
to digital culture 

 
NCTE VII.1 

1 2 3 NA 
 
Comments: 

mailto:mames@eiu.edu


 

 

Planning and Teaching for Student Learning (PTSL) 
 

The candidate plans and designs instruction based on 
content area knowledge, diverse student 
characteristics, student performance data, curriculum 
goals, and the community context. The teacher plans 
for ongoing student growth and achievement. 

 
NCTE III.1, IV.1, V.1, V.2, VI.1, VI.2 

1 2 3 NA 
 
Comments: 

Planning and Teaching for Student Learning (PTSL) 
 

The candidate monitors and adjusts multiple evidence- 
based instructional strategies, making use of 
technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage 
students in active learning opportunities. 

 
NCTE III.2, IV.2, V.3 

1 2 3 NA 
 
Comments: 

Sensitivity to Diversity and Equity (SDE) 
 

The candidate demonstrates understanding of diverse 
characteristics and abilities of each student and how 
individuals develop and learn within the context of 
their social, economic, cultural, linguistic, and 
academic experiences by using these experiences to 
create instructional opportunities that maximize 
student learning. 

 
NCTE III.1, IV.4, V.1, V.2, VI.1, VI.2 

1 2 3 NA 
 
Comments: 

 
Teacher Candidate Name & EIU Course:   Jr/Sr High School Name:   

 

Cooperating Teacher Name (Print):   School Address:   
 

Signature & Date:     



 

G. Candidate Data 
 
 

Disposition Evaluation Assessment Data (Fall 2018 – Spring 2021) 
For Three Content Area Methods Courses (ENG 3401, ENG 3402, ENG 4801) & Student Teaching 

 
ENG 3401: Methods of Teaching Composition at the Middle & Secondary Levels 

 
Dispositions Rubric (Field Experience 2) – ENG 3401 – Fall 2018 

 
  

Not 
Acceptable 
(1 pts) 

 

Acceptable 
(2 pts) 

 

Exemplary 
(3 pts) 

No Basis 
for 
Judgement 
(0 pts) 

 
 

Mean 

 
 

Mode 

 
 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS (NCTE 
7.1) 

0 0 12 0 3.000 3.000 0.000 

Candidate demonstrates effective communication by having positive, error-free verbal, 
non-verbal and written interactions with peers, staff and students. EC (NCTE 7.1) 

0 0 12 0 3.000 3.000 0.000 

The candidate models professional behavior and appropriate dispositions that reflect 
honesty, integrity, personal responsibility, confidentiality, advocacy, altruism and 
respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 0 12 0 3.000 3.000 0.000 

The candidate plans and designs instruction based on content area knowledge, diverse 
student characteristics, student performance data, curriculum goals, and the 
community context. The teacher plans for ongoing student growth and achievement. 
PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 2 10 0 2.833 3.000 0.373 

The candidate monitors and adjusts multiple evidence-based instructional strategies, 
making use of technology, pacing, and flexible grouping of individuals with a range of 
abilities and experiences, to engage students in active learning opportunities. PTSL 
(NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 3 9 0 2.750 3.000 0.433 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their social, 
economic, cultural, linguistic, and academic experiences by using these experiences to 
create instructional opportunities that maximize student learning. SDE (NCTE 3.1, 4.4, 
5.1, 5.2, 6.1, 6.2) 

0 1 11 0 2.917 3.000 0.276 



Dispositions Rubric (Field Experience 2) – ENG 3401 – Fall 2019 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 0 8 0 3.000 3.000 0.000 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 0 8 0 3.000 3.000 0.000 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 1 7 0 2.875 3.000 0.331 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 4 4 0 2.500 2.000 0.500 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 4 4 0 2.500 2.000 0.500 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 2 6 0 2.750 3.000 0.433 



Dispositions Rubric (Field Experience 2) – ENG 3401 – Fall 2020 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 0 9 0 3.000 3.000 0.000 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 4 5 0 2.556 3.000 0.497 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 3 6 0 2.667 3.000 0.471 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 6 3 0 2.333 2.000 0.471 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 7 2 0 2.222 2.000 0.416 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 7 2 0 2.222 2.000 0.416 



 

ENG 3402: Methods of Literature & Reading at the Middle & Secondary Levels 
 
Dispositions Rubric (Field Experience 2) – ENG 3402 – Spring 2018 

 
 

Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 0 9 0 3.000 3.000 0.000 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC 
(NCTE 7.1) 

0 0 9 0 3.000 3.000 0.000 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, 
altruism and respect, including in matters with respect to digital culture. PEP 
(NCTE 7.1) 

0 1 8 0 2.889 3.000 0.314 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 8 0 2.889 3.000 0.314 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 0 2 7 3.00 0.000 0.000 

The candidate demonstrates understanding of diverse characteristics and 
abilities of each student and how individuals develop and learn within the 
context of their social, economic, cultural, linguistic, and academic experiences 
by using these experiences to create instructional opportunities that maximize 
student learning. SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2)  

0 0 6 3 3.00 3.000 0.000 



Dispositions Rubric (Field Experience 2) – ENG 3402 – Spring 2020 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 1 13 0 2.929 3.000 0.258 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 5 9 0 2.643 3.000 0.479 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 4 10 0 2.714 3.000 0.452 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

3 5 6 0 2.214 3.000 0.773 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

3 5 6 0 2.214 3.000 0.773 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 7 7 0 2.500 2.000 0.500 



Dispositions Rubric (Field Experience 2) – ENG 3402 – Spring 2021 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 0 8 0 3.000 3.000 0.000 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC 
(NCTE 7.1) 

0 1 7 0 2.875 3.000 0.331 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, 
altruism and respect, including in matters with respect to digital culture. PEP 
(NCTE 7.1) 

1 0 7 0 2.750 3.000 0.661 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 7 0 2.875 3.000 0.331 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 6 2 0 2.250 2.000 0.433 

The candidate demonstrates understanding of diverse characteristics and 
abilities of each student and how individuals develop and learn within the 
context of their social, economic, cultural, linguistic, and academic experiences 
by using these experiences to create instructional opportunities that maximize 
student learning. SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2)  

0 5 3 0 2.375 2.000 0.484 



 

ENG 4801: Integrating the English Language Arts (Capstone Methods Course) 
 
Dispositions Rubric (Field Experience 2) – ENG 4801 – Spring 2019 

 
 

Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 0 1 6 0 2.857 3.000 0.350 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC 

0 2 5 0 2.714 3.000 0.452 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP 

1 3 3 0 2.286 2.000 0.700 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL 

0 3 4 0 2.571 3.000 0.495 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities.PTSL 

0 4 3 0 2.429 2.000 0.495 

The candidate demonstrates understanding of diverse characteristics and abilities 
of each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE 

0 4 3 0 2.429 2.000 0.495 



Dispositions Rubric (Field Experience 2) – ENG 4801 – Spring 2020 
 
 

Not 
Acceptable 

(1 pts) 

 
Acceptable 

(2 pts) 

 
Exemplary 

(3 pts) 

No Basis for 
Judgement 

(0 pts) 

 
Mean 

 
Mode 

 
Stdev 

Candidate demonstrates a positive regard for all learners, 
faculty and staff. IWS (NCTE 7.1) 

0 0 13 0 3.000 3.000 0.000 

Candidate demonstrates effective communication by having 
positive, error-free verbal, non-verbal and written interactions 
with peers, staff and students. EC (NCTE 7.1) 

0 2 11 0 2.846 3.000 0.361 

The candidate models professional behavior and appropriate 
dispositions that reflect honesty, integrity, personal 
responsibility, confidentiality, advocacy, altruism and respect, 
including in matters with respect to digital culture. PEP (NCTE 
7.1) 

0 1 12 0 2.923 3.000 0.266 

The candidate plans and designs instruction based on content 
area knowledge, diverse student characteristics, student 
performance data, curriculum goals, and the community 
context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 4 9 0 2.692 3.000 0.462 

The candidate monitors and adjusts multiple evidence-based 
instructional strategies, making use of technology, pacing, and 
flexible grouping of individuals with a range of abilities and 
experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 3 10 0 2.769 3.000 0.421 

The candidate demonstrates understanding of diverse 
characteristics and abilities of each student and how 
individuals develop and learn within the context of their social, 
economic, cultural, linguistic, and academic experiences by 
using these experiences to create instructional opportunities 
that maximize student learning. SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 
6.2) 

0 3 10 0 2.769 3.000 0.421 



Dispositions Rubric (Field Experience 2) – ENG 4801 – Spring 2021 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 1 6 0 2.857 3.000 0.350 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 3 4 0 2.571 3.000 0.495 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 0 7 0 3.000 3.000 0.000 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 5 2 0 2.286 2.000 0.452 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 3 4 0 2.571 3.000 0.495 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 4 3 0 2.429 2.000 0.495 



 

STG 4001: ELA Cohort Disposition Evaluation Data from Student Teaching 
 
Dispositions Rubric - Student Teaching – Fall 2018 

 
 

Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 0 2 0 3.000 3.000 0.000 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 0 2 0 3.000 3.000 0.000 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 0 2 0 3.000 3.000 0.000 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 0 2 0 3.000 3.000 0.000 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 0 2 0 3.000 3.000 0.000 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 0 2 0 3.000 3.000 0.000 



Dispositions Rubric - Student Teaching – Spring 2019 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 1 2 0 2.667 3.000 1.000 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 1 2 0 2.667 3.000 1.000 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 1 2 0 2.667 3.000 1.000 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 2 0 2.667 3.000 1.000 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 2 0 2.667 3.000 1.000 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 2 0 2.667 3.000 1.000 



Dispositions Rubric - Student Teaching – Fall 2019 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 4 1 0 2.200 2.000 1.000 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 4 1 0 2.200 2.000 1.000 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 4 1 0 2.200 2.000 1.000 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 4 1 0 2.200 2.000 1.000 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 4 1 0 2.200 2.000 1.000 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 4 1 0 2.200 2.000 1.000 



Dispositions Rubric - Student Teaching – Spring 2020 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 0 3 0 3.000 3.000 0.000 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 1 2 0 2.667 3.000 0.333 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 0 3 0 3.000 3.000 0.000 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 0 3 0 3.000 3.000 0.000 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 0 3 0 3.000 3.000 0.000 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 0 3 0 3.000 3.000 0.000 



Dispositions Rubric - Student Teaching – Fall 2020 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 1 2 0 2.667 3.000 0.333 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 1 2 0 2.667 3.000 0.333 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 0 3 0 3.000 3.000 0.000 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 2 0 2.667 3.000 0.333 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 2 0 2.667 3.000 0.333 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 2 0 2.667 3.000 0.333 



Dispositions Rubric - Student Teaching – Spring 2021 
 
 

 
Not 
Acceptable 
(1 pts) 

 
Acceptable 
(2 pts) 

 
Exemplary 
(3 pts) 

No Basis for 
Judgement 
(0 pts) 

 

Mean 

 

Mode 

 

Stdev 

Candidate demonstrates a positive regard for all learners, faculty and staff. IWS 
(NCTE 7.1) 

0 1 2 0 2.667 3.000 0.333 

Candidate demonstrates effective communication by having positive, error-free 
verbal, non-verbal and written interactions with peers, staff and students. EC (NCTE 
7.1) 

0 1 2 0 2.667 3.000 0.333 

The candidate models professional behavior and appropriate dispositions that 
reflect honesty, integrity, personal responsibility, confidentiality, advocacy, altruism 
and respect, including in matters with respect to digital culture. PEP (NCTE 7.1) 

0 2 1 0 2.333 2.000 0.000 

The candidate plans and designs instruction based on content area knowledge, 
diverse student characteristics, student performance data, curriculum goals, and 
the community context. The teacher plans for ongoing student growth and 
achievement. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 2 0 2.667 3.000 0.333 

The candidate monitors and adjusts multiple evidence-based instructional 
strategies, making use of technology, pacing, and flexible grouping of individuals 
with a range of abilities and experiences, to engage students in active learning 
opportunities. PTSL (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 2 1 0 2.333 2.000 0.333 

The candidate demonstrates understanding of diverse characteristics and abilities of 
each student and how individuals develop and learn within the context of their 
social, economic, cultural, linguistic, and academic experiences by using these 
experiences to create instructional opportunities that maximize student learning. 
SDE (NCTE 3.1, 4.4, 5.1, 5.2, 6.1, 6.2) 

0 1 2 0 2.667 3.000 0.333 

 
 
(Note: In the 2021-2022 academic year EIU discontinued using Live Text for their EPP and Program Assessments and transitioned over to D2L 
rubrics with different rubric formatting and calculations. The data for Fall 2021 and Spring 2022 for this assessment was reviewed in conjunction 
with this set but does not align in format or allow for the same statistical computations so it is not contained here. This is available as an additional 
electronic file for review upon request. Unlike the previous rubrics, because this one was not revised until Spring 2022, however, content and 
performance indicators are the same.) 
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