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EIU's FY02 Results Report: Executive Summary

1. FY02 Achievements 

Despite the FY02 rescission, Eastern was able to make progress on its highest priorities.  After two years of declining enrollments, the University recruited a record number of new freshmen.  We are proud of our efforts to attract and serve a class that has increased by 30%, to nearly 2800 students.  The faculty salary base grew by nearly $2.5 million, resulting in an average increase of almost 8.5%; expenditures related to using technology to improve teaching and learning totaled more than $500,000; and new allocations of $456,000 allowed the University to move its student learning assessment agenda forward and to support the development of a web-based segment of the Computer Information Services program.

2. FY03/04 Priorities 

The challenging nature of the FY03 budget makes delineating precise plans difficult, though it ensures that the University will heighten attention to accountability, productivity, and efficiency.  Interim President Hencken has identified these general goals for the coming year:

· Enhance the quality of academic programs

· Achieve equitable faculty/staff compensation

· Improve institutional effectiveness and productivity

· Heighten the University’s state and national image

· Increase public and private resources

· Increase access and diversity within the student body, faculty, administration, and staff

· Address deferred maintenance and the campus master plan

· Enhance technology and equipment

· Effectively manage enrollment

Planning has begun for EIU’s 2004-2005 North Central Association visit; it is a given that over the next two years, we will be devoting a great deal of time and energy to securing reaccreditation.  As the expiration date of Eastern’s collective bargaining agreement with UPI draws near, negotiations pertinent to faculty and academic support professionals continue.  Items under discussion include intellectual property rights, distance learning, and the roles and responsibilities of part-time and non-tenure-track faculty.

3. Plan of This Report:

Eastern's FY02 Results Report is organized within the context of the goals of The Illinois Commitment.  Under each goal, we have included summaries of the University’s achievements, highlighting information that documents our accountability and our support of statewide goals.  The Report culminates in descriptions of Eastern's best practices, Prime Vendor Contracts and The English Technology-Integrated Classrooms.  Supporting materials, including mission-specific performance indicators, findings of the Retention Task Force, FY02 program review summaries, and a status report on our assessment activities, are included as appendices.

1 Higher Education will help Illinois business and industry sustain strong economic growth.

FY02 Achievements

· The School of Technology received a $50,000 EIU Technology Enhanced and Delivered Education grant to develop courses for web delivery of the graduate certificate program in Computer Technology.  This program will enable working Illinois citizens to complete a high demand program on-line.  

· The School of Business developed four on-line courses within the Telecommunications track of the Computer Information Systems major, progress toward the goal of having a baccalaureate degree completion program delivered primarily on-line.  Funds allocated to this initiative also were used for faculty development and hiring, equipment acquisition, and laboratory renovation and upgrade.  

· In partnership with the College of Sciences, the Graduate School received a planning grant from the Sloan Foundation for a Professional Master’s Degree in Imaging Science.  The interdisciplinary degree will be planned in partnership with industrial and service industries that need well-trained and highly qualified professionals for computer visualizations, satellite imaging, medical imaging, and ecological/environmental imaging.  

· EIU’s cooperative program with Lakeview College of Nursing completed its first year with eight students and expects 12 additional students to begin Fall 2002.  Through this program, EIU is helping to address the acute shortage of baccalaureate-prepared nursing professionals.  EIU provides facilities, computer stations with links to software available only on the Danville campus, access to equipment for distance learning, and various student services.

· The Graduate School focused on developing business-University partnerships that promote graduate student research.  For example, graduate candidate Ross W. Widinski’s study “The Response of Benthic Macro Invertebrate Communities to Habitat Fragmentation” was supported by INHS/IDNR Watershed Management Section, while graduate candidate Susan A. Linn’s study “Use of Soybean Fields by Eastern Meadowlarks in Illinois” was supported by the U. S. Fish and Wildlife Services Division of Migratory Birds.  
· The Graduate School also supported faculty research projects with application to Illinois farming.  Dr. Norbert C. Furumo and Dr. Steven Daniel’s proposal, titled The Glyoxylate Cycle in Fungal Plan Pathogens: Its Role in Virulence and the Disease Process, received the Council of Faculty Research Dean’s Award for its contributions to understanding how Illinois farmers can control plant pathogens.   
· The Department of Journalism organized and coordinated five three-day workshops in Chicago and St. Louis for professional journalists whose newspapers are among the 200 members of the Mid-America Press Institute, which is headquartered at Eastern.
· The Historical Administration program contributes to the visibility of Illinois and especially to central Illinois tourism by collaborating with communities to develop museums, archives, and living history sites.  Discussions are taking place that may allow the program to develop an exhibit for the Illinois Historical Preservation Agency at a different location in the state each year.
2        Higher education will join elementary and secondary education to improve teaching and learning at all levels.

FY02 Achievements

· With a choice of 22 fully accredited, state-approved teacher education programs and over 570 teacher education graduates in 2000-2001, Eastern Illinois University continues to be one of the top three producers of teachers in the State of Illinois.  Furthermore, with over 2,600 undergraduate teacher education majors in Fall 2001, it is expected that this trend will continue.  In addition, EIU continues to be one of the state’s leading producers of principals and superintendents, with over 120 individuals completing the requirements for the administrative certificate in 2000-2001.

· In FY02, EIU received $100,000 of new base funding to support the development and implementation of an Alternative Routes to Certification Program.  During FY02, a group of 12 faculty members worked to develop an intensive program that meets state standards for teacher preparation in six secondary high need content areas (math, science, foreign language, business education, technology education, and family and consumer science education).  The program will be submitted to campus committees and the Illinois State Board of Education in Fall 2002 for approval, with implementation scheduled for Summer 2003.  As of June 2002, over 15 qualified professionals interested in the program have been identified.

· In September 2001, EIU was awarded a multi-year grant from IBHE to develop a Beginning Teacher Induction Program for Central Illinois. These funds support a partnership among five regional offices of education, six community colleges, and EIU to improve the retention and quality of novice teachers in Central Illinois.  The grant supports monthly meetings, workshops, and other services in each region.  

· In partnership with the University of Illinois at Urbana-Champaign and five regional offices of education, Eastern has developed and piloted a New Leaders Program designed to provide mentoring and induction for first-year principals.  The program will be fully implemented in Fall 2002, serving an estimated 25-30 principals.

· In FY02, EIU received $85,000 of new base funding to support the ongoing effort to create and maintain a partnership across the state to discuss the role of web-based courses in teacher education and to develop web-based courses. This partnership includes 23 teacher preparation institutions across the state. The funds have supported the development of six web-based professional education courses, the continuation of the Task Force on the Role of Web-based Courses in Teacher Education, and the offering of five faculty development workshops on developing web-based courses for teacher education.  
· The College of Education and Professional Studies was awarded a two-year, $200,000 grant from the Department of Education through the Illinois State Board of Education to partner with area regional offices of education, school districts, and community colleges to enhance, promote, and support the Illinois Virtual High School in the Central Illinois region.
· A $50,000 grant from the Illinois Board of Higher Education (Tools of Technology & Science) supported a series of technology-based sessions for 65 middle school teachers, introducing them to cutting-edge technologies for science labs.  Mentoring and peer assistance were utilized in the project.  This project was refunded for FY02 at $75,000.

· A $65,000 grant from the Illinois State Board of Education (Technology Enhancement) supports the continuation of a series of weekend sessions for teachers focused on science inquiry-based labs and how to incorporate technology into the curriculum.  The project partners EIU with the leading science supply and business companies in Illinois. Experts from these companies and agencies assist in the instruction and provide one-on-one assistance to the teachers. Two intensive, weeklong summer residential institutes associated with this project were held this summer.  Approximately 50 teachers are involved in this project.
· EIU received a two-year biodiversity grant totaling $82,000 from the National Science Foundation to train science teachers to identify species using portable technologies including Personal Digital Assistants.

· A partnership with the Sangamon Area Special Education District is concluding its third year of providing special education certification course work on-site to 23 Springfield area residents in an effort to relieve the shortage of fully certified special educators.  

· During the spring semester, Booth Library’s Coles Ballenger Teachers’ Center received a grant made available through a Library Services and Technology Act administered by the Illinois State Library to design in-service workshops for area teachers needing continuing education credit.  Four workshops were offered on the following subject areas: WebQuests, Conflict Resolution, Story Bags, and Website Design.  

· The Office of Disability Services partnered with Lake Land College and E.I.A.S.E. in Spring 2002 to offer Disability Awareness Day for educators, disability services providers, parents, and students.  This conference offered sessions on topics such as syndrome disorders, high school to college transition, ADHD, and communicating skills for educators.

· The School of Technology is offering 13 of 20 courses planned for teachers during Summer 2002 as part of the EIU Plan for Professional Development for Illinois Secondary Education Teachers.  
· In a partnership between the College of Education and Professional Studies and the Lumpkin College of Business and Applied Sciences, beginning Fall 2002 EIU will offer a Technology Certificate program with a track available in Instructional Technology designed for practicing teachers.
· Journalism developed and delivered three on-line courses that are primarily intended for secondary and middle school teachers who teach journalism and advise school student publications.  

· In July 2001, EIU received $50,000 in new economic incentive funds to enhance and expand the Aides to Teachers Program in Danville.  EIU, Danville Area Community College, and Danville District #118 have a longstanding partnership in preparing elementary teachers for the Danville area through a “grow-your-own” program based in Danville.  The funds were designed to support the recruitment, advising, and available course offerings to help aides become certified teachers in underserved areas.  As a result of this funding, we increased the number of teacher aides in the program to 13 (a total of 20 students are enrolled in the Danville Elementary Education Cohort Program), increased the number of districts involved in the program to seven, and have made arrangements to expand the program to Kaskaskia College beginning in Fall 2003. 

· Fall 2002 will see the addition of three new educational administration cohorts (a total of 11) serving over 275 students pursuing master’s or specialist’s degrees leading to an administrative certificate with a principal or superintendent endorsement. These cohort programs are designed to meet the need for quality administrators in a time of state and national shortage, particularly in underserved areas.

· All programs in Special Education were redesigned to assure that fully qualified personnel are prepared to teach individuals with disabilities across age and severity ranges. 

· Beginning Fall 2003, the Department of Special Education will partner with the Wabash Ohio Valley Special Education Cooperative to offer approximately 40 individuals the course work necessary for Special Education Certification in an effort to relieve the shortage of fully certified special educators in the underserved area of East Southern Illinois.

· Fall 2003 will mark the beginning of the School-Based Cohort Immersion Program (SCIP) initiative in Elementary Education.  As part of the program, freshmen will become involved in the area schools through volunteer work, special seminars, and the assigning of a professional mentor.  They will then remain in the schools throughout the program, taking most of their professional education courses in the school.  

· The Department of Special Education and the Department of Early Childhood, Elementary and Middle Level Education have collaboratively designed an innovative dual certification program that allows individuals to be prepared in early childhood and early childhood special education concurrently.

3        No Illinois citizen will be denied an opportunity for a college education because of financial need.  

 FY02 Achievements
· Beginning in Summer 2002, EIU launched EIU4, a graduation incentive program aimed at ensuring that participants can graduate in four years.  EIU4 students’ timely graduation is facilitated by web-based degree audits and regular contact with the program coordinator, who monitors students’ academic progress and assists them in course registration.  Our goal is to enroll at least 10% of the freshman class in EIU4.

· With the receipt of an IBHE HECA Grant, the Board of Trustees BA Degree Program has worked with three other institutions to develop an on-line course designed to facilitate the Assessment of Prior Learning.  This course will be piloted in the Fall 2002 semester through Governors State University with students from each of the participating institutions enrolled.  The goal is to migrate the course to each of the separate institutions after the pilot test and subsequent revisions.  The purpose of this grant is to establish quality standards and a consistent process for the development of prior learning portfolios among the four institutions.

· Eastern dedicated $100,000 to assist students in extreme financial need in FY02, in addition to establishing ten new scholarships.

4 Illinois will increase the number and diversity of citizens completing training and education programs.

FY02 Achievements

· After two years of declining enrollments, the University recruited a record number of new freshmen.  The freshman class has increased by 30%, to nearly 2800 students.  
· Seven programs established 2 + 2 agreements with Illinois community colleges.  These programs include Board of Trustees, Career and Organizational Studies, Geography, Geology, Journalism, Sociology, and Technology.

· The Minority Teacher Education Identification and Enrichment Program (MTIEP) completed its eighth year of creating and providing a network of Minority Teacher Education Associations which identify and recruit potential teachers among minority students.  FY02 marked the first year of new base funding ($99,400) for this project that had previously been HECA funded.  Over the last eight years, approximately 3,000 students have participated in the program.  Currently, MTEA chapters are active at one University, 21 community colleges, 14 high schools, 10 middle schools, and 3 elementary schools, with over 600 participating members.  The program also hosts an annual conference designed for MTEA members, attracting 400-500 students each year.  Finally, the program hosts a weeklong summer camp designed to give approximately 50 MTEA students a taste of college life.  Since its inception, 83 minority students from the program have completed baccalaureate degree programs and become certified, practicing teachers in P-12 public schools. 

· The first phase of a three-year initiative for a McNair Scholars Program, designed to increase graduate degree attainment of students from underrepresented segments of society, was implemented.  The Graduate School offered a special application with an application fee waiver to foster applications.  The next phase of the program will focus on writing a grant to establish a McNair Scholars Program at EIU.

· EIU increased the size of the Gateway Program (which serves minority students) to 148 students (117 new, 31 continuing).  Seventy-six percent of the students were in good academic standing after two semesters. The average student completed 23.1 semester hours with a 2.38 GPA after two semesters.

· The Trio Student Support Services grant was renewed for a second four-year cycle.  In FY02, the grant was worth $216,000.  Ninety-one percent of the program’s participants are in good academic standing, with 31% having earned a B or better GPA.  The fall to spring retention rate was 94%.

· Minority Enrollment increased by 49, for a total of 1,011 students.  Minorities represented 9.61% of the campus population. This represents the third straight year of increased minority enrollment at EIU.  In FY02, 78.4% of minority freshmen were retained.  

· The Plus Program, a basic skills mentoring program, was piloted in Spring 2002 by the Office of Minority Affairs. The program is designed for approximately eight under-prepared students selected based on faculty and staff recommendations. The Plus Program is an intensive semester-long class that meets twice a week to focus on organizational skills, basic reading and writing skills, and learning skills.  Students also participate in individual counseling sessions and work with campus support service providers. Each student is assessed before the program begins, an Individual Educational Plan is developed, and assignments are created to focus on the students’ weakest areas. Post testing documents the progress that the students have made.

· Booth Library established toll-free telephone library reference services for off-campus students, as well as on-line reference services for on and off-campus patrons.

· In January 2002, the Office of Civil Rights and Diversity offered a symposium on making the University accessible to persons with disabilities.  An external computer consultant, recommended by disability specialists, delivered training about accessibility issues that should be considered before designing new websites.  Participant evaluations were very positive.  Following up on this presentation, a member of the Civil Rights and Diversity Office received additional external training on making web-based instruction accessible through an on-line course delivered by the University of Illinois at Urbana/Champaign.  Appropriate web-site diagnostic and design software has been acquired.  

· The Office of Civil Rights and Diversity designed, administered, and analyzed a database on Eastern students’ perceptions of race relations and campus climate.  This data set will constitute part of a longitudinal study.  Survey data were collected from 1,064 of the Fall 2001 undergraduate student body, 11.66% of the population of 9,116.  The stratified, random sample ensured that race, gender, and class rank were fully represented.  To summarize the results, most students in all racial groups reported that their educational experience at Eastern was positive and that race relations were equal to or better than those on other campuses.  Various responses warrant further attention.  For example, faculty curriculum committees will be encouraged to discuss ways in which the curriculum can more fully address diversity issues, and the University will explore ways in which students from different racial groups may interact with each other more.

· To provide additional information about gender equity in athletics, new freshmen and transfer students were surveyed to determine if there were any unmet needs for female students who have the interests and abilities to compete in intercollegiate sports.  Such assessments are part of an ongoing effort by Eastern to ensure that both male and female students have the opportunity to participate in athletics, an important aspect of student collegiate life.  Currently, Eastern offers 22 intercollegiate teams, 11 men’s and 11 women’s.  A review of longitudinal survey data suggests that Eastern has a practice of providing equal opportunities for both genders in Athletics.

5 Illinois colleges and universities will hold students to even higher expectations for learning and will be accountable for the quality of academic programs and the assessment of student learning.

FY02 Achievements
· As reported for the federally required Title II Report Card for 2000-01, pass rates for EIU students are at or above the statewide averages on the Content Area Tests (Academic Content, and Special Populations) and Overall.

	Test
	EIU Pass Rate
	State Pass Rate

	Basic Skills
	99%
	100%

	Academic Content
	98%
	98%

	Other Content
	97%
	98%

	Special Populations
	97%
	96%

	OVERALL
	98%
	98%


· In Fall 2001, EIU hosted a combined accreditation team from the Illinois State Board of Education and the National Council for the Accreditation of Teacher Education (NCATE) and was reviewed under the NCATE 2000 performance-based standards.  In Spring 2002, the University received notification that it had met all standards and thus received continuing accreditation of its teacher education programs by NCATE and full state approval of all teacher education programs by the Illinois State Board of Education.  EIU has been accredited by NCATE since 1957.

· During 2001-2002 all teacher education program course work was internally reviewed and redesigned to meet the new state content area performance-based standards.

· EIU’s University Foundations course (formerly freshman seminar) continues to aid the retention of freshmen.  Fall 2001 data reveal that University Foundations students return at a higher rate than students who do not take the course (83% versus 77%) and attain a higher GPA (2.94 versus 2.8). 

· The Office of International Programs has implemented an International Management Team that includes a representative from Housing, Academic Advisement, the Counseling Center, Health Services, and the Charleston community.  Individuals or groups are called upon to address quickly the specific concerns or problems of an individual international student.  The focus of the program is student retention.  During the past year the Office of International Programs achieved a 100% retention rate for new international students.  

· The Center for Academic Technology Support (CATS) directed more than $500,000 at using technology to enhance teaching and learning.  Efforts included hiring a technology coordinator and a graphic designer; purchasing equipment and software, including ten advanced-level computers to meet development needs for on-line courses and programs, an additional 15 computers to equip a faculty development and training facility used to provide direct instruction to faculty for development of technology enhanced and delivered courses, and streaming media and video and audio digitizing and editing software; and providing faculty mini-grants for the development of on-line courses and programs.  CATS has offered 70 faculty development workshops in addition to providing comprehensive support services to technologically enhance over 150 courses and three programs (a graduate certificate in Teaching and Learning with Technology for public school teachers, a web-delivered MBA Program, and portions of the Computer Information Systems program).  An on-line graduate certificate program in Computer Technology is being developed to support professionals in computer fields, while an on-line master’s degree in Counseling is being developed for public school counselors.

· WEIU-TV spent over $500,000 for capital improvements that, in addition to addressing other goals, provide students with resources to improve the content of their media productions.    

· The most recent IBHE Alumni Survey revealed that 95% of Eastern graduates are strongly positive, positive, or somewhat positive about the University; 92% are strongly positive, positive, or somewhat positive about their undergraduate major; and 91% believe their major prepared them very well, well, or adequately for their career.  Almost 84% of those who sought employment are employed full time.

· During the past year, EIU’s faculty salary base grew by nearly $2.5 million, resulting in an average increase of almost 8.5%.  Enhancing faculty salaries remains among the University’s highest priorities.
· FY02 strategic incentive funds allowed the University to move its student learning assessment agenda forward.  Progress is detailed in Appendix D.
6 Illinois colleges and universities will continue to improve productivity, cost effectiveness, and accountability.

FY02 Achievements
· The EIU domestic student partner program uses a trained cohort of EIU students to communicate with international students applying to the University during the application period.  The goal of the program is to use cost-effective approaches to increase the number of international applicants.  EIU students initiate communication via email (or sometime regular mail) to encourage international applicants to complete an application file or to provide updates on the status of an application file.  As a result, completed international application rates have doubled, and admission and I-20 issuance rates are up 60%.  In addition, when the students arrive on campus, they will be greeted by the intern with whom they have corresponded during the past year.  This program was implemented with no new costs to the University, yet it has yielded a significant number of new applications.  

· The 4th year of an annual plan to improve graduate assistantship stipends allowed five additional high performing graduate programs to move their stipend levels closer to the median for their disciplines.  To date, a total of $50,000 in reallocated resources and $153,000 in new resources has been directed at this effort.

· In 2002 all areas of graduate admissions went on-line.  The initial on-line application was replaced with a more cost-effective application.  The graduate audit system, which will enable the Graduate School to process admission decisions electronically and will significantly reduce paper tracking and time required for advisement, admission decision making, and auditing, was implemented.  Electronic acquisition of graduate student test scores from ETS also has been achieved, allowing for direct transmittal of scores into student mainframe records and the Graduate School database.  

· The Office of International Programs conducted a comprehensive study of the procedures used for allocating international student scholarships.  Once new procedures were designed based on input from graduate coordinators and the timing of the awards was changed, top tier international applicants increased by 50%.
· The University developed a web-based grade system that allows faculty to enter final grades for students via the web rather than the traditional paper process.  Over 40% of faculty utilized the technique the first semester, reducing the number of Records Office staff needed during finals week.    

· The Ad Astra scheduling system was implemented, a system which allows each academic department to perform its own scheduling of classrooms and meeting rooms.  This system improves efficiency by reducing human error, improving classroom utilization, and eliminating paper processing. 

· Electronic Funds Transfer eliminated staff time required to burst, stuff, and address checks each payroll period, as well as to prepare replacements when checks are lost or damaged.  In addition, supervisors no longer need to pick up, distribute, and manage employee checks.
· WINDSTAR, a non-resident alien payment management and reporting system, allows our employees to have access to a broad set of treaties and rules regarding payment to nonresident aliens.  It results in office personnel saving time accessing current treaty information, in NRA’s being accurately taxed and the appropriate withholding amount determined, and in reductions in time demands for necessary corrections.

· Other automations include ISAC-Mapnet Web Billing, which allows the Office of Financial Aid to bill ISAC via the web, eliminating tape processing and resulting in a quicker response; laser check printing, which allows Business Office staff to print checks from the University’s financial records system on a laser printer located in the Business Office, eliminating the necessity for checks to be manually delivered and reducing printing time; on-line CMS group insurance transaction processing, which improves turn-around time with CMS and carriers, allowing employees to receive enrollment cards faster and reducing paperwork, copying costs, and postage; SURS processing via the website, which improves turnaround time as it reduces paper and postage costs; and using the Illinois Higher Education Bulletin Board to advertise bids, another automation that saves EIU time and money.

Financial Best Practice: Prime Vendor Contracts

To improve service and save money, Eastern Illinois University has implemented several prime vendor contracts.  Prime vendor contracts save University resources by resulting in both quantity discounts and savings in staff time. Rather than calling and making orders with numerous companies, staff now deal with one company only.  All deliveries are made at the same time each day, saving employees numerous hours that used to be spent waiting for and unloading deliveries multiple times throughout the week.  

Eastern’s prime vendor contract with Allen Foods, for example, is estimated to save the University over $100,000 annually.  Food in the residence halls dining services, the University Union food court, and Panther Catering is now purchased from one vendor rather than 17 different vendors.  Eastern has also established a prime vendor contract with Boise Office Systems to purchase office supplies.  In the past, departments have worked with up to ten different companies ordering office supplies.  In addition to the $150,000 savings per year, employees report improved service and ease of ordering.  Supplies are delivered to the department office before 10:00 A.M. on the morning after the order is placed.  In FY 2003, when Eastern begins leasing copiers from Watts Copy Systems, it will save an additional $170,000 in the first year of this new contract.

The University plans to continue to implement additional prime vendor contracts in the future, in keeping with Illinois Commitment goals focused on controlling costs while improving quality and productivity.

Academic Best Practice:

The English Technology-Integrated Classrooms

The English Technology-Integrated Classrooms (ETIC), which serve students completing general education and major courses offered by the English Department, consist of paired teaching and learning environments.  Two laboratory classrooms contain networked computers for students, and two regular classrooms contain one networked computer, nominally the instructor’s.  The physical layout is an integral part of ETIC’s function and purpose: The use of paired components offers to teachers flexibility in their instructional methods and to students variety in their learning.  If learning to write and to improve one’s writing is a process of entering communities of discourse, of voices and writers, then the dynamics of the ETIC’s design contribute directly to the dynamics of learning. 

In the laboratory classrooms, students work at computers on tables designed to accommodate both collaborative and individual work.  In addition, the instructor’s station is connected to an LCD panel and overhead projector, which allows the projection onscreen of anything on the teacher’s monitor.  Within the networked software environment of the ETIC, each section has its own course folder containing the instructor and student work-folders.  Once an instructor has placed all assignments, syllabi, and exercises in the instructor folder, students can access the folder to review the schedule and work for the day, week, or semester.  In the paired, regular classrooms, instructors use the computer for demonstrating software (such as FTP for uploading documents to student web sites or servers) or for large-group discussions of particular documents or exercises (which are shown onscreen via an overhead LCD projector).  Just as frequently, students use the computer for presenting assignments or projects to the entire class, using PowerPoint or web-based software.  In addition, the regular classroom configuration allows for reading and verbally responding to essays.

Students taking courses in the ETIC incorporate technology into virtually every stage of the writing process.  They also have opportunities to design and create web sites, write web pages, and conduct research by participating in academic communities both inside and outside the University.  Depending on the time of the semester or the point in the completion of a writing assignment, any number of things might be happening in the ETIC.  No instructors use the ETIC just for “typing” papers. Rather, the ETIC is used for pre-writing and drafting sessions involving research, note-taking, and initial documentation; for on-line peer-group review/criticism and then revision and re-drafting; and for producing final drafts and finished copy.  For example, during class an instructor may ask students to act as peer evaluators. In writing groups or individually, students retrieve a classmate’s essay-in-progress from the course work-folder (where drafts are saved) or from the course web site, and respond electronically, using the revision or “mark-up” capabilities of MS Word or WebCT or end-comments.  They then re-save the document (under a new name) to the work folder so that the original writer can retrieve it.  Any number of rhetorical topics can be addressed here:  clarity of focus and purpose, issues of audience, persona, organization, logic, paragraph and idea development, and so on.   Thus, the ETIC works to facilitate writing and learning just as any good resource might, but it also makes it possible for students to accomplish a great deal in a defined physical area during an intensive cycle in which they write, get feedback from teachers and peers, and revise.

Assessment data collected by the English Department suggest that as a result of the ETIC, students write more and write more often.  Using technology helps them to improve their writing, to revise their work, and to revise more often.  It expands their research capabilities beyond the bounds of a card catalog and toward a better understanding of library and of web resources, and it allows them to become more comfortable using computers for writing and research in other courses.  In fact, because students find the ETIC so conducive to learning, they prefer to be placed in ETIC sections, recommend the ETIC to others, and request that more courses on campus be offered in technology-integrated classrooms.  Among faculty, the ETIC has led to an increase in discussion and exchange of pedagogical methods, strategies, and assignments.  Because it fosters active, student-centered learning, faculty also note that the ETIC has invigorated their teaching.  The English Technology-Integrated Classrooms thus serve as an exceptional model for the application of technology to teaching and learning. 

APPENDIX A

Mission Specific Performance Indicators

Eastern Illinois University’s mission is to offer “superior yet accessible undergraduate and graduate education.”  Eastern students “learn the methods and outcomes of free inquiry in the arts, sciences, humanities, and professions, guided by a faculty known for its commitment to teaching, research/creative activity, and service,” while the University community “strives to create an educational and cultural environment in which students refine their abilities to reason and to communicate clearly so as to become responsible citizens in a diverse world.”  The mission-specific performance indicators listed below were prepared in the context of this mission and of the University’s greatest strength--providing high quality education facilitated by the strong relationships we cultivate both on and off campus.  In addition, each indicator is tied to one of the goals of The Illinois Commitment.  

Text following each item on the list below specifically defines the indicator and its data source.  Peer comparison is possible for every item, but it is most likely for items 4, 5, and 6.  Once state and core indicators are developed, any duplicate items will be removed from the mission-specific list.  Data provided in next year’s Results Report will include baselines and expectations for growth/change.


                       EIU Mission-Specific Indicators




1. Programming for working adults in high demand fields


This indicator will measure credit hour production in courses 

delivered to working adults in business, industry, technology, 

and other non-education fields, attendance at related University-

sponsored workshops and conferences, and number of programs

serving these individuals.   

2. Professional development for practicing educators

This indicator will track the number and kinds of professional devel-

opment activities (conferences, workshops, courses, programs, etc.) 

provided to practicing educators, as well as the headcount served.

3. Partnerships to improve education in Illinois schools

This indicator will measure the number of collaborative relationships 

EIU engages in to improve P-16 education.

4. Teacher education graduates

This indicator will tally annual graduates in teacher preparation 

programs, including those earning initial teaching certificates and

advanced certificates in administrative and school personnel areas.

5. Credit hours to degree







This indicator will represent the average number of semester hours 

students in education and non-education degree programs complete

prior to graduation.

6. Time to degree







This indicator will note the amount of time it takes both education

and non-education majors to complete their degree programs.

7. Web-based courses/programs targeting specific populations



This indicator will measure the number of web-based courses and 

programs EIU offers to enhance student access and address shortages

in high demand fields.



8. Active learning 

This indicator will track the kinds and numbers of activities that 

research proves actively engage students in the learning process

(e.g., apprenticeships, service learning, faculty-student collaborations 

on scholarly projects, and other applied learning activities).

9. Programmatic changes resulting from assessment

Relying on the annual evaluation of departmental assessment plans,

this indicator will reflect the kinds and numbers of curricular changes

that result from the systematic assessment of student learning. 

10. Reductions in deferred maintenance

This indicator will track changes in accumulated deferred maintenance

costs. 

APPENDIX B

Actions Taken to Improve Persistence and Degree Completion

In response to state-wide discussions on retention, the Provost constituted a Retention Task Force to analyze EIU’s retention data, audit existing retention activities, discuss causes of attrition, and provide suggestions for improvement.  Excerpts from that report are included below.  While the report documents that EIU’s retention rate is consistently high, it also notes the need to establish a central organizational structure responsible for tracking and improving retention.  Toward that end, the Provost has established the Academic Retention Committee, headed by the Director of the Center for Academic Support and Achievement.  In FY03, this committee, representing the broad spectrum of individuals and units that impact student retention, will be charged with communicating retention data and best practices across campus, surveying departing students to learn more about the causes of attrition, and developing an early warning system to identify students in academic difficulty.

Retention Task Force: Purpose and Charge

The Retention Task Force was formed in Fall 2001 with the following charge from the Provost:  “to promote faculty, staff, and student dialogue” on retention; “to promote student persistence at Eastern today”; “to look at what we know (and what we do not know) about why students persist and why they leave prematurely, examine what we are already doing to support retention efforts, consider what new initiatives might be appropriate for Eastern this year, and finally make recommendations about needed actions or structures for the future.”  The Task Force was asked to focus on freshman-to-sophomore retention rates and to devise ways to increase that rate to 83%.  

Using questions provided by Noel-Levitz, a subcommittee of the Task Force drafted a Self-Inquiry to determine Eastern’s standing in relation to retention.  Another subcommittee concentrated on examining current data on non-returning freshmen, its charge to identify indicators of potential attrition.  What follows are the recommendations based on this data and the information uncovered through the Self-Inquiry, as well as recommendations that are recognized nationally as best practices in retention. 

Issues and Recommendations 

Issue 1:  At the present time, the responsibilities of several University entities in relation to retention are unclear; these entities include Enrollment Management, the Enrollment Management Advisory Committee, Planning and Institutional Studies, and the Center for Academic Support and Achievement.  Not only these units’ roles and responsibilities but also the ways in which these entities collaborate and interact need to be defined.

Recommendation 1.1:  Clearly define the roles of Enrollment Management, the Enrollment Management Advisory Committee, the Office of Planning and Institutional Studies, and the Center for Academic Support and Achievement in relation to retention.

Recommendation 1.2:  Develop an organizational structure whereby one specific person is responsible for the overall tracking of retention information and strategies.  This individual should form an advisement team to study retention issues and make recommendations.

Recommendation 1.3:  Develop a Retention Plan clearly defining the roles and responsibilities of the campus community, including historical information on who is retained and who is not, delineating how information on retention is shared with the campus community, outlining strategies for improving retention, analyzing the outcomes of the retention strategies implemented, directing the revision of the plan’s goals and objectives based on assessment of effectiveness, and examining the effects of retention on the Recruitment Plan.  The Retention Plan should be coordinated with the Recruitment Plan to assure that we are recruiting students who can be successful at Eastern.  

Issue 2:  The Data Subcommittee examined data on the non-persister in a variety of ways to determine what contributes to students’ persistence and what does not.  We concentrated on the students who were freshmen in AY 2000-2001 and did not return Fall 2001.  Data were sorted by college, residence hall, major, ethnicity, home county, high school attended, high school class rank, Gateway participation, hours attempted, hours earned, G.P.A., ACT score, and gender.  

We found very few predictors of student persistence in the data currently available to us.  No patterns emerged other than evidence that 1) undecided students were more likely not to persist than students who had chosen a major; and 2) we are losing a greater proportion of males with G.P.A.s lower than 2.5 and females with G.P.A.s higher than 2.5.  Data revealed that white males who were undeclared, earned less than a 2.5 G.P.A., and were from Cook County were a particularly at-risk group.  Speculation regarding this group suggested that attrition for this population might be due to lack of career/major goals, culture shock from coming from an urban to a rural environment, distance from home, and weak academic achievement.  The Task Force also speculated that this population may not have formed an attachment to the institution either academically or socially.  Data concerning this population’s first-generation status or family concerns (monetary and otherwise) might also illuminate additional reasons for their attrition.

The relatively high rate of attrition among white females with G.P.A.s above 2.5 may not stem from any academic issue.  Because Eastern does not collect data pertinent to non-academic attrition factors, the Task Force was left to speculate that contributing factors to this group’s attrition may include culture shock in response to Eastern’s rural environment, distance from home, relationship issues, and family concerns.

Recommendation 2.1:  Develop or purchase an assessment instrument that will help the University identify drop-out prone students on their initial arrival.  

Recommendation 2.2:  Alert advisors to this at-risk group so they can especially encourage students with these characteristics to take the University Foundations course.  A more intrusive advisement approach should be adopted for these potential non-persisters.

Recommendation 2.3:  Develop a survey mechanism for departing students to discover why they are leaving; try to contact students after they depart to learn why they left.  

Recommendation 2.4:  Encourage these at-risk students to participate in the Eastern Community in various ways.  In order to implement successfully this recommendation there must be a common definition of community and an understanding of how students connect to these communities.

Recommendation 2.5:  Develop a program to encourage undeclared students to do long range planning and provide goal setting and career counseling opportunities.

Recommendation 2.6:  Ascertain whether admissions information provides a realistic view of Eastern and the Charleston community.

Issue 3:  Increasing retention is the responsibility of everyone on campus.  Increasing community understanding concerning the role that everyone plays in retention is vital to the retention effort.  Key resource people on campus need to be identified and these resources should be promoted.  Orientations, training sessions, and retreats should include best practices for a positive teaching-learning environment. 

Recommendation 3.1:  Develop a best practices list for faculty and staff of ways they can contribute to retention efforts in and out of the classroom.  Make the list available to faculty development personnel, departments, and units to use in training and retreats.  

Recommendation 3.2:  Work with students to develop a best practices list for student success to help remind students of their responsibility for retention.

Recommendation 3.3:  Provide ongoing development opportunities/training for residence hall assistants and directors.  Provide the housing staff with a list of warning signs of academic trouble.  Provide information for interceding with those students and suggestions for referrals to other offices across campus.

Recommendation 3.4:  Provide information on advising and retention at new faculty orientation.  Make use of the best practices list to discuss the faculty role in retention in the classroom and in advising settings.  Positive advising experiences have been shown to contribute to student satisfaction with a campus and to retention efforts.  New faculty orientation offers an important opportunity to share Eastern’s philosophy on mandatory advising and to encourage faculty to attend the advising training sessions held during the semester.

Recommendation 3.5:  Provide faculty and staff with development and services opportunities geared toward increasing awareness of everyone’s role in retention (i.e., how to be student-centered/student-friendly, where to refer students with particular issues, and so forth).

Issue 4:  Retention experts cite good advising as a positive step toward good retention and student satisfaction.  While Eastern has mandatory advising, some professional advisors, and ongoing training for advisors, there is still more that can be done to improve this vital component.

Recommendation 4.1:  Reward people for excellent advising and/or for taking a leadership role with the Campus Advisory Network (CAN).  While there are some rewards for advising through the faculty contract, there is no institutional award for excellence in advising open to all advisors—faculty and professional.  Such an award would underscore how much Eastern values advising and would provide a “pat on the back” to those who display excellence in advising.

Recommendation 4.2:  Create baseline knowledge for advisors to avoid academic malpractice and to keep advisors up to speed on changes to the curriculum; provide workshops for new advisors and for continuing advisors.

Recommendation 4.3:  Encourage faculty to document attendance at advising training and other advising activities.

Issue 5:  Currently, students in academic trouble receive a letter warning them of a D or F at midterm.  While information is provided to students concerning places to receive help at this time, the concern is that this letter comes too late in the semester to provide real help.  Another concern is that students in academic trouble may need more direct contact than a letter.

Recommendation 5.1:  Create an early warning system for students at-risk—use the ACT Prediction Service and D/F list.  Develop a convenient (web-based) way for faculty to alert support providers to students in trouble (doing poorly, not coming to class, etc.).

Recommendation 5.2:  Request grades earlier in the semester and provide students with those grades before midterm.

Recommendation 5.3:  Educate the faculty to services on campus—focus on faculty teaching freshman- level courses and offer specific training on how to recognize warning signs; increase communication between Student Affairs’ and Academic Affairs’ offices.

Recommendation 5.4:  Train tutors on the process of tutoring, not just on the subject matter, to improve the effectiveness of departmental tutoring.  Require tutors to attend a mandatory introductory (two-hour) workshop at the beginning of each semester: one workshop for new tutors and another for returning tutors.  A follow-up workshop (one hour) should be scheduled during the fifth or sixth week of each semester for both new and returning tutors.  Provide tutors with a handbook that describes the basic roles that tutors play, tutoring strategies, places for referral, effective social skills practices, and the rules for tutors to follow.  Create a list of resources in the library for peer tutors (video-tapes and books) in departments that wish to require additional training opportunities (or departments should purchase training materials on their own).  

Recommendation 5.5:  Develop a program to support students who are placed on academic warning.

Recommendation 5.6:  Develop a way to identify under-prepared or under-motivated students for early intervention programs. 

Recommendation 5.7: Develop a three-week summer bridge program to provide at-risk minority, low income, and first generation students with improved basic math, English, computer, library, and social skills.

Recommendation 5.8: Develop a program to support students who are placed on academic warning/probation.

Issue 6:  While the data subcommittee looked at a great deal of student information, certain pieces of information were not available because Eastern does not gather them.  Hard data such as ACT scores, high school information, grades, and so forth are available, but softer data on student satisfaction, parental income level, parental educational background, students’ connection to former alumni, participation in University activities, and personal issues are not gathered. 

Recommendation 6.1:  Develop or purchase an assessment instrument that will help the University identify drop-out prone students on their initial arrival. 

Recommendation 6.2:  Conduct a student satisfaction survey on a regular basis for benchmarking.

Recommendation 6.3: Develop a survey mechanism for departing students to discover why they are leaving; try to contact students after they depart to learn why they left.

Recommendation 6.4:  Take advantage of low cost supplemental data services (such as the ACT Class Profile, Predication Research and Retention Research, and the Noel-Levitz Student Satisfaction Survey).

Issue 7:  Research shows that today’s students are becoming increasingly customer-oriented, which suggests that all contacts with a university could impact a student’s satisfaction with that institution.  To be competitive with our peers and to put students first, Eastern must examine its policies and procedures to assure that they are easy to maneuver and contribute to a student’s continuing education rather than placing roadblocks between the student and that education.

Recommendation 7.1:  Explore how student-friendly/student-centered the University and its procedures are. (Are procedures and policies easy to comprehend and maneuver?  Are offices coordinating with each other to simplify systems?)  Systems to look at specifically include billing and financial aid.

Recommendation 7.2: Conduct a student satisfaction survey on a regular basis for benchmarking.

Issue 8: A comprehensive, ongoing assessment of retention efforts and strategies has not been put into place by Eastern.  Further investigation and continual research of student enrollment patterns should occur.

Recommendation 8.1:  Analyze retention patterns beyond the freshman-to-sophomore year.

Recommendation 8.2: Be more systematic about collecting data related to retention and take advantage of low-cost supplemental data services, such as the ACT Class Profile, Prediction Research and Retention Research, the Noel-Levitz Student Satisfaction Survey, and College Student Inventory.

Recommendation 8.3: Develop profiles of persisters and non-persisters to assist with recruitment and programming.

APPENDIX C

FY02 Program Review Reports

PROGRAM REVIEW REPORT

1.
Reporting Institution   
Eastern Illinois University                   
2.
Program Reviewed     
Biological Sciences B.S.
3.
Date  


August 14, 2002
4.
Major Findings and Recommendations

4.1 Description and assessment of any major changes in the disciplinary context [e.g., (a) in the discipline of field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

Enrollment in Eastern’s Biological Sciences program has declined somewhat as universities nationwide have begun to offer competing Environmental Biology programs.  However, as the shortage of Biology teachers at the secondary level continues, so does the demand for biology teachers, although starting salaries are relatively low (about $25,000).  Biological Sciences students with good quantitative and laboratory skills are always in demand in business and industry, and the immediate future looks excellent for students trained in cellular and molecular biology.  The demand for field-oriented positions (e.g., wildlife biologists, fisheries biologists, field technicians) in the biological sciences will remain about the same as in the past decade, although salaries are becoming more competitive.  

4.2 Description of major findings and recommendations, including evidence of learning outcomes and identification of opportunities for program improvement.

All EIU programs submit assessment reports that are updated annually.  That for Biological Sciences demonstrates that objectives have been revised to describe student behaviors more accurately.  The Department is using a combination of direct and indirect measures, most notably the ETS major field test and an exit survey of majors.  The Major Subject Field Test was administered for the first time in Spring 2000.  Seventeen senior Biological Sciences majors took the exam and scored in the 97th percentile in population biology/evolution/ecology; 65th percentile in organismal biology; 52nd percentile in molecular biology and genetics, and 38th percentile in cell biology.  Because these results suggest that instruction in molecular biology and plant form and function could be improved, the Department is focusing its hiring efforts on faculty with expertise in these areas.

Data relative to the exit survey suggest that in general, students appreciate the diversity of the curriculum, the ability of many courses to stimulate their intellectual curiosity and understanding of biology, and the availability of courses.  Investigative and interactive laboratory activities prepare students to function independently.  Internships provide additional opportunities to enhance their knowledge and skills prior to seeking professional employment.  Based on student feedback, the greatest strength of the department is its faculty.

The Department also underwent a Council on Undergraduate Research (CUR) review in 1996.  A number of the changes noted in this summary resulted from CUR recommendations.

4.3 Description and assessment of any major program changes [e.g., (a) in the discipline or field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

The B.S. in Biological Sciences consolidates the undergraduate programs in Botany, Environmental Biology, and Zoology.  This consolidation was approved in 1998 as a means of broadening student preparation and improving cost efficiency.  While student demand has declined from its high of 700 in 1996, the current enrollment of 500 majors is commensurate with departmental resources.

4.4 Description of actions taken since the last review, including instructional resources and practices, and curricular changes;

Following the merger, the entire curriculum was reviewed.  As a result, Biological Sciences features an up-to-date curriculum for general education and majors courses. Since the last review, the Department has spent more than $600,000 on equipment for teaching and research.  In addition to leading the University in securing internal grants and awards, Biological Sciences faculty have been awarded more than $750,000 in external grants.  Emphasis on student-faculty research/mentoring has resulted in 30-40 student presentations per year since the merger. 

4.5 Description of actions taken as a result of this review, including instructional resource and practices, and curricular changes.

The lowest ratings in the undergraduate student exit survey were recorded on “assistance in deciding on a career.”  Because this is clearly an area where the department needs to do a better job, the Department plans to initiate career planning services for transfer students and native undergraduate students in their freshman and sophomore years.  The lack of an adequate number of tenure-track faculty is one of the Department’s most serious concerns and highest priorities and has led to the development of a plan to increase the ratio of tenure-track faculty to 28 of 33 tenure-track lines over the next five years.  While technology is well integrated into the Biological Sciences curriculum, in order to continue to teach a modern curriculum, the Department must work with the College and the University to purchase and maintain additional equipment.  Because the existing Life Science Building has antiquated space, poor environmental control, severe structural flaws, and non-existent animal care facilities, it is also imperative that the University continue to seek funding for the planning and construction of a new science building.  

5.
Outcome

5.1  Decision

  X    Program in Good Standing

___  Program flagged for Priority Review

___  Program Enrollment Suspended

5.2 Explanation

Quality indicators, standard productivity measures, and assessment results demonstrate that the B.S. in Biological Sciences is a healthy program delivered by faculty who are dedicated teachers, scholars, and mentors to students who achieve their career and educational objectives.  

PROGRAM REVIEW REPORT

1.
Reporting Institution   
Eastern Illinois University                   
2.
Program Reviewed     
Biological Sciences M.S.
3.
Date  


August 14, 2002
4.
Major Findings and Recommendations

4.1 Description and assessment of any major changes in the disciplinary context [e.g., (a) in the discipline of field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

None.

4.2 Description of major findings and recommendations, including evidence of learning outcomes and identification of opportunities for program improvement;

Graduate courses in Biological Sciences are laboratory oriented and inquiry based.  Through University and extramural grant support, the Department has been able to build a modern computer laboratory, a state-of-the-art biotechnology center, and a systematics laboratory for teaching modern molecular biology.  A National Science Foundation equipment grant is funding development of a series of “physiology power laboratories” that are investigative in nature and illustrate the scientific method.  

The Department has successfully built a “culture” where excellent teaching, investigative laboratories, grant applications, paper presentations, manuscript publications, and student mentoring are expected.  Biological Sciences faculty encourage student/mentor relationships.  Student/faculty research projects have been supported by external grants from the National Science Foundation, National Institutes on Health, Illinois Department of Public Health, United States Department of Agriculture, Illinois Department of Natural Resources, among others.  Many students have had the opportunity to present the results of their research at regional, national, and international scientific meetings and have published their research in peer-reviewed scientific journals.

At the graduate level, assessment encompasses student research projects and presentations, internships, theses and thesis defenses, and examinations of comprehensive knowledge.  Graduate students also demonstrate knowledge and skills by serving as mentors to undergraduate students and as laboratory assistants.  While the Department has identified learning objectives, it has not established or applied specific standards for graduate student performance.  However, student feedback and job placement/ graduate school acceptance rates suggest that M.S. in Biological Sciences students are successful.  Most graduates find employment in three sub-disciplines: natural resources management, education, and some aspect of biotechnology.  There is a relatively small but steady demand for teachers of Biology in the community colleges in Illinois and in other states, and the shortage of Biology teachers in the Biological Sciences at the secondary level continues to be a very real phenomenon in Illinois.  Biological Sciences students with good quantitative and laboratory skills are always in demand in business and industry, and the immediate future looks excellent for students trained in cellular and molecular biology.  The demand for natural resource managers (e.g. wildlife biologists, fisheries biologists, field technicians) in the biological sciences will remain about the same as the past decade although salaries are becoming more competitive.  About 25% of those who earn an M.S. continue their education either as Ph.D. students or by attending medical or dental school.

4.3 Description and assessment of any major program changes [e.g., (a) in the discipline or field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

Prior to 1998, graduate study in the biological sciences was split among three degree programs, Botany, Environmental Biology, and Zoology.  As part of the merger, curricula were reviewed, revised, and consolidated.  Since then, the number of full-time equivalent faculty has gradually decreased as the result of attrition, so that at the end of Fall 2001 the Department of Biological Sciences had only 20 tenure-track faculty and nine annually-contracted faculty.  Hiring tenure-track faculty in molecular biology and plant form and function is the highest priority within the department.  The other significant concern for Biological Sciences is the quality of facilities.  While classrooms and laboratories have been upgraded and retrofitted, these facilities are not state-of-the-art, have poor environmental control, are susceptible to flooding when heavy rains occur, and often are not comparable to the high school lab facilities that our students have experienced.  It is essential that plans to build a new science building at EIU move as rapidly as possible so that Biological Sciences may continue to provide an excellent educational experience.

4.4 Description of actions taken since the last review, including instructional resources and practices, and curricular changes;

Since the last review, the Department has spent more than $600,000 on equipment for teaching and research.  In addition to leading the University in securing internal grants and awards, Biological Sciences faculty have been awarded more than $750,000 in external grants that support teaching and learning in both the undergraduate and graduate programs.  The department has acquired a Geographic Information System computer laboratory that allows students to construct maps, quickly and accurately correlate ecological variables, and predict trends in plant and animal distributions.   Similarly, an external grant and internal equipment monies have allowed it to develop a biotechnology laboratory and a gene-sequencing laboratory that allows students and faculty to conduct state-of-the-art molecular biology.  As a result of an NSF grant, Biological Sciences also has been able to build a physiology power laboratory that allows students to do sophisticated physiological experiments via computers that collect, graph, and analyze data. Subsequent to the merger, graduate program assistantships were consolidated so that a smaller number of higher paying stipends could be allotted.  At $800 per month, the current stipend improves the ability of the program to be competitive.  The Department’s five-year goal is to raise stipends to $1000 per month.  

4.5 Description of actions taken as a result of this review, including instructional resource and practices, and curricular changes.

A cell biologist has been hired for FY03, and the Department has requested authorization to hire additional faculty in areas of greatest need.  Future assessment plans will be refined to delineate expectations clearly and demonstrate that the Department is collecting and using results to improve student learning.

5.
Outcome

5.1 Decision

  X   Program in Good Standing

___ Program flagged for Priority Review

___ Program Enrollment Suspended


5.2 Explanation

The M.S. in Biological Sciences provides excellent graduate education through high quality classroom instruction, challenging individualized instruction in thesis and independent study activities, and stimulating research opportunities.  

PROGRAM REVIEW REPORT

1.
Reporting Institution   
Eastern Illinois University                   
2.
Program Reviewed     
Board of Trustees B.A.
3.
Date  


August 14, 2002
4.
Major Findings and Recommendations

4.1 Description and assessment of any major changes in the disciplinary context [e.g., (a) in the discipline of field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

Historically, the liberal arts nature of the Board of Trustees (BOT) BA Program has allowed for an interdisciplinary approach to learning.  While this approach serves the needs of many students, other students, or their employers, desire a more focused approach to their studies.  To serve these students, the BOT/BA Program has been working with several departments to develop a focused sequence of courses.  One example of this collaboration is the Certification of Learning by Alternative Schedule (CLAS) initiative.  CLAS is based on a need for more individuals qualified to meet the criteria for employment as administrators in federally funded childcare centers.  This collaboration allows daycare professionals to complete their baccalaureate degree, take a sequence of courses that will quality them for administrative positions in Head Start Programs, and meet the requirements for the Level II Illinois Director Credential.  This program is delivered in a format that makes it possible for students to complete 12 hours per semester without having to miss any work time.  In addition, it allows them to quality for scholarship funding from Project TEACH, a state-funded project designed to assist individuals in acquiring the education necessary to qualify for administrative positions.

Although the BOT/BA’s first priority is to serve the needs of the adult citizens of Illinois, evolving technology also has made it possible for the program to move beyond East Central Illinois and into serving a more global community.  Currently the BOT/BA Program is providing education options to a student who lives in Whale Cove, a small Nunavet village in extreme northern Canada, to one who lives and works on an oil production facility in Saudi Arabia, and to a highly placed law enforcement official from China.   

4.2 Description of major findings and recommendations, including evidence of learning outcomes and identification of opportunities for program improvement;

Certain general learning outcomes are expected of all graduates of the Board of Trustees BA Degree Program.  Those include the expectation that all students will demonstrate the ability to communicate effectively in standard written English, demonstrate competence in their oral communication skills, be aware and informed citizens of the community, and be able to use critical thinking skills in their approach to daily living and problem solving.  

Recently approved changes in the graduation requirements for the program will help in the future assessment of student learning outcomes.  These changes ensure that students will have completed basic English and Speech Communication courses within their degree program, a positive step toward helping to ensure that these graduates have effective communication skills.  In addition, the inclusion of a senior seminar in the degree program provides an opportunity for students to meet the advanced writing component of the electronic writing portfolio and participate in the assessment of critical thinking skills and citizenship, two other major components of the University assessment program.  The newly required senior seminar also provides an opportunity for students to integrate knowledge acquired across the curriculum to an area outside their major focus of study, thus demonstrating their ability to transfer and apply knowledge.

Data collected in a five-year follow-up survey indicate that respondents strongly believe completing a BOT degree has resulted in an increased sense of self-esteem and personal satisfaction (93 percent).  Ninety-four percent report that they are satisfied with the educational experience they had while in the program and believe that EIU faculty held high academic expectations for students (88%).  Ninety-five percent report they would, or have, recommended the program to someone else.  Eighty-seven percent of respondents found the assistance offered by the BOT/BA Degree Program staff to be helpful, timely and accurate.  Ninety-one percent of respondents report that as a result of completing the BOT/BA Degree Program, they feel better able to achieve their goals, while 62% report that new career opportunities have been opened to them since completing the degree.  Career changes have been reported by 28% of the respondents, and over 30% report an increase in salary as a result of completing the BOT/BA Degree Program.  

One of the challenges confronting the program is the need for additional courses to be available via distance learning.  Currently a number of EIU courses are available over the Internet, and BOT/BA Degree students who are at a distance find this to be a viable way to meet the residency requirement.  These classes fill very quickly and there is a need for more classes, and a wider variety of classes, to be available.

4.3 Description and assessment of any major program changes [e.g., (a) in the discipline or field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

As noted in 4.2, BOT program requirements recently were revised.  Such revisions align the program with IAI-defined general education requirements as they enhance the quality of majors’ educational experiences and instructors’ ability to assess their learning.

4.4 Description of actions taken since the last review, including instructional resources and practices, and curricular changes;

A number of changes have already been described.  Concentrations have been developed that augment the program’s broad liberal arts curriculum with career-specific course work, technology has been used to enlarge program access, and program requirements have been strengthened.  In addition, the program’s administrative guidelines were revised.  These activities ensure that the program is operating in an academically sound manner consistent with the goals and mission of Eastern Illinois University while maintaining its ability to serve the adult, non-traditional student population for whom it was designed.

Because of the flexibility of the BOT/BA Degree Program and its long-standing reputation for quality, it is an excellent choice for articulation with AAS programs at Illinois community colleges.  The first such articulation is being finalized between the Liberal Studies Program at Lake Land College and the BOT/BA Program at Eastern Illinois University.  Plans are currently underway to pursue this initiative at Parkland College, Danville Area Community College, Richland College, and the IECC district.

4.5 Description of actions taken as a result of this review, including instructional resource and practices, and curricular changes.

A number of the actions described in 4.4 resulted directly from this review.  One other initiative is also worth mentioning.  The Board of Trustees BA Degree Program is currently participating in a HECA Grant focusing on developing an On-line Prior Learning Assessment program for students to use in the development of their prior learning portfolio.  This grant is a collaborative effort with Council on Adult and Experiential Learning (CAEL) and three other state universities.  The goal is to create a standard format and academically rigorous guidelines that distinguish between experience and the conceptual knowledge gained from the experience.  

5.
Outcome

5.1  Decision

  X   Program in Good Standing

___ Program flagged for Priority Review

___ Program Enrollment Suspended


5.2  Explanation
As this summary indicates, staff in the Board of Trustee’s BA program work diligently to ensure and to document the program’s accountability, to enhance its accessibility, to improve the quality of students’ learning experiences, and to contribute to their ability to achieve personal and professional aspirations.

PROGRAM REVIEW REPORT

1.
Reporting Institution   
Eastern Illinois University                   
2.
Program Reviewed     
Clinical Laboratory Sciences B.S.
3.
Date  


August 14, 2002
4.
Major Findings and Recommendations

4.1 Description and assessment of any major changes in the disciplinary context [e.g., (a) in the discipline of field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

Demand remains high both for students entering clinicals and for graduates of the Clinical Laboratory Sciences (CLS) program.  In fact, program directors from EIU’s affiliated hospitals have expressed concern for filling their programs.  As a result, some have extended deadlines to facilitate student applications, and at least two offer monetary incentives for entering clinicals in exchange for remaining with the hospital for one to two years after graduation.  

4.2 Description of major findings and recommendations, including evidence of learning outcomes and identification of opportunities for program improvement;

The primary objective of the Clinical Laboratory Science program is to produce a graduate with the academic training and clinical skills to achieve certification by the Board of Registry of the American Society of Clinical Pathologists.  Its learning objectives are designed to ensure that students meet the academic and clinical standards of the Board of Registry of the American Society of Clinical Pathologists and are consistent with the articulation plan developed by the Illinois Affiliate in 1996.  Results from certification exams are the primary direct measure of student success used by this program, as is the job placement rate, which has been 100% during the review period.  Plans are underway to collect evaluations from supervisors at cooperating hospitals and to gather data from course work, and it has been recommended that the unit devise and conduct an exit survey of students after their clinical year to provide EIU with more definitive data about majors’ preparation.   

While demand for graduates of the program is high and is expected to remain so due to projected shortages in the field, only five majors were enrolled in Eastern’s CLS program in Fall 2001.  The Biological Sciences Department, which houses the CLS program, recognizes the necessity of enhancing recruitment and advising efforts.  To address the recruitment issue, the unit plans to increase awareness of CLS as an option in the health professions through increased emphasis at open houses and initial advising sessions.  In addition, the program director is developing a new course for health-professions students which would address options in the field, emphasize requirements for admission, and facilitate initial interactions with practitioners.  There is potential for developing a distance-based learning course, delivered through one or more of the teaching hospitals, for students at undergraduate institutions like EIU to introduce prospective students to the field.

4.3 Description and assessment of any major program changes [e.g., (a) in the discipline or field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

EIU’s Medical Technology program was phased out in 1997, pending an evaluation of the program’s costs and merits, and no students were admitted to the program in academic year 1997-98.  The program was reinstated in 1998 under the new name of “Clinical Laboratory Science” to reflect the current trend in the field.  Subsequent to consultation with current and prospective employers, the curriculum was revised to meet workplace expectations.  Currently five hospitals are affiliated with the program.  However, enrollment has not recovered since the program’s resurrection.  

4.4 Description of actions taken since the last review, including instructional resources and practices, and curricular changes;

See 4.3.

4.5 Description of actions taken as a result of this review, including instructional resource and practices, and curricular changes.

In addition to identifying plans to address enrollment concerns, the review has focused attention on tuition collection practices.  Currently, CLS students pay the hospital directly during their clinical year.  This arrangement is unique to EIU and poses problems for both the University and the hospitals, specifically in regard to financial aid dispersal and repayment deferral, as well as student status documentation.  EIU has initiated a proposal to charge tuition to students in their clinical year and then reimburse the hospitals that provide clinical year course work.  This proposal has been accepted by all participating parties and should be in place for students in clinical experiences during the coming semester.

5.
Outcome

5.1 Decision

___ Program in Good Standing

  X   Program flagged for Priority Review

___ Program Enrollment Suspended

5.2 Explanation

Evidence that Clinical Laboratory Science majors receive effective instruction is demonstrated by their unanimous success in their year-long medical internships.  Due to the shortage of medical technology professionals, the CLS program at EIU fulfills a need for Illinois, particularly the South-Central region of the state.  However, despite good employment prospects and placement rates, enrollment continues to languish in this program.  The unit will be expected to develop specific objectives and time lines aimed at ensuring that enrollment reaches a viable level by 2005, the year of its priority review.

PROGRAM REVIEW REPORT

1.
Reporting Institution   
Eastern Illinois University                   
2.
Program Reviewed     
Family and Consumer Sciences B.S.
3.
Date  


August 14, 2002
4.
Major Findings and Recommendations

4.1 Description and assessment of any major changes in the disciplinary context [e.g., (a) in the discipline of field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

None.  According to a report provided by the Monthly Labor Review, the occupations with the largest projected job growth between 1998-2008 include retail trade, health services, and public and private education.  Because Family and Consumer Sciences majors serve individuals and families, they are qualified and prepared for many of these positions.

4.2 Description of major findings and recommendations, including evidence of learning outcomes and identification of opportunities for program improvement;

The undergraduate program in Family and Consumer Sciences (FCS) has developed a rigorous plan for the assessment of student learning, including carefully crafted learning objectives.  When feedback from senior exit surveys and alumni surveys suggested that the current core curriculum needed to be revised to address and measures these objectives more appropriately, the Department undertook that work.  A revised core was approved by the University for implementation in Fall 2002.  This program embeds assessment more effectively and requires both direct and indirect measures, including a student portfolio.  In addition, the unit maintains active advisory committees/councils.  These beneficial groups include the advisory council for the overall FCS program, the advisory committee for the dietetics program, and the advisory committee for the Child Development Lab and the grant funded Child Care Resource and Referral program.  Since the last IBHE report, an advisory committee has been established for the service grant Peace Meal program.  Suggestions from advisory councils are used in program revisions.  For example, during the April 2000 meeting of the FCS Advisory Council, members stated that student portfolio submissions would aid employers in making hiring decisions.  The revised FCS core integrates a required portfolio.

FCS also has very strong student organizations.  Kappa Omicron Nu (KONU), the FCS chapter of the national honor society, has been recognized as an outstanding chapter in the nation.  In addition, the program’s student chapter of the American Association of Family and Consumer Sciences has the highest number of majors in the nation.

Results of the FCS Senior Exit Survey for Spring 2001 indicate that 74% of those responding strongly agreed/agreed that course content was useful; 74% strongly agreed/agreed that they would recommend the program to others; and 72% strongly agreed/agreed that they received high quality instruction.  Similarly, 74% of alumni responding to a survey in April 2001 indicated that there was “demand for positions requiring my education,” while 71% agreed/strongly agreed that the program equipped them with entry-level knowledge for their professional career.  Finally, site supervisors who oversee FCS students rate their performance at an average of 1.2 on a scale where 1=excellent and 5=unsatisfactory.

While FCS major enrollments continue to increase, the number of full-time, tenure/tenure-track faculty  continues to decrease.  This has occurred primarily because positions vacated have remained unfilled.  A major concern is faculty recruitment in the dietetics and hospitality management areas.  Currently there is no tenure-track faculty line in the hospitality management concentration, though the hospitality industry is one of the fastest growing employment areas and approximately 90 FCS majors have elected that concentration.  Similarly, there is only one tenure-track position filled in dietetics, a field with continuing potential for employment. 

4.3 Description and assessment of any major program changes [e.g., (a) in the discipline or field; (b) student demand; (c) societal need; (d) institutional context for offering the degree; (e) other elements appropriate to the discipline in question; (f) other].

See 4.2.  and 4.4.

4.4 Description of actions taken since the last review, including instructional resources and practices, and curricular changes;

Since the 1996 IBHE program review of the FCS undergraduate program, achievements have been realized that strengthen academic offerings and related program activities.  Majors have increased from 388 in the 1996-97 academic year to 519 in the 2000-01 academic year.  As noted above, the FCS core was revised, a major curricular endeavor.  The Hospitality Services concentration was renamed “Hospitality Management” to reflect the nomenclature currently used in the discipline.  To improve efficiency, the Family and Consumer Sciences Teacher Certification option became a concentration in the Career and Technical Education major, which focuses on vocational education programming.  The Child Development Lab was accredited by the National Association for the Education of the Young Child (NAEYC), while the undergraduate Didactic option in Dietetics was accredited by the American Dietetic Association of the undergraduate Didactic program in Dietetics.  The FCS unit also was  reaccredited by the American Association of Family and Consumer Sciences.  During this same period of time, the department became a leader in developing web-based classes, increased external funding by expanding grant programs, and increased community outreach activities.  

One notable program developed by FCS is CLAS, Completion by Learning on an Alternative Schedule, a weekend college program for childcare professionals with community college degrees.  The program, which includes 60 hours of FCS credit courses, was initiated in Spring 2000.  It represents a collaborative effort with the School of Continuing Education with students receiving a Bachelor’s degree through the Board of Trustee Degree Program.

4.5 Description of actions taken as a result of this review, including instructional resource and practices, and curricular changes.

Because assessment and revision is ongoing in FCS, no specific actions can be attributed to this review, though it has reemphasized the Department’s need for faculty trained in dietetics and hospitality management.  To address the Department’s staffing needs, four new hires have been authorized for FY04.

5.
Outcome

5.1 Decision

  X   Program in Good Standing

       Program flagged for Priority Review

       Program Enrollment Suspended

5.2 Explanation

The B.S. in Family and Consumer Sciences is a productive, cost efficient degree program that effectively serves students who report high levels of satisfaction with their preparation.

APPENDIX D

Status Report on Assessment of Student Learning

· EIU staff continued collecting submissions for the Electronic Writing Portfolio (EWP), Eastern’s tool for assessing and improving students’ writing competency.  This year submissions extended beyond English 1001G and 1002G courses and into writing-intensive courses in other departments.  A new report was generated to track seats in writing-intensive courses to assure that students could get into the courses they needed at the different levels.  Forums were offered to acquaint the campus community with the EWP submission procedures, and several departments invited assessment representatives to give a presentation on this topic at departmental meetings.  As of Spring 2002, EIU offered more than 360 writing-intensive courses across the curriculum, from which more than 3100 essays have been submitted.  To date, 36 students have completed the portfolio, initiated in Fall 2000.

· The Tasks in Critical Thinking Exam was given in all Senior Seminars beginning in Intersession 2001 and continuing through Fall 2001.  A total of 872 Tasks exams were given.  With the discontinuation of the Tasks exam, the Watson-Glaser Critical Thinking Appraisal was adopted to continue the critical thinking assessment, and 836 Watson-Glaser exams were given Spring and Intersession 2002.  The Watson-Glaser is being scored locally.

· In Spring 2002, the Committee for the Assessment of Student Learning (CASL) piloted the freshman-level Global Citizenship Survey in sections of Speech 1310G and Business 1950.  After analyzing the pilot data, a subcommittee of CASL recommended revisiting the objectives of this assessment goal and refining Eastern’s definition of “global citizenship.”

· The IBHE Alumni Survey was sent to 1,747 people who graduated five years ago.  Institution-specific questions were revised to reflect current interests.  As noted above, the survey revealed that 95% of Eastern graduates are strongly to somewhat positive about the University, 92% are strongly to somewhat positive about their undergraduate major; and 91% believe their major prepared them very well, well, or adequately for their careers.  Almost 84% of those who sought employment are employed full time.

· A subcommittee wrote a draft of a Speaking Across the Curriculum Plan to address the oral competency goal of EIU’s assessment plan.  Study revealed that over 600 current courses require students to engage in speaking activities.

· Communication about assessment issues has been enhanced.  The assessment website was updated with FAQs for faculty and students (see http://www.eiu.edu/~assess/electronic_writing_portfolio1.htm).  New brochures on assessment requirements were designed.  The assessment newsletter was resurrected.  Two issues were disseminated via campus mail to all faculty and staff in Spring 2002.  These newsletters are also available on the assessment website.  Finally, Dr. Cheryl Bullock from the University of Illinois at Urbana-Champaign presented a half-day workshop on assessment in the major.  The entire campus was invited to attend.  Sixty percent of the participants rated this workshop as “excellent,” while 35% rated it as “good.”  Dr. Bullock returned several weeks later and provided one-on-one sessions with eight departmental or division assessment groups.  

· Eastern supported faculty and administrators’ attendance at the IUPUI Assessment Workshop, the Consortium for Assessment and Planning Support (CAPS) conference, and the American Association of Higher Education’s (AAHE) Assessment Forum.  Eastern representatives made presentations at CAPS and AAHE.

· Departments continued to submit annual summaries of assessment program results (the form is available at http://www.eiu.edu/~assess/student_learning_assessment_prog.htm).  Individual responses, including specific suggestions for improvement, were provided to each department.  A summary of these responses follows.

Findings on Departmental Assessment Plans

AY 2001-2002

	Department
	Objectives
	Status of Assessment Plans

	African-American Studies
	Yes
	Objectives are rather broad.  Using course work and internship evaluations for direct measures and exit interviews for indirect measures.

	Biological Sciences
	Yes
	Objectives have been revised to better describe student behaviors.  The department is using a combination of direct and indirect measures—most notably the ETS major field test and an exit survey of majors.  Additional assessment sites for the upcoming year include lab reports and written assignments.

	Board of Trustees
	Yes
	Objectives have been revised to describe student learning outcomes rather than program goals.  New course requirements have been developed for delivery in the upcoming academic year.

	Business  
	Yes 
	The faculty teaching BUS 4360 has begun to develop rubrics for use in assessing projects for that capstone core course.  All major programs—except Finance—have developed excellent objectives.  Because it is a new program, Computer Information Services is still developing its plan.  Marketing is collecting data from exams, papers, and surveys.

	Chemistry
	Yes
	Using multiple methods for assessing all objectives.  These measures include ETS’s major field test, alumni surveys, exit surveys, lab work, and reports, written assignments and projects.  Changes based on assessment data include adding a course requirement to the biochemistry concentration, increasing the semester hours of a core inorganic chemistry course, developing guidelines for student presentations, and adding an additional experiment to CHM 4905.

	Clinical Laboratory Science
	Yes
	Results from certification exams are the primary direct measure used by this program.  Plans are underway to collect evaluations from supervisors at cooperating hospitals and to gather data from course work.

	Communication Disorders & Sciences
	Yes 
	The department has made objectives more specific and detailed than in previous reports.  Using direct and indirect measures.  Relying on course grade averages for some measurement.  Results have been gathered and assessed.

	Counseling & Student Development
	Yes
	Tracking admissions data, using a comprehensive examination, and follow-up studies with alumni and employers.  The department is following through with curricular changes made the previous year

	Early Childhood, Elementary, & Middle Level Education
	Yes 
	This department continues to collect scores from the Illinois Certification Testing System.  The 2002 report mentions no changes since the 2000 report.  Objectives are in place and data is being collected and analyzed.

	Economics
	Yes
	Assessment instruments include an exit survey of graduates, alumni survey 2 years out, and using primary trait analysis on papers submitted to departmental portfolio.  Has developed rubrics for writing competency, oral competency, and research skills.  Results are being collected for some objectives.

	Educational Administration
	Yes
	Objectives are more specific on this report than on past reports.  The department has created a Curriculum Guideline Matrix to chart what objects are assessed for what courses.  Still relying on grades for major assessment.  Needs to establish feedback loop.

	English
	Yes
	Objectives are established, portfolios are being collected.  The department is in the midst of finalizing plans for assessing the portfolio, including creating a rubric.

	Family & Consumer Sciences
	Yes for each major and concentration
	Many changes were made this year with the changes in the curriculum.  The department took assessment into account when devising the new curriculum, so that it is embedded in the program.  Using direct and indirect measures with a portfolio as a major component.  Some results have been collected.

	Foreign Languages
	Yes
	Plan on conducting oral proficiency interview using professional guidelines.  Portfolio assessment of writing samples in major field.  Although the department planned on beginning data collection this year, currently no data has been collected or the B.A. or B.A. with Teacher Certification.  

	Geology/Geography
	Yes
	Instruments chosen with data being collected and analyzed.  No significant changes since 2000 report.  This department continues to draw the majority of its assessment from course grades and from field experience evaluations.

	Health Studies
	Yes
	Portfolio assessment is being used and data is being gathered.  Also using exit interviews.  Based on information the department has revised its portfolio guidelines.  Assessment plans are in place for the minors as well.

	History
	Yes
	Using portfolios for direct measures and surveys for indirect measures of student learning.  Continues to make progress on the plan each year.  Expectations are clearer and more direct in this report than in previous ones.  Some results have been collected.  

	Mathematics
	Yes
	Objectives are in place and are solid, but the department has made little progress beyond establishing those objectives.  

	Military Science
	Yes
	Assessments include evaluations in field work and of written and oral work.  Results are being collected and used with a new POI planned for the upcoming academic year.  This department is responsible to Cadet Command and has adopted its objectives.



	Music
	Yes
	No changes since the 2000 report.  Using performances and juries for most of the measures.  Some objectives are assessed in the classroom, but it is not clear how these assessments take place.  Results have been collected.  No systematic feedback loop is yet in place.

	Philosophy
	Yes
	This department is using a combination of universal exam questions and papers from designated courses for direct assessment.  The department came together and agreed on the material majors would need for a foundation in western philosophy.  This material is assessed through test questions.  They are working to create primary trait analysis to assess student writing.

	Physical Education
	Yes
	The objectives for several programs are rather broad or sketchy, but the programs are gathering data.  These programs are strongly reliant on field experiences (internships and student teaching) as well as exams.  Changes have been made to curriculum and programs as a result of assessment data.

	Physics
	Yes
	The department uses a variety of direct and indirect measures for student learning:  a national exam, external reviewers, student exit interviews, and surveys.  The department collects and uses data.  Objectives could be clearer and more specific.

	Political Science
	Yes
	The department is using primary trait analysis to assess its students’ skills and knowledge.  Exit interviews and internship evaluations are also used.  Data is being collected, analyzed, and results are fed back into program improvement.

	Pre-Engineering
	Yes
	Objectives are not totally assessed by the selected measures as there is no direct measurement listed.  Graduation rates and G.P.A.s are tracked.

	Psychology
	Yes
	This department has objectives in place and has identified 6 psychology domains over which it assesses its graduates.  It has developed a comprehensive psychology exam to give at the end of a student’s career.  It has had difficulty with administration and requiring students to take the exam, but it is already gathering preliminary data.  It is using pre- and post-tests to show growth.  An exam to assess technology and research methods is under development.  

	Recreation Administration 
	Yes
	Using a rubric in a variety of courses to assess skills/knowledge related to objectives.  This department has gathered results and has used the results for program improvement.

	Secondary Education & Foundations
	Yes
	Aligned course content with state and national standards.  Developed rubrics and performance assessment criteria for SED 2000 and SED 3330.  Results and feedback loop were not provided with report.



	Social Science
	Yes
	Using the Illinois Certification Test and department portfolio.  Dept. has begun collecting data and has analyzed data.  

	Sociology/Anthropology
	Yes
	Plan is being executed.  Department is using an exit exam in a capstone course to assess all graduating seniors for all objectives.  Data collection began in 2000-01; has also made curricular adjustments based on assessment data in order to introduce theory earlier in the major by restructuring and renumbering 2 courses and has introduced a new course to fill in gaps discovered in the curriculum.

	Special Education
	Yes
	Evaluations from practicum are used.  Rubric connected to learning objectives employed for grading in capstone course.  Uses portfolios and Illinois Certification Exam.  Qualitative and quantitative data are used to collect information across the domains.  

	Speech Communication
	Yes
	This department has revised its assessment plan to reflect a new curriculum in the major.  The plan calls for direct measurement through student portfolios combined a variety of other indirect measures such as major surveys and alumni surveys.  Changes were made based on data from the previous assessment plan.  This department begins assessment of its graduate program Fall 2002.

	Student Teaching
	Yes
	NCATE objectives in place.  Continues to track student teachers; has finalized 4 domains for evaluation is analyzing data.

	Technology
	Yes
	Objectives are established for all programs and each program is collecting and using data for improvements, which include incorporating new writing assignments in courses, using mini presentations to prepare students for longer presentations, and introducing theory earlier in the course work.  Rubrics are used to assess written works and oral presentations and exams are another way in which these programs assess student learning.

	Theatre Arts
	Yes
	Employing evaluations and examinations as assessment instruments.  The new curriculum begins this fall and with it new assessment results to be collected by faculty through course work in addition to the data collected over the course of the year’s productions.

	Women’s Studies
	Yes
	No changes since 2001 report.  Plan is in place waiting for students to complete curriculum.


Related Illinois Commitment Goals








1. Higher education will help business and industry sustain strong economic growth; 














2. Higher education will join elementary and secondary education to improve teaching and learning at all levels; 






































3. No Illinois citizen will be denied an opportunity for a college education because of financial need;

















4. Illinois will increase the number and diversity of citizens completing training and education programs; 























5. Illinois colleges and universities will hold students to even higher expectations for learning and will be accountable for the quality of academic programs and the assessment of learning; and 




















6. Illinois colleges and universities will continually improve productivity, cost effectiveness, and accountability.











Eastern's Retention Rates





Entered		Still Here		Retention Rate


Fall 2000		Fall 2001		78.8%


Fall 1999		Fall 2000		80.5%


Fall 1998		Fall 1999		81.4%


Fall 1997		Fall 1998		80.8%


Fall 1996		Fall 1997		80.1%


Fall 1995		Fall 1996		80.8%


Fall 1994		Fall 1995		79.4%


Fall 1993		Fall 1994		80.7%


Fall 1992		Fall 1993		82.4%


Fall 1991		Fall 1992		80.8%
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