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     Eastern Illinois University  
Department of Early Childhood, Elementary, and Middle Level Education 

ELE 5640: Teaching and Supervision of Social Studies in Elementary and Middle Schools 
 
Instructor: John H. Bickford III, Ph.D.  
Office: 2205 Buzzard        
Email: jbickford@eiu.edu 
Office Hours: M & W 12-1, T & TH 10-11 or we can talk on the phone or skype some morning, afternoon, or evening 
Phone:  217-581-7885 
Class Meetings:  online; 8 different two-week modules in a work-at-your-own-pace format 
Semester: Spring 2018 

Unit Theme: Educator as creator of effective educational environments, integrating diverse students, subjects, strategies, 
societies, and technologies. 

Graduate Mission Statement: The Graduate Program in Elementary Education advances scholarly preparation by providing 
quality teaching and promoting excellence in research/creative activity in order for graduate students to exemplify best 
teaching practices for children from birth through age fourteen.  The graduate curriculum encompasses comprehensive 
content knowledge and promotes the use of critical thinking and problem solving to cultivate teacher-researchers who are 
empowered to serve as leaders in the profession.  Faculty members challenge students to bridge the gap between theory and 
practice as they develop the skills required for ethical and effective collaboration and communication within the local school 
community and a culturally diverse, technologically advanced global environment. 

Outcomes for all Graduate Level Students at Eastern Illinois University: Graduate students will 
1. possess content knowledge including effective technology skills and ethical behaviors. 
2. engage in critical thinking and problem solving. 
3. exhibit effective oral and written communication skills. 
4. engage in advanced scholarship through research and creative activity. 
5. demonstrate an ability to work with diverse clientele, recognizing individual differences. 
6. collaborate and create positive relationships within the school community and teaching profession. 

Course Description:  A study of objectives, content, materials, and strategies in organizing, supervising, and improving social 
studies programs (3 s.h.).  

Course Purpose: The course goal is preparation of those concerned with the responsibility for more effective supervision and 
improvement of social studies curriculum and instruction, aligned with the goal of social studies education: competent, critical, 
and compassionate citizenship in a diverse and interdependent world.  The course approach is historical, critical, 
programmatic, and applied.  

Textbook: Sunal, C. S. & Haas, M. E. (2008).  Social studies for the elementary and middle grades:  A constructivist approach 
 (3rd ed.).  Boston:  Pearson. 

National curriculum standards for social studies. [ISBN: 978-0-87 986-105-6] 
Supplemental Materials:  None 
Models of Teaching: 
Information-Processing Models Information-processing models emphasize ways of enhancing the human being’s innate drive 
to make sense of the world by acquiring and organizing data, sensing problems and generating solutions to them, and 
developing concepts and language for conveying them. (pp. 10-13) 
Social Models: When we work together, we generate a collective energy called synergy.  The social models of teaching are 
constructed to take advantage of this phenomenon by building learning communities.  Essentially, classroom management is a 
matter of developing cooperative relationships in the classroom.  The development of positive school cultures is a process of 
developing integrative and productive ways of interacting and norms that support vigorous learning activity. (pp. 13-15) 
Personal Models The personal models of learning begin from the perspective of the selfhood of the individual. They attempt to 
shape education so that we come to understand ourselves better, take responsibility for our education, and learn to reach 
beyond our current development to become stronger, more sensitive, and more creative in our search for high-quality lives. 
(pp. 15-17) 
Joyce, B., Weil, M., & Calhoun, E. (2015). Models of teaching (9th ed.). Boston: Pearson.  
Course Requirements and Demonstrated Competencies are aligned with EIU graduate standards and the following 
state and national standards: 
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Illinois Common Core Standards http://www.isbe.net/common_core/pls/level1/pdf/ela-standards.pdf                      Illinois 
Professional Teaching Standards http://www.isbe.state.il.us/peac/pdf/IL_prof_teaching_stds.pdf  
Illinois Social Emotional Learning Standards (SEL) http://www.isbe.net/ils/social_emotional/standards.htm  
National Council for the Social Studies (2013). College, career, and civic life (C3) framework for social studies state standards: 
Guidelines for enhancing the rigor of k-12 civics, economics, geography, and history. Silver Spring, MD: NCSS. 
Competencies for all graduate candidates in social studies supervision and curriculum development: 

 Develop and exercise a working knowledge of national and state standards for the Social Studies. 
 Critically examine models, purposes, and practice in social studies curriculum, K-8. 
 Ground curriculum and pedagogy in democratic beliefs and values (NCSS). 
 Utilize inquiry and critical thinking in curriculum development and pedagogy.  
 Demonstrate commitment to improving knowledge bases in the Ten Social Studies Themes (NCSS). 
 Demonstrate commitment to improving knowledge in best practice pedagogy for concept attainment, inquiry, and 

skill development, and social action. 
 Search, evaluate, create, and apply excellent resources for research, teaching, and learning, including primary sources. 
 Relate the goals and extent of social studies curriculum beyond the subject area to the goals of public education in a 

democratic society. 
 Place emphasis on ability and will to exercise “reasoned and informed decision making for the public good in a diverse 

and interdependent world,” the NCSS definition of competent citizenship, the goal of the Social Studies. 
 

Core 
Requirement 

  

Demonstrated Competencies 

Aligned Standards for 
Graduate Programs at 
Eastern Illinois University 

 Participation  Relate the goals and extent of social studies curriculum 
beyond the subject area to the goals of public education 
in a democratic society. 

 Place emphasis on ability and will to exercise “reasoned 
and informed decision making for the public good in a 
diverse and interdependent world,” the NCSS definition 
of competent citizenship, the goal of the Social Studies. 

 Develop and exercise a working knowledge of national 
and state standards for the Social Studies. 

 Demonstrate commitment to improving knowledge in 
best practice pedagogy for concept attainment, inquiry, 
and skill development, and social action. 
 

2.a.  critical thinking and 
problem solving 

5b. a respect for all clientele by 
fostering a supportive and 
encouraging atmosphere in 
their workplace, 

5.f.  an ability to engage in 
reflective practice 

6a. the ability to collaborate 
with other professionals to 
promote the success of their 
clientele,  

6b. the ability to work with the 
community to promote the 
success of their clientele 

Secondary 
Historical Source 
Analysis  

 Search, evaluate, create, and apply excellent resources 
for research, teaching, and learning, including primary 
sources. 

 Utilize inquiry and critical thinking in curriculum 
development and pedagogy.  
 

2a. critical thinking and 
problem solving,   

3b. effective written 
communication skills, 

4a. an understanding of the 
role of research in the 
discipline,   

4b. the ability to conduct 
research and apply it to 
practice, 

5.d.  an ability to provide 
evidence of differentiation of 

http://www.isbe.net/common_core/pls/level1/pdf/ela-standards.pdf
http://www.isbe.state.il.us/peac/pdf/IL_prof_teaching_stds.pdf
http://www.isbe.net/ils/social_emotional/standards.htm


 3 

curricula, 
 
5.f.  an ability to engage in 
reflective practice 

6a. the ability to collaborate 
with other professionals to 
promote the success of their 
clientele. 

Primary 
Historical Source 
Analysis 

 Search, evaluate, create, and apply excellent resources 
for research, teaching, and learning, including primary 
sources. 

 

1c. the ability to apply content 
knowledge to practice,   

2a. critical thinking and 
problem solving,  

3b. effective written 
communication. 

Children’s 
Literature 
Analysis 

 Search, evaluate, create, and apply excellent resources 
for research, teaching, and learning, including primary 
sources. 

 Develop and exercise a working knowledge of national 
and state standards for the Social Studies. 

 Demonstrate commitment to improving knowledge in 
best practice pedagogy for concept attainment, inquiry, 
and skill development, and social action. 

 

1c. the ability to apply content 
knowledge to practice,   

2a. critical thinking and 
problem solving,  

3b. effective written 
communication. 

4b. the ability to conduct 
research and apply it to 
practice, 

 

Models for 
Historical/Civic 
Thinking 

 Critically examine models, purposes, and practice in 
social studies curriculum, K-8. 

 Ground curriculum and pedagogy in democratic beliefs 
and values (NCSS). 

 Demonstrate commitment to improving knowledge 
bases in the Ten Social Studies Themes (NCSS). 

 Develop and exercise a working knowledge of national 
and state standards for the Social Studies. 

 Demonstrate commitment to improving knowledge in 
best practice pedagogy for concept attainment, inquiry, 
and skill development, and social action. 
 

2a. critical thinking and 
problem solving,  

2b. the ability to effectively 
evaluate situations and 
identify an appropriate course 
of action. 

3b. effective written 
communication skills,  

4a. an understanding of the 
role of research in the 
discipline, 
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Examination of 
History/Civic 
Education 
Research and 
Theory 

 Critically examine models, purposes, and practice in 
social studies curriculum, K-8. 

 Ground curriculum and pedagogy in democratic beliefs 
and values (NCSS). 

 Demonstrate commitment to improving knowledge 
bases in the Ten Social Studies Themes (NCSS). 

 Develop and exercise a working knowledge of national 
and state standards for the Social Studies. 

 Demonstrate commitment to improving knowledge in 
best practice pedagogy for concept attainment, inquiry, 
and skill development, and social action. 
 

1a. a depth of content 
knowledge in the discipline,  

1c. the ability to apply content 
knowledge to practice,  

2a. critical thinking and 
problem solving,  

2b. the ability to effectively 
evaluate situations and 
identify an appropriate course 
of action,  

3b. effective written 
communication skills,  

4a. an understanding of the 
role of research in the 
discipline, 

5c. a respect for individual 
differences through the use of 
rich and varied approaches… 
evidence of this ability might 
include… reflective journals 

5.f.  an ability to engage in 
reflective practice 

Examination  Relate the goals and extent of social studies curriculum 
beyond the subject area to the goals of public education 
in a democratic society. 

 Place emphasis on ability and will to exercise “reasoned 
and informed decision making for the public good in a 
diverse and interdependent world,” the NCSS definition 
of competent citizenship, the goal of the Social Studies. 

 Develop and exercise a working knowledge of national 
and state standards for the Social Studies. 

 Demonstrate commitment to improving knowledge in 
best practice pedagogy for concept attainment, inquiry, 
and skill development, and social action. 
 

1a. depth of content knowledge 
in the discipline,  

1c. the ability to apply content 
knowledge to practice,   

2a. critical thinking and 
problem solving,  

3b. effective written 
communication. 
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Core 
Assignment 

Brief Description Weight Due 
Dates 

1. Participation Participation includes frequent and constructive contributions 
during class sessions.  1 point will be taken off for each 
absence.   

10%/10 
pts 

Ongoing 

Assignments 2, 3, & 4 are all on the same topic in history 
 

(Think: Christopher Columbus, ancient Egypt, or any historical figure, era, event, topic, or theme) 
 

2. Secondary 
Historical 
Source 
Analysis  

Students will read at least three (3) academic secondary 
sources (i.e., history book chapters, articles, or documentaries) 
directly related to the selected topic.  Students will be assessed 
on their thorough scrutiny of the source(s). This will enable 
students to historically contextualize their chosen 
historical person, era, or event. See D2L for directions & 
rubric. 

15%/15 
pts  

2/5 

3. Children’s 
Literature 
Analysis 

Students will thoroughly examine history-based trade books 
related to their selected event or person.  The number of books 
will vary depending on topic and targeted age range (~300 
pages is expected; 2-3 young adult literature books, 5-15 
children’s trade books, or some healthy mix.) Students will 
select the genre (historical fiction or a subgenre of non-fiction). 
This will enable students to apply understandings 
generated from #2. See D2L for directions & rubric. 

15%/15 
pts 

3/5 

4. Primary 
Historical 
Source 
Analysis 

Students will examine and contextualize (in a page for each) at 
least 10 primary sources relevant to the selected historical 
event or person. This will enable students to adapt and 
differentiate history content about their selected historical 
person, event, or era. See D2L for directions & rubric. 

5%/5 pts 
(1/2 point 
each) 

3/26 

Assignment 5 is on a theme or topic in history education 
 

(Think: close reading in history or text-based writing in social studies or civic education or anything else) 
 

(Assignment 5 can be connected to Assignments 2, 3, & 4, but it does not have to be…) 
 

5. Examination 
of Social 
Studies 
Education 
Research and 
Theory 

Students will read and review no less than 10 social studies 
education articles/chapters relevant to their pedagogical 
approach.  This can include, but is not limited to, (A) various 
articles, (B) textbook, (C) Where Did Social Studies Go Wrong?, 
and (D) John Dewey theory. This pedagogy journal is 
intended to elicit more comprehensive understandings of 
theory and research in social studies education field. See 
D2L for directions & rubric. 

50%/50 
pts 

4/29 

6. Examination Final Exam will be two simple questions: What are the most 
important things you gained from the course? How can I 
improve the course?  

5%/5 pts 5/1 

 Descriptions of Assignments: Detailed instructions & rubrics for each assignment are on D2L.  
 Submission: All assignments are to be turned in digitally to D2L 
 Late work policy: All assignments are reduced 5% for every day that they are late 
 Grading Scale: A= 100-93%, B = 92 – 85%, C = 84 – 77%, D = 76-69%, F = 68 and below  

 
Although graduate courses may have common assignments (e.g., critiques of journal articles, literature reviews, or 
research papers), the overall goal of the program in elementary education is to provide a “spiral curriculum”.  The 
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class assignments submitted by a graduate student must provide evidence of growth and advancement by building 
upon prior coursework, but not duplicating previous projects, experiences, or materials. 
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Assignment #1: Participation.      10%/10pts Due: Ongoing 
Summary: This grade rewards consistent, active, constructive contributions. This is not an attendance 
grade. 
Product: Meaningful and positive involvement in all activities. 
 
Assignment #2: Secondary Historical Source Analysis   15%/15pts Due: 2/5 
Summary: Read or view three (3) secondary sources directly related to the selected topic. See rubric on 
D2L.  
Product: Summarize and consider the usability of the cited primary sources in any five sources (10 pages 
total) 
 
Assignment #3: Children’s Literature Analysis    15%/15pts  Due: 3/5 
Summary: You will read and critically evaluate 5-15 children’s books (depending on the books’ length) 
focused on a single historical event or person.  To critically evaluate a children’s book, you will look at 
how history is represented in the book.  See rubric and example on D2L. 
Product: 1-2 pages minimum for each book 
 
Assignment #4: Primary Historical Source Analysis   5%/5pts  Due: 3/26 
Summary: Locate, read, and critically examine 10 different primary historical sources focused on a single 
historical event or person.  These are documents from “when the event occurred” (newspaper, letters, 
drawings, maps, diary entries, etc.). See rubric and example on D2L. 
Product: ½ page minimum for each, 10 pages total. 
 
Assignment #5: Examination of SS Ed Research & Theory   50%/50pts  Due: 4/29 
Summary: Students will read and review no less than 10 articles or chapters directly related to their 
pedagogical approach. See rubric and directions on D2L. (While many articles & chapters are required 
to be read, students select those they review) 
Product: 10 pages total 
 
Assignment #6.  Final Exam.      5points  Date: 5/1 @ 5:15 
pm 
Summary & Product: Final Exam…duh.   
 
Assignments 2, 3, & 4 are all on the same topic in history. This can be on any topic that you might teach 
kids. #2 is to give you background as a teacher. #3 is to get you to consider books you might give kids. #4 
is to get you to consider ways to supplement the books with extra, engaging sources. Assignments 2-4 are 
wide open. You can pick anything…and I can help!  
 
Assignment 5 is on a theme or topic in history education. This is about how to teach history (or civics 
or geography or economics). Think about a theme for teachers to become better teachers…close reading 
(which SS Ed people call history literacy) or text-based writing (which is called historical argumentation) 
or speaking and listening (sometimes called arguing and yelling haha) or perhaps it can be related to 
Assignments 2, 3, & 4. If you do, say, slavery in America for Assignments 2-4 then perhaps you can do 
how slavery is represented in textbooks for Assignment 5. If Assignments 2-4 are on Abraham Lincoln, 
maybe you’d like to do Assignment 5 on he’s represented in trade books.  Assignment 5, though, is wide 
open. It can be anything…and I can help!  
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Topics by Modules 
 

Each Module is expected to be two about weeks…except Module 7, which provides extended work time for you. 
 

You can work ahead, and also at your own pace. 
 

Module One: How we think about history…how social studies teachers think about history in the schools 
Weeks of 1/8 & 1/15 (finish by 1/21) 
 
Module Two:  History Literacy, Historical Thinking, and Historical Argumentation 
Weeks of 1/22 & 1/29 (finish by 2/4) 
 
Due on 2/5: Secondary historical analysis (Assignment #2) 
 
Module Three: Historical Thinking and History Content 
Weeks of 2/5 & 2/12 (finish by 2/18) 
 
Module Four: Common Core and C3 Framework 
Weeks of 2/19 & 2/26 (finish by 3/4) 
 
Due on 3/5: Children’s Literature Analysis (Assignment #3)  
 
Module Five: Connections to Disciplinary Literacy (Close Reading, Text-Based Writing, and Speaking/Listening)  
Weeks of 3/5 & 3/19 Spring Break is week of 3/12 (finish by 3/25) 
 
Due on 3/26: Primary Source Analysis (Assignment #4)  
 
Module Six: Exploring the Texts and Tasks in Novel History-Based Activities 
Weeks of 3/26 & 4/2 (finish by 4/8) 
 
Module Seven:  Individual work on Assignment 5 
Weeks of 4/9 & 4/16 & 4/23 This is 3 weeks to accommodate Assignment 5 (finish by 4/29) 
 
Due on 4/29: Social Studies Education Analysis (Assignment #5) 
 
Finals Week:   Tuesday, 5/1 (anytime) 
 
 
 
The Department of Early Childhood, Elementary, and Middle Level Education and the MSED in Curriculum and 
Instruction program are committed to the learning process and academic integrity as defined within the Student 
Conduct Code Standard I. “Eastern students observe the highest principles of academic integrity and support a 
campus environment conducive to scholarship.” Students are expected to develop original and authentic work for 
assignments submitted in this course. “Conduct in subversion of academic standards, such as cheating on 
examinations, plagiarism, collusion, misrepresentation or falsification of data” or “submitting work previously 
presented in another course unless specifically permitted by the instructor” are considered violations of this 
standard. 
Students with disabilities are encouraged to contact the Eastern Illinois University Office of Disability Services for 
assistance.  http://www.eiu.edu/~disablty/  217-581-6583 
 

http://www.eiu.edu/~disablty/
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