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Subjects Data Analysis

@A total of 57 subjects were surveyed, nineteen subjects in each of the
three disciplines including speech-language pathologists, special education
teachers, and elementary education (first through third grade) teachers.
@Subjects were all employed at schools within a 100-mile radius of
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@Al multiple choice questions were marked as correct or
incorrect.
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| ntroduct|0n that had the fewest number of employees at the school. For example, if a to beygé% p P 9 @Indicated a significant difference in the phonemic

school had 2 speech-language pathologists, 4 special education teachers, : awareness knowledge of subjects F(2, 53) = 11.50,p=
@Reading is a language based activity that requires the skills of both and 18 regular education teachers, 2 subjects in each discipline completed dopf‘ A POSl'h?ﬁ Tkukeylar&alysl? T%Veakd a significant e

i i Is and attaching meaning to them and the assessment. liference In the knowledge of phonemic awareness. The

decodipgjurinted symbolslal 9 9 speech-language pat_hology students scored significantly
comprehending what has been decoded. R I higher than the special education and elementary
@Teachers must make sure that students understand the language so esu tS education students.

that they may speak, read, and write effectively to facilitate
communication.

#Current research has shown that current teacher preparation
programs may not require teachers to have explicit language

@ The post-hoc Tukey analysis also indicated that the
speech-language pathologists scored significantly higher
on the total test as compared to the elementary education
teachers and special education teachers.

@No other significant differences were found between the

Table 1. Mean Raw Scores on Sections of Reading Survey.
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BFew surveys have been completed that directly measure teachers’ years exp. with @Phonics and vocabulary/morphology are considered
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in order to adequately teach it. Assessment D) egree on the total test suggests that more emphasis may need

@Toner and Edwards (2002) recently surveyed speech-language
pathologists, special educators, and classroom teachers in Arkansas
in regard to their opinions about their ability to teach reading and
language knowledge. Results indicated that a majority of
respondents from each profession were not sufficiently prepared in
their academic program for their current job responsibilities in

to be placed on the implicit knowledge related to reading
instruction to aid struggling readers.

#Future Research: Research is needed to replicate and
expand upon the findings of this study, including a
greater number of subjects in various areas of the

Scores on Sections of the Reading
Knowledge Survey

@A 26-question assessment of knowledge was used to assess
subjects’ knowledge in several areas of reading including
phonemic awareness, phonics, and vocabulary/morphology.
Seventeen of the questions were taken from Louisa Cook Moats’
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the participating schools and was present while the subjects
completed the assessment.

@There was no time limit.
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