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PART ONE

	What are the learning objectives?
	How, where, and when are they assessed? 
	What are the expectations?
	What are the results?
	Committee/ person responsible?  How are results shared?

	1. Students will demonstrate satisfactory knowledge of politics, government and public policy.
	Student writing samples are assessed in upper division, writing intensive, courses (N=94):

Students in these courses are typically juniors and seniors. Writing assignments include from book/article reviews, research papers, reading responses, and case briefs.

Faculty members teaching the above courses are asked to complete an evaluation of a writing assignment for each major in their course. This evaluation is anonymous. The department assessment coordinator and her graduate assistant collect and analyze the results.

Three questions on the evaluation rubric relate to learning objective #1:

1. How well did the student develop his/her literature review, or use relevant documents and sources in his/her writing sample?

2. How well did the student support his/her findings and conclusions.

3. How would you rate the student’s knowledge of the subject area, based on this writing sample?

Ratings are based on a Likert scale, from 1 (poor) to 5 (excellent), and include NA (not applicable).

Relevant Exit Survey Item:

With response categories of Strongly Agree, Agree, Uncertain, Disagree, and Strongly Agree, graduating seniors respond to statements that include the following item: “Courses were intellectually fulfilling for me”.
	For the writing sample analysis, students should understand how to use scholarly literature, documents ad other sources to conduct Political Science Research. In addition, students should be able to support their conclusions and findings, using appropriate analytical techniques or sources. Finally, students should demonstrate knowledge of their subject area through their writing samples.

For upper division writing samples, the expectation is that the average rating for each question relevant to learning objective #1 will be at least 3.5.

Exit Survey Expectation:

That a strong majority of the respondents will fall in the Strongly Agree and Agree categories.
	Mean ratings for upper division writing samples:
1. Development of literature review/use of documents and sources.:  3.81

2. Ability to support conclusions and findings: 3.92

3. Knowledge of the      

        subject area: 3.85

Exit Survey Results:

Based on 10 exit surveys completed during the past academic year, 9 of 10 (90 percent) graduating seniors either Strongly agreed or Agreed with the statement that “Courses were intellectually fulfilling for me”.
	The Assessment Coordinator, working with the Undergraduate Curriculum and Assessment Committee, is responsible for analyzing this learning objective.

The results are shared with and discussed by department faculty during the 1st faculty meeting of the Fall semester. Results are also shared with the student representative to College of Sciences Dean’s advisory board.

The Undergraduate Curriculum and Assessment Committee will use these results to guide curriculum changes during the next year. 

	2.  Students will demonstrate the ability to apply critical thinking and writing skills.
	The same analysis described in learning objective #1 (above) is used here.

For upper division writing samples, four questions were included in the rubric:

1. How well developed was the student’s research question, hypothesis, or focus of his/her writing sample?

2. How well written was the student’s writing sample?

3. How well-researched was the student’s writing sample?

4. How well did the student demonstrate critical thinking and writing skills through his/her writing sample?

Relevant Exit Survey Items:

Two survey items from the PLS exit survey have relevance to this learning goal:

With response categories of Strongly Agree, Agree, Uncertain, Disagree and Strongly Disagree, graduating seniors respond to statements that include the following:

“Political Science instructors stimulated my thinking” and “The major helped develop my research and writing skills”.


	To demonstrate critical thinking and writing skills, students should be able to develop specific, appropriate hypotheses or research questions. They should be able to communicate and argue effectively through their research and writing. In addition, faculty members were directly asked to evaluate students’ critical thinking and writing skills.

For upper division writing samples, the expectation is that the average rating for each question relevant to learning objective #2 will be at least 3.5.

Exit Survey Item Expectations:

It is expected that a strong majority of the responses for the two identified items will be in the Strongly Agree or Agree categories.
	Mean Ratings for Upper Division Writing Samples:

1. Development of research question/hypothesis: 3.82

2. Quality of writing: 3.86

3. Quality of research: 3.69

4. Evaluation of critical   

        thinking/writing skills:   

         3.74

Exit Survey Results:

Based on 10 exit surveys completed over the past academic year, 7 of 10 (70 percent) of the graduating seniors indicated that they strongly agreed or agreed with the statement that “Political Science instructors stimulated my thinking”.  The same result obtained for the statement that “The major helped develop my research and writing skills”.
	As with learning objective #1, the department faculty members will be discussing what, if any, changes will be necessary to ensure that these criteria continue to be met.  In addition, the exit survey responses will be considered as part of the department’s commitment to producing students with strong knowledge of politics/government along with political science-related skills in critical thinking and writing.

	3. Students will demonstrate the ability to apply skills and knowledge in practical educational settings.
	For Gov’t Simulations:

*First, completion by the instructor of  an assessment instrument for each student simulation participant, based on a 1 to 5 scale (1 poor, 5 excellent).  The instructor rates students in response to the following questions:

1. How would you rate the student’s speaking and communication skills demonstrated during simulation activities?

2. How well did the student demonstrate analytical skills associated with “thinking on one’s feet” at the simulation?

3. How would you rate the student’s quality of background research related to simulation activities?

4. How well prepared was the student for meeting the range of role requirements and demands once formal simulation activities began (i.e., being ready for the “show”)?

5. How would you rate the student’s level of professionalism displayed during simulation activities?

6. How would you rate the student’s teamwork or interpersonal cooperation skills?

7. How well did the student appear to apply their knowledge of government and politics to simulation activities?

Second, completion by students of an assessment survey that included the following information:

1.Up  to three skills or abilities considered to be the most important ones acquired or strengthened as a result of participation in simulation activities.

2. Whether the student found the simulation to be educationally or professionally beneficial—and if so in what ways.

Simulations Assessment Note: Assessment results for this report are based on 8 PLS Majors who participated in Model Illinois Government.  Students with non-PLS Majors participated in Model Illinois Government, but their results are not included to maintain the needed focus on assessment of the PLS Major.  In addition, although Moot Court assessment results were included in earlier PLS Major assessment reports, they no longer are reported by us since many of the students in this simulation program are not PLS Majors, and therefore there may be significant sample variability from year to year.

	For Simulations:

*On the instructor-completed surveys, most students should earn a score of 3 or higher on the assessment questions.

*On the student-completed assessment surveys, clear evidence should exist of students perceiving the acquisition or strengthening of skills or abilities as a result of simulation activities, along with most students finding the simulation experience to educationally or professionally beneficial.

.
	Simulation Survey Results: *The assessment forms completed by the MIG instructor produced strong results regarding student performance.  All seven of the assessment items found 100% of the student in the 3 to 5 range.  Furthermore, the range of  4 to 5 ratings for the seven assessment items was either 87.5 % or 100%, with two items achieving 100%.

*The student-completed assessment surveys identified a range of self-identified skills/abilities acquired or strengthened at the simulation, with six of the student identifying “public speaking” and “critical thnking/reading” being the next most common skill area identified. All of the students responded positively on the assessment item on educational and professional benefits, with a wide range of benefits identified, such as “more understanding of how government works”, “greater confidence in public speaking”, “research skills”, “legal analysis”, and “good organizational skills:”.   What is interesting in this year’s results is that the wider distribution of benefits identified by the students; the results from last year were more concentrated .

	See Responsibilities and Processes Discussion under Goal 1 Section.


(Continue objectives as needed.  Cells will expand to accommodate your text.)

PART TWO

Describe what your program’s assessment accomplishments since your last report was submitted.  Discuss ways in which you have responded to the CASA Director’s comments on last year’s report or simply describe what assessment work was initiated, continued, or completed.

Changes to our process include CASA’s suggestion that we move our exit surveys on-line in order to boost participation rates. We have worked with CATS in order to make this a reality, and last year was the first in which we attempted to gather exit data in this fashion. The department continues to work on strategies for improving the return rate from our exit surveys.  In addition, we formalized a departmental policy which states that assessment is an important function and that all faculty teaching writing intensive courses are expected to complete evaluation forms used in assessment. However, return rates are not what we would like. With this in mind, we hope to take a critical look at our assessment plan this upcoming year and, with the help of CASA, come up with something which provides more consistent and useable data and which addresses the four major areas important for undergraduate assessment – critical thinking, global citizenship, speaking, and writing.  Related to this, the department will examine the question of whether Moot Court simulation results should be incorporated into its report, in view of the above noted challenge of sometimes low numbers of PLS majors in Moot Court in a given academic year.  Also, the role of internships in assessment of the PLS major merits examination, since similar issues may be evident in the mix of students doing departmental internships in a given academic year.  Departmental internship credit also is available to minors and students with other majors, and this is seen particularly in students with Pre-Law internships.
PART THREE
Summarize changes and improvements in curriculum, instruction, and learning that have resulted from the implementation of your assessment program.  How have you used the data?  What have you learned?  In light of what you have learned through your assessment efforts this year and in past years, what are your plans for the future?  

We have seen that the numbers coming in for our majors have remained fairly constant over time – this is especially true of the upper division courses. While the results met our expectations this year, this has not always been the case. Past assessment reports suggested that we needed to make some curricular changes specifically geared toward writing, since this is a major thrust of our departmental learning objectives. These data were supported by exit interviews and through less formal discussions among faculty. The result was the creation of PLS 2001 (Introduction to Research Methods in Political Science) which is geared specifically toward weaknesses identified through assessment data. This course begins in the fall of 2010, and the department expects to see this course play an important role in strengthening our majors’ knowledge of the research process and methods/strategies involved in writing within the political science discipline.
It also must be noted that the Undergraduate Curriculum/Assessment Committee is in the formative stages of a systematic reaassessment of the PLS undergraduate curriculum, with this reassessment involving comparison of our program requirements with those of comparable institutions.  The department expects to consider recommendations made by the committee during the upcoming year, following further assessment research and an opportunity for additional input from the PLS faculty.  The curriculum changes being considered also should help to clarify how we wish to proceed with Goal 3 and its measurement, particularly as the department considers various options and strategies related to the Integrative Learning Initiative being promoted by the President and VPAA.
Please complete a separate worksheet for each academic program (major, minor) at each level (undergraduate, graduate) in your department.  Worksheets are due to CASA this year by June 15, 2009.  Worksheets should be sent electronically to � HYPERLINK "mailto:kjsanders@eiu.edu" ��kjsanders@eiu.edu� and should also be submitted to your college dean.  For information about assessment or help with your assessment plans, visit the Assessment webpage at � HYPERLINK "http://www.eiu.edu/~assess/" ��http://www.eiu.edu/~assess/� or contact Karla Sanders in CASA at 581-6056.	





B.A. Political Science





Jeff Ashley & Richard Wandling








