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Workshop Outline
Welcome & Introductions
The 6 Traits
Using the Rubric to Assess Oral Presentations




The 6 Traits in the Rubric 

Organization
	Introduction
		Attention-getting device
		Thesis (central idea)
		Credibility
		Preview of main points
		Transition to Body
	Body 
		Logical arrangement of ideas within body
		Main points are clear
		Transitions between main points
	Conclusion	
		Summary
		Sense of closure


Language
	Word choice appropriate for audience & setting (professional, geared toward 
knowledge level of audience)
	Varied sentence structure
	Precise language
	Vivid language
	Stylistic devices (alliteration, repetition for effect, metaphor, parallelism, etc.)
	Correct grammatical forms
	Correct word usage
	Defined unfamiliar terms 
	Used inclusive language (avoided “generic he”)
	Avoided slang
	Language selection reflected an oral (vs. written) style
		

Material
	Selection & use of supporting materials	
Quality of materials/content (credibility of sources, relevance to topic, specificity, 
timeliness)
Connections between supporting materials and points are clear (the evidence is 
used to support a claim)
 	Variety of supporting materials (testimony, statistics, examples, comparisons & 
contrasts, definitions, etc.)
	Relationships among supporting materials are clear
	Sufficient to “make a case” for the central ideas & main points
	Full oral citations 	


Analysis
	Presentation content, organization, etc. was adapted to the audience (considered 
characteristics of the audience, including knowledge level, interest, 
attitudes, demographics, etc.)
	Presentation was adapted to the speaking situation (& assignment) (e.g., was the 
purpose to inform or persuade?  Did the presentation match that goal?)
Evidence of critical thinking (identified key issues, used most effective way of 
presenting materials for this situation, selected appropriate materials to 
present to this particular audience for this particular purpose, spent 
adequate energy addressing potential audience concerns, objections, etc.)
	Interesting, credible, sufficient supporting materials for this audience (not 
“overused” & overly familiar)
Determined need for visual aids; designed and used aids as needed to clarify or 
reinforce ideas
	Overall approach in the presentation was constructed to accomplish the purpose


Nonverbal Delivery
	Avoided reading from notes (But may refer to notes for quotations, statistics, etc.)
	Note cards/speaking notes used effectively; not distracting to audience
	Eye contact with all audience segments; varied, meaningful
	Facial expressions appropriate to content
	Appropriate appearance (according to instructor’s guidelines)
	Good posture (no leaning or swaying)
	Meaningful, natural movements (gestures, walking, etc.)
	Body demonstrates appropriate energy
	Absence of distracting mannerisms & dress
	Responsive to the audience (e.g., waits for audience response if asks a question, 
notices & adapts when audience is frustrated/bored)
	Physical use of visual aids demonstrated practice, confidence


Verbal Delivery
	Vocal variety (demonstrated changes in pitch, rate, word emphasis, volume, use 
of pauses for effect, etc. to make verbal delivery interesting; avoids 
monotone; voice demonstrates appropriate energy)
	Appropriate volume 
	Pronounces words correctly
	Effective articulation (crispness; avoiding slurring words together)
	Avoids fillers (you know, and um, ers, ahs, like, well), heavy sighs, throat 
clearing & other distracting verbalizations
Sentences have clear beginnings and endings; sentences not connected by “and 
um”
	Pleasant, natural, conversational tone without being too informal
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Using the Rubric to Assess Oral Presentations

Warm Up: Assessing Introductions

Assessing Individual Oral Presentations
  - Date Rape Drug Speech - Version 1
  - Date Rape Drug Speech - Version 2

  - Informative Speech on How to Improve the Delivery of Your Speech 

Assessing Group Presentations

Tips for Providing Feedback

After devoting energy to their presentations, students typically desire and expect feedback about their presentations. Often it is difficult and perhaps inappropriate to provide oral feedback immediately following the presentation.  Students also may find this threatening.  Some will approach you after class for oral feedback.  Others are content to wait until the next class session for written feedback.  In the case of group presentations, group members often will approach you en masse to request oral feedback.  You will need to decide how to balance feedback to the group as a whole and feedback to the individual presenters.  Consider announcing your approach to providing feedback so that they know what to expect.

We encourage you to think carefully about the oral and written feedback you provide and consider these suggestions for providing written feedback to students.

Be specific. General comments like “good use of evidence” or “great introduction” are easy to write but relatively meaningless.   Describe specific elements that were effective and ineffective.  

If you ask students to submit an outline at the time of their presentation and write comments on the outline during the presentation, you may find it easier to offer specific comments. The student will be able to review the outline and the comments that relate to specific aspects of the presentation. You can transfer your comments to the Speech Assessment Form.  You are likely to discover that you can offer more thoughtful comments on the Assessment Form if you follow this practice of writing comments after – rather than during – the presentation.

	Focus on the behaviors and describe what was done and/or what needed to be done.  (e.g., rather than writing “You had very poor eye contact” you might write “Your eye contact did not demonstrate you were engaged with all areas of the audience” or “You seemed to look only at me during the presentation.”)
	
Be honest but tactful (e.g., “I did not get the impression that you had practiced your presentation out loud in order to become comfortable with your pronunciation and word choices.”)

	Include some positive statements.  Even in the worst presentations you generally can find something positive.  (e.g., “You selected an interesting topic” or “Your visual aid helped to clarify the extent of the problem.”)

	Identify areas for improvement/weaknesses. Suggest a plan of action whenever possible and appropriate. (e.g., “For next time let’s work on the organization of your presentation” or “See your text for examples of how to supply a complete oral citation.”)

	Students will be looking for their grade on the assignment.  Remember that comments should reflect the grade/numerical score.
     Tips for Providing Feedback – continued
	
If you feel you do not have sufficient space for feedback on the Speech Assessment Form, consider supplementing it with an additional page. Write the most important feedback points on the form (i.e., those that heavily determined their score on the trait) and supply additional feedback on the supplemental page.  In addition to supplying comments on the Speech Assessment Form, you may consider using an additional feedback form for group presentations.
	
	If you are apprehensive about your ability to evaluate oral presentations, consider audiotaping or videotaping the presentations.  Some instructors do this because they would like to re-hear the entire presentation or portions of the presentation.  It enables them to provide more effective feedback and allows them to defend their grades when students have questions.  Many instructors record the presentations and give students the copies after grading because it provides students with an opportunity to review their performance.  Unlike written papers where there is a tangible product, oral presentations leave no evidence.
 

Tips for Oral Citations

We generally expect presentations to include oral citations of sources.  This expectation is reflected in the “material” trait in the rubric.  (If you require a written outline, citations should be included in the outline.  Also consider requiring a list of references.)  Oral citations demonstrate the presenter has conducted research.  It also allows the audience to evaluate the credibility and timeliness of the information.

Just like you want to let your students know if you prefer APA or MLA style, you also want to communicate your preferences for oral citation of sources.  Often we prefer a full oral citation that would include the author(s) (assuming that is available), the publication, the specific publication date and year, and any other pertinent information.  (For example, if the student cites information obtained from a televised interview, he or she would include the television program, the network, and the date on which the interview aired.)  Some instructors are satisfied with a less complete citation (e.g., maybe just the author and the date).  Some examples of complete and abbreviated oral citations are provided below.


Examples of oral citations

For a magazine article:
“According to an article by Ben Elgin in the February 20th, 2006 issue of Business Week, we can expect Google and Yahoo’s supremacy as the search engine giants to be challenged by new U.S. startups.  Elgin reports that  …”
Or
“As reported in the February 20th, 2006 issue of Business Week, many new companies are getting into the search engine business. This article explains that …”
Or
“A February 20th, 2006 Business Week article reported that Google and Yahoo will face stiff competition in the search engine business …” 
Or
“A 2006 Business Week article reported that Google and Yahoo …”


For a newspaper article:
“On February 22nd, 2006, USA Today reported that …”
Or
“An article about the effects of global warming appeared in the February 22nd edition of USA Today. Todd Smith’s report focused on the alarming rate of …”
Or
“An article on global warming that appeared in the February 22nd issue of USA Today sounded the alarm …”



   Tips for Oral Citations – continued

For a web site: (Beware!  Unless you indicate otherwise students are likely to rely solely on web-based information for their presentations!  Although we’ve been told that this generation of students is computer-savvy, you may be surprised at what they accept as credible information on the web.  You probably will need to mention how to evaluate the information they discover on the web.)
· you will probably want them to supply the specific URL in the list of references.  However, it is very cumbersome to recite a long URL in a presentation.  It may be sufficient to ask them to report the sponsor/author of the site and the title of the web page (or section of the web site) where they obtained their information.  You may also want them to report when the site was last updated.
“According to information I found at www.ready.gov, the web site of the U.S. Department of Homeland Security, U.S. businesses and citizens …”
Or
“According to information posted on the U.S. Department of Homeland Security’s web site, …”
Or
“Helpful information about business continuity planning can be found on the U.S. Department of Homeland Security’s web site, located at www.ready.gov …”
Or
“I consulted the web site maintained by the U.S. Department of Homeland Security to learn more about what businesses should do to plan for an emergency.  In the section entitled ‘Plan to stay in business,’ several recommendations for maintaining continuity of business operations were offered.  These suggestions included …”


For a journal article:
“A 2004 study published in Journal of Applied Social Psychology reported that incidents of workplace aggression have increased …”
Or
“Research conducted by Dr. Bailey and Dr. Cross at Stanford University found that incidents of workplace aggression have increased over the past five years.  Their 2004 study published in the Journal of Applied Social Psychology reported that …”
Or
“According to a 2004 study published in the Journal of Applied Social Psychology, …”
Or
“A 2004 study conducted by Bailey and Cross in the Journal of Applied Social Psychology, …”
Or
“In a 2004 study published in Journal of Applied Social Psychology, Bailey and Cross reported that …”
Or
“A 2004 study by Stanford University researchers found that incidents of workplace aggression …”
   Tips for Oral Citations – continued

Or
“Bailey and Cross, experts in workplace aggression, authored a 2004 study that shows that incidents of aggression in the workplace are increasing.  Their Journal of Applied Social Psychology article reports that …”


For a book:
“In her 2005 book, Good Health at Any Age, Dr. Gabriella Campos describes how we can maintain our health through healthy eating.  She recommends …”
Or
“Gabriella Campos, an expert in nutrition, describes what is needed to maintain a healthy diet in her 2005 book Good Health at Any Age.  She contends that …”
Or
“In her recent book, Good Health at Any Age, Dr. Gabriella Campos recommends …”
Or
“In Good Health at Any Age, Dr. Gabriella Campos, an expert in nutrition, offers suggestions for …”


For a television program:
“On February 21st our local PBS station aired a program called “The Insurgency.”  In this program …”
Or
“According to “The Insurgency”, a Frontline program aired by PBS on February 21st, ….”
Or
“Frontline, a PBS program, focused on the Iraq War in the television program entitled “The Insurgency.”  This show aired on February 21st and focused on the problems confronting …”


For a personal interview:
“On February 20th I conducted a personal interview with Dr. Desiree Ortez, a psychology professor here at Eastern, to learn more about student responses to peer pressure. Dr. Ortez told me that …”
Or
“I conducted an interview with Dr. Desiree Ortez, a psychology professor at Eastern Illinois University, and learned that peer pressure is a big problem for university students.”
Or
“In an interview I conducted with Dr. Desiree Ortez, a psychology professor, I learned that …”
Or


   Tips for Oral Citations – continued

“I met with Dr. Desiree Ortez, a psychology professor here at Eastern, to learn more about …   She told me that peer pressure is a major factor contributing to academic failure in college.”
Or
“In a telephone interview I conducted with Dr. Forest Wiley, a gerontology professor at University of Illinois, I learned that the elderly are likely to feel ...”
Or
“I e-mailed Dr. Forest Wiley, a gerontology professor at the University of Illinois, to get additional information on his research on the aging’s use of the Internet.  He told me  …”



Sample Supplemental Evaluation
Group Presentation Evaluation


Coordination among Presenters
Offered references to members’ presentations/ideas
Presenters seemed familiar with group members’ presentations
Topics were well selected to meet the goals of the presentation
Avoided unnecessary redundancy among presenters



Evidence of Research & Preparation
Provided 2-pocket folder containing references (print-outs, chapters, articles, etc.)
Submitted the group’s list of references using appropriate style (APA, MLA)
Submitted full sentence outline for presentation



Overall Organization of Presentation
Provided introduction (introductory device, rationale for topic selections, previewed)
Used transitions between presenters to demonstrate relationships among topics
Used sensible arrangement/sequence of presenters/ideas
Topics fit together to form a logical whole
Provided conclusion (summarized & reinforced main points; provided sense of closure)



Overall Professional Appearance
Presenters demonstrated professional behavior during their own presentations
Presenters demonstrated professional behavior during members’ presentations
Presenters set a professional tone for the presentation
Presenters were dressed appropriately (business casual)
(If used) Visual aids demonstrated effective design (appearance)
Visual aids were used effectively during presentation
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