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PART ONE

Student learning assessment in the Geography program is done by assessing the core and elective classes for the major.  Normally, the bulk of the students in upper division core classes are majors in our department.  Majors and non-majors are approximately equally represented in several of the upper division elective classes.  Introductory General Education classes that are part of the core are also assessed; the bulk of the students in these classes are not majors in our department.  Because of the rotation of classes offered and on-going changes in personnel and curriculum, not all classes are assessed in any year; nearly all classes should be assessed over a two-year period.  In the major, we have added several courses and other curricular changes since the last report and we’re working to complete assessment for the new courses as they cycle through the rotation. Changes to the major (including curricular matters) are discussed in more detail in Part Three below.
All tenured/tenure-track Geography faculty members are involved in the assessment process (note: Dr. Belayet Khan was on sabbatical in spring 2010).  All courses in the Major Core were assessed, as well as upper-division elective courses and one Honors course.  All Learning Objectives related to the 5 major educational Goals have been addressed by a variety of assessment methods.

Note:  1.  In regards to the expectations, we utilize a five-point scale to determine how well the students meet the learning objectives in all pre-and post-tests, embedded questions and exercises.  A score of 90% or higher indicates Superior grasp of the information, 75% to 89% indicates a Significant grasp, 60%-74% indicates Satisfactory grasp, a score of 45%-59% represents a less than satisfactory, but Nominal grasp of material, while those scoring below 45% show No Discernible Grasp of the material.  
2. In regards to how the results are shared, all tenured/tenure-track Geography faculty share assessment duties and meet as a committee several times per year.  Each provides contributions to the Annual Student Learning Assessment Program Summary and receives a copy of the finished product and the feedback from the Assessment Office.  In addition, faculty members used information gleaned from our past assessment results to compile our IBHE program review in FY 2008-09. This is discussed in more detail in Part Two below.
3. This year’s report includes a section that details significant changes we have made in the geography major. Many of these changes occurred as a result of past assessment efforts.  Please see Parts Two and Three below.

	What are the learning objectives?
	How, where, and when are they assessed? 
	What are the expectations?
	What are the results?
	Committee/ person responsible?  How are results shared?

	Goal 1.  Students will develop an expertise in using and creating maps, databases and other geographic tools to present Physical and human characteristics, and organize and analyze information in a spatial context.

Learning Objectives

1.1 Uses and creates maps to interpret physical and human characteristics such as scale, distance, climate, soils, resource distribution, and other spatial information in determining geographic patterns.

1.2 Analyzes geographic data and presents them in charts, graphs, tables and other forms.


	GEG 3800 Cartography, by using a capstone mapping project, during the last three weeks of the class. Fall of 2008 thru Spring of 2010
GEG 3820 Remote Sensing I, by means of a one-page essay question on the final exam demonstrating knowledge of basic remote sensing concepts and image processing techniques.
GEG 3870 Remote Sensing II, by means of a one-page essay question on the final exam relating student comprehension of advanced remote sensing techniques and applications to other coursework undertaken during their time at EIU.
GEG 3875 Field Methods in Geography, by using a capstone field project. Fall 2009.

	In GEG 3800, students are expected to be able to create maps, or sets of related maps, that demonstrate an ability to produce a succinct visual display of geospatial information.  A capstone mapping project is selected by the student at the end of the semester, where the student must create a poster presentation that demonstrates proper use of spatial variables.   Meets objectives 1.1 and 1.2.

In GEG 3820, students are expected to develop familiarity with the basic principles and applications of remote sensing. Students must demonstrate the ability to interpret aerial and satellite imagery, recognize geographic features, and analyze spatial processes on the landscape. The ability to manipulate images and apply statistical techniques and pattern recognition algorithms to spatial datasets is essential to the course.

In GEG 3870 students undertake an advanced study in remote sensing theory and practice. This includes in-depth explorations of classification and multi-temporal spatial analysis procedures. A capstone project requires the application of acquired skills to all portions of the remote sensing process including image acquisition, radiometric correction, geo-registration, filtering, classification, analysis and communication of results.

In GEG 3875, students are expected to conduct field surveys with increasing levels of sophistication and technology.  Field exercises are problem oriented, with solutions based on accurate field data collection and lab analysis.  A capstone field project, carried out near the end of the semester, allows assessment of whether the students have met learning objectives 3.1, 3.2 and 3.3.


	In GEG 3800, in Fall of 2009 there were 21 students of which 16 were Geography majors; in Spring of 2010 there were 22 students of which 14 were Geography majors. Results of the capstone mapping project in Fall of 2009: 7 students produced a poster that scored above a 90% (Superior), 11scored between 75%  and 89% (Significant), 3 scored between 60% and 74%. (Satisfactory).  In Spring of 2010, 6 students produced a poster that scored above a 90% (Superior), 13 scored between 75%  and 89% (Significant), 2 students did not complete the exercise.  There is a good correspondence in achievement between the two classes.  With the advent of computer cartography, and color laser printers, students can produce better quality maps and graphics faster than ever before.  This provides more time for students to choose and analyze relationships between the spatial data they are using.

In GEG 3820 there were 18 students taking the final exam of which 13 were Geography majors, 3 were GIScience minors, and 2 were Biology majors. Of the students, 11 scored above a 90% on the essay component indicating superior performance, 5 scored between an 75% and 90% indicating a significant grasp of the subject matter, and 2 scored between 70% and 75% indicating a satisfactory grasp of material. 

In GEG 3870 there were 14 students taking the final exam (10 majors, 2 minors, 2 biological sciences). Of these students, 4 scored above a 90% showing superior performance, 6 scored between 75% and 90% indicating a significant grasp of the material, and 4 scored between 70% and 75% demonstrating a satisfactory grasp.
In GEG 3875, 32 of 33 students were Geography majors, one was a Geography minor. Of the 31 students that completed the capstone field project, 11 scored above a 90% (Superior), 14 people scored between 75% to 89% (Significant), 6 students scored between 60% and 74% (Satisfactory). Students seem to welcome the field experience and are satisfied when analysis of information gathered agrees with theoretical models presented in the classroom.  If the data does not fit the models, then peculiarities in the variables are discussed.


	Vincent Gutowski was responsible for assessment of GEG 3800 Cartography.

Dave Viertel was responsible for assessment of GEG 3820 Remote Sensing I

Dave Viertel was responsible for assessment of GEG 3870 Remote Sensing II

Vincent Gutowski was responsible for assessment of GEG 3875 Field Methods in Geography.



	Goal 2. Students will gain an understanding of the complex and diverse human, physical and environmental characteristics that provide the basic concepts of places and regions. 

Learning Objectives
2.1 Understand and apply geographic themes and attributes to develop concepts of places and regions.

2.2 Develop Criteria needed to form regions and be able to explain why physical, human, and environmental regions are essential.

2.3 Be able to determine how physical, human, and environmental regions evolve and how they are important.


	GEG 1200G World Regional Geography, by using a pre-test, post-test question set. The course is assessed every semester.
GEG 3025 Geography of the U.S. and Canada, by using an embedded question on the final exam.

GEG 3050 Geography and Culture of Africa, by using an embedded question on the final exam.
GEG 3060 Geography of Europe, by using an embedded question on the final exam
	Students in GEG 1200G were expected to show improvement in mean scores of a set of 15 questions given early in the course, and again near the end of the course. Questions were selected to determine if students met learning objectives 2.1, 2.2 and 2.3
In GEG 3025, an essay question was used so students could demonstrate their ability to incorporate aspects of physical and cultural geography to address a case study problem.  The problem involved irrigation and water policy in an arid area with agriculture and rapid population growth.  The question addressed learning objectives 2.2 and 2.3.  

In GEG 3050, two comprehensive essay questions are used that tested the key concepts on each of the exams in the course. 
In GEG 3060, a comprehensive essay question is used that tests the key concepts on each of the exams in the course. 

	Results indicate that students in four large sections of GEG 1200G improved their collective achievement level from Nominal Grasp to Satisfactory in each section.  The overall class average scores improved from 49% (Nominal grasp) to a 68% (Satisfactory).
Students in GEG 3025 did reasonably well on the embedded question, collectively attaining a significant grasp of the subject matter (82%). The n was 38 and included both majors and non-majors.  This indicates that students have a good grasp of the geographic interplay of related topics in North America. 
In GEG 3050, Thirty-three students took the final exam that contained two embedded questions.  The average score on the first was 8.3/10 (83%) and 8.1/10 on the second (81%).  This illustrates that the class as a whole had a significant understanding of the history, economic situation, and political and geographical problems in Africa.  

In GEG 3060, Twenty-Eight or the 28 students enrolled in the Geography of Europe took the final exam that contained the embedded question.  The average score was a 8.8/10 (88%). This is higher than the 85% recorded during the last assessment period.  This result illustrates that the class as a whole demonstrated a significant grasp of the major course material.

	Michael Cornebise was responsible for assessment of GEG 1200 World Regional Geography 
Michael Cornebise was responsible for assessment of GEG 3025 Geography of the United States and Canada
Jim Davis was responsible for assessment of GEG 3050 Geography and Culture of Africa
Jim Davis was responsible for assessment of GEG 3060
Geography of Europe

	3. Goal 3.  Students will acquire a comprehensive understanding of the physical processes that lead to the formation of unique patterns and shapes on the surface of the earth.  Moreover, they will develop an appreciation of how physical environments affect human systems and how human actions modify the physical environment.

Learning Objectives

3.1 Identify and demonstrate how physical attributes of a landform determine the human activities of a region.

3.2 Identify and demonstrate how the human activity within a region modifies the physical properties of the region and the significance of the modification to the overall environment.

3.3 Understands the dynamic nature of the physical and human processes of the earth


	ESC 1400G, Weather and Climate, a “pre” and “post” test methodology was used to evaluate student learning objectives. 

GEG/ESC 3020 Natural Disasters: Processes and Effects, by using an imbedded question in the final exam. Fall, 2009.

GEG 3420 Geomorphology, by producing a capstone field research paper directly addressing Goal 3 and its objectives.  The field/research paper is a progressive assignment with numerous task submissions and feedback dates.  The course is Writing Intensive and the paper may be used for the Electronic Writing Portfolio. Spring 2010.
GEG 4000 Natural Resource Conservation, by embedded question on the final exam. Note:  the course was recently added to the curriculum (GEG 3320)
	ESC 1400G, Weather and Climate.  Among course goals, it is expected that students in general will show evidence of learning about how physical attributes of the earth system affects the human aspects of people at the end of the semester.  A set of questions were given to students at the beginning of the semester and a set of questions were given to the same students at the end of the same semester for this purpose.  The “pre” test and “post” test questions were similar in nature to assess objectives outlined in Learning Objectives 3.  The positive differences “pre” and “post” scores of the two tests would indicate the level of learning goals achieved in the course.

In GEG/ESC 3020, students are expected to comprehend the physical processes behind natural disasters, human actions and their consequences and the spatial dimensions of these events.  A written assignment, requiring a comprehensive knowledge of the class material, allows assessment of whether the students have met learning objectives 3.1, 3.2 and 3.3
In GEG 3420, students are expected to understand how internal and external forces create and modify the different topographic features on the earth. They are also expected to understand the constraints placed upon human activity by these natural processes and how human actions affect Earth’s natural systems.  The completed capstone field/research paper will illustrate the level of understanding of complex human/environment relations, as outlined in learning objectives 3.1, 3.2 and 3.3.  

3.3 In GEG 4000 (GEG 3320) students are expected to identify and demonstrate how the human activity within a region modifies the physical properties of the region. They are also expected to understand  the significance of the modification to the overall environment.


	ESC 1400G, Weather and Climate, the participants were all students from a variety of majors across campus.  ESC 1400G, Weather and Climate fulfils the general education core requirements for undergraduate program.  A total of 139 students in three sections of the course averaged 45% on the pre-test and 71% on the post-test demonstrating satisfactory grasp of the subject matter.

In GEG/ESC 3020, 8 of the 37 students were Geography Majors.  Of the 36 students that successfully completed the written assignment, 18 scored above a 90% (Superior), 18 scored between 75% and 89% (Significant), one student did not complete the exercise.  The majority of the students scored well enough to indicate that they did acquire a comprehensive knowledge of the timing, location, history, physical processes and human responses to disasters and hazardous environments.  

In GEG 3420, 42 students were enrolled, 24 were Geography majors, 10 were Geology majors and 8 were Teacher Certification majors.  38 of the 42 students produced the written field-based research report.  Of the 38 students, 14 scored a 90% or higher (Superior), 18 scored between 75% and 89% (Significant), 6 scored between 60% and 74% (Satisfactory), 4 students did not complete the exercise.  By utilizing progressive assignments and numerous feedback opportunities, the capstone field/research paper assignment allows significant mentoring of student activity.  This provides an environment where students can reflect on their output, take into consideration the instructors comments and produce a better output.
GEG 4000 (GEG 3320) had an "embedded portion" of their final project that tied together the significant ideas of the semester. It was graded separately from the presentation portion of their final. Of the 20 Geography majors, 13 scored above 80%, 7 were below that mark. Of the 3 General Studies majors, 2 were above 80%, 1 scored below that mark.

	Dave Viertel and Chris Laingen were responsible for assessment of ESC 1400G Weather and Climate

Vincent Gutowski was responsible for assessment of GEG/ESC 3020 Natural Disasters: Processes and Effects.

Vincent Gutowski was responsible for assessment of GEG 3420 Principles of Geomorphology.

Chris Laingen was responsible for assessment of GEG 4000 (GEG 3320) Natural Resource Conservation

	Goal 4.  Students will develop understanding of spatial patterns and distribution of ecosystems, population, cultural mosaics, human settlement, and economic interdependence, along with an understanding of how global production, usage, and distribution of resources are vital to humanity.

Learning Objectives

4.1 To understand and interpret geographic patterns of population, culture, religion, and their interrelationships from a broad perspective.

4.2 Have an awareness of how certain economic resources and their spatial distribution is vital in the global community.

4.3 Demonstrates the interdependences between regions and communities in terms of resources.
	GEG 1100G Cultural Geography, by using a pre-test given on the first day of class and a post-test given on the last day of class. Assessed every regular semester.
GEG 1190G Cultural Geography Honors, by comparing a set of pre-test and post-test questions. Assessed every regular semester.
GEG 3750 Population Geography, by an embedded question on the final exam.
GEG 4000 Geography of Sports by an embedded question on the final exam. Note: The course was recently added to the curriculum (GEG 3640)

	Students in GEG 1100G were expected to show improvement on the post-test.  The same questions were used for both exams and an improvement would illustrate overall success in the class.  Questions were designed to assess the degree to which students met learning objectives 4.1, 4.2, and 4.3.

Students in GEG 1190G are expected to show improvement in mean scores of a set of 15 questions given early in the course, and again near the end of the course. Questions were selected to determine if students met learning objectives 4.1, 4.2 and 4.3

The embedded question in GEG 3750 was designed to test the student’s ability to make geographic connections related to broad themes in global population changes.  Answers would illustrate if students met Objectives 4.1 and 4.2.  

The embedded question in GEG 4000 is designed to test the student’s ability to demonstrate the importance of sports to local communities. 
	The results for four sections of GEG 1100G show that students learned the material and were able to retain the information throughout the entire semester.  The overall percent correct increased from an average of 45% (Nominal Grasp) to 62% (Satisfactory Grasp)

Results indicate that the students in GEG 1190G improved their average score from a 63% (Satisfactory Grasp) to an 82% (Significant Grasp) over the four semesters.

In GEG 3750, 37 students answered the embedded question on the final exam and scored an average of 80%. This demonstrates a significant grasp of the subject matter.
In GEG 4000, Twenty-nine students addressed the question and averaged 8.4/10 (84%) indicating a significant understanding of the concept. 


	Jim Davis was responsible for assessment of GEG 1100G Cultural Geography
Michael Cornebise is responsible for assessment of GEG 1190
Honors Cultural Geography
Michael Cornebise is responsible for assessment of GEG 3750

Population Geography
Jim Davis is responsible for assessment of GEG 4000 Sports Geography

	Goal 5.  Students will apply geographic knowledge to interpret the past, present, and future of physical, human and environmental patterns.

Learning Objectives
5.1 To understand how to apply geographic knowledge to interpret and synthesize the past.

5.2 To understand how to apply geographic knowledge to interpret and synthesize the present, and make forecasts for the future.
	GEG 3650 Advanced Cultural Geography, by using an embedded question on the final exam
GEG 3700 Historical Geography of the U.S., by using an embedded question on the final exam. Spring 2009.
GEG 3780 Land Use Planning, by using an integrated learning activity. 
GEG 3875 Field Methods in Geography, by using a capstone field project. Fall 2009.

	The embedded question in GEG 3650 was designed to test the student’s ability to synthesize disparate themes in cultural geography.  Answers would illustrate if students met Objectives 5.1 and 5.2.  

The embedded question for GEG 3700 dealt with student’s ability to address learning objectives 5.1 and 5.2.  They answered a question dealing with the identification and contextualization of two predominate historical geographic themes developed in the course.
In GEG 3780, students completed an integrated learning activity that incorporated a powerpoint presentation and an embedded exam question. 
In GEG 3875, students are expected to conduct field surveys with increasing levels of sophistication and technology.  Field exercises are problem oriented, with solutions based on accurate field data collection and lab analysis.  A capstone field project, carried out near the end of the semester, allows assessment of whether the students have met learning objectives 3.1, 3.2 and 3.3.


	In GEG 3650, 8 students addressed the embedded question and scored 78% collectively. This demonstrates a significant grasp of the subject matter (although one student scored below 70%). 
In GEG 3700, 24 students addressed the final embedded question and 19 scored at least 75%, demonstrating significant grasp of the subject matter.  The remaining students were able to demonstrate at least satisfactory grasp. 
In GEG 3780, nine out of twelve students scored 80% or better on the integrated activity, demonstrating significant grasp of the subject matter (of those, four students demonstrated superior grasp). The remaining three students demonstrated satisfactory grasp. 
In GEG 3875, 21 of 23 students were Geography majors, one was a Geography minor. Of the 22 students that completed the capstone field project, 10 scored above a 90% (Superior), 13 people scored between 75% to 89% (Significant), 4 students scored between 60% and 74% (Satisfactory).  Students seem to welcome the field experience and are satisfied when analysis of information gathered agrees with theoretical models presented in the classroom.  If the data does not fit the models, then peculiarities in the variables are discussed.


	Michael Cornebise was responsible for assessment of GEG 3650 Advanced Cultural Geography
Michael Cornebise was responsible for assessment of GEG 3700 Historical Geography of the U.S.
Betty Smith was responsible for the assessment of GEG 3780 Land Use Planning
Vincent Gutowski was responsible for assessment of GEG 3875 Field Methods in Geography.




PART TWO

This is the sixth year the department has employed separate Student Learning Assessment Plans for the Geography major and the Geology major.  Geography faculty follow a plan that uses multiple assessment methods, including: “pre” and “post” testing, embedded activities, student portfolios, and graduating senior and alumni surveys.  This academic year we have continued with the first four methods of assessment and have worked with Caridad Britto to develop online graduating senior and alumni surveys. The survey is designed for all majors in the department: Geography, Geology & Earth Science and Geography Teacher Certification programs. We have also set up a Facebook page for geography alumni and we could potentially use the site as a method for disseminating surveys. Pre and posts tests and embedded activities continued to generate many useful data that faculty depend upon to enhance student learning of core concepts in the discipline.  One important need of the program is to work to insure greater response from our graduating senior surveys, hence the move to an online instrument. We have little meaningful data to report. Indeed, Overall, Geography faculty members believe the assessment instrument is beneficial to the department and to the individual instructors.  As in the past, we look forward to suggestions from CASA on ways to improve our assessment plan.

Portfolio folders continue to serve as an important pillar in our assessment program.  From their initial entry into our program, each student in the Geography major is provided a folder in which he/she is asked to assemble papers and projects from completed major courses (please see Appendix One).  We have included five sections in the portfolio that follow the five goals listed in section one and the courses that meet each of the stated goals and objectives. Over the past 2 years, 29 graduating seniors submitted their completed folders for assessment by the Geography faculty.  The folders were then returned to the students who were encouraged to use them in job interviews and for graduate school applications.  In our last geography program assessment meeting, the faculty have decided to consider online rather than hardcopy portfolios. Should we institute a change, we would utilize the department server and ask students to submit their work in a designated drop-box. This would allow us to better track the students during the course of their career and intervene with “real-time” adjustments, rather than rely on “completed cohort” data after the fact. The online portfolio will be addressed in fall 2010 by the geography faculty.   

In their present iteration, the portfolios continue to serve two important functions: as key indicators of student performance in the major and as a useful tool for students seeking employment or to further their studies. The assessment completed by Geography faculty showed that the majors are producing work that is judged significant to superior.  The scale we use is as follows:

5- The student demonstrates a superior grasp of the goals and objectives

4- The student demonstrates a significant grasp of the goals and objectives

3- The student demonstrates a satisfactory grasp of the goals and objectives

2- The student demonstrates a less than satisfactory, but still nominal grasp of the goals and objectives

1- The student demonstrates no discernible grasp of the goals and objectives 

On the basis of the 5 point scale, most majors scored a 4 or 5 for their portfolio submissions which in the judgment of the faculty reveals a significant to superior grasp of goals and objectives.  Indeed, faculty judged 36% of submissions to be Superior (5) and 38% of submissions to be Significant (4): that represents a total of 74% of the submissions (this is down from the 82% recorded for 4s or 5s in the 2007-2008 report). In situations where students were graded at a 3 or below, it appears that most were adversely affected by the presence of short or incomplete submissions.  Impromptu interviews with students following the assessment revealed that many felt obligated to include marginal assignments in an effort to “fill up” each section in the folder.  It must be noted that faculty also had the option of noting N/A where students had not included an assignment for any of the listed courses.  As was the case last year, there were three portfolios that garnered an N/A for a particular section, two of which were listed for Goal 2 which deals specifically with our regional courses. The relative number of portfolios that lacked entries for a given section was consistent with the previous report and can be explained by transfer students taking selective courses. We will keep an eye on this to make sure that students in the future are taking coursework where all goals are addressed. This could be a matter solved through advising. 
As noted above, the portfolios continue to be judged extremely successful by the students and prospective employers alike.  We believe the portfolios (online or hardcopy) will continue to serve a useful purpose in our assessment procedures. 

Geography faculty responded to the CASA Director’s comments in the last report (FY 07-08) by attempting to address ways to improve our procedures to maintain our present assessment levels. As discussed in Part III below, we have used our assessment data to justify curricular changes as well as personnel needs. 
The Role of Assessment in our Strategic Plan. The lessons learned from the assessment we have conducted over the past six years have been greatly beneficial to the geography faculty as we continue to revise our Strategic Plan. Also, we felt our assessment data were critical to the successful IBHE report that was completed in 2009. 
PART THREE
In the sixth year since the Department has implemented separate Student Learning Assessment Plans for the Geography Major and the Geology Major, we have maintained (statistically) the overall levels of student performance in our courses. We continue to note that most students, both Geography Majors and non-majors, have met the highest two categories of Expectations (Superior and Significant grasp of material), with a smaller percentage exhibiting Satisfactory performance; few students fell into the two lowest categories, Nominal and No Discernible Grasp of the material.  In the large, multiple section, lower-division Core/General Education classes, average scores on the “pre” tests fell into the Nominal category, while the average scores on the identical “post” test fell into the Satisfactory to Significant categories, indicating students were meeting the learning objectives.

Perhaps the most significant improvement is that Geography faculty members have embraced and learned from the process of total participation in assessment activities as noted earlier.  In the past six years, we have assessed nearly all the classes offered in the Geography Program in a relatively standardized method and we have a plan in place to assess the myriad courses that have been added to the curriculum.  We have attempted to refine our assessment methodologies and we will continue to use assessment results to make appropriate changes to our curriculum and instruction methods.  A clear example of this relates to the expansion of our program. In the past two years, we have made significant curricular changes. First, we expanded the International Studies concentration in the major that we hope will augment regional studies and increase student involvement in regional courses. It is also hoped that the new concentration in the major will have positive effects on the learning process so that students will perform at a higher level when meeting the Learning Objectives as well as to add to the critical mass of the department. Secondly, we expanded the multi-disciplinary Geographic Information Sciences minor by increasing our course offerings to majors and non-majors alike and will allow the department to work more effectively with other departments across campus (notably Biological Sciences, Political Science, Economics, and Sociology, though others are interested in working with us, as well). Indeed, we are in the process of working with the College of Science to explore the possibility of a Geographic Information Sciences Center at EIU. The new minor has already gone a long way in helping us meet the "techniques" demands of our growing student population.  Finally, we have added the following courses to our curriculum in an effort to expand our offerings to better meet the needs of our students: Physical Geography, Biogeography, Agricultural Geography, Natural Resource Conservation, Restless Atmosphere, Broadcast Meteorology Practicum, GPS: Mapping the Modern Way, and a team-taught course: Climate, Environment and History. We also split the Latin American regional course into Middle America and South America, and we moved the Geography of the U.S. & Canada into our core area. While some of these additions reflected changing personnel, we also used our previous assessment data to determine what our students needed in the changing field of geography. 
Our efforts have been rewarded by an increase in the number of majors; the entire department now boasts over 120 majors and we are working on ways to meet their needs while maintaining the high quality instruction that the assessment tools indicate we are currently providing. 
In the past 4 years, we have added three new faculty members in the geography program (one will begin in the fall) and our goal this past year was to consolidate our past assessment achievements and work to get everyone “on board” with assessment procedures in the department. Our new faculty have responded and have contributed to both the assessment program as well as curricular changes (six of the new courses were proposed by junior faculty members).
Appendix One: Geography Major-Student Portfolio
Introduction

Since academic year 2004-2005, Geography majors have been required to maintain a portfolio that assists the department in assessing whether the Geography Program curriculum is accomplishing several goals it has set for the geography majors to meet.  The portfolio showcases the best examples of work that students have created during their residency at Eastern.  Materials incorporated in the portfolio may include clean copies of: term papers, field or laboratory reports, maps, special projects, research reports, independent study papers or internship outputs.  Students provide examples from several categories of classes and place them in a portfolio provided by their advisor.  Near the end of their senior year, students will give their portfolio to their advisor for evaluation.  The portfolios will be returned prior to the student graduating.

An additional benefit to the student is that the portfolio is suitable to share with prospective employers, graduate schools, etc. (they often want to see examples of your writing skills).  In the future, your employees may require many of you to document your activities in portfolio form, so this will be good practice for what is to come.  For example, each professor in the university is required annually to turn in a portfolio of his/her accomplishments.

Items required for the portfolio

Please include at least one item from a course listed under each of the five goals.

Students must provide:

1 item from each of the five upper division core courses

= 5 items

2 items from the student’s selected concentration


= 2 items

1 item from a regional or other systematic course


= 1 item








  minimum total of     8 items

The core courses are marked with an asterisk (*)

Students may elect to include additional significant items that may demonstrate their level of academic achievement while in the Geography program.


Goal 1
Students will develop an expertise in using and creating maps, databases and other geographic tools to present physical and human characteristics, and organize and analyze information in a spatial context.

Objective 1.1
uses and creates maps to interpret physical and human characteristics such as scale, distance, climate, soils, resource distribution, and other spatial information in determining geographic patterns;

Objective 1.2
analyzes geographic data and presents them in charts, graphs, tables, and other forms.

Students may provide examples from the following courses:

GEG 3800 (Introduction to Cartography)*

GEG 3855 (Computer Mapping)

GEG 3865 (Advanced Cartography)

GEG 3875 (Field Methods)*

GEG 3885 (Quantitative Methods in Geography)*

GEG 3810 (Geographic Information Systems 1)

GEG 3820 (Remote Sensing 1)

GEG 3860 (Geographic Information Systems 2)

GEG 3870 (Remote Sensing 2)
Goal 2
Students will gain an understanding of the complex and diverse human, physical, and environmental characteristics that provide the basic concepts of places and regions.

Objective 2.1
understand and apply geographic themes and attributes to develop concepts of places and regions; 

Objective 2.2
develop criteria needed to form regions and be able to explain why physical, human, and environmental regions are essential;

Objective 2.3
be able to determine how physical, human, and environmental landforms evolve and how they are important. 

Students may provide examples from the following courses:

GEG 3000 (Geography of Illinois)

GEG 3025 (Geography of the U.S. and Canada)

GEG 3050 (Geography and Culture of Africa)

GEG 3055 (Geography and Culture of Asia)

GEG 3060 (Geography and Culture of Europe)

GEG 3065 (Geography and Culture of Latin America)

GEG 3650 (Advanced Cultural Geography)
GEG 3700 (Historical Geography of the U.S.)

Goal 3
Students will acquire a comprehensive understanding of the physical processes that lead to the formation of unique patterns and shapes on the surface of the earth.   Moreover, they will develop an appreciation of how physical environments affect human systems and how human actions modify the physical environment.

Objective 3.1
identify and demonstrate how physical attributes of a landform determine the human activities of a region;


Objective 3.2
identify and demonstrate how the human activity within a region modifies the physical properties of the region and the significance of the modification to the overall environment;

Objective 3.3
understands the dynamic nature of the physical and human processes of the earth.

Students may provide examples from the following courses:

GEG 3020 (Natural Disasters)



GEL 3525 (Hydrogeology)

GEG 3200 (Human Impacts on the Environment)*

GEL 3425 (Engineering Geology)


GEG 3420 (Principles of Geomorphology)*


GEL 4335 (Environmental Geology)


ESC 3010G (Environmental Physical Science)



ESC 3300 (Soils)






ESC 3410 (Climatology)





ESC 3550 (Surface Water Processes and Resources)

Goal 4
Students will develop understanding of spatial patterns and distribution of ecosystems, population, cultural mosaics, human settlement, and economic interdependence, along with an understanding of how global production, usage, and distribution of resources are vital to humanity.

Objective 4.1
to understand and interpret geographic patterns of population, culture, religion, and their interrelationships from a broad perspective;

Objective 4.2
have an awareness of how certain economic resources and their spatial distribution is vital in the global community;

Objective 4.3
demonstrate the interdependences between regions and communities in terms of resources.

Students may provide examples from the following courses:

GEG 3200 (Human Impacts on the Environment)*

GEG 3600 (Economic Geography)

GEG 3620 (Geography of Tourism)

GEG 3750 (Population Geography)

GEG 3775 (Urban Geography)

GEG 3780 (Land Use Planning)

Goal 5
Students will apply geographic knowledge to interpret the past, present, and future of physical, human, and environmental patterns.

Objective 5.1
to understand how to apply geographic knowledge to interpret and synthesize the past;

Objective 5.2
to understand how to apply geographic knowledge to interpret and synthesize the present, and make forecasts for the future.

Students may provide examples from the following courses:

GEG 3650 (Advanced Cultural Geography)

GEG 3700 (Historical Geography of the United States)

GEG 3750 (Population Geography)

GEG 3775 (Urban Geography)

GEG 3780 (Land Use Planning)

GEG 3875 (Field Methods)*


Please complete a separate worksheet for each academic program (major, minor) at each level (undergraduate, graduate) in your department.  Worksheets are due to CASA this year by June 15, 2010.  Worksheets should be sent electronically to �HYPERLINK "mailto:kjsanders@eiu.edu"�kjsanders@eiu.edu� and should also be submitted to your college dean.  For information about assessment or help with your assessment plans, visit the Assessment webpage at �HYPERLINK "http://www.eiu.edu/~assess/"�http://www.eiu.edu/~assess/� or contact Karla Sanders in CASA at 581-6056.	
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