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	Category
	Level*
	Comments

	Learning Objectives
	Level 3, B.S. Core

Level 3, Consumer Studies
Level 3, Family Services 
Level 3, Hospitality Management

Level 2, Merchandising

Level 3, Dietetics Option

Level 2, Apparel & Textile Design
	Objectives are programmatic, clear, and measurable.
Objectives are clear and specific.  

Objectives are clear, programmatic, and measurable.
Objectives are clear and measurable.  There is a nice combination of program-specific objectives and General Education goals here.  Objectives are well-written and in such a way so as to facilitate measurement.
Objectives are clear, programmatic, and measurable.
This option incorporates objectives related to the General Education goals along with discipline-specific objectives, which provides a solid basis for assessing this program and supporting the University goals.

Objectives are clear and programmatic.



	How, Where, and When Assessed
	Level 2, B.S. Core

Level 1-2, Business, Consumer Studies
Level 2-3, Family Services 

Level 3,  Hospitality Management 
Level 1, Merchandising 

Level 3, Dietetics 
Level 1-2, Apparel & Textile Design
	You mention that students may select assignments from non-core courses to submit to the portfolio.  If this is the case, how will you fully assess that the cores courses are meeting the objectives you have laid out?  Are you trying to determine that students have met those objectives somewhere in the curriculum or that they have been met through core courses?  I would urge you—for assessment purposes at least—to determine how “satisfactory” work will be determined for assignments used as assessment measures.  If you do not, it will be difficult to compare data across instructors, courses, and time.  Are you using a rubric, for example, for the portfolio?  Are all the assignments mentioned part of the portfolio?
It is still unclear how the assignments from the various courses will be assessed.  It is good to identify specific assignments from specific courses that speak to the identified outcomes, but you will want to examine how you determine that outcomes have been met.  For example, what will you use as an assessment measure for the “work together for technology issue group presentation?”  You may want a rubric for such measures.  Also, you have a couple of oral reports listed here.  Will you use a common rubric to provide comparable data across sections and time?  Your expectations column suggests that submitting the assignment is all that you expect, but are you also looking for a certain degree of competence?  Also, many of the assignments listed are from 2000 level courses.  Are you also measuring student achievement in the 4000 level courses?  You may also want to consider some indirect measures as well.  Turnitin seems to have provided important information on students’ knowledge of plagiarism.  Are you tracking Turnitin data in some way?  
This plan has both direct—exams and coursework—and indirect measures—exit survey, which should provide a good mix of measures.  You have done a nice job identifying both direct and indirect measures for each objective.  It appears that you are using a rubric for some assignments, but others it is difficult to tell how the assignments are assessed.  Uniform test questions is a good way to assure mastery of certain material.  Part Two indicates that you are looking at your assessment data not only for information on student learning outcomes but also to assess the assessment process itself; this is a good practice.
Good use of rubrics here to help with uniformity of data across faculty, time, and courses.  This plan incorporates both direct and indirect measures, so it is a well-rounded, fully developed set of measures.  There are multiple sites for collecting data as well, which is another good point for this plan.  I’m glad to see you have moved away from using course grades.  The measures you have listed should provide a wealth of easily understood data.  Good work!
You don’t really have measures here.  This column asks for how, where, and when each objective is assessed, and you really only have the where part of the answer here since all you have is a list of courses.  You need to indicate which assignments are used for assessment purposes (not all course assignments, just which ones you want to use to assess student learning for the objectives identified), and then, how are you assessing those assignments.  Some of this information seems to be in the expectations column.
This plan provides specific methodology for assessing the objectives and includes direct measures—PTA of assignments—and indirect measures—surveys.  This is a solid plan that identifies particular assignments in courses that speak to the identified objectives and these assignments include real-world tasks and ask for higher order learning.  I’ll be interested to see how the employer survey administration goes; collecting data from this constituency group has been difficult for some departments.  Very good plan as your site team pointed out.
It is good that you have determined which courses and assignments will be used to assess the objectives for this program.  However, you need to be more specific about what measure will be used to assess the fabric designs, etc.  Where you have simply listed the course name and title, you will need to explain how the assessment will take place and with what artifacts produced by the students.  After you have developed more fully your direct measures of assessment, you will want to incorporate indirect measures as well. 

	Expectations

	Level 1-2, B.S. Core

Level 2, Business, Consumer Studies
Level 2, Family Services 

Level 2-3, Hospitality Management

Level 1, Merchandising 

Level 3, Dietetics

Level 2, Apparel & Textile Design


	When you say that you expect students to achieve competency as defined by the rubric, does that mean minimal competency or competency?  It would be a good idea to discuss what is expected by your faculty in terms of the percentage of students that are minimal or highly competent.  I urge the program faculty to discuss what it means by “satisfactory” rather than relying on the course faculty member solely.  More specificity is needed here.  You have an exit survey, so you should list which objectives it speaks to.
Expectations have been established and are relatively specific although the expectations are not entirely related to student outcomes of the whole objective.  As mentioned above several of your expectations indicate that you are merely looking for completion, but are you also looking for some level of competence or achievement?
Expectations have been established, but it isn’t clear what “satisfactory”” refers to based on the information in the previous column.  Such language indicates that a rubric with criteria will be employed, but that is not stated in the measures column.  What is considered satisfactory?  Are there categories above satisfactory?  
Expectations are identified; they dovetail nicely with the objectives and measures from the previous columns.  You may want to refine them as you collect more data, but it is clear where you want your students to be in meeting the objectives established.
Since the measures column lacks specificity, it is difficult to determine if expectations match outcomes for measures.  You mention a rubric, so your expectations should outline what you want to see your students achieve based on that rubric.  For example, 10% of sophomores will receive a high competency rating; 70% of sophomores will receive a competency rating, and 10% of sophomores will be minimally competent, and 10% will lack competency.
Expectations are defined and related back to the measures used for the assessment of the various objectives.
Because there is some missing information in the measures column, it is difficult to determine if the expectations match the measures.  You are looking for scores here, but with what are you scoring?


	Results


	Level 2, B.S. Core

Level 1-2, Business, Consumer Studies
Level 2, Family Services

Level 2, Hospitality Management 

Level 2, Merchandising

Level 3, Dietetics
Level 1, Apparel & Textile Design
	Some results are a bit vague here because there is a lack of specifics in previous columns. 
Data is being gathered from assignments, which is a good start for this program. It is difficult to determine whether the data collected shows mastery of the objectives listed.
Data are being gathered for most measures.
Results are being collected, analyzed, and used for curriculum improvement, which is great!  You mentioned in Part Two that you had some issues with collection of data from faculty members.  You may want to look into the database that CATS designed for CDS.  I believe Danny Harvey indicated that he could use what he did for them and set up a template for other departments.  This allows faculty to enter data electronically wherever they are, which might be helpful for adjuncts as well as full-time faculty.
Results are being collected and reported here, which is good!  As you keep collecting data, you should be able to discuss trends, issues to watch, and so forth.
Results are given for each objective.  There is a great deal of information here concerning student outcomes.  The color coordination here is helpful.  It also shows that all data are included and helps to highlight where the faculty should put their attention.
Minimal results as of yet.

	How Results Will Be Used
	Level 2 B.S. Core

Level 1, Business, Consumer Studies
Level 2, Family Services 
Level 2, Hospitality Management

Level 2, Merchandising

Level 3, Dietetics 

Level 1-2, Apparel & Textile Design
	You have made good progress with re-instituting your core committee and looking at ways to assess your core courses.  Beginning with collecting information from the faculty teaching the courses was a good idea.  I look forward to watching this process blossom.  Your ideas for using Watson-Glaser data and making changes related to critical thinking in the curriculum are particularly promising.  You may want to consider holding focus groups to help you understand data from surveys.  I congratulate you on the progress you have made; the discussions described in parts two and three of this report are extremely important to the process of curriculum development and learning outcomes assessment, and they are not easy to have or maintain.  Good work!
It isn’t clear here how data is collected and used in the program among faculty.  This column should indicate the feedback loop and how results are shared.  More specificity in parts 2 & 3 would help flesh out some of the missing details in part 1.
Feedback loop is in place and progress is being made on analyzing and using data.
Feedback loop appears to be in place.  I’m glad to hear that data collection is simple and that all faculty are participating.  Well done!
This program is making progress and the two faculty members are working together on collecting data and developing their plan.  I’d be happy to talk some more about sorting out the plan and clarifying the measures you are using.
The faculty in this option are clearly using data and thinking about how to improve the curriculum as well as evaluating the assessment process itself. Great plan!
Are there more than 2 faculty members involved in the program?


* Levels should not be interpreted as grades or scores; they are stages of implementation based on patterns of characteristics described by North Central Association/Higher Learning Commission.  These levels are approximations based on the information provided in the summaries.  Please refer to the checklist on the assessment web site (� HYPERLINK "http://www.eiu.edu/~assess" ��www.eiu.edu/~assess�) for the Primary Traits listed for each level.





