STUDENT LEARNING ASSESSMENT PROGRAM

SUMMARY FORM  AY 2008-2009

Degree and Program Name:
Submitted By:


PART ONE:

	What are the learning objectives?
	How, where, and when are they assessed? 
	What are the expectations?

Re:  Exit Survey

5 = best possible rating

1 = worst possible rating 
	What are the results?
Results for Chicago Cohort for the MS in FCS degree are below in red.
	Committee/ person responsible? How will/ have the results be shared?

	1.  Demonstrate effective oral and written communication skills
	1. MS in FCS Graduate

Exit Survey administered by the Graduate Coordinator and to be completed by each MS in FCS graduate student at the end of her or his program.

2. Passing comprehensive examination/thesis defense on the first attempt without remediation.
3. Professional Presentation:

Program requirement (effective FA 08) for successful completion of thesis or internship or independent study focused on synthesis and application of content   knowledge with use of appropriate technologies.
	1. Mean score of 3.5/5.0 or higher

2. Minimum of 75% of 

graduate students passing comprehensive exam on the first attempt without remediation, of those students attempting the exams;  minimum of 75% of graduate students passing thesis defense of those students attempting  the thesis defense.

3.   Required culminating presentation in a professional setting in which oral and written communication skills are demonstrated using appropriate technologies. 

Expectation: Average of 9 of the possible 12 points for oral communication; average of 9 of the possible 12 points for written communication for all students attempting.
	1.     1.  Item 8 mean 4.4
2.          Item 9 mean 4.6
3.          Item 8 mean 4.5
4.          Item 9 mean 4.4
5.     2.  92.5% pass  rate for comprehensive exam on the first attempt without remediation among graduate students attempting 

comprehensive  exam.
100% successful

6.   completion rate of

graduate students

defending theses.
3.   No data collected; students have not cycled through to the point of collecting data on this requirement; evaluation rubric has been revised based on   feedback from last assessment report.     
	Responsible person:
Graduate Coordinator

The results of assessment activities are shared at graduate faculty meetings with faculty teaching graduate courses.   We have been implementing the program change effective FA08 which    includes the culminating presentation component and evaluation related to speaking and writing competencies.   We continue to monitor oral/written communication skills of students as they relate to our curriculum, methods, and use of technology (Turnitin, on-line tutorials and the initial use of the presentation component).   
Use of “On-Line Learning Survey”: data collection began in Spring 05 during exit interviews to gather more specific data about students’  past experiences with on-line classes, perceived benefits and losses in on-line learning, and their recommendations related to the extent of offering FCS graduate courses on-line. Data is used as part of the on-going deliberations over whether and how to configure an on-line MS in FCS degree in the future.


	2.   Articulate the relationship of program development, implementation, and evaluation in professional work environments.
	1. MS in FCS Graduate Exit Survey

2. Professional Presentation: PTA item, “Articulate the relationship of program development, implementation, and evaluation in professional work environments.”
	1. Mean score of 3.5/5.0 or higher

2. Rating of 3 “highly 

competent” or 2 “competent” on the scoring rubric item specific to this objective for 90% of students attempting


	1. Item 10 mean 4.5
Item 7 mean 4.5
Item 10 mean 4.5

Item 7 mean 4.3
 2.  No data collected (Assessment report for 2009 will include SU 09, FA09 and SP10 data) 

	

	3.  Synergistically integrate FCS knowledge, apply the research process, and scientifically solve problems.
	1. MS in FCS Graduate Exit Survey

2.  Required Research Methods core course (FCS 5900) -major research project  
3. .  Professional Presentation: PTA items, “Demonstrate integration of FCS knowledge in applying the research process and addressing how problems are solved scientifically.”
	1. Mean score of 3.5/5.0 or higher

2. Project grades Grade reports indicating that the overall average project score is 80% or better.
3. Rating of 3 “highly 

competent” or 2 “competent” on the scoring rubric item specific to this objective for 90% of students attempting


	1.  Item 12 mean 4.1
     Item 10 mean 4.5
     Item 11 mean 4.5
     Item 3 mean 4.4
     Item 4 mean 4.3
     Item 12 mean 4.2
     Item 10 mean 4.5

     Item 11 mean 4.2
     Item 3 mean 4.6
     Item 4 mean 4.5
2. Average score on research project is 84.5% (it should be noted that students sometimes repeat this course due to low grade)
3  No data collected; (Assessment report for 2009 will include SU 09, FA09 and SP10 data)

	

	4.  Identify and relate public policy to FCS, noting relevant global implications.
	1. MS in FCS Graduate Exit Survey

2.  Professional Presentation: PTA items, “Address FCS discipline-related public policy as applied to area of experience and investigation” and “Outline the relevant global implications that apply to area of experience and investigation.”
	1. Mean score of 3.5/5.0 or higher

2. Ratings of 3 “highly 

competent” or 2 “competent” on the scoring rubric items specific to this objective for 90% of students attempting


	1.  Item 3 mean 4.4
     Item 4 mean 4.3
     Item 13 mean 4.4
     Item 14 mean 4.5
     Item 16 mean 4.4
     Item 3 mean 4.6
     Item 4 mean 4.5
     Item 13 mean 4.1
     Item 14 mean 4.7
     Item 16 mean 4.5
2.  No data collected;    (Assessment report for 2009 will include SU 09, FA09 and SP10 data) 

	

	5.  Articulate the relationship of professional ethics to professional practice in FCS.
	1. MS in FCS Graduate Exit Survey

2.  Professional Presentation: PTA item, “Identify how professional ethics apply to practice in FCS discipline related to the subject of internship/independent study.”  (thesis process meets this requirement)
3. Completion of “On-

line Training Tutorial for Certification Protecting Human Subjects in Research” required in core course, FCS 5900 – Research Methods 

	1. Mean score of 3.5/5.0 or higher

      2.  Rating of 3 “highly 

competent” or 2 “competent” on the scoring rubric item specific to this objective for 90% of students attempting

3. Minimum of 100% of students enrolled in the required core course,     FCS 5900.

	1.  Item 14  mean 4.5
     Item 10 mean 4.5
     Item 16 mean 4.4
     Item 14  mean 4.7
     Item 10 mean 4.5

     Item 16 mean 4.5
2. No data collected; (Assessment report for 2009 will include SU 09, FA09 and SP10 data) 
3.   100% of students enrolled in FCS 5900 completed the required on-line tutorial   


	

	6.  Demonstrate an ability to select and use appropriate computer and other current technologies in professionally related assignments.
	1. MS in FCS Graduate Exit Survey

2. MS in FCS Graduate

 Exit Interview item:  “Was technology used in appropriate and sufficient ways to support you in your professional development?”  If ‘yes’, “Please give an example to illustrate how.”

3. Professional Presentation: PTA items, “Select and use appropriate technology effectively that is applicable to the professional setting.” 
	1. Mean score of 3.5/5.0 or higher

2. Minimum 75% positive rating

3. Rating of 3 “highly 

competent” or 2 “competent” on the scoring rubric item specific to this objective for 90% of students attempting


	1. Item 5 mean 4.7
    Item 6 mean 4.6
    Item 15 mean 4.3
    Item 5 mean 4.3
    Item 6 mean 4.4
    Item 15 mean 4.4
2. 100% overall  positive 

rating on this portion of the interview with examples include:

-requirement to use PowerPoint in presentations

-on-line research demonstrated/required in courses

-instruction in PowerPoint use specific to course

-technology-delivered courses

-use of SPSS

3.  No data collected;  (Assessment report for 2009 will include SU 09, FA09 and SP10 data)
	Use of Exit Interview: Pertinent feedback is  reported anonymously and anecdotally to graduate faculty and chair/assistant chair for consideration of suggestions and complaints by students who are graduating from the MS in FCS programs.   


PART TWO:  Describe what your program’s assessment accomplishments since your last report was submitted.  Discuss ways in which you have responded to the CASA Director’s comments on last year’s report or simply describe what assessment work was initiated, continued, or completed.
Learning Objective #3 is assessed using a course assignment that avoids course grades, as suggested by the CASA Director.   The 3 faculty members teaching the Research Methods course were approached and determined the requirement which is being used to asses this objective.       
The PTA rubric draft for assessing the required presentation associated with the internship/independent study/thesis/ has been revised to reflect the feedback from the CASA Director regarding the categories and operational definitions of “minimally competent” and “not competent.”   The instrument now uses a three-point scale.   
We have collected data from the MS in FCS Chicago Cohort at the mid-point of their program.   As suggested by the CASA Director, the data is reported separately in the results section using blue.    The cohort students will be assessed at the end of their program (Spring 2010) using the standard exit interview process.

The Chicago Cohort students completed the mid-point survey on-line with a 50% response rate.   I was somewhat disappointed that all 24 students did not respond.   However, I believe that the survey opportunity gave some students who may have been frustrated by certain aspects of the program an opportunity to express their thoughts.    This cohort is made up of classroom teachers in family and consumer sciences in Northwest suburban Chicago.    Positive comments included expressions of appreciation that this is a site-delivered program; that the curriculum “assignments are related specifically to us, which is useful for teaching”; and “this program is everything I expected and more.”   There were two comments on the strictness of the absence policy for the cohort.    I had no previous experience designing a cohort and in retrospect I see that developing a very hard-core absence policy is foundational to the rigor of a cohort program such as this.   Our absence policy has held us in good stead.   We have had no attrition to date, and we are in the 4th semester of the 6-semester program.   While student feedback is important, there is not an imperative to reach a level where students do not complain.
We have continued to conduct our Survey for On-Line Learning (taken at the exit interview) since the last assessment cycle to identify students’ attitudes about on-line coursework who are graduating from our program.   Of those responding, 82% negatively responded to a proposal to place the entire degree on-line.   These results are even stronger than trends from previous assessment periods.   Interestingly, 87% of respondents reported having taken on-line courses during their program and commonly the list included 3 or more courses.
The open-ended written response section, COMMENTS and SUGGESTIONS of the exit interview process yielded the following results during the assessment period:  63%  (24 out of 38) respondents identified faculty in a positive way in response to “What do you think are the strengths of your graduate academic program?” The notations included:  “individual attention from PhD professors”, “helpful, kind and resourceful”, “mentorship from most faculty”, “available”, “work great with students”,  “flexible”, “high dedication to the program”, “passionate about the subject and are easily approached for help and guidance”, , “hold students to high standards in order to encourage their best possible work”, “outstanding”,   “knowledgeable”, “involved”,  “professional”, “approachable”, and “friendly”.    Other comments included:  “small class sizes”, “variety of courses”, “relevance of the classes”, “the information discussed  in class was valuable to the professional field” and “increasing students’ knowledge of different ethnicities and cultures.”
The responses to “How do you think your graduate academic program could be improved”  included:   “I believe by just informing students more.   The orientation helped me but I still felt a little lost at the end of the day”; “Research Methods could be required within first two semesters”; “Program could be more of a challenge”; “Grading abstracts should l be consistent”; “more consumer classes”; “more classes in family service”; and “more weekend and Internet classes”.
Attendance at one Orientation Session for New MS in FCS admits is now compulsory, and partially grew out of student comments on the exit survey.   We track their attendance which is helpful in navigating student complaints/situations to know for certain if the student  had initial program information.  The exit interview and comments sections still contain some laments over ‘knowing information in advance’ but these have noticeably lessened.   This past round was down to 3 comments. 
This past assessment cycle six terminally-degreed professors (5 FCS and 1 from Counseling and Student Development) have invested prep, travel, teaching and evaluation time in the Chicago Cohort MS in FCS Program.   Their support is the single greatest factor in the success of the program.   The fact that there has been no attrition at this point in the cohort is beyond my expectations.   

This is the last assessment report I will write for the MS in FCS program since another faculty member will take this position in August.   As I review the strengths of the program, it is primarily identifiable that this program has attracted, welcomed, nurtured and graduated a commendable ratio of students of color and students who struggled with undergraduate academic GPA.     The perspective I have utilized in determining admissions is to give everyone possible an opportunity.   No one can know how a given student has matured since building/destroying a GPA at the undergraduate level.   No one can know the impact of a student finding her or his passion and exerting all their strength and intellect to be successful.   My goal has been to provide opportunities and accept that failures are also inevitable.

It is an oversimplification to believe that all students of color will struggle academically.   We see a tier of under-educated individuals who are working in the social services area and who come to the MS in FCS program to elevate their educational level and professional expertise.    Frequently, it is the highly successful BGS program which funnels non-traditional, fully employed applicants to us.   What is sometimes overlooked is that these students BRING with them a working intelligence, competence and communication expertise with the populations with whom they work that is outside our ability to provide.     This enriches the classroom immeasurably, and demonstrates that education is not one-way traffic.
This approach to program admissions and dedication to achieving the most diverse enrollment possible still is challenged by the need to support professional writing skills among students.    This difficult challenge has worn on the faculty and I don’t know how they will choose to address the challenges in the future.   There are some small ways that the orientation can be expanded to further elaborate on the importance of professional writing skills, literature review skills, and the role of ethics in academics.   

PART THREE:   Summarize changes and improvements in curriculum, instruction, and learning that have resulted from the implementation of your assessment program.  How have you used the data?  What have you learned?  In light of what you have learned through your assessment efforts this year and in past years, what are your plans for the future?  
Since last year’s assessment report we have continued to see the implementation of the MS in FCS program change which requires students to select one of 3 choices:  internship,  focused independent study or thesis.   Each of these choices entails a structured presentation component for which we have produced and revised a presentation rubric.  As the internships and independent studies begin to unfold this summer, fall and spring we will see how varied  the range of presentation settings will be.   They could include  community agencies in which graduate internships are completed, school-aged presentations for independent study projects, family education sessions, or formal presentations to faculty similar to those now completed by thesis students.  

 This summer, the Chicago Cohort students will be completing their requirement.   Eleven students will go to Disney in Florida for a focused independent study let by Dr. Meadows.  Nine students will go to Italy for a focused independent study led by Dr. Painter and the faculty at Apicius International School of Hospitality and the Florence University of the Arts in cuisine and textiles.    Four students will stay in the U.S. and complete the requirement at locations they identify in the Chicago area.   

We continue to use our Provisional Admission Procedure which was first used in Spring 07 to process students who apply for provisional admission to the MS in FCS programs.   This continues to be extremely useful and provides an objective overlay on the provisional admission process.    One unforeseen benefit of this procedure is that it seems to communicate to students the gravity of graduate admission and the immense importance of appropriate writing and interview skills for success in graduate school as well as the profession.  This has evolved into an important filter because of the personal contact with prospective students. 
Our on-line course offerings continue to be developed as we comply with the new EIU requirements for on-line teaching.  The demand for on-line courses and the fact that they fill immediately when registration begins is an indicator of how much students want/need access to on-line courses.  Noted above are the student exit responses to on-line offerings (highly positive) and to on-line degree offering (highly negative) and the fact that more students than ever before are taking advantage of the opportunity as the on-line offerings expand in SFCS.  

In the last assessment report, I noted that the graduate faculty anticipated submission of a proposal for a research and statistics support position to carry out some of these tasks related to theses research design and statistical analysis.  The proposal was submitted but not granted or funded by the Dean of the College or Provost at this time.   
The final entry is to reiterate the success of the Chicago Cohort for the MS in FCS, a completely unexpected initiative was born on September 21, 2007 when a consortium of Northwest Suburban Chicago school districts contacted us to request the development of a site-delivered MS in FCS program for area Family and Consumer Sciences teachers at the secondary level.   With the support and direction of The School of Continuing Education, a proposal was developed to deliver the MS in FCS degree on-site (with the exception of a mandatory orientation and residency course on EIU’s campus).   The negotiations resulted in agreements between all parties with unusual speed.   The recruitment efforts by the sponsor, Northwest Suburban Education to Careers Partnership resulted in 24 students who completed their on-campus orientation and first course in June 2008.   The 24 students have completed 17 hours to date; will complete 6 hours this summer; and will complete comprehensive exams by May 2010.     



Master of Science in Family and Consumer Sciences





Frances L. Murphy, Graduate Coordinator 








