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PART ONE

	What are the learning objectives?
	How, where, and when are they assessed? 
	What are the expectations?
	What are the results?
	How will the results be used?  Committee/person responsible?

	1.   To demonstrate problem solving and critical thinking skills
	BGS 2985 Adults in Transition – online course


	
	Assessment is via multiple quizzes, two essays, analysis of responses posted to discussion questions, analysis of two case studies..
A course evaluation is required in each section of the course.


Critical thinking is woven throughout this course.  Analyses of experiential vs conceptual vs theoretical knowledge, as well as identifying transformative changes are the foundation of a strong prior learning portfolio program.

Assessment is done through 4 reflective writings and discussions, personal values assessment, a critical situation essay which includes analysis of the principles of Appreciative Inquiry to the situation and determination of alternative outcomes.
.


	· By the completion of the course 90% of the students will demonstrate improved problem solving/analysis skills at the “achieved expectations” or “exceed expectations” level.
· It is expected that 90% of the students will report that they are “very satisfied” with the course or that they judge the course to be “very useful.”
· By the second draft 80% of the students will be able to write a narrative that reflects an understanding of conceptual knowledge as it relates to the content of a specific course, and discuss their personal transformative changes that enhanced their understanding of the prior learning experience. 
· Expectations are that
20% of the students will have a portfolio ready for evaluation at the end of the course with only one rewrite.

60% will have completed 2 revisions and will be able to submit a portfolio for evaluation.

20% will not complete the portfolio narrative and will not submit a portfolio.
· It is expected that 95% of all prior learning portfolios submitted for evaluation will result in a recommendation for either complete or partial credit.

· Expectations, as  evidenced by the student’s ability to extract the critical elements of the writings and demonstrate higher level critical thinking skills, are that 10% will exceed expectations, 80% will meet expectations, 10% will not meet expectations
· Students will be able to reflect on their previous learning and life events to determine which events caused a “transformational change” in the individual.  Critical reflection and careful analysis of the change(s) and the circumstances which precipitated the change(s) enables the student to “see” the event from a more holistic and mature perspective. Application of the principles of Appreciative Inquiry allows the student to reframe the situation. 

	· 92% achieved the “exceeds expectations” level. 
· An average 89% of students rated the course as very useful/very satisfied while 11% rated the course as somewhat useful/somewhat helpful.

· There was significant variance in ratings between sections of the course on the items related to faculty response time to questions and in grading, ranging from 97% of students in one class feeling the instructor was excellent in getting back to students in a timely manner, to 62% in another section and 35% in a third section.  
· 75% of the students wrote a narrative that reflected conceptual knowledge/transformative change by the second draft.  An additional 16% did this by the third draft.  Nine  percent of the students were unable to develop an appropriate narrative by the conclusion of the course.
· 59% of students, who enrolled in and completed the course, submitted a portfolio for evaluation 
· 41%  of students did complete the course but did not submit a portfolio for evaluation.
· Data collected over the past 12 months indicate that 98% of all portfolios submitted resulted in a recommendation for either full or partial credit.
· Each subsequent reflective writing activity showed that 98% of the students were able to consistently demonstrate an increased ability to apply critical thinking in the analysis of a previous life event. 
· 2% were unable to move beyond the application level to synthesis level
· 100% of the students demonstrated application of the affect domain
	· Each instructor is responsible for reviewing course assignments to determine if adjustments, revisions or deletion is needed. Any revisions are shared with the program director who then shares the information with all instructors. 
· Results are also used to determine consistency in evaluation among instructors.  
· A review of the grades for those students who earned a grade of D or F revealed that these students did not participate in a timely fashion, stopped participating completely, or never signed into the class.
· The program director discussed the evaluations with each of the instructors.  In the class where the evaluation was at the 62%, the instructor had a personal issue that required she be out of town for several days.  Options on ways to handle this in the future were discussed.  The instructor for the course with the lowest faculty evaluation was new to teaching online.  Although he had taken the CATS training, he was surprised at the amount of work required of an instructor in an online course.  He was embarrassed by the evaluation and recognizes he needs to work on developing better skills for managing an online class.

· The increase in the number of students who enroll in the course but do not submit a finished portfolio for evaluation has increased.  This is a high-demand course and only one section is offered each semester.  The instructor is exploring options on how to reduce the number of students who enroll but have no intention of ever submitting a portfolio.
· Tracking the success rate of portfolios allows us to compare our success rate to the national data, thus providing a benchmark for comparison.
· The instructor monitors the success rate of all portfolios submitted and provides this information to the director and to the dean.  This data is used in promoting and marketing the program. A spreadsheet detailing evaluators, departments and credit recommendations allows us to identify faculty/departments that seem to be having difficulty understanding the prior learning process and standards as well as faculty/departments that seem to be overly generous in their evaluations.  This data provides opportunities to engage the individuals in conversation and encourage rigorous standards in the evaluation process.

Currently there is only one instructor for this course. The data is used to determine if the course is achieving the objectives.  

	
	
	
	
	

	2.  Demonstrate the ability to communicate effectively.

	Essays, formal and informal writings, responses to discussion questions, oral presentations,
final essay of 750 words or more,
student analysis of a poorly written assignment, ,ability to access the Purdue OWL

Three drafts of the prior learning narrative, the career biography, 
2 other written assignments of between 3 to 5 pages

Assessment is done through a total of 5 writing assignment varying from 300 to 800 words oral presentations, and a major research paper-10 pages or more.

	· 90% of the students should be able to write in standard written English.10% of the students would need some writing assistance.
· 85% of students score above average on the written presentation skills rubric
· 70% of students score above 85 on the analysis of the poorly written example
· 85%  of students score 90 or above for final essay.
· 5% of students will submit a paper from this class for the EWP.
· 80% of the first draft submissions will need revisions to correct writing errors and to increase the depth and breadth of information presented
· 40% of the second drafts will need additional work
· 2% of the third drafts will need additional work.

· 5% of the students will elect to submit a written assignment from this course to the EWP 
· 85% of the students will score “B” or above on the oral presentation
· average score on the research paper will be 88%.
· Will be able to develop or identify appreciative questions with a 90% degree of accuracy.
· Will use appreciative techniques in providing leadership in small group communication at least 85% of the time.

	· 3% of students enrolled in BGS 2985 were referred to either the Writing Center or to an OWL for assistance.
· 91% of students scored above average on the written skills rubric
· Average 98% scored over 95 on the poorly written example.

· 94% scored over 90 on the final essay

· 48% of students enrolled in this class submitted to the EWP.
· 56% had a completed portfolio ready for faculty review by the conclusion of the class.  These students have demonstrated the ability to write at an advanced college level and to develop a sophisticated and persuasive formal essay. 
· 3 % of the students require additional work after the conclusion of the course.  
· 98% of the portfolios sent out for evaluation were successful in earning credit in the faculty review process.
· Oral presentation scores of “B” or above average were earned by 100% of the students. 
· The research paper was evaluated on content, sources, writing skills.  
· 95% of the students earned a grade of  B or above on the research paper.
· 92% of the students were able to identify appreciative questions with a 90% degree of accuracy.
· Scores indicate that appreciative techniques were used only 81% of the time.
	· Student writing skills still are reported as being a concern by many adults upon entering the BGS Program.  Instructors of all BGS courses continue to monitor student writing skills and recommend resources when needed. 
· Students who do not achieve the standards are encouraged to seek additional assistance at the writing center.  The academic advisor is informed of this referral so that they can follow up with the student. 
· The instructor shares information with the program director related to those students who need writing assistance. The director follows up with the student to develop a plan for how to access assistance.
· Students are given detailed feedback with each draft submitted.
· Results from the assessment of students is reviewed by the instructor (who is also the program director) and is used to provide direction on areas/topics that need additional research.  This is a capstone course that will always be in a state of change or evolution.  Students who demonstrate difficulties with their writing skills are referred to the writing center.

·  Only 1 student needed remediation in this past year.  


	3.  To use technology to access needed information about Eastern Illinois University.
	Ability to use technology is assessed by the students ability to use and find critical information on EIU’s web pages, ability to successfully upload assignments, post discussion responses, follow links to find additional information, access Booth Library, submit assignments electronically and use email. 

Assessment of successful use of technology is conducted throughout the course.  Ability to access the course in WebCT, to follow instructions, to locate supporting information for portfolio documentation, and to complete assignments using the technology. In addition, evidence that the student can access Booth Library online to obtain needed information is assessed in the narrative stage of the course.

	· 100% of the students are expected to be able to navigate through WebCT and complete all assignments in a timely manner.  
· 90% of the students will be able to follow directions and complete the assignments with no additional assistance from the instructor.
· 90% will complete the web search with a score of 90 or above.
· 5% of the students will need some assistance in using the technology.
· 2% of the students will not be able to navigate through WebCT and will drop the course.

· 100% of the students in the class will submit via technology a draft of one narrative portfolio that adheres to the standards of college-level formal communication, and contains all the component parts.

· 70% of the students will access Booth Library via technology to access supporting information.


	· 95% of the students have been able to complete the course with no difficulty in using the technology.
· 97% of the students score 100% on the Web Search assignment, which is one of the key assignments reflecting ability to use the web to find academic information, while 4 % miss only one question on the assignment. 
· In the course evaluations from the past year, 89% of the students indicated they felt better prepared to use technology for academic purposes because of the class.
· 100% of the students in this course do submit at least one narrative draft via technology. 
· 78% of the students did access Booth Library using online services to secure additional information.

	· The instructors and program director maintain close contact regarding the elements of this course as well as students ability to successfully complete the course. 

· The Web Search
Assignment is reviewed frequently in light of the changing nature of the EIU web pages.

· The instructor has continued to build an online database with copies of  EIU syllabi most frequently addressed by students who elect to develop a prior learning portfolio.
· This information is shared with the director.

	
4. To identify the value of higher education and the impact it has had on their lives


	Graduation Exit Survey: Value of completing a degree and intent to enroll in graduate school
Comparison of the results of the  Appreciative Inventory which is given in both BGS 2985 and again in BGS 4001
Analysis of the Leadership and Values Inventories
Reflections on the 4 autobiographical writings

	· The expectation is that 60% of graduates will continue their education by enrolling in graduate school.
·  Comparison of the two inventories will reflect stronger attitudes in the areas of support networks, commitment to education, and preparation.
· Demonstrate increasing awareness of how education has affected their perception and understanding of significant past events in their personal life and their values.
·  Apply the results from their values assessment to their personal leadership style.

	· 72% of respondents indicated they have plans to continue their education by enrolling in graduate school.

· Data indicates that the inventory is a useful tool in helping students refine their goals for their education and for their future.  One indicator is that approximately 20% of students in the course declare a minor as part of their BGS program.

· The number of minors available to off-campus and online students has increased from 3 to 6.
· There has been a 100% increase in participation in graduation ceremonies (from an average of 35 to an average of 70 in the 2010-2011 academic yr.) and in the Graduation Celebration hosted by the BGS Program and the School of Continuing Education (from an average of 80 graduates and family members to over 300 in attendance at the spring 2011 event).  This is viewed as clear indicators that students are placing a higher value on the completion of their degree and on their achievement.
· Consistent with the results from 2010-2011, student evaluations of the course indicate that 98% are highly satisfied with the course.  95% indicated that the assignments were helpful, appropriate to the course and resulted in personal growth.  

	· This data is reported yearly to the dean of continuing education as well as to other administrators and is clearly an indicator of the positive impact EIU has had on our graduates.
· The instructor is responsible for collecting this data.  The information is shared with the advisors, the BGS Advisory Council and the Continuing Education Advisory Council, which has resulted in 3 additional minors being offered off-campus and/or online.

· Advisors serve as a resource for students who identify the desire to continue with graduate studies or to complete a minor.
· An Podcast intended for adult learners on how to prepare for graduate school  is now available on both the Graduate School and the BGS websites. 

	
	
	
	
	


(Continue objectives as needed.  Cells will expand to accommodate your text.)

PART TWO

Describe your program’s assessment accomplishments since your last report was submitted.  Discuss ways in which you have responded to the CASA Director’s comments on last year’s report or simply describe what assessment work was initiated, continued, or completed.

Strengthening the feedback loop has been mentioned by the CASA Director in the past several years.  After careful consideration, it was determined that there were several ways this could be strengthened.  The first was reactivation of the BGS Advisory Council, which is comprised of representatives from each of the colleges, former BGS students, and other areas with whom the BGS Program interacts, such as the Advising Center, Career Center, Writing Center, Booth Library and Textbook Rental.  The committee met once in the fall and again in the spring.  The agenda for each of the meetings included assessment information about various aspects of the BGS Program, students and courses.  The second action was to present some of the same assessment information about the program to the members of the Continuing Education Advisory Council, which has approximately 15 members.  In both groups, the information about the program was well received and had positive outcomes that have made it possible for the program, through the School of Continuing Education, to offer an increased number of minors to off-campus and online students.
PART THREE
Summarize changes and improvements in curriculum, instruction, and learning that have resulted from the implementation of your assessment program.  How have you used the data?  What have you learned?  In light of what you have learned through your assessment efforts this year and in past years, what are your plans for the future?  
· The data collected over the past years has been invaluable in helping program staff  to identify areas where off-campus students need greater support.  One example is the development of an online new student guide,  http://www.eiu.edu/bgs/new_student_info.php ,  designed to answer many of the most frequently asked questions received in advising sessions with new students and in the BGS 2985 Adults in Transition course.  Included in the guide is a section on preparing for graduate school, http://www.eiu.edu/bgs/prepare_graduate.php , that includes a link to the podcast developed by Dr. Augustine specifically for returning adult learners.
· Over the past three semesters Linda Moore and Bobbi Kingery from the Career Center have taught one section each semester of a course designed for adult students who have, for any number of reasons, found themselves back in the job market with no idea of how to conduct a job search or how to prepare for an interview.  The data strongly supports the need for this type of course to be offered through the School of Continuing Education on a regular basis.  The proposal will be taken through the approval process in the 2011-2012 academic year.
· Academic advisors play a significant role in helping students achieve their goal and are constantly striving to improve the advising experience.  One way in which this is done is to use Appreciative Advising techniques.  The advisors in the BGS Program have been doing this over the past several years.  In the 2010-2011 academic year, an online survey was developed as a way to get feedback from advisees/students about their advising experience.  At the conclusion of an advising session, the advisor gives the student a card with the web address for the survey, or, if the advising session has been over the phone, the link is emailed to the student.  The focus of the survey is to provide feedback about the experience from the perspective of the student.  All submissions are anonymous but the information, in the aggregate, provides insight into how effective the advisors are in using Appreciative Advising techniques. One of the first questions on the survey is for the student to indicate which advisor met with them.  When the student clicks on the advisor’s name, a pre-assigned number appears so that names are not displayed in the report accessible to the director.  The results from the survey have affirmed that to 96% of the respondents, the advisor was well informed, demonstrated interest in the student and provided helpful information.  In addition, the data revealed that students felt the advising session was beneficial and that they left the session with specific goals and a plan of action.
· One of the challenges the BGS Program has encountered over the past years is that of working with former EIU students who left the university with a poor grade point average.  Although these students can be admitted to the BGS Program, that EIU gpa comes with them.  In many cases, this means that the student may have to take additional courses beyond what is needed to complete the degree, just to raise the gpa. In the case of an adult who has been away from the university for an extended time, age and maturity have given them the wisdom to recognize the importance of completing their degree and the ability to understand why they failed in their first efforts.  However, in the case of an adult student who is admitted to the program and transfers credits from another institution, that former gpa does not transfer with them so if they have a poor academic record, that does not haunt them because they have the advantage of starting a new gpa at EIU.  This dichotomy was discussed at the fall BGS Advisory Council meeting and an ad hoc committee was formed to investigate and develop a proposal for a “Fresh Start” or “Academic Forgiveness” policy.  The proposal was presented at the spring meeting and endorsed by the Council to be forwarded to the Provost.  We are awaiting instructions from the Provost as to how to proceed.
Please complete a separate worksheet for each academic program (major, minor) at each level (undergraduate, graduate) in your department.  Worksheets are due to CASA this year by June 13th.  Worksheets should be sent electronically to � HYPERLINK "mailto:cskjs@eiu.edu" ��cskjs@eiu.edu� and should also be submitted to your college dean.  For information about assessment or help with your assessment plans, visit the Assessment webpage at � HYPERLINK "http://www.eiu.edu/~assess/" ��http://www.eiu.edu/~assess/� or contact Karla Sanders in CASA at 581-6056.	
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