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PART ONE

	What are the learning objectives?
	How, where, and when are they assessed? 
	What are the expectations?
	What are the results?
	How will the results be used?  Committee/person responsible?

	1.   To demonstrate problem solving and critical thinking skills
	· Shrock/Stenson Studies (2007): 
Adults returned to college to learn new information and to challenge their ability to learn

·  BGS  2985 -  3 case studies analyses
· BGS 2985 – final essay (350-500 words)
· BGS 2985 – course evaluation 

· BGS 3001 – analysis of experience vs conceptual knowledge as well as transformative changes as part of the narrative for their prior learning portfolio
·   Completion of the course and the submission of one portfolio for evaluation
· BGS 3001-Faculty evaluation of a prior learning portfolio results in a recommendation for credit.
· BGS 4001 – 4 reflective writings and reflective discussion.
· BGS 4001 – values assessment
· BGS 4001 – research project 
.


	· Anticipated a 75% respondent rate indicating problem solving and critical thinking skills are very important.
· Increasingly detailed analysis with each case study—
· 50% earn a “C” on the first one
· 40% earn a “B”
· 10% earn an “A”
· 90% earn a grade of  “B” or  above by identifying  the significant factors that have affected their ability to return to college.
· 90% of the students will rate the course as very satisfied/very useful
· There will be some congruence among classes on the value/rating on specific areas included in the course
· By the second draft 80% of the students will be able to write a narrative that reflects an understanding of conceptual knowledge as it relates to the content of a specific course and discuss their personal transformative changes that enhanced their understanding of the prior learning experience. 
· BGS 3001 expectations are:
20% of the students will have  a portfolio ready for evaluation at the end of the course with only one rewrite.
60% will have completed 2 revisions and will be able to submit a portfolio for evaluation.
20% will not complete the portfolio narrative and will not submit a portfolio.

· It is expected that 95% of all prior learning portfolios submitted for evaluation  will result in a recommendation for either complete or partial credit.
· BGS 4001- the following expectations as evidenced by the student’s ability to extract the critical elements of the writings and demonstrate higher level critical thinking skills:

 10% will exceed expectations
80% will meet expectations

10% will not meet expectations

· Students will be able to reflect on their previous learning and life events to determine which events caused a “transformational change” in the individual.  They will then carefully examine the change and the circumstances to determine what and why those events where significant and how the individual changed as a result of the event(s).

	· 50% of respondents indicated these were of primary importance.
· 75% of the students initially demonstrated lower level reasoning  “C” level and 18 % reflected higher order reasoning at the “B” level.  
· By the end of the course, 4% demonstrated higher order reasoning at the “C” level, 92% at the “B” level and 4% at the “A” level. 
· 3% earn a “D” or lower on their final essay before revisions’

        5% earn a “C” 

20% earn a “B”        

72% earn an “A”
· 92% of students rated the course as very useful/very satisfied

· There was strong congruence on the ratings of most areas

· 5% rated the course as somewhat useful/somewhat helpful

· 60% of the students wrote a narrative that reflected conceptual knowledge/transformative change by the second draft.  An additional 30% did this by the third draft.  Four percent of the students were unable to develop an appropriate narrative by the conclusion of the course.
· BGS 3001 - 
28% of students completed the portfolio and submitted it for evaluation

65% of students completed 2 revisions  and assembled the portfolio but did not submit  it for evaluation.
· Data collected over the past 12 months indicate that 99% of all portfolios submitted resulted in a recommendation for either full or partial credit.

· Data indicates that 86% of  the students achieved/demonstrated higher order critical thinking skills

10% achieved medium level critical thinking skills

3% do not demonstrate the ability to use higher or moderate level critical thinking skills


	· Continuing review of the survey data 
· Increase activities in courses that will strengthen critical thinking and problem solving skills.
· Director/staff/instructors
· BGS 2985-Once a year the instructors for this course meet to discuss data results and possible alternatives.  
· Redesigned several activities to provide more experience in critical thinking/problem solving. 

· Results are used to determine consistency in evaluation among instructors

· Student evaluations of the course are compared to determine if there are consistent poor ratings on some components and consistent high ratings on other components.  This helps minimize the affect of having multiple instructors for the course.
· Those items rated as less helpful were reviewed by the instructors and revisions were made.

· The instructor has enhanced the section on conceptual knowledge and transformative learning.  Records will be kept this next year to determine if students are able to produce an acceptable narrative by the second draft.
· The instructor contacted each student who had completed their portfolio but chose not to submit it.  Students cited the cost of the evaluation process to be the primary reason why they were not going to pursue the evaluation.

· Dr. Cross, Dr. Hawkins and Dr. Woodward met to examine the fees associated with the portfolio process.  As a result the fees were lowered significantly.

· In addition, students who complete the course are now allowed to submit the first portfolio by only paying the $70 evaluation fee and no submission fee.
· The instructor will continue to monitor the success rate of all portfolios submitted.  This tracking allows us to identify faculty/departments who seem to be having difficulty understanding the prior learning process and standards as well as faculty/departments that seem to be overly generous in their evaluations.  These are indicators of opportunities to engage the individuals in conversation and encourage rigorous standards in the evaluation process.
· The results indicate that revisions made to the course results in the desired outcomes.  The revised methods will be used again this next year to assess if the revisions continue to be effective with a different set of students..

	2.  Demonstrate the ability to communicate effectively.

	· All instructors for BGS courses are encouraged to pay particular attention to the writing abilities of students on essay type assignments.
BGS 2985 Adults in Transition

· Postings to the discussion topics

· Final essay of 750 words or more

· Analysis of a poorly written assignment

· Ability of access the Purdue OWL
BGS 3001: Portfolio 
· Three drafts of the narrative

· 2 other written assignments of between 3 to 5 pages
BGS 4001: Self-Directed Leadership 
· A total of 5 significant writing assignments, varying from 300 to 800 words.

· Oral presentations

· Major research paper-10 pages or more.

	· 90% of the students should be able to write in standard written English.
10% of the students would need some writing assistance.

· Average scores of 2.5 on the WI rubric

· Average scores of 85% on the written presentation skills rubric

· Average scores of 85% on the oral presentation rubric
· Average scores of 70% on the analysis of the poorly written example
· Average of 85%  90 or above for final essay.
· 5% of students will submit a paper from this class for the EWP.

· 70% of the first draft submissions will need revisions to correct writing errors and to increase the depth and breadth of information presented

· 30% of the second drafts will need additional work

· 2% of the third drafts will need additional work.
· 5% of the students will elect to submit a written assignment from this course to the EWP 

· 85% of the students will score “B” or above on the oral presentation

· Anticipated that the average score on the research paper will be 88%.
· Will be able to develop or identify appreciative questions with a 90% degree of accuracy.
· Will use appreciative techniques in providing leadership in small group communication at least 85% of the time.

	· Approximately 6% of students enrolled in BGS 2985 were referred to either the Writing Center or to an OWL for assistance.  There has been an increase in the number of students who demonstrate poor writing skills.
· Average 2.5
· Average 79%

· Average 93%

· Average 85%

· 88% scored over 90
· 6.6% of students enrolled in this class submitted an assignment for the EWP.

· 28% of the students in this course had a completed document ready for faculty review by the conclusion of the class.  These students have demonstrated the ability to write at an advanced college level and to develop a sophisticated and persuasive formal essay.  
· 65 % of the students require additional work after the conclusion of the course.  
· 99% of the portfolios sent out for evaluation were successful in earning credit in the faculty review process.
· 3% submitted and EWP from this course..

· Oral presentation scores of  “B” or above average  92% 

· The research paper was evaluated on content, sources, writing skills.  The average score was 87%.

· 80% of the students were able to identify appreciative questions with a 90% degree of accuracy.

· Scores indicate that appreciative techniques were used only 60% of the time.
	· Currently we are working with the directors of the Writing Center to devise ways that students at a distance can have greater support from the Writing Center.  We are installing webcams at community colleges where our programs are offered and there is discussion of assigning a Graduate Assistant from the writing program to be at Parkland on a regular, but limited, basis.
· Students who do not achieve the standards are encouraged to seek additional assistance at the writing center.  The academic advisor is informed of this referral so that they can follow up with the student. 
· BGS Portfolio Development: The instructor and the program director review materials written by students for this class and discuss the student’s progress and writing skills.  Students are given detailed feedback with each draft submitted.  In extreme situations, students are referred to the Writing Center for assistance.
· Results are shared with academic advisors and with the director of the Writing Center

· A review of the data, especially in regard to the use of appreciative techniques in oral communication was carefully reviewed.  Comments from students in the groups, as well as personal observation of body language and attention to the conversation indicated a need to restructure this part of the course.  In preparation for the next time this course will be taught, the instructor has done additional research and has developed a different approach to this important component of the course.
· Revisions of the content of this class is an ongoing process in an effort to enhance the reflective, integrative learning.

	3.  To use technology to access needed information about Eastern Illinois University.
	BGS  2985 Adults in Transition:
· Successful navigation of  the EIU web pages to find the requested information
BGS 3001 Portfolio Development

· Successfully navigate through WebCT to be able to develop a prior learning portfolio.

· Use technology to search for EIU course syllabi 
· Access Booth Library via technology..

	BGS 2985 Adults in Transition:

· 97% are expected to be able to locate all items on the web search with a score of 90 or above.

BGS 3001 Portfolio Development

· 100% of the students in the class will submit via technology a draft of one narrative portfolio that adheres to the standards of college-level formal communication, and contains all the component parts
· 70% of the students will access Booth Library via technology to access supporting information
· 60% will find relevant EIU syllabi online with no assistance.


	BGS 2985 Adults in Transition:

· 99% of the students have been able to find all items requested on the web search without assistance.
BGS 3001  Portfolio Development

· 100% of the students in this course do submit at least one narrative draft via technology. 
· 92% of the students did access Booth Library using online services to secure additional information.
· Only 8% of the students in this course have been successful in finding relevant syllabi online.


	· This data is shared with all the instructors for 2985.  Potential changes and other relevant websites are discussed for inclusion in the class.

· effectiveness of this goal is somewhat measured by the decline in phone calls or emails to the BGS Office from students asking for information on something that can be easily found on the website. Also, this assignment is reviewed frequently in light of the changing nature of the EIU web pages.
BGS 3001 Portfolio Development

· The instructor has begun a database with copies of syllabi that students are able to access.  
· Review of the course design and the role technology plays in facilitating the course is done at the conclusion of each semester.

	4. To identify the value of higher education and the impact it has had on their lives

	Graduation Exit Survey: Value of completing a degree and intent to enroll in graduate school
BGS 4001: Self-directed Leadership

· Comparison of the results of the  Appreciative Inventory which is given in both BGS 2985 and again in BGS 4001
· Analysis of the Leadership and Values Inventories
· Reflections on the 4 autobiographical writings
· BGS 3001: Portfolio Development and BGS 2985: Adults in Transition,  guide students through activities designed to help them assess how their experiences have contributed one type of  learning while formal education provides another type of learning and growth.

	· The expectation is that 60% of graduates will continue their education by enrolling in graduate school.
· Students are expected to show a 5% increase in the areas of support networks, commitment to education, preparation.
· Students are expected to demonstrate increasing awareness of the changes in perception and values as a result of their education.

· Students will be able to apply the results from their values assessment to their personal  leadership style.
· 15% of students will declare a minor
	· 69% of respondents indicated they have plans to continue their education by enrolling in graduate school

·  Data indicates that the inventory is a useful tool in helping students refine their goals for their education and for their future.  One indicator is the increase in the number of students who  identify and complete a minor.
· There has been a 52% increase in participation in graduation ceremonies and in the Graduation Celebration, clear indicators that students are placing a higher value on the completion of their degree and on their achievement.
· Student evaluations of the course indicate that 98% are highly satisfied with the course.  95% indicated that the assignments were helpful, appropriate to the course and resulted in personal growth.  

	· This data is reported yearly to the dean of continuing education as well as to other administrators and is clearly an indicator of the positive impact EIU has had on our graduates.

· Instructors are responsible for the structure of the assignments in all courses. 
· The data gained from the course evaluation revealed that there was one content area that students felt was not helpful.  A discussion was generated at the end of the course about what worked and what did not for this assignment.  Feedback indicated the content was good but the work expected did not support the content in a meaningful way.  Suggestions from students have provided guidance as the instructor was reviewed that content area.
· Advisors serve as a resource tool for students who identify the desire to continue with graduate studies or to complete a minor.

	
	
	
	
	


(Continue objectives as needed.  Cells will expand to accommodate your text.)

PART TWO

Describe your program’s assessment accomplishments since your last report was submitted.  Discuss ways in which you have responded to the CASA Director’s comments on last year’s report or simply describe what assessment work was initiated, continued, or completed.

One of the more significant outcomes as a result of the assessment process has been the increased emphasis on college-level writing skills.  In meeting with the instructors for BGS 2985 it was determined that one of the major concerns was in the writing skills being exhibited in the course.  In reviewing the content of the course, the instructors identified areas where there were opportunities for greater emphasis on writing skills,  The group also identified areas where critical reflection could be incorporated to help the student in critiquing their own work then expanding to help them develop a more global approach to their thinking.

These revisions have resulted in instructors identifying writing problems earlier in the course so that remediation efforts can be suggested.  Another benefit has been that students have been able to more into other courses with more confidence in their college level writing skills.

The capstone course, BGS 4001 Self-Directed Leadership, provides many opportunities for students to do reflective thinking.  However, in reviewing the assignments, it became evident that students were focusing on a sequence of events as opposed to the more internalized feelings, and understandings of the events, which should be the focus of the activities.  Once a template for guided discussion was added to the process, students began to demonstrate the desired outcomes.
In preparation for the IBHE Program Review next summer, the director has begun to collect data regarding student’s perceptions of the benefits of the program, career options, satisfaction with the degree.  This work is in the beginning stages and will be a primary activity for the next year.
The BGS Program was invited to participate in an assessment study sponsored by The Council on Adult and Experiential Learning (CAEL).  The focus of the study is to determine the percentage of adult learners who were admitted to the institution over a 12 month timeframe who used some form of prior learning assessment, as well as time to degree, total number of credits at graduation, as well as the standard demographic data.  This data will help us determine how useful Prior Learning Assessment is to the students and to the institution. 

PART THREE
Summarize changes and improvements in curriculum, instruction, and learning that have resulted from the implementation of your assessment program.  How have you used the data?  What have you learned?  In light of what you have learned through your assessment efforts this year and in past years, what are your plans for the future?  
· Restructuring of assignments in BGS 2985 with increased emphasis on writing skills, writing practice, critical reflection as opposed to the previous emphasis on the topic.  We have shifted the focus to be more on the skills and the topic becomes only the vehicle by which they demonstrate their writing.  The preliminary outcomes indicate that as a result of this course, students are feeling more comfortable with their writing skills and assessment activities indicate there is improvement.
· Students who do not take the BGS 2985 course immediately after being admitted to the program demonstrate less strong writing skils and less confidence in their writing abilities.  To that end, advisors follow up with newly admitted students within 2 weeks of their admission being completed and help them register for the 2985 course.
· On curriculum change has been the addition of a course that builds on the concepts presented in BGS 4001 Self-Directed Leadership and helps students begin to apply those concepts to their daily lives.  Students who took this course reported  in a 2month follow-up that they have retained a greater sense of satisfaction with their decision making skills, more contentment in their personal lives and a great awareness of those things than provide each of them with a sense of joy.  It is anticipated that this course, combined with the BGS 4001 Self-Directed leadership course will promote retention, reduce time to degree and increase student satisfaction with the program.
· A standardized faculty evaluation tool will be developed and required for all BGS courses, in addition to the course evaluation tool which is already required.

· The BGS Program is scheduled for IBHE Program Review in 2010.  To that end, extensive data will be collected from both alumni and currently enrolled students during the 2009-2010 year.  

Please complete a separate worksheet for each academic program (major, minor) at each level (undergraduate, graduate) in your department.  Worksheets are due to CASA this year by June 13th.  Worksheets should be sent electronically to � HYPERLINK "mailto:cskjs@eiu.edu" ��cskjs@eiu.edu� and should also be submitted to your college dean.  For information about assessment or help with your assessment plans, visit the Assessment webpage at � HYPERLINK "http://www.eiu.edu/~assess/" ��http://www.eiu.edu/~assess/� or contact Karla Sanders in CASA at 581-6056.	
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